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I 

he story is told that at the conclusion of a rigorous course in philoso- 
phy, one of the students lamented: "Professor, you have knocked a 

hole in everything I've ever believkd in, but you have given me nothing to 
take its place." 

To which the philosopher replikd: "You will recall that among the labors 
of Hercules he was required to cle& out the Augean stables. He was not, let 
me point out, required to fill them!" 

I 

W hile part of the task of this reyi- 
sion has been to clean out the 
qualitative Augean stables, fihe 

truly Herculean task has been deciding 
what to add. Unlike the professor who dan 
be content with getting the stables cleanid, 
the author of a revision bears responsibility 
for restocking the stables with fresh nuhi- 
ents and feed, a task made especially cdal- 
lenging because of the unprecedented 
blossoming of qualitative inquiry in recknt 
years. ~ 

In doing this revision, I reviewed over a 
thousand new books on qualitative meth- 
ods, program evaluation, case studies, 
monographs, and related works published 
in the last decade, as well as h~mdreds of ar- 
ticles scattered through scores of journals 
covering the full range of disciplines and 
professions. Two important new qualita- 
tive journals- Qunlitntive bzquiy and Field 
Methods-began publication, as did spe- 
cialized qualitative journals in a number of 
professions (e.g., health, nursing, social 

L3 xxi 
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work, organizational development) and 
some devoted to specific approaches (e.g., 
Grounded Theory Reviezu). The Handbook of 
Qualitative Research was published (1994), as 
was a revision (2000), and the Handbook of 
Methods in Cultural Anthropologj (1998) 
made its debut. Sophisticated new software 
programs have been developed to support 
qualitative analysis. Internet listservs have 
emerged to facilitate dialogue. The Hercu- 
lean challenge has been analyzing this geo- 
metric growth to determine primary trends, 
patterns, and themes. The results of that 
analysis are reflected throughout this new 
edition. 

The first edition of this book (1980), enti- 
tled Qualitative Evaluation Methods, focused 
on the variety of ways in which qualitative 
methods were being applied the then 
still-emergent profession of program evalu- 
ation. (The American Evaluation Associa- 
tion was not established until 1984.) That 
edition appeared in the midst of the heated 
qualitative-quantitative debate about the 
relative value of different methods and al- 
ternative paradigms. The second edition 
(1990), entitled Qualitative Evaluation and Re- 
senrch Methods, was influenced by maturing 
of the paradigms debate. It included much 
more attention to the ways in which differ- 
ent theoretical and philosophical perspec- 
tives influenced qualitative inquiry, as well 
as the greater range of applications in eval- 
uation as that profession blossomed. This 
latest edition &volves yet another change 
of title, Qunlitative Research and Evaluation 
Methods, reflecting the degree to which de- 

- velopments in qualitative inquiry during 
the last decade have been driven by a diver- 
slfylng research agenda and scholarly dia- 
logue, much of which has found its way into 
evaluation, to be sure. 

The classic qualitative-quantitative de- 
bate has been largely resolved with recogni- 
tion that a variety of methodological ap- 

I proaches are needed and credible, that 
1 mixed methods can be especially valuable, 
I and that the challenge is to appropriately 
match methods to questions rather than ad- 
hering to some narrow methodological or- 
thodoxy. With less need to establish the 

value of qualitative inquiry by debating 
those of quantitative and experimental per- 

, suasion, qualitative inquirers have turned 
I their attention to each other, noticing that 
1 they are engaging in different kinds of quali- 
tative inqujr-from widely different per- 

I spectives. Qualitative methodologists and 
I theorists have thus taken to debating each 
:other. The upshot of all the developmental 
work in qualitative methods is that there is 
;now as much variation among qualitative 
I researchers as there is between qualitatively 
and quantitatively oriented scholars and 
;evaluators. A primary purpose of this new 
ledition is to sort out the major perspectives 
in that debate, portray the diversity of quali- 

1 tative approaches now available, and exam- 
iine the influences of this diversity on appli- 
~cations, especially but not exclusively in 
program evaluation, which has experienced 
la parallel flowering of diversity and atten- 
dant controversies about new directions. 

I 

!Z Organization of This Edition 
I 

Chapter 1 provides a range of examples of 
/qualitative findings. I begin by presenting a 
lnumber of sigruficant illustrations of the 
fruit of qualitative inquiry, in order to give a 
taste of what results from qualitative stud- 
ies and help those new to such inquiry know 
bhere they are headed and what they are 
Fying to produce. Chapter 2 reviews and 
adds to the primary strategic themes that 
define qualitative inquiry. Chapter 3 exam- 
ines different qualitative approaches, in- 
cluding several that have emerged dis- 

tinctly in thelast decade. Chapter 4 presents edition and traveled many qualitative 
a wide range of qualitative applications, miles, the list of those to whom I am in- . 

many of them new, in evaluation, action re- debted is too long and the danger of leaving 
search, and organizational, community, and out importantinfluences too great for me to 
international development. Chapters 5, 6, include such traditional acknowledge- 
and 7 cover design and data gathering, of- ments here. I can only refer the reader to the 
fering guidance in purposeful sampling, references and stories in the book as a start- 
mixed methods, fieldwork, observational ing point. . 
approaches, and interviewing, with special I must, however, acknowledge cartoonist 
attention directed to the skills and compe- Michael Cochran of Tupper Lake, New York, 
tencies needed to gather high-quality data. who drew the many new illustrations in- 

- Chapter 8 provides direction and processes cluded here to lighten the reader's way 
for analyzing qualitative data, always the along this journey, Our collaboration began 
most challenging aspect of this work. at a Union Institute research methods semi- 
Finally, Chapter 9 deals with paradigms, nar he took while pursuing his doctorate in 
politics, and ways of enhancing the credibil- professional psychology. His evaluation of 
ity of qualitative inquiry. This chapter also the seminar included cartoons. I liked his 
presents what I consider to be the five dis- wit and style, so I offered ideas for cartoons 
tinct and competing frameworks for under- on qualitative inquiry and he turned them 
taking and judging the quality of qualitative into art. Doing the cartoons, he toldme, was 
studies: traditional scientific research crite- a wonderful distraction from writinghis dis- 
ria; social construction and constructivist sertation. I'm grateful for his humor and tal- 
aiteria; artistic and evocative criteria; criti- ent. 
cal change criteria; and pragmatic, utility- The editorial and production staff at Sage 
oriented evaluation standards and princi- Publications deserve special mention. Only 
ples. Along the way I've added, as is my fellow authors who havestruggled with edi- 
wont, hundreds of new stories and exam- tors of limited vision andunderstanding can 
ples. I've also created over 50 new exhibits fully appreciate what it means to work with 
that summarize and illuminate major C. Deborah Laughton, an experienced and 
points. knowledgeable editor who not only knows 

qualitative methods and evaluation as 
deeply as any practitioner of these arts, but 

Acknowledgments 

I began this preface by noting the Herculean 
task of revision given the enormous growth 
and increased diversity of qualitative in- 
quiry. One task proved more than Hercu- 
lean, and I could not complete it. I began to 
list the many colleagues and evaluation cli- 
ents to whom I am indebted and who de- 
serve acknowledgement for their contribu- 
tions to my understanding and writing over 
the years. Now that I have reached this third 

also has sigruficantly shaped those fields by 
conceptualizing works that she saw a need 
for and then nurturing authors, which she 
does better than any editor I've ever known, 
to assure that those works came to fruition. 
That she is also a writer and designer has 
made our working together a genuine col- 
laboration. Kate Peterson's skilled copyedit- 
ing added appreciably to the finalproduct as 
she made many suggestions for improving 
clarity and readability, and I came to trust 
and even rely on her unusual eye for detail. 
Janelle Lemaster 's interior design work con- 



xxiv 3 QUALITATIVE RESEARCH AND EVALUATION METHODS 

verted the raw manuscript into the carefully 
craFted book you now hold. Diana Axelsen 
pulled it all together as production editor to 
get the book launched on schedule. I came to 
count on not only her great management 
competence but also her good humor. 
Finally, in acknowledging the superb Sage 
production team, I should also reprise the 
preface to the first edition in which I noted 
that my initial foray into qualitative writing 
was due entirely to the persuasive powers 
of Sara Miller McCune, co-founder of Sage 
Publications, who had shepherded the first 
edition of Utilizntion-Focused Evnhlntion (1978) 
into print and, based on the perspective in 
that book, urged me during a trip to Minne- 
sota in 1978 to write a qualitative compan- 
ion. Her vision and follow-through have 
made Sage Publications the leading pub- 
lisher of both evaluation and qualitative in- 
q u j r  books. 

With the reader's indulgence, and by way 
of further providing a historical context for 
this third edition, permit me to include an 
excerpt from that first preface so many years 
ago: 

As other authors know, there is no way to re- 
ally recognize the contribution of one's family 
to a book like this, the writing of which was a 
struggle and matter of endurance for both 
family and author. While Sara Miller McCune 
was persuading me that the book should be 
written, Jeanne was persuading me that we 
could nurture together both a new book and a 

newbom child. (Having been left out of that . 

decision, the newbom child subsequently 
made it clear he didn't always agree.) The con- 
tribution of Jeanne to the book exemplifies 
why the personal and professional sometimes 
cannot and ought not be separated. Jeanne's 
reflections on her own evaluation fieldwork 
and interviewing experiences helped me clar- 
ify and break through some particularly diffi- 
cult sections of the book. Her editorial advice 
was invaluable. Those were her tangible con- 
tributions; the intangibles she contributed are 
the things that made the book happen. 

Those intangibles and Jeanne's ongoing 
support have remained the mainstay of my 
writing. Meanwhile, the newborn child re- 
ferred to above, Quinn Campbell, has com- 
pleted a master's degree in engineering, and 
his younger sister, Charmagne Campbell- 
Patton, is about to complete college. As this 
was being completed, their older brother, 
Brandon Patton, participated in a two-day 
workshop I conducted on qualitative meth- 
ods in preparation for his first evaluation 
fieldwork, a sideline he has turned to as a 
way of supporting his real passion, writing 
and performing rock music. Thus have the 
years passed, love maturing and children 
growing, bringing forth the need to revise 
the old, celebrate the new, and clean out the 
qualitative Augean stables while restocking 
them with fresh nutrients. It is those nutri- 
ents that foIIow. 

Conceptual I Issues 
in Qualitative , Inqury 

Psychometricians try to measu 
Experimentalists try to control 

it. 

Interviewers ask questions about it. 
Observers watch it. I 
Participant observers do it. 
Statisticians count it. 
Evaluators value it. 
Qualitative inquirers find me-g in it. 

When in doubt, observe and ask questions. 
When certain, observe at length and ask many more questions. 

* Gigo's law of deduction: Garbage in, garbage out. 
Halcolm's law of induction: No new experience, no new insight. 

i 

* Qualitative inquiry cultivates the most useful of all human capacities: 
The capacity to lennz. 
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Innovators are told: "Think outside the box." 
Qualitative scholars tell their students: "Study the box. Observe it. Inside. Out- 
side. From inside to outside, and outside to inside. Where is it? How did it get 
there? What's around it? Who says it's, a 'box'? What do they mean? Why does it 
matter? Or does it? What is not 'box'? Ask the box questions. Question 
about the box. What's the perspective ffominside? From outside? Study dia 
of the box. Find documents related to the box. What does thinking have to d 
the box anyway? Understand this box! Study another box. And another. 
stand box. understand. Then you can inside and outside the box. P 
For awhile. Until it changes. Until you change. Until out 
-again. Then start over. Study the boi." 

0 There is no burden of proof. There is only the world to experience and underst 
Shed the burden of proof to lighten the load for the journey of experience. 

om Halcolm's Lnws of bzqui 

f 

t h e  F~~lit of ~ Q ~ a l i t a t i v e  M e t h o d s  

There once lived a man in a country with no fruit trees. A scholar, he spent a 
great deal of time reading. He often came across references to fruit. The descrip- 
tions enticed him to undertake a journey to experience fruit for himself. 

He went to the marketplace and inquired where he could find the land of 
fruit. After much searching he located someone who knew the way. After a long 
and arduous journey, he came to the end of the directions and found himself at 
the entrance to a large apple orchard. It was springtime and the apple trees were 
in blossom. 

The scholar entered the orchard and, expectantly, pulled off a blossom and 
put it in his mouth. He liked neither the texture of the flower nor its taste. He 
went quickly to another tree and sampled another blossom, and then another, 
and another. Each blossom, though quite beautiful, was distasteful to him. He 
left the orchard and returned to his home country, reporting to his fellow villag- 
ers that fruit was a much overrated food. 

Being unable to recognize the difference between the spring blossom and the 
summer fruit, the scholar never realized that he had not experienced what he 
was looking for. 

-From Halcolm's Inquiry Pnrnbles 
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Interviews 
Open-ended questions and probes yield in-depth responses about people's experiences, per- 

ceptions, opinions, feelings, and knowledge. Data consist of verbatim quotations with sufficient 
context to be interpretable. 

Observations 
Fieldwork descriptions of activities, behaviors, actions, conversations, interpersonal interac- 

tions, organizational or community processes, or any  other aspect of observable h u m a n  experi- 
ence. Data consist offield notes: rich, detailed descriptions, including the context within which the 
observations were made. 

Documents 
Written materials a n d  other documents from organizational, clinical, or programs records; 

memoranda and correspondence; official publications and reports; personal diaries, letters, artis- 
tic works, photographs, and memorabilia; a n d  written responses to open-ended surveys. Data con- 
sist of excerpts from documents captured in  a way that records and preserves context. 

Recognizing Qualitative Data 

This book discusses how to collect, ana- 
lyze, and use qualitative data. To begin, let's 
examine the fruit of qualitative methods. It is 
important to know what qualitative data 
and findings look like so that you will know 
what you are seeking. It will also be impor- 
tant to consider criteria for judging the qual- 
ity of qualitative data. Apples come to mar- 
ket sorted by type (Red Delicious, Golden), 
purpose (e.g., cooking or eating), and qual- 
ity. Likewise, qualitative studies vary by 
type, purpose, and quality. 

Qualitative findings grow out of three 
kinds of data collection: (1) in-depth, open- 
ended interviews; (2) direct observation; 
and (3) written documents. Interviews yield 
direct quotations from people about their ex- 
periences, opinions, feelings, and knowl- 
edge. The data from observations consist of 
detailed descriptions of people's activities, 
behaviors, actions, and the full range of in- 
terpersonal interactions and organizational 

processes that are part of observable hu- 
man experience. Document annlysis includes 
studying excerpts, quotations, or entire pas- 
sages from organizational, clinical, or pro- 
gram records; memoranda and correspon- 
dence; official publications and reports; 
personal diaries; and open-ended written 
responses to questionnaires and surveys. 
(See Exhibit 1.1.) 

The data for qualitative analysis typically 
come from fieldwork. During fieldwork, the 
researcher spends time in the setting under 
study-a program, an organization, a com- 
munity, or wherever situations of impor- 
tance to a study can be observed, people in- 
terviewed, and documents analyzed. The 
researcher makes firsthand observations of 
activities and interactions, sometimes en- 
gaging personally in those activities as a pnr- 
ticipnizt obseruer. For example, an evaluator 
might participate in all or part of the pro- 
gram under study, participating as a regular 
program member, client, or student. The 
qualitative researcher talks with people 
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I 

about their experiences and perceptions. The quality of qualitative data depends 
More formal individual or group interviews to a great extent on the methodological 

I 
may be conducted. Relevant records and skill, sensitivity, and integrity of the re- 
documents are examined. Extensive field searcher. Systematic and rigorous obser- 
notes are collected through these observa- vation involves far more than just being 
tions, interviews, and document reviews. present and looking around. Skillful inter- 
The volurninous raw data in these field viewing involves much more than just 
notes are organized into readable narrative asking questions. Content analysis re- 
descriptions with major themes, categories, quires considerably more than just read- 

l 
and illustrative case examples extracted -ing to see what's there. Generating useful 
through content analysis. The themes, and credible qualitative findings through 
terns, understandings, and insights thLt observation, intewiewing, and content 
emerge from fieldwork and subsequ&t analysis requires discipline, knowledge, 
analysis are the fruit of qualitative i n q d .  training, practice, creativity, and hard 

Qualitative findings may be work. 
alone or in combination with quantitative This chapter provides an overview of 
data. Research and evaluation studies em- qualitative inqujr. Later chapters exam- 
ploying multiple methods, including combi- ine how to choose among the many op- 
nations of qualitative and quantitative data, tions available within the broad range of 
are common. At the simplest level, a ques- qualitative methods, theoretical perspec- 
tionnaire or interview that asks both fixed- tives, and applications; how to design a 
choice (closed) questions and open-ended qualitative study; how to use observa- 
questions is an example of how quantitative tional methods and conduct in-depth, 
measurement and qualitativeinquiry are of- open-ended interviews; and how to ana- 
ten combined. lyze qualitative data to generate findings. 

I 

I 

9 . Qualitative Findings: Themes) Patterns, 
Concepts, Insights, ~nderstanjlin~s 

ewton and the apple. Freud and anxiety. Jung and dreams. Piaget 
and his children. Darwin ahd Galapagos tortoises. Marx and 

England's factories. Whyte and sdeet corners. What are you obsessed with? 

Mary Field Belenky and her colleaguLs 
set out to study women's ways of knowing. 
They conducted extensive interviews with 
135 women from diverse backgrounds prob- 
ing how they thought about knowledge, au- 
thority, truth, themselves, life changes, and 
life in general. They worked as a team to 
group similar responses and stories to- 

gether, inFormed partly by previous re- 
search but ultimately basing the analysis 
on their own collective sense of what cate- 
gories best captured what they found in 
the narrative data. They argued with each 
other about which responses belonged in 
which categories. They created and aban- 
doned categories. They looked for com- 
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Discovery of an early qualitative evaluation report 

monalities and differences. They worked 
hard to honor the diverse points of view they 
foundwhile also seekingpatterns across sto- 
ries, experiences, and perspectives. One 
theme emerged as particularly powerful: 
"Again and again women spoke of 'gaining 
voice' " (Belenky et al. 1986:16). Voice versus 
silence emerged as a central metaphor for 

informing variations in ways of knowing. 
After painstaking analysis, they ended up 
with the five categories of knowing surnrna- 
rized in Exhibit 1.2, a framework that be- 
came very influential in women's studies 
and represents one kind of fruit from quali- 
tative inqujr. 

\Nomen's Ways o f  Knowing: 
An Example o f  Qualitative ~ i n d i n ~ s  

Silence: A position in which women experience themselves as mindless and voice1 
subject to the whims of external authority. 

_ 1  

Received knowledge: women conceive of themselves as capable of receiving, eve 
knowledge from exteinal authorities, but not ca 

Subjective knowledge: A perspective from whic 
personal, private, and-subjectively known or intui 

- 
Procedural knowledge: Women ale invested in I 
obtaining and communicating knowledge. 

Constructed knowledg'e: Women view all knowledge as co 
creators of knowledge, and value both subjective and objective strategies for k 

SOURCE: Belenky et al-(1986:15). 
-- 

One of the uen- 
tial books in organizational development 
and management is In Senrch of Excellence: 
Lessons From America's Best-Run Compnnies. 
Peters and Waterman (1982) based .the book 
on case studies of 62 highly regarded com- 
panies. They visited companies, conducted 
extensive interviews, and studied corporate 
documents. From that massive amount of 
data they extracied eight attributes of excel- 
lence: (1) a bias for action; (2) close to the cus- 
tomer; (3) autonomy and entrepreneurship; 
(4) productivity through people; (5) hands- 
on, value-driven; (6) stick to the hitting; (7) 
simple form, leanst&; and (8) simultaneous 
loose-tight properties. Their book devotes a 
chapter to each theme with case examples 
and implications. Their research helped 
launch the quality moyement that has now 

d from the business world to not-for- 
organizations and government. This 

study also illustrates a common qualitative 
sampling strategy: studying a relatively 
small number of special cases that are suc- 
cessful at something and therefore a good 
source of lessons learned. 

Stephen Covey (1990) used this same 
sampling approach in doing case studies of 
"highly effective people." He identified 
seven habits these people practice: (1) being . 

proactive; (2) beginning with the end in 
mind; (3) putting first things first; (4) think- 
ing win/win; (5) seeking first to understand, 
then seeking to be understood;:(6) syner- 
gizing, or engaging in creative cooperation; 
and (7) self-renewal. 

Both of these best-selling books, In  Senrch 
of Excellence and The 7 Habits of Highly Effec- 
tive People, distill a small number of impor- 
tant lessons from a huge amount of data 
based on outstanding exemplars. It is com- 
mon in qualitative analysis for mounds of 
fieldnotes and months of work to reduce to a 
small number of core themes. The quality of 
the insights generated is what matters, not 
the number of such insights. For example, in 
an evaluation of 34 programs aimed at peo- 
ple in poverty, we found a core theme that 
separated more effective from less effective 
programs: How people are treated affects 
how they treat others. If staff members are 
treated autocratically and insensitively by 
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management, with suspicion and disre- 
spect, staff will treat clients the same way. 
Contrariwise, responsiveness reinforces re- 
sponsiveness, and empowerment breeds 
empowerment. These insights became the 
centerpiece of subsequent cross-project, col- 
laborative organizational and staff develop- 
ment processes. 

A different kind of qualitative finding is 
illustrated by Angela Browne's book When 
Battered Women Kill (1987). Browne con- 
ducted in-depth interviews with 42 women 
from 15 states who were charged with a 
crime in the death or serious injury of their 
mates. She was often the first to hear these 
women's stories. She used one couple's his- 
tory and vigneltes from nine others, repre- 
sentative of the entire sample, to iUurninate 
the progression of an abusive relationship 
from romantic courtslup to the onset of 
abuse through its escalation until it was on- 
going and eventually provoked a homicide. 
Her work helped lead to legal recognition 
of battered women's syndrome as a legiti- 
mate defense, especially in offering insight 
into the common outsider's question: Why 
doesn't the woman just leave? An insider's 
perspective on the debilitating, destructive, 
and all-encompassing brutality of battering 
reveals that question for what it is: the facile 
judgment of one who hasn't been there. The 
effectiveness of Browne's careful, detailed, 
and straightforward descriptions and quo- 
tations lies in their capacity to take us inside 
the abusive relationship. Offering that in- 
side perspective powers qualitative report- 
ing. 

Clark Moustakas (1995), a humanistic 
psychologist and phenomenologist, also 
gives us an insider's perspective: his 
own. An astute and dedicated observer of 
relationships, especially therapeutic rela- 
tionships, he drew deeply on his own expe- 
riences and clinical cases to idenhfy, dis- 

tinguish, and elaborate three primary pro- 
cesses that contribute to the development of 
a relationship: "Being-In," "Being-For," and 
"Being-With." 

Being-In involves immersing oneself in 
another's world: listening deeply and atten- 
tively so as to enter into the other person's 
experience and perception. "I do not select, 
interpret, advise, or direct. . . . Being-In the 
world of the other is a way of going wide 
open, entering in as if for the first time, hear- 
ing just what is, leaving out my own 
thoughts, feelings, theories, biases. . . .I enter 
with the intention of understanding and ac- 
cepting perceptions and not presenting my 
own view or reactions. . . . I only want to en- 
courage and support the other person's ex- 
pression, what and how it is, how it came to 

Dimensions 
of Comparison Tribal In odern Corning ofAge I 
View of  life passages . One-time transition from child Multiple passages over a lifetime 

to adult journey 

Territory Tribal territory Earth: Global community 

Ancestry Creation myth Evolutionary story o f  humankind 

Identity Becoming a man or doman Becoming a complete person 

Standardized ' Approach Individualized 

Outcome Tribe-based identity I Personality identity: Sense of self 

Message You are first and fore ost a You are first and foremost a person 
member o f  the tribe 

I" 
in your own right 

4 

SOURCE: Patton (1999a:333, 335). 

be, and where it is going." (Moustakas 1995: I I 

82-83) 
Being-For involves taking a stand in 

support of the other person, being therefor Qualitative findings often have this sirn- sis that leads to a new synthesis. In philoso- 
the other. "I am listening. I am also offering a ple yet elegant and insightful character. This phy such contrasts derive from the nunina- 
position, and that position has an element of straightforward yet nuanced framework tions of philosophers; in qualitative research 
my being on that person's side, against all represents a creative synthesis of years of such thematic contrasts emanate from and 
others who xvould minimize, deprecate, or participant observation and personal in- are grounded in fieldwork. 
deny this person's right to be and to pow.. . . quiry. Through cases, dialogues, quotations, This quick sampling of the fruit of qu 
I become an advocate of the personwith ref- 8 cases, and introspective reflections, MOUS- tative inquiry is meant, like a wine tasting, 
erence to his or her frustrations and prob- takas illuminates the process of mo-g demonstrate choices toward developing 
lems in dealing with others." (Moustakas from Being-In to Being-For and ultimately more sophisticated palate, or like appetiz- 
1995:83) Being-With. His work exemplifies the con- ers, as an opening to the fuller feast yet to 

Being-With involves being present as tribution of phenomenological inqL+ to come. The next section discusses some of the 
one's own person in relation to another per- humanistic psychology. different research and evaluation purposes 
son, bringing one's own knowledge and ex- still a different format for capturing and that affect what kind of fruit results from 
perience into the relationship. "This may in- reporting qualitative findings is illustrated qualitative inqw and t i ~ ~  quality 
volve disagreeing with the other's ways of by my own inquiry into alternative coming- that fruit is judged. 

interpreting or judging or presenting some of-age approaches. I used the device of con- 
aspect of the world. Being-With means lis- strutting ideal-typical alternative para- 
tening and hearing the other's feelings, digms to compare and contrast what I Different Purposes of and 
thoughts, objectives, but it also means offer- learned (patton 1997a). ~ ~ i b i t  1.3 provides Audiences for Qualitative Studies: 
ing my own perceptions and views. There is, a sampling of contrasts between traditional Research, Evaluation, Dissertations, 
in Being-With, a sense of joint enterprise tribe-centered initiations and modem youth- and Personal Inquiry 
-two people fully involved, struggling, ex- centered con-&g-of-age celebrations. These 
ploring, sharing." (Moustakas 1995:84) kinds of polar contrasts can sometimes set As the title of this book indicates, qualita- 

up a Hegelian dialectic of thesis and antithe- tive methods are used in both research and 
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to make judgments abou 
prove program effectiven valuations tha e inqujr is espe- ing the quality of the methodological proce- 

erful as a source of grounded the- dures followed and the analysis done. Qual- 
ely generated itative dissertations, once quite rare, have 

orlc, that is, theory that emerges become increasingly common as the criteria 
or decision making and program researcher's observations and in- for judging qualitative contributions to 
ment. The methodological irnplica out in the real world rather than in knowledge have become better understood 
s criterion is that the intended u oratory or the academy. The primary and accepted. But those criteria are not abso- 

r research are other researchers lute or universally agreed on. As we shall 
scholars, as well as policymakers and see, there are many varieties of qualitative 
rs interested in understanding some inquiry and multiple criteria for judging 

or problem of interest. The re- quality, many of which remain disputed. 
g, methodological prefer- While the preceding discussion of evalua- 

those who use tion, research, and dissertations has empha- 
le and credi- sized taking into account external audiences 

theoretical and consumers of qualitative studies, it is 
also important to acknowledge that you may 

Dissertations and graduate theses offer be the primary intended audience for your 
ecial insight into the importance of atten- work. You may study something because 

to audience. Savvy graduate students you want to understand it. As my children 
that to complete a degree program, the grew to adulthood, I found myself asking 

st approve the questions about coming of age in modem 
dings, val- society so I undertook a pwsolzal inquiry that 

es of committee became a book (Patton 1997a), but I didn't 
ers come into play in that approval start out to write a book. I started out trying 

ess. The committee will, in essence, to understand my own experience and the 
search. action is not the primary purpose of funda- uate the student's contribution, includ- experiences of my children. That is a form of 
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qualitative inq*. While doing i n t e ~ e w s  Making Methods Decisions 
with recipients of MacArthur Foundation 
Fellowships (popularly called "Genius The implication of thinking about p u -  
Awards"), I was told by a social scientist that pose and audience in designing studies is 
her fieldwork was driven by her own search that methods, no less than knowledge, are 
for understanding and that she disciplined dependent on context. No rigid rules can 
herself to not even think about publication prescribewhat data to gather toinvestigate a 
while engaged in interviewing and observ- particular interest or problem. There is no 
ing because she didn't want to have her in- recipe or formula in malcing methods deci- 
quiry affected by attention to external audi- sions. Widely respected psychometrician 
ences. She wnnted to know because she wanted Lee J. Cronbach has observed that design- 
to  know, and she had made a series of career ing a study is as much art as science. It is 
and professional decisions that allowed her "an exercise of the dramatic imagination" 
to focus on her personal inquiry without be- (Cronbach 1982:239). In research as in art, 
ing driven by the traditional academic ad- there can be no single, ideal standard. 
monition to "publish or perish." She didn't Beauty no less than "truth" is in the eye of 
want to subject herself to or have her work the beholder, and the beholders of research 
influenced by external criteria and judg- and evaluation can include a plethora of 

urposes o f  the inquiry? 
ibution t o  knowledge 

improvement and decision making 
strate doctoral-level scholarship 
d out for oneself 

ary audiences for  the findings? 
ers, academicians 

, administrators, staff, participants 

neself, friends, family, lovers I 
hat questions wil l  guide the inquiry? 
eory-derived, theory-testing, andlor theory-oriented questions 

ractical, applied, action-oriented questions and issues 
Academic degree or discipline/specialization priorities 
Matters o f  personal interest and concern, even passion 

ment. stakeholders: scholars, policymakers, fund- 
In summary, all inquiry designs are af- ers, program managers, staff, program par- 

fected by intended purpose and targeted au- ticipants, journalists, critics, and the general 
dience, but purpose and audience deserve public. Any given design inevitably reflects 
special emphasis in the case of qualitative some imperfect interplay of resources, capa- 
studies, where the criteria for judging qual- bilities, purposes, possibilities, creativity, and 
ity may be poorly understood or in dispute, personaljudgmentsby the peopleinvolved. 
even among qualitative methodologists. Research, like diplomacy, is the art of the 
This book cannot resolve these debates, but possible. Exhibit 1.4 provides a set of ques- 
it will illuminate the methodological op- tions to consider in the design process, re- 
tions and their implications. (Chapter 9 dis- gardless of type of i n q ~ w .  With that back- 
cusses alternative criteria for judging the ground, we can turn to consideration of the 
quality of qualitative studies.) relative strengths and weaknesses of quali- 

tative and quantitative methods. 

4. What data wil l  answer or il luminate the inquiry questions? 
Quolitotive: Interviews, field observations, documents 
Quontitotive: Surveys, tests, experiments, secondary data 
Mixed methods: What kind o f  mix? Which methods are primary? 

I 

5. What resources are available to support the inquiry? 
Financial resources I 

Access, connections 

hat criteria wil l  be used t o  judge the quality o f  the findings? 
oditionol reseorch criteria: Rigor, validity, reliability, generalizability 
voluotion stondords: Utility, feasibility, propriety, accuracy 

Nontroditionol criterio: Trustworthiness, diversity o f  perspectives, clarity o f  voice, credibility 
o f  the inquirer to  primary users o f  the findings 

@ Methods Choices: Contrasting Thinking about design alternatives ahd know if they're obese, measure body fat in 
Qualitative and Quantitative Emphases methods choices leads directly to consider- relation to height and weight and compare 

ation of the relative 'strengths and weak- the results to populationnorms. If you want 
ot everything that can be counted counts, and not everytlhg that nesses of qualitative and q~~antitative data. to know what their weight rnenns to them, 

counts can be counted. The approach here is pragmatic. Some ques- how it affects them, how they think about it, 
tions lend themselves to numerical answers; and what they do about it, you need to ask 

-Albert Einstein donft.lf you want to know how much them questions, find out about their experi- 
e weigh, use a scale. If you want to ences, and hear their stories. A comprehen- 
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sive and multifaceted understanding of 
weight in pepple's lives requires both their 
numbers and their stories. Doctors who look 
only at test results and don't also listen to 
their patients are making judgments with 
inadequate knowledge, and vice versa. 

Qualitative methods facilitate study of is- 
sues in depth anddetail. Approaching field- 
work without being constrained by prede- 
termined categories of analysis contributes 
to the depth, openness, and detail of qualita- 
tive inquiry. Quantitative methods, on the 
other hand, require the use of standardized 
measures so that the varying perspectives 
and experiences of people can be fit into a 
limited number of predetermined response 
categories to which numbers are assigned. 

The advantage of a quantitative approach 
is that it's possible to measure the reactions 
of a great many people to a limited set of 
questions, thus facilitating comparison and 
statistical aggregation of the data. This gives 
a broad, generalizable set of findings pre- 
sented succinctly and parsimoniously. By 
contrast, qualitative methods typically pro- 
duce a wealth of detailed information about 
a much smaller number of people and cases. 
This increases the depth of understanding of 
the cases and situations studied but reduces 
generalizability. 

Validity in quantitative research depends 
on careful instrument conshuction to ensure 
that the instrument measures what it is 
supposed to measure. The instrument must 
then be administered in an appropriate, 
standardized manner according to pre- 
scribed procedures. The focus is on the mea- 
suring instrument-& test items, survey 
questions, or other measurement tools. In 
qualitative inquiry, the researcher is the in- 
strument. The credibility of qualitative 
methods, therefore, hinges to a great extent 
on the skill, competence, and rigor of the 
person doing fieldwork-as well as things 
going on in a person's life that might prove 

don't even want 

and somehmes 

of Sara Johnson, a r-old Caucasian 
ty in a lower-socioeconomic 

of school in the 
In 1988, after three years of 

INDIVIDUAL CASE EXAMPLES 

evnluntion to determine the overall outcome er and is proud of never having been on She said that the decision to return for her 
and cost-effectiveness of the center. The welfare. She is the primary breadwinner for GED was 
evaluation design included both quantita- a home with five children spanning three 
tive and qualitative data. generations; including her oldest daugh- an affxmahon, as not havlng a diploma had 

The quantitative testing data showed ter's teenage children for whom she has really hurtmefor along time.. . . Itwas always 
great variation. The stahshcs on average cared since her daughter's ~mexpected scary wondering if somebody actually found 
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out that I was not a graduate that they would To get the perspective of students, I con- 
fire me or they wouldn't accept me because I ducted group interviews. "Groups are not 

hadn't graduated. The hardest thing for me to just a convenient way to accumulate the in- 

do was tell my employer. He is very muchinto dividual knowledge of their members. They 

education and our company is education- give rise synergisticdy to insights and solu- 

oriented. So the hardest thing1 ever had to do tions that would not come about without 

was tell him I was a high school dropout. I them" (B~OWII, C o l h ,  and Duguid 1989: 

needed to tell because Ineeded time to go and 40). In group interviews I asked students to 

take the test. He was just so understanding. describe the program's outcomes in per- 

1 cou]dn't believe it. It was just wonderful. sonal terms. I asked, "What difference has 
I thought he was going to be disappointed in what you are learning made in your lives?" 
me, and he thought it was wonderful that I Here are some responses. 
was going back. He came to graduation. 

Ilove the newspapernow, and actually readit. 
Yeah, I love to pick up the newspaper now. I 

These short from Iwo 'Ontrast- used to hate it. Now 1 loup the newspaper. 
ing cases illustrate the value of detailed, de- 
scriptive data in deepening our understand- 1 can follow sewing directions. 1 make a gro- 

ing of individual variation. Knowing that cery list now, so I'm a better shopper. I don't 

each woman progressed about one grade forget things. 

level on a standardized reading test is only a 
small part of a larger, much more complex 
picture. Yet, with over 500 people in the pro- 
gram, it would be overwhelming for 
funders and decision makers to attempt to 
make sense of 500 detailed case studies 
(about 5,000 double-spaced pages). Statisti- 
cal data providk a succinct and parsimoni- 
ous summary of major patterns, while select 
case studies provide depth, detail, and indi- 
vidual meaning. 

OPEN-ENDED INTERVIEWS 

Another instructive contrast is to com- 

Yeah, you don't know how embarrassing it is 
to go shopping and not be able to read the 
wife's grocery list. It's helped me out so much 
in the grocery store. 

Helps me with my medicine. Now I can rea 
the bottles and the directions! I was afraid t 
give the kids medicine before because I wa 
sure. 

I don't get lost anymore. I can find my way 
around. I can make out directions, read the 
map. I work construction and we change loca- 
tions a lot. Now I can find my way around. I 
don't get lost anymore! 

pare closed-ended questionnaire results 
with responses to open-ended pup inter- Just getting a driver's license will be wonder- 

views ~ ~ ~ ~ t i ~ ~ ~ i ~ ~  responses to quantita- 
ful. 1" 50. If I don't get the GED, but if 1 can 

tive, standardked items indicated that 77% get alicense . . !I can drive well, but I'mscared 

of the adult literacy students were "very 
to death of the written test. Just getting a I 

happy,, with the Tehology for ~i~~~~~~ 
driver's license. , . , a driver's license. 

.-. 
Center program; 74' l e a ~ ' g  "a No, 1 read outdoor magazines, 1 used to just 

great These and re- read the titles of books-now I read thebooks! 
vealed a general pattern of satisfaction and 
progress. But what did the program mean to I was always afraid to read at school and at 

students in their own words? church. I'm not afraid to read the Bible now at 

Bible class. It's really important to me to be achievement tests admirtistered in both fall 
able to read the Bible. and spring, criterion-referenced tests devel- 

oped by teachers, performance objectives, 
I can fill out applications now. You have to 

peer ratings, student ratings of 
know how '0 fill out an a ~ ~ l i c ~ t i o "  in this teahers, parent of teachers, princi- 
world. I canlookin the Yellow Pages,It used to pal ratings of teachers, and teacher self- 
be so embarrassing not to be able to fill out ap- 

ratings. 
plications, not to be able to find things the ne Kalamazoo accouniability system be 
Yellow Pages. I feel so much better now. At 

to national attention. For exam- 
least my application is filled out right, even if1 

ple, the Alnericntz School Bonrd Joilrnnl re- 
don't get the job, at least my application is 

ported in April 1974 that "Kalamazoo 
filled out right. 

schools probably will have one of the most 
comprehensive computerized systems of 

I'm learning just ahead and accountability yet 
kids. MY is my Me and my devisedm (p. 40). In the first of a threepa* se- 

Once you can read your it ries on Kalamazoo, the Aiizericnn Sclzool 
makes all the difference in the world. It helps ~~~~d Jozlmn/ asserted: u ~ ~ k ~  it horn ~ ~ 1 ~ -  
you to want to read and read I mazoo: n compre~zensive, peqornzlance-bnd 
can read myseLf1 I can them read they system of evnluntion and nccoz~iztnbilit~~ can 
can have a better life. The kids love it 

I Work,, (,tKalamazoo Schoolst, 1974:32). 
read to them. 

Not everyone agreed with that positive 
assessment, however. The Kalarnazoo Edu- 

These group interview excerpts p cation Association charged that teachers 
some qualitative insights into the were being demoralized by the accountabil- 
ual, personal experiences of adults ity system. some on the 
to read. The questionnaire results (77% satis- 

other hand, argued that teachers did not 
fiedl provided data On genera'- wmttobeaccomtable, hthespr-gof 1976, 
izable patterns, but the standardized ques- the Kalamazoo Education Association, with 
tions only tap the surface of what it means 

assistance from the Michigan Education As- 
for the program to have had "great per- 

sociation and the National Education Asso- 
ceived impact." The much smaller samp 

ciation, sponsored a survey of teachers to 
Open-ended interviews adds depth ‘I 

find out the teaherst on the ac- 
and meaning at a very personal level 

countability program (Perrone and Patton 
perience. Another example will show 

1976). 
qualitative data can yield not only de 

The education association officials were 
understanding but also political acti 

interested primarily in a questionnaire con- 
the depth of participants' feelings 

sisting of standardized items. One part of 
vealed. 

the closed-ended questionnaire provided 
teachers with a set of statements with which 

The Power of Qualitative Data they could agree or disagree. The question- 
naire results showed that teachers felt the ac- 

In the early 1970s, the school sys countability system was largely ineffective 
Kalamazoo; Michigan, implemented and inadequate. For example, 90% of the 
acco~mtability system. It was a compl teachers disagreed with the school adminis- 
tem that included using standardized tration's published statement "The Kala- 



are a concerned teacher. But 
are not turning out neatly 

"The superintendent with his acc ith the same qualities. This 

ity model and his abrasive conde ountability program we have 
superintendent look good to 

destroy teacher morale and effective cre But someone who is in the 

classroom teaching. g with all types of kids, some 
questionnaire results, ho "Last evening my wife and Iwent to 
them immediately dismiss of the school year party. The atmosphere who are in and out of jail, this 

was strmge-little exuberance, laughter that and the rigid accountabil- 
neglects the above mentioned 

ng and danced were unnaturally qui 

ple are still tense and uncertain. 
ased, inaccurate, and t "While the school board does not 'pay the same as now. 'Accountability' is a politicat 

union leaders telling be happy' it certainly must recognize ploy to maintain power. Whatever good there 

emotional stability is necessary for eff may have been in it in the beginning has been 

good. I am saying the one we have 1s lousy. I teaching to take place. The involuntary destroyed by the awareness that each new ed- 

hurting the students-the very ones we're fers, intimidation, coercion and top to b 
open-ended questions. The first was pla supposed to be working for." 
midway through the questionnaire, and ust system for the list of ness and hatred in our system is mcredible. 

second came at the end of the questionmix Teacher Response No. 257: "This system 'least deslrable'school systems in thenation." What began as 'noble' has been destroyed. 
You wouldn't believe thenew layers of admin- 

Teacher Response No. 233: "I have taught in istration that have been created just to keep 
people are tense, hostile and losing their hu- Kdamazoo for 15 years and under five super- this monster going. 
manity. Gone is the good will and team spirit intendents. Until the present superintendent, I "Our finest compliment around our stateis 

countability system. of a&ustrahon and staff and I believe this found working conditions to be enjoyable and that the other schoolsystems know what is go- 
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ing on and are havingnone of it. Lucky people. 
Come down and visit in hell sometime." 

Face Validity and Credibility 

What was the impact of the qualitative 
data collected from teachers in Kalamazoo? 
You will recall that many of the school board 
members initially dismissed the standard- 
ized questionnaire responses as biased, 
rigged, and the predictable result of the un- 
ion's campaign to discredit school officials. 
However, after reading through a few pages 
of the teachers' own personal comments, af- 
ter hearing about teachers' experiences with 
the accountability system in their own 
words, the tenor of the discussion about the 
evaluation report changed. School board 
members could easily reject what they per- 
ceived as a "loaded" questionnaire. They 
could not so easily dismiss the anguish, fear, 
and depth of concern revealed in the teach- 
ers' own reflections. The teachers' words 
had face validity and credibility. Discussion 
of the evaluation results shifted from an at- 
tack on the measures used to the question: 
"What do you think we should do?" 

During the summer of 1976, following 
discussion of the evaluation report, the su- 
perintendent "resigned." The new superin- 
tendent and school board in 1976-1977 used 
the evaluation report as a basis for starting 
fresh with teachers. A year later teacher as- 
sociation officials reported a new environ- 
ment of teacher-administration cooperation 
in developing a mutually acceptable ac- 
countability system. The evaluation report 
did not directly cause these changes. Many 
other factors were involved in Kalamazoo at 
that time. However, the qualitative informa- 
tion in the evaluation report revealed the full 
scope and nature of teachers' feelings about 
what it was like to work in the atmosphere 
created by the accountability system. The 
depth of those feelings as expressed in the 

teachers' own words became part of the im- 
petus for change in Kalamazoo. 

The Purpose of 
Open-Ended Responses 

The preceding example illustrates the dif- 
ference between qualitative inquiry based 
on responses to open-ended questions and 
quantitative measurement based on scales 
composed of standardized questionnaire 
items. Quantitative measures are succinct, 
parsimonious, and easily aggregated for 
analysis; quantitative data are systematic, 
standardized, and easily presented in a 
short space. By contrast, the qualitative find- 
ings are longer, more detailed, and variable 
in content; analysis is difficult because re- 

sponses are neither systematicnor standard- the open-ended comments of the Kalama- 
ized. Yet, the open-ended responses permit zoo teachers illustrate the fruit of qualitative 
one to understand the world as seen by the methods. 
respondents. The purpose of gathering re- While the Kalamazoo example illustrates 
sponses to open-ended questions is to en- the most elementary form of.qualitative in- 
able the researcher to understand and cap- qujr, namely, responses from open-ended 
ture the points of view of other people questionnaire items, themajor way in which 
without predetermining those points of qualitative researchers seek to understand 
view through prior selection of question- the perceptions, feelings, and knowledge of 
naire categories. As Lofland (1971) put it: people is through in-depth, intensive inter- 
"To capture participants 'in their own terms' viewing. The chapter on interviewing will 
one must learn their categories for rendering discuss ways of gathering high-quality in- 
explicable and coherent the flux of raw real- formation from people-data that reveal ex- 
ity. That, indeed, is the first principle of qual- periences with program activities and per- 
itative analysis" (p. 7, emphasis added). spectives on treatment impacts from the 

Direct quotations are a basic source of raw points of view of participants, staff, and oth- 
data in qualitative inquiry, revealing respon- ers involved in and knowledgeable about 
dents' depth of emotion, the ways they have the program or treatment being evaluated. 
organized their world, their thoughts about 
what is happening, their experiences, and Inquiry by  Observation 
their basic perceptions. The task for the qual- 
itative researcher is to provide a framework Whatpeople say is amajor source of p a l -  
within which people can respond in a way itative data, whether what they say is ob- 
that represents accurately and thoroughly tained verbally through an interview or in 
their points of view about the world, or that written form through document analysis or 
part of the world about which they are talk- survey responses. There are limitations, 
kg-for example, their experience with a however, to how much can be learned from 
particular program being evaluated. Too of- what people say. To understand fully the 
ten social scientists "enter the field with pre- complexities of many situations, direct par- 
conceptions that prevent them from allow- ticipation in and observation of thephenom- 
ing those studied to 'tell it as they see it' " enon of interest may be the best research 
(Denzin 1978b:lO). method. Howard S. Becker, one of the lead- 

I have included the Kalamazoo evalua- ing practitioners of qualitative methods in 
tion findings as an illustration of qualita- the conduct of social science research, ar- 
tive inquiry because open-ended responses gues that participant obsemation is the most 
on questionnaires represent the most ele- comprehensive of all types of research strat- 
mentary form of qualitative data. There are egies. 
severe limitations to open-ended data col- 

, lected in writing on questionnaires, h i -  The most complete form of the sociological da- 
tations related to the writing skills of re- tum, after all, is the form in which the partici- 
spondents, the impossibility of probing or pant observer gathers it: an observation of 
extending responses, and the effort required some social event, the events which precede 
of the person completing the questionnaire. and follow it, and explanations of its meaning 
Yet, even at this elementary level of inquiry, by participants and spectators, before, during, 
the dep t11 and detail of feelings revealed in and after its occurrence. Such a datum gives us 
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OF TWO-YEAR-OLD5 

method (Becker and Geer 1970 133) searcher to understand a program or treat- 
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just large enough for the 12 mothers, one 
staff person, and me to sit along three sides 
of the room. The fourth side is used for a 
movie screen.1 Some mothers are smoking. 
(The staff person told me afterward that 
smoking had beennegotiated and agreed on 
among the mothers.) The seats are padded 
folding chairs plus two couches. A few col- 
orful posters with pictures of children play- 
ing decorate the walls. Small tables are avail- 
able for holding coffee cups and ashtrays 
during the discussion. The back wall is lined 
with brochures on child care and child de- 
velopment, and a metal cabinet in the room 
holds additional program materials. 

The session begins with mothers watch- 
ing a 20-minute film about preschool chil- 
dren. The film forms the basis for getting dis- 
cussion started about "what two-year-olds 
do." Louise, a part-time staff person in her 
early 30s who has two youngchildren of her 
own, one a two-year-old, leads the discus- 
sion. Louise asks the mothers to begin by 
picking out from the film things that their 
own children do, and talking about the way 
some of the problems with children were 
handled in the film. For the most part, the 
mothers share happy, play activities their 
children like. "My Johnny loves the play- 
ground just like the kids in the film." "Yeah, 
mine could live on the playground." 

The focus of the discussion turns quickly 
to what happens as children grow older, 
how they change and develop. Louise com- 
ments, "Don't worry about what kids do at a 
particular age. Like don't worry that your 
kid has to do a certain thing at age two or else 
he's behind in development or ahead of de- 
velopment. There's just a lot of variation in 
the ages at which kids do things." 

The discussion is free flowing and, once 
begun, is not directed much by Louise. 
Mothers talk back and forth to each other, 
sharing experiences about their children. A 
mother will bring up a particular point and 
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I 
other mothers will talk about their own ex- 
periences as they want to. For example, one 1 
of the topics is the-problem a mother is hav- 

tejects that water with urine in it is prob- the 11 mothers have participated, most of 
ably better than the lake water her kids swim them actively. Four mothers have not partic- 
in. The mother with the child who urinates ipated.) 
in the bathtub says again; "It really bugs me Another mother brings up a new prob- 
when he urinates in the tub.'' Louise re- lem. Her child is destroying her plants, 
sponds, "It really is your problem, not his. dumping plants out, and tearing them up. 
If you can calm yo~~rself down; he'll be "I really get mad." She says that the tech- 
okay." nique she has used for punishment is to iso- 

At a lull in the discussion, Louise asks, late the child. Then she asks, "HOW long do 

"Did you agree with everything in the you have to punish a two-year-old before it 
movie?" The mothers talk a bit about this starts working?" This question is followed 
and focus on an incident in the movie where by intense discussion with severd mothers . 
one child bites another. Mothers share sto- making comments. (This discussion is re- 
ries about problems they've had with their produced in full to illustrate the type of dis- . 
childrenbiting. Louise inte rjects, "Biting can cussion that occurred.) 

be dangerous. It is important to do some- 
thing aboutbiting." The discussionturns to Mother No. 2: "Maybe he needs his own 

what to do. One mother suggests biting the plant. Sometimes it helps to let a child 
child back. Another mother suggests that have his own plant to take care of and 

kids will work it out themselves by biting then he comes to appreciate plants." 

each other back. Mothers get very agitated, Mother No. 3: he likes to play in the 
more than one mother talks at a time. Louise dirt. Does he have his own sand or dirt to 
asks them to "cool it," so that only one per- play in around the house?" 
son talks at a time. (The mother who had left 
returns.) Mother No. 4: "Oatmeal is another good 

The discussion about biting leads to a dis- thing play in." 

cussion about child conflict and fighting in ~ ~ ~ i ~ ~ :  u ~ i c e  is another thing that &ldren 
general, for example, the problem of chil- like to play in and it's clean, good to use 
&en hitting each other or hittingtheir moth- indoors.,, 

ing with her child urinating in the bathtub. 
Other mothers share their experiences with 
this problem, ways of handling it, .and 
whether or not to be concerned about it. The 
crux of that discussion seems to be that it is 
not a big deal and not something that the 
mother ought to be terribly .concerned 
about. It is important not to make it a big 
deal for the child; the child will outgrow it. 

The discussion turns to things that 
two-year-olds can do around the house to 
help their mothers. This is followed by some 
discussion of the things that two-year-olds 
can't do and some of their frustxations in try 
ing to do things. There is a good deal of 
laughing, sharing of funny stories about 
children, and sharing of frustrations about 
children. The atmosphere is informal and 
there is a good deal of intensity in listening. 
Mothers seem especially to pick up on 
things that they share in common about the 
problems they have with their children. 

Another issue from another mother is the 
problem of her child pouring out her milk. 
She asks, "What does it mean?" This ques- 
tion elicits some suggestions about using 
water aprons and cups that don't spill and 
other mothers' similar problems, but the dis- 
cussion is not focused and does not really 
come to much closure. The water apron sug- 

ers. Again, the question arises about what to 
do. One mother suggests that when her child 
hits her, she hits him back, or when her child 
bites her, she bites l k  back. Louise inter- 
jects, "Don't model behavior you don't like." 
She gocs on to explain that her philosophy is 
that you should not do things as a model for 
clddren that you don't want them to do. She 
says that works best for her; however, other 
mothers may find other things that work 
better for them. Louise comments that hit- 
ting back or biting back is a technique sug- 
gested by Dreikurs. She says she disagrees 
with that technique, "but you all have to de- 
cide what works for you." (About 40 min- 
utes have now passed since the film, and 7 of 

1 

Mother No. 5: "Some things toplay in would 
be bad or dangerous. For example, pow- 
dered soap isn't a good thing to let kids 
play in." 

Mother No. 2: "Can you put the plants where 
he can't get at them?" 

gestion brings up a question about whether 
, 

or not a plastic bag is okay. The discussion i 

turns to the safety problems with different 1 
kinds of plastic bags. About 20 minutes of j 
discussion have now taken place. (At this i 
point, one mother leaves because she hears 
her child crying upstairs.) 

The discussion returns to giving chil- 
dren baths. Louise interjects, "Two-year- 
olds should not be left alone in the bathtub." 
With reference to the earlier discussion 
about urinating the bathtub, a mother in- 

Mother with problem: "I have too many plants, 
I can't put them all out of the way." 

Louise: "Can you put the plants somewhere 
else or provide a place to play with dirt or 
rice?" (Mother with problem kind of 
shakes her head no. Louise goes on.) "An- 
other thing is to tell the kid the plants are 
alive, to help him learn respect for living 
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things. Tell him &at tho& plahts are alive 
and that it hurts them. Give hini his own 
plant that he can get an investment in."- 

Motlrer with problem: "I'll try it." 

Mother No. 2: "You've got to be f& about a 
two-year-old. YOU can't W c t  them not 
to touch things. It'snot fair. I try hanging 
allmyp1ants; - 

Louise: "Sometimes just- moving a child 
bodily away from'the thing you don't 
want him to do is the best technique." 

Mother No. 4: "They'll outgrow it anyway." 

Mother with problem: "Now he deliberately 
dumps them and I really get &gry." 

Louise: "Maybe he feels a rivalry with the 
plants if you have so many Maybe he's 
trying to compete." 

Motlzzer No. 3: "Let him help with the p 
Do you ever let him help you take c 
the plants?" 

Motlzer No. 6: "Som 
help with." 

Louise: "Some dangerous house plants are 
poison." 

Louise reaches up and pulls down a bro- 
chure on plants that are dangerous and says 
she has brochures for everyone. Several peo- 
ple say that they want brochures and she 
goes to the cabinet to make them available. 
One mother who has not participated ver- 
bally up to this point specifically requests a 
brochure. This is followed by a discussion of 
child-proofing a house as a method of child 
rearing versus training the child not to touch 
things, but with less emphasis on child- 
proofing, that is, removing temptation ver- 
sus teaching children to resist temptation. 
One parent suggests, in this context, that 
children be taught one valuable thing at a 

have your own views on things. I wasn'ttry- 
ing to tell you what to do. I just disagreed, but1 
definitely feel that everybody has a right to 

quotations are the raw data of qualita their own opinion. Part of the purpose of the sented as separate and distinct from each 

group is for everyone to be able to come to- q"*. other. In practice, they are often fully inte- 

gether and appreciate other points ofview and The description is meant to grated approaches. Becoming a skilled ob- 

understand what works for different people. reader into the setting. The data d s e ~ e r  is essential even if you concentrate 
clude judgments about whether w primarily on interviewing because every 

The mother said that she certainly didn't 
feel bad about the disagreement and she 
knew that some things that worked for other 
people didn't work for her and that she had 
her own ways but that she really enjoyed the 

group. 
Louise cleaned up the room, and the ses- 

sion ended. 

The Raw Data of 
Qualitative Inquiry 

curred was good or bad, appropriate or in- 
appropriate, or any other interpretive 
judgments. The data simply describe what 
occurred. State legislators, program staff, 
parents, and others used this description, 
and descriptions like this from other pro- 
gram sites, to discuss what they wanted the 
programs to be and do. The descriptions 

licit their own judg- 

later chapters, guidance on interpret- 
ualitative data will be offered in depth. 

The description of this parenting session People-Oriented Inquiry 
is aimed at permitting the reader to under- 
stand what occurred in the session. These Thus far, the examples of observation and 
data are descriptive. Pure description and terviewing in this chapter have been pre- 

face-to-face interview also involves and re- 
quires observation. The skilled interviewer 
is thus also a skilled observer, able to read 
nonverbal messages, sensitive to how the in- 
terview setting can affect what is said, and 
carefully attuned to the nuances of the inter- 
viewer-interviewee interaction and relation- 
ship. 

Likewise, interviewing skills are essential 
for the observer because during fieldwork, 
you will need and want to talk with people, 
whether formally or informally Participant 
observers gather a great deal of information 
through informal, naturally occurring con- 
versations. Understanding that interview- 
ing and observation are mutually reinforc- 
ing qualitative techniques is a bridge to 
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understanding the fundamentally people- T h e  Fruit of Qualitative 
oriented nature of qualitative inquiry. Methods  Revisited 

Sociologist John Lofland has suggested 
that there are four peo$e-oriented man- Thischa~terbeganwiththe~arableofthe 

dates in  collecting qualitative data. Fist,  the man far in search a widely 
qualitative mehodolog,st must get close proclaimed food called "fruit." When finally 
enough to the people and situation being directed lo a he 

studied to personally understand in depth spring blossom of the tree with the fruit of - 
I the details of what goes on. Second, the the tree. F i n h a  the blossom to be tasteless, 

itative me~odologist aim at cap&g he dismissed &I he  had heard about fruit as a 

what  actually takes place and what people hoax and went On his way This has 

say: the perceived facts. ~ h i ~ d ,  qud- described qualitative data so that the person 

I itative data must include a great deal ofpure in search of the fruits of qualitative methods 

description of people, activities, interac- know what look for-and 
tions, and settings. ~ ~ ~ ~ ~ h ,  qualitative data when the real thing has been attained. Ex- 

must include direct quotations from people, hibit 1.5 lists Internet resources for those 

both what they speak and what they write who want to carry on this search for qualita- 

I down. 
tive fruit in  virtual space. To close this chap- 

, i ter, it may be instructive to consider two 
other short parables about the search for 

The commitment to get close, to be factual, de- fruit. 
scriptive and quotive, constitutes a sigruficant While the first seeker after fruit arrived 
commitment to represent the participants in too early to experience the ripened delicacy 
their own terms. This does not mean that one and tasted only the blossom, a second seeker 
becomes an apologist for them, but rather that after fruit arrived at  a tree that had been im- 
one faithfully depicts what goes on in their properly cultivated, so that its fruit was 
lives and what life is like for them, in such a shriveled and bitter. This bad fruit had been 
way that one's audience is at least partially left to rot. Not knowing what good fruit 
able to project themselves into the point of looked like, he sampled the bad. "Well, I've 

// I view of the people depicted. They can "take seen and tasted fruif," he said, "and I can tell 
the role of the other" because the reporter has you for sure that it's terrible. I've had it with 
given them a living sense of day-to-day talk, fruit. Forget it. This stuff is awful." He went 

IF/ 
I I day-to-day activities, day-to-day concerns on his way and his journey was wasted. 

and problems. . . . One can hope that such a foolish mistake 
A major methodological consequence of is less likely today, because early in school 

these comrnihnents is that the qualitative students are taught the danger of generaliz- 

// 1 study of people insitu is a process of discovmj. It ing from limited cases. Yet, rumors persist 
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4. EVALTALK@bama.ua.edu: American Evaluation Association (AEA) Discussion List; to 
subscribe, send this message to listse~@bama.ua.edu: subscribe evaltalk ourname 

AEA home page with links to evaluation organizations, training programs, and 
I Internet resources: www.eval.org 1 

5. METHODS@cios.org: A list for social science research methods instructors; to subscribe. 
send this message to comse~e@cios.org: join methods yourname 

NOTE: Thanks toJudith Preissle,Aderhold Distinguished Professor,Social Foundationsof Education, University 
of Georgia, for list subscription details.These sitesand subscription details may change, and this list is not ex- 
haustive. This list is meant to be suggestive of the qualitative resources available through the lnternet. See 
Chapter 3, Exhibit 3.7;Chapter 4, Exhibit 4.9; and  Chapter 8, Exhibit 8.3,foradditionaI, morespecialized quali- 
tative resources through the Internet. 

exterior and exposed what looked like a seed, all he had to d o  was plant it, tend prop- 
stone inside. The farmer told him how to erly the tree's growth, and work for the 
plant this hard core, cultivate the resulting eventual harvest-the fruit. Though there 
trees, and harvest the desired delicacy. The was much work to be  done and there were 
farmer also gave him a plump, ripe sample many things to be learned, the resulting 
to taste. Once the seeker after fruit knew high-quality fruit was worth the effort. 

is of necessity a process of learning what is 
happening. Since a major part of what is hap- 
pening is provided by people in their own 
terms, one must find out about those terms 
rather than impose upon them a preconceived 
or outsider's scheme of what they are about. It 
is the observer'stask to find out what is funda- 
mental or central to the people or world under 
observation. (Lofland 1971:4) 

that some people continue to reject all quali- what fruit really was, and once he knew 
tative data as worthless (and "rotten"), hav- 
ing experienced only bad samples produced 
with poor methods. 

A third seeker after fruit arrived at the 
same tre~e that produced the shriveled and 
bitter fruit. He picked some of the rotting 
fruit and examined it. He took the fruit to a 
farmer who cultivated fruit trees with great 





Top Ten Pieces of Advice to a 
Graduate Student Considering 
a Qualitative D sertation 

T he following query was posted on 
an Internet listserv devoted to dis- 
cussing qualitative inquiry: 

I am a new graduate student thinking about 
doing a qualitative dissertation. I know you 
are all busy, but I would appreciate an an- 

swer to only one question. 
If you could give just one bit of advice to a 

student considering qualitative research for a 

dissertation, what would it be? 

9 Top Ten Responses 

1. Be sure that a qualitative approach fits 
your research questions: questions about 
people's experiences; inquiry into the 
meanings people make of their expe- 
riences; studying a person in the con- 
text of her or his social/interpersonal 
environment; and research where not 
enough is known about a phenomenon 
for standardized instruments to have 

onses below came from been developed (or even to be ready to 
. I've combined some resp be developed). 

(while trying to maintam (Chapter 2 will help with this by 
flavor of the-postings), and arranged th presenting the primary themes of qual- 
for coherence. itative inquiry.) 
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2. Study qualitative research. There are 5. Practice interviewing and observation storm, and problem solve, as well as 
lots of different approaches and a lot to skills. Practice! Practice! Practice! Do as hwd as possible share in each other's succosses, all in a 
know. Study carefully a couple of the lots of interviews. Spend a lot of time do- issertation research more relaxed environment that helps 
books that provide an overview of dif- ing practice fieldworkobservations. Get e to do with some take some of the edge off the stress 
ferent approaches, then go to the origi- feedback from someone who's really your professional (for example, you might have potluck 
nal sources for the design and analysis good at interviewing and obse each is time-con- meals at different homes?). This can be 
details of the approach you decide to There's an amazing amount tremendously liberating (even on a less 
use. And it's not just head stuff. Q than regular basis). Take care of your- 

(Chapter 3 covers different qualita- research takes skill. Don't self. 
tive approaches.) mistake of thinking it's easy. Th d still sane at the end. - 

get at it, the more I realize how 10. Prepare to be changed. Looking deeply 

3. Find a dissertation adviser who will when I started. ntor or support group. at other people's lives will force you to 

support your doing qualitative re- (Chapters 6 and 7 cover the find several of each. If look deeply at yourself. 

search. Otherwise, it can be a long, qualitative inquiry.) a small group of peers in (See the discussions "Voice, Perspec- 

tough haul. A dissertation is a big com- same boat, so to speak, to talk about tive, and Reflexivity" in Chapter 2 and 

mitment. There are other practical ap- 6. Figure out analysis before y together on a regular "The Observer and What Is Observed: 

proaches to using qualitative methods data. I've talked with lots o share knowledge, brain- Unity and Separation" in Chapter 6.) 

that don't involve all the constraints of grad students who rushed to colle 
doing a dissertation, things like pro- data before they knew anything abo 
gram evaluation, action research, and analyzing it-and Lived to regret it, big 
organizational development. You can time. This is true for statistical data and 
still do lots of great qualitative work quantitative data, but somehow people 
without doing a dissertation. But if you seem to think that qualitative data a 
can find a supportive adviser and com- easy to analyze. No way That' 
mittee, then, by all means, go for it. time NO WAY. And don't think 

(Chapter 4 covers particularly ap- new software will solve the pro 
propriate practical applications of quali- Another big-time NO WAY. 
tative methods.) YOU, still have to analyze the data. 

(Chapter 8 covers analysis.) 

4. Really work on design. Qualitative de- 
signs follow a completely different logic 
from quantitative research. Completely 
different. Are you listening? Com- 
pletely different. Especially sampling. 
This is not the same as questionnaires 
and tests and experiments. You can 
combine designs, like quant and qual 
approaches, but that gets really compli- 
cated. Either way, you have to figure out 
what's unique about qualitative de- 
signs. 

(Chapter 5 covers qualitative de- 
signs.) 

7. Be sure that you're prepared to de 
with the controversies of doing qualit 
tive research. People on this listserv a 
constantly sharing stories about p 
who don't "get" qualitative research 
and put it down. Don't go into it naive1 
Understand the paradigms and politic 

(Chapter 9 deals with parad 
politics, and ways of enhancing 
credibility of qualitative inquiry.) 

8. Do it because you want to and are con- 
vinced it's right for you. Don't do it be- 



G rand strategy should guide tactical decisions. Within a grand strat- ' 

egy all manner of tactical errors may be made, and indeed, are inevi- 
table, but can be corrected as long as the strategic vision remains true and fo- 
cused. At least that's the theory. In practice . . . ? Try it and see. 

-Halcolm 

I General Principles I 
Strutegos is a Greek word meaning "the thinking and action of a general." 

What it means to be strategic is epitomized by that greatest of Greek generals, 
Alexander. He conducted his first independent military operation in northern 
Macedonia at age 16. He became the ruler of Macedonia after his father, Philip, 
was assassinated in 336 B.C. Two years later, he embarked on an invasion of Per- 
sia and conq~~est of the known world. In the Battle of Arbela, he decisively de- 
feated Darius III, King of Kings of the Persian Empire, despite being outnurn- 
bered 5 to 1 (250,000 Persians against Alexander and fewer than 50,000 Greeks). 

Alexander's military conquests are legend. What is less known and little ap- 
preciated is that his battlefieldvictories depended on in-depth knowledge of the 

I 
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OLT'~ mistake a clear view for a short dist 

A welI-conceived strategy, by-providing these researchers 
erall direction, provides a framework for in the field stud 
cision making and action. It permits folds. 
mingly isolated tasks and activities to fit 

together, integrating separate efforts toward extent that the 
a common purpose. Specific study design world settings 
and methods decisions are best made within attempt to m 

Alexander had been able to test the 

the barbarians, . . . and experience munity, relationship, 
phenomenon of interes 

ve and coherent stra- 
litative inquiry, in- lished by and for the researcher such as 

would occur in a laboratory or other con- 
trolled setting. Observations take place in 

c categories: real-world settings and people are inter- 
on and field- viewed with open-ended questions in places 

And as Halcolm finished telling the story of Alexander the Great, he re- and under conditions that are comfortable 
rninded those assembled that skills in observation and interviewing are life for and familiar to them. 
skills for experiencing the world. "One can say of qualitative inquiry what Mar- Egon Cuba (1978), in his classic treatise on 

Proust said of art, 'Thanks to this, instead of seeing one world, our own, we naturalistic inquiry, identified two dirnen- 
see it multiplied. So many worlds are at our disposal.' " sions along which types of scienti£ic inquiry 

can be described: (1) the extent to which the 

-From Halcolm's Historicnl Biogrnpkies Naturalistic Inquiry scientist manipulates some phenomenon in 
advance in order to study it and (2) the ex- 

An anthropologist studies initiation rites tent to which constraints are placed on out- 
among the Gourma people of Burkina Faso puts, that is, the extent to which predetm- 
in West Africa. A sociologist obsemes inter- mined categories or variables are used to 

The Purpose of a Strategic Framew describe the phenomenon under study. He 
then defined "naturalistic inquiry" as a 
"discovery-oriented" approach that mini- 
mizes investigator manipulation of the 

close things. study setting and places no prior constraints 

-Miyamoto Musashi (1584-1645), on what the outcomes of the research will be. 

Japanese warrior, strategist Naturalistic inquiry contrasts with con- 
trolled experimental designs where, ideally, 
the investigator controls study conditions 
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Desiqn Stratesies Analvsis Stratesies 

1. Naturalistic inquiry Studying real-world situations as they unfold naturally; Assumes each case is special and unique; the first level o f  
nonmanipulative and noncontrolling; openness t o  whateve analysis is being true to, respecting, and capturing the details 
emerges (lack o f  predetermined constraints on findings). o f  the individual cases being studied; cross-case analysis 

2. Emergent design follows from and depends on the quality o f  individual case 
studies. 

9. Inductive analysis Immersion in  the details and specifics o f  the data t o  discover 
discovery as they emerge. and creative synthesis important patterns, themes, and interrelationships; begins by 

exploring, then confirming; guided by analytical principles 
rather than rules; ends wi th a creative synthesis. 

10. Holistic perspective The whole phenomenon under study is understood as a complex 
useful manifestations o f  the phenomenon o f  interest; system that  is more than the sum o f  its parts; focus on complex 
then, is aimed a t  insight about the phenomenon, not interdependencies and system dynamics that  cannot meaning- 
generalization from a sample to a population. fully be reduced t o  a few discrete variables and linear, cause- 

effect relationships. 
Data Collection and Fieldwork Stratesies 11. Context sensitivity Places findings in  a social, historical, and temporal context; 
4. Qualitative data careful about, even dubious of, the possibility or meaningful- 

ness o f  generalizations across t ime and space; emphasizes 
personal perspectives and expe~iences; case studies; careful instead careful comparative case analyses and extrapolating 
document review. 

5. Personal experience The researcher has direct contact with and gets close t o  the 
and engagement people, situation, and phenomenon under study; the researcher's 12. Voice, perspective, The qualitative analyst owns and is reflective about her or his 

personal experiences and insights are an important part of 
the inquiry and critical to  understanding the phenomenon. 

6. Empathic neutrality An empathic stance in  interviewing seeks vicarious under- 
and mindfulness standing without judgment (neutrality) by showing openness, 

sensitivity, respect, awareness, and responsiveness; in  
observation it means being fully present (mindfulness). 

7. Dynamic systems Attention t o  process; assumes change as ongoing whether 

by manipulating, changing, or holding con- ence between asking, "Tell me about your 
stant external influences and where a very experience in the program" and "How satis- 
limited set of outcome variables is mea- fied were you? Very, somewhat, little, not at 
sured. Open- ended, conversation-like inter- all." 

views as a form of naturalistic inquiry con- In the simplest form of controlled experi- 
trast with questionnaires that have prede- mental inquiry the researcher enters the 
termined response categories. It's the differ- program a t  two points in time, pretest and comprehensive, variable, and dynamic- 
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course, peates consider 

folding of events. Unobtrusive observations 
are needed as an inqujr strategy when the 
inquirer wants to minimize data collection 

, as an intervention. Nor are laboratory condi- 

control, or eliminate situation r tions found only in buildings. Field experi 

program developments but merits are common in agriculture where re 

complexity of a &an searchers want to introduce a considerabl 

The data of the evalua amount of control, reduce variation in extra 
neous variables, and focus on a limited set of 

Nat~~rnl  experirneizts occur when 
server is present during a real-world Let me conclude this discussion of natu- 

bate variations in this design strategy. In 
evaluating a wilderness-based leadership 

thought and structure" wh 

focused on the Dogon tradition of 
Emergent Design Flexibility 
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about which group to follow and how to get 
interviews with the others at a later time. 

Naturalistic inquiry designs cannot USU- 

be completely specified in advance of know 

fieldwork. While the design will specify an look a 

initial focus, plans for observations, and ini- 
tial piding interview questions, the nab- overall s 

rafistic and inductive nature of the inquiry and conside 

makes it both impossible and inappropriate to fn*itfdly 

to specify operational variables, state test- AS with 0 

able hypotheses, or finalize either instru- 
rnentation or sampling schemes. A natural- 
istic design d o l d s  or emerges as fieldwork Doctoral students d 

d o l d s .  tations will usually 
Lincoln and Guba (1985) made an exten- 

sive comparison of the design characteristics 
of qu&tative/natur&~ti~ inquiry in con- 
hast to quantitative/experimentalmeth~d~. and be sure that the ~ r o ~ o s e d  work will lead and where it was 

They concluded: to satisfymg degree requirements. Many 
funders will fund only detailed proposals. 

What these considerations addup to is that the As an ideal, however, the qualitative re- 

design of a inqujr (whether re- searcher needs considerable flexibility and sense of opportunity sampling, of serendipity, emergent designj7exibiIity. 
search, evaluation, or policy analysis) cni111ot openness. The fieldwork approach of an- whatever you want to call it. I key into thil~gs 

be given in advance; it must emerge, develop, thropologist Brackette F. Williams repre- that turn out to be very important six months purposeful sampling 
unfold. . . .The call for an emergent design by sents the ideal of emergence in naturalistic 

naturalists is not simply an effort on their part inquiry. 

to get around the "hard thinking" that is sup- Williams has focused on issues of cultural 

posed to precede an inquiry; the desire to per- identity and social relationships. Her work 

rnit events to unfold is not merely a way of has included in-depth study of ritual and 

rationalizing what is at bottom "sloppy in- symbolism in the construction of national are a good place for impromptu inter- birth until she was discovered at age six. she 

qujr." m e  design specifications of the con- identity in Guyana (1991), and the ways that views with people. So sometimes, instead of had been deprived of human contact, had 

ventional form a procrustean bed of race and class function in the national con- using alrPort time to write, I interview people acquired no language &ills, and had re- 

such a nature as to make it impossible for the saousness of the United States. In 1997, she about the death penalty Or about killing or ceived only enough care to keep her barely 

to lie bit-not only uncomfortably, received a five-year MacArthur Fellowship, about death in their life. lt's called opporh~nlty  hi^ single case, horrlfylng as was the 

but nt nll. (p. 225) which has allowed her to pursue a truly snmp'ing. I begin with a general description. abuse and neglect, offered a natural experi- 
emergent, naturalistic design in her current You're such and such an age. You come from merit to study socialization effects and the 

Design flexibility stems from the open- fieldwork on the phenomenon of killing in such and such a place and lb~  flleWa%whatdo relative contributions of nature and n m r e  

ended nature of naturalistic inquiry as well America. I had the opportunity to interview you think about this And I sort of to human development. In 1947, Davis pub- 

as pragmatic considerations. Being open her about her work and am including sev- launch into a conversation. Sometunes the in- lished an update on and a comparison 

and pragmatic requires a high tolerance for era1 excerpts from that interview' through- teNiew goes on for a couple of hours and case of socialization isolation, the story of 

and uncertainty as well as trust in out this chapter to illustrate actual scholarly sOmehmfsf lo Or l5 minutes. Ilust say Isabelle. These two cases offered consider- 

the ultimate value of what inductive analy- implementation of some of the strategic ide- "You wouldn't mind if I record this, would able insight into the question of how long a 

sis will yield. Such tolerance, openness, and als of qualitative inquiry. Here she describes you?" If they say no, I take notes. human being could remain isolated before 

tmst create special problems for dissertation the necessity of an open-ended approach to I did a lot of that kind of impromptu inter- "the capacity for full cultural acquisitionw 

committees and funders of evaluation or re- her field~vorkbecause her topic is broad and viewing m the first year to formulate a proto- was permanently damaged ( ~ ~ ~ i ~  1940, 



pling is to select information- 
whose study will illuminate the 

statistical probability samplhg strategies for purposefully selecting infor- pre- htorybooks 

tative purposeful sampling. Qu mation-rich cases. In my interview with her, 
Brackette E Williams offered an example of 
an information-rich case from her ongoing 
study of killing in America. 

I've been hacking information on a serial 
killer-someone who has just been identdied 

randomly in order to generalize with con& as a "senal killer" in Lomsiana-who's killing 

dence from the sample to the population young Black men, shooting them up mth 

that it represents. Not only are the tech- drugs and taking one of their tennis shoes, Direct Personal Experience a 
niques for sample selection different, but the sometimes both. Now, I'm interested in the 

very logic of each approach is distinct be- fact that as society more and more identihes 

cause the purpose of each strategy is differ- young Black men as sort of the quintessential 

ent. bad guys, this serial killer picks a bad guy. For 

tion. The logic and power of ~urposeful years ago, because they wore, in h 
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social scientists have been warned to stay other people, assume that in order to kno getting personally engaged so as to use all of It is important to note that the admonition 
distant from those they studied to maintain understand others one is well-advised to one's senses and capacities, including the ca- to get close to the data is in no way meant to 
"objectivity." But that kind of detachment some conscious attention to that effo pacity to experience affect no less than cog- deny the usefulness of quantitative meth- 

I canlimit one's openness to and understand- face-to-face contacts. They assume, too, gement stands in sharp ods. Rather, it means that statisticalportray- 

I ing of the very nature of what one is study- the internal world of sodolo ssional comportment of als must always be interpreted and given 
ing, especially where meaning-making and e in the field, for example, supposedly human meaning. I once interviewed an eval- 
emotion are part of the phenomenon. Look one has ctiveevaluators, who purposely project uator of federal health programs who ex- 

i I closely at what Williams says about the ef- for quite a period of time. of being cool, calm, external, pressed frustration at trying to make sense 
/ I fects of immersing herself personally in her doxical, then, for these same persons ed. Such detachment is pre- out of statistical data from over 80 projects 

fieldwork, even while visiting relatives: educe bias. However, qualitative after site visit funds had been cut out of the 
I 

"Doing this project the way I'm doing it al- the opposite claim about people they stion the necessity and evaluation: "There's no way to evaluate 

I l l /  
lows me to touch things that otherwise I never encountered face-to-face-thosep ce and detachment, asserting something that's just data. You know, you 
would never touch." have to go look." 

Fieldwork is the central activity of quali- Going into the field and having personal 
tative inquiry. "Going into the field" means contact with program participants is not the /[ !ti 1 having direct and personalcontact with pea- Qualitative inquiry means goin . only legitimate way to understand human 

i ple under study in their own environments field-into the real world of progra behavior. For certain questions and for situa- 
-getting close to the people and situa- nizations, neighborhoods tions involving large groups, distance is in- 
tions being studied to personally under- a d  gening close enough to the pe ers think, act, and feel. 11  evitable, perhaps even helpful, but to get at 
stand the realities and minutiae of daily life, circumstances there to c In a classic study, educational evaluator- deeper meanings and preserve context, 
for example, life as experienced by partici- pening. TO immerse on Edna Shapiro (1973) studied young chil- face-to-face interaction is both necessary 
pants in a welfare-to-work program. The in- ,wing complexity dren in classrooms in the national Follow and desirable. This returns us to a recurrent 

I 1 ( 
quirer gets close to the people under study five methodologist Through program using both quantitative theme of this book: matching research meth- 

1!il, il through physical proximity for a period of has caUed "the studied commitment and qualitative methods. It was,her close- ods to the purpose of a study, the questions 
time as well as through development of tively enter the worlds of interacting ness to the children in those classrooms that being asked, and the resources available. 

j! 'i closeness in the social sense of shared expe- dividuals" (pp. 8- allowed her to see that something was hap- In about the issue of closeness to 
rience, empathy, and confidentiality. That descriptionand pening that was not captured by standard- the people and situations being studied, it is 

/ I / ;  I many quantitative methodologists fail to n&y observab /I ized tests. She could see differences in chil- useful to remember that many major contri- 
I ground their findings in personal qualitative states (worldvi dren, observe their responses to diverse butions to our understanding of the world 

1 understanding poses what sociologist John tudes, and s situations, and capture the varying mean- have come from scientists' personal experi- 
Lofland (1971) called a major contradiction e ings they attached to common events. She ences. One finds many instances where close- 
between their public insistence on the ade- understan could feel their tension in the testing situa- ness to sources of data made key insights 

I /I , quacy of statistical portrayals of other hu- and psychological tests are inadequate for tion and their spontaneity in the more natu- possible- Piaget's closeness to his children, 

Illt 
mans and their personal everyday dealings revealing inner perspectives. "The inner ral classroom setting. Had she worked solely Freud's proximity to and empathy with his 
with and judgments about other human perspective assumes that understanding with data collected by others or only at a dis- patients, Darwin's closeness to nature, and I 1 beings. can only be achieved by actively paidcipat- tance, she would never have discovered the even Newton's intimate encounter with an 

i I ing in the life of the observed and gaining in- crucial difference~ in the classroom setting~ apple. In short, closeness does not make bias 

In everyday life, statistical sociologists, like sight by means of introspection" (Bruyn she studied-differences that actually al- and loss of perspective inevitable; distance 
i I everyone else, assume that they do not know 1963:226). lowed her to evaluate the innovative pro- is no guarantee of objectivity. 

or understand very well people they do not Actively participatingin thelife of the ob- gram in a meaningful and relevant way. 
see or associate with very much. They assume served means going where the action is, get- Empathic Neutrality 
that knowing and understanding other people ting one's hands dirty, participating where 
require that one see them reasonably often and possible in actual program activities, and If, as the previous section has discussed, 
in a variety of situations relative to avariety of getting to know program staff and partici- mented important and significant progr naturalistic inquiry involves fieldwork that 

I issues. Moreover, statistical sociologists, like pants on a personal level-in other words, puts one in close contact with people and 
i 
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s biased distortion of 
cher 's vested interests 

enon under study, and 

ve become so loaded with ne of evaluators and re- 
qurres that the inves- se s on their integrity and 

criven 1972a; Bonnan and G ance of neutrality with re- ere endence and neutrality, 

cher 's direct experiences in 
insights about those ex- 

played extraordinary empathic neutr 
able desirability in the first place since they Methodologists and philosophers 
ignore the intrinsically social nature and hu- 

should bevis-his the people being stu man purposes of research. On the other 

purpose of qualitative inquiry. 

-Thornas A. Schwandt (2000:102) 
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Empathy develops from personal contact Both V*ste11e71 and empathy depend largely deeply and attentively so as to enter info tf 
with the people interviewed and ~bserved on qualitative data. Verstehen is an attempt to other person's experience and perception. 
durin$.eldwork Empathy involves being "crack the code" of the culture, that is, detect 

able to take and understand the stance, posi- the categories into which a codes ac- I do not select, interpret, advise, or direct . 
tion, feelings, experiences, and worldview lions and thoughts. . . . Empathy in evahation Being-In the world other is a way of gl 
of otl~ers. Put metaphorically, empathy is is the detection of emotions manifested in the ing wide open, entering in as if for the fir! 
"like being able to imagine a life for a spider, program participants and staff, achieved by time, hearing just what is, leaving out my ow 
a m*erls fife, or just some aliveness in its evaluators'becomingawareof simildorcom- thoughts, feelings, theories, biases. . . . I entE 
wide abdomen and delicate spinnerets SO plernentary emotions in themselves. (Meyers with the intention of and 

1981:180) cepting perceptions and not presenting m 
own view or reactions. . . . I only want to en 

*qualitative strategy of inquiry pzoposes courage and support the other person's ex 
an active, involved role for the social scien- pression, what and howitis,howitcame tobe 
tist. "Hence, insight may be regarded as the and whereit is going. (Moustakas 1995~82-83) 
core of social knowledge. It is arrived at by 
being on the inside of the phenomena to be At first, the phrase "empathic neutrality1 
~ b ~ e r v c d .  . . . It is participation in an activity may appear to be an oxymoron, 
that generates interest, purpose, point of contradictory ideas. Empathy,however, de 
view, value, meaning, and intelligibility, as scribes a stance toward the people one en 

to the unique human capacity to make sense well as bias" (Wk* 1949:xxii). This is a quite counters-it comm~micates understanding 
ofthe o hi^ capacity has profound im- ences need methods different from those different scientific process from that envi- interest, and caring. Neutrality suggests 
plications for how one studies human be- used in agricultural experimentation and sioned by the classical, experimental ap- stance toward their thoughts, emotions, and 
ings. ~h~ v ~ ~ ~ ~ ~ J ~ ~ ~ ~  doctrine presumes that physical sciences because human beings are p road  to science, but it is still an empirical, behaviors-it means being nonjudgmental 
since human beings have a unique type of different from plants and nuclear particles. (i.e., data-based), scientific perspective. The Neutrality can actually facilitate rapporl 
consc~ousness, as distinct from other forms The Verstehelz tradition Stresses understand- qualitative perspective "in no way suggests and help build a relationship that support: 
of life, the study of humanbeings will be dif- ing that focuses on the meaning of human t that the researcher lacks the ability to be sci- empathy by disciplining the researcher to be 
ferent horn the of other forms of life behavior, the context of socialkteraction~ an entificwhile collecting the data. On the con- open to the other person andnonjudpenta] 
and nonhuman phenomena. The capacity empathic understanding based on personal trary, it merely specifies that it is crucial for in that openness. Rapport and empathy 
for empathy, then, is one of the major assets experience, and the connections between validity-and, consequently, for reliability however, must not be taken for granted, as 
available for human h q u j r  into human af- mental states and behavior. The tradition of --to hy to picture the empirical social world Radhika Pararneswaran (2001) found in do- 
fairs. Verstelzelz places emphasis on the human ca- as it actually exists to those under investiga- ing fieldwork among young middle-class 

~h~ verstellen premise asserts that human pacity to know and understand tion~rather *an as the researcher imagines it women in urban India who read Western ro- 
beings can and must be understood in a through empathic introspection and reflec- to be" (Filstead 1970:4), thus the importance mance fiction. 
,-er different from other objects of study tion based on direct observation of and k- of such qualitative approaches as partici- 

because h u m s  have purposes and emo- teaction with people. "versfehm thus en- ! Pant observation, depth interviewing, de- Despite their evenbal *ihgneSs b share 
tions; they make plans, consmct cultures, tails a kind of empathic identification with tailed description, and case studies. theu fears and complaints about gendered so- 
and hold values that affect behavior. Their the actor. It is an act of ~ s ~ ~ ~ ~ ~ g ~ ~ ~ ~  These qualitative in@ry methods pro- cia1 pressures, I still wonder whether these 
feelings and behaviors are influenced by reenactment- getting inside the head an vide to achieve empathy and young women would have been more open 

consciousness, deliberation, and the capac- actor to understand what he or she is UP to in give the researcher an empirical basis for about their sexuality with a westemer who 
ity to think about the future.  an beings terms of motives, beliefs, desires, thoughts, describing the perspectives of others. Chap- might be seen as less likely to judge them 
live in a world that has special meaning to and so On" (Schwandt2°00:192). ter citedtheframework of humanistic PSY- based on cultural expectations Of be- 
them, and because their behavior has mean- Max Weber brought the into chologist Clark Moustakas, who has de- havior in hdian society, ~h~ well-known 
in% ,,human are intelligible in ways social science to emphasize the importance scribed thisnonjudgmental empathic stance word rapport, which is often used to signify 
that the behavior of nonhuman objects is of comprehending h e  motives and feelings as "Being-1n" another's world-immers- acceptance and warm relationships bebeen 

(strike 1972~28). H~~ and social sci- of people in a social-cultural context. ' ing in another's world by listening informants and researchers, was thus some- 



rela- specific observations and findings, he jllduc- 
e of the tively formulated his general theory about 

the framework analysis ship (Lee 1996). 
intervention, chmges in the program, vari- good story. It has a amiddlet and e case studies wouldbe to Qualitative inquiry is particularly ori- 
a b ~ ~  program processes, and diversify an ending-though n~tnecessaril~ an end. 
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1 

ables a e  important and what relationships 1 
among those variables can be expected. i 

The skategy of inductive designs is to al- 
' 

low fie important analysis dimensions to 
emerge from patterns found in the cases un- 

' 

der study without presupposing in advance 
what the important dimensions will be. The 
qualitative analyst seeks to understand the : 
multiple interrelationships among dimen- ! 
sions that emerge from the data without ! 
making prior assumptions or Specifying hy- L 
potheses about the linear or correlative rela- i 
tionships among narrowly defined, opera- ; 
tionalized variables. For example, an induc- 
tive approach to program evduanon means 
that the nature of the "inter- i 
vention" emerges from direct observations i 
of program activities and interviews with j 
participants. general, theories about what ' 
is happening in a setting are grounded in 

l 
and emerge from direct field experience I 
rather than being imposed a priori as is the 

Y 

case in formal hypothesis and theory teskg. ; 
e straightfornard contrast between deductive and quditative/naturalistic separate cases. once fiat is done, cross-case 

,-losed-ended questionnaires and open- j apprOad'is largely inductive, a study can in- analysis can begin in search of and 
ended interviews in Chapter I illustrated 'IUde 'Iements Of both Sbategies. Indeed, themes that cut across individual 
the difference between deductive and in- Over a period of inqu*, an investigation ences. Theinitial focus is o n h ~  Understand- 
ductive approaches at the simplest level. A ' mayflOwlrOminductive a~prOadeS, to find ing of h d i ~ d u a l  cases before hose ~ q u e  

speclc observations and b d d s  townrd structwed, multiple-choice questionnaire Out what the lmporiani questions and vari- cases are combined or aggregated hemati- 
pahems, categories or dimensiom requires a deductive approach because are (explorato~ to deductive cally This helps ensure fiat emergent 

of emerge from open-ended obser- itemsmustbe predeter*edbasedonsome 
hypothesis-teskg or outcome measure- gories and discovered aregmunded 

vations as , ,quker comes to mdeistand theory or pieordhate criteria, for example. atcOnfirmhgand/orgenerah- in specific cases and their contexts (Glaser 
mat exlit h t h e  phenomenon being program goals about what ing e x ~ l o r a t o ~  findings, then back again to and Strauss 1967). 

measme. An open-ended interview, by way * inductive analysis to look 
for rival hypo- just as writers report creative investigated. 

Inductive analysis conbasts with the hy- of contrast, permits the respondent to de- theses and Or umeaswed processes, so too qualitative analysts have - factors. 
poUleticd-deductive approach of eXperi- scribe what is meanmgfd and salient with- different ways of working. Although soft- 

mental desigru hat the specfication out being pigeon h o l d  into standardized cab The precise nature of inductive analysis 
ware programs now -t to facilitate work- 

of main variables and the statement of Spe- egories- ; in part! Onthe.pTJose of the anal- ingwith large amounts ofnarrative data and 

cfic rese&l hypotheses before data collec- ~n practice, these approaches are often ; and the number and of cases in a substantial guidance can be offered about 

tion begins. A spedcation of resear& hy- combined. Some evaluation or research shidy Where there are several cases to be 
the steps and processes of content analysis, 

based on an fieoretical questions may be determined deductively. and 'Onhasted an inductive ap- making sense of multiple h t e ~ e w  ban- 

hamework means that constnicts while ofhers are left Sufficiently open begins by consrmctlng individual scripts and pages of field notes cannot be re 

provide the hamework for understanding permit inductive analyses l~ased On direct 
those cases. 'Ihat 

without pigeon or categorizing duced to a formula or even a standard series 
observations or cases. TIle investiga- observations. m e  fhe quan6tahveIexper- .L is* the first task is LO do a of steps. Thereis no ofa statistical 

tor must then decide h advance what van- irnental approach is largely h~othet icd-  job writing up the significance test or factor score to tell he an- 



mainly on kiumg. My f 
links between category 
merits, and the desire to 

s and overar 

mitments, and hatceds are 
classifier. I study classfi (1) Key program out- 

thing, such as a trl- comes an an be represented by 

w~th  very concrete things hke s 
ultimately, the classification of 

olistic Perspective 

thepercentage of people dasshed as 
WOrthy"-the way we class* to jus 

death penalty. 
AS Iwrite, movingback and forthbe 

my tapes and my interviews, I don't fee 



60 CONCEPTUAL ISSIJES IN QUALITATIVE INQUIRY Strategic T/~oizes in Qunlitntive li~qi~inj SQ 61 

I universe is fluid and fluent; its contents dis- How many program staffs have complained 

I solve and reform with amazing rapidity. BLI~ of the evaluation research monster? 

1 

after all, it is the child's own world. It has the It is no simple task to undertake holistic 
unity and completeness of his own life. analysis. The challenge is "to seek the es- 
(pp. 5-61 sence of the life of the observed, to sum up, 

to find a central urufying principle" (Bruyn 

Qualitative sociol&&,t Irwin Deutscher 19661316). Again, Shapirofs (1973) work in 

(1970) commented that despite the totality of irmovative 120110w Through class- 

our personal experiences as living, room is instructive. She found that stan- 

human beings, social scientists have tended dardized test results cotlld not be inter- 

to focus their research on parts to the preted without understanding the larger 

exclusion of wholes: cultural and institutional context in which 
the individual child is situated. Taking con- 
text seriously, the topic of the next section, is 

We knew that human behavior was rarely if an important element of holistic analysis. 
ever directly hfluenced or explained by an 

holisticthink- 
isolated variable; we knew that it was impos- 

ingcame to me from a Portuguese colleague, 
sible to assume that any sct of such variables told of driving in a remote area of his 
was additive (with or without weighting); we when he came upon a sizable herd 
knew that the complex mathematics of the in- 

of sheep being driven along the road by a 
teraction among any set of was in- shepherd. Seeing that he would be delayed 
comprehensible to us. In effect, although we 

until the sheep could be turned off the road, 
knew they did not exist, we defined them into he got out of the car and struck up a conver- 
being. (p. 33) sation with the shepherd. 

"How many sheep do you have?" he 
While many would view this intense cri- asked. / tique of variable analysis as too extreme, the "I don't know," responded the young 

picture of the social dynamic of the particu- , surement), then statistical po*ayals canbe 1 reaction of many program staff to scientific man. 

lar situation or program. This means that at quite powerful and succinct. The advan- 1 research is like the reaction of Copernicus to Surprised at this answer, the traveler 

the tirne of data collection, each case, event, tages of qualitative po*ayals of holistic set- ! the astronomers of his day: "With them," he asked, "How do you keep track of the flock if 

or setting under S~LI~JT ,  though treated as a tings and impacts are that greater attention observed, "it is as though an artist were to you don't h o w  how many sheep there are? 

unique entity with its 0- particular mean- can be given t~ nuance, setting, interde~en- gather the hands, feet, head, and other mem- How would you know if one was missing?" 
ing and its om constellation of relation- dencies, complexities, idiosyncrasies, and i bers for l* images from diverse models, The shepherd seemed puzzled by the 

emerging from and related to the con- context. John Dewey (1956) articulated what each part excellently drawn, but not related question. Then he explained, "I don't need 

text within which it occurs, is also thought of a holistic approach means for both tea*g to a single body, and since they in no way to count them. I know each one and I know 

as a window into the whole. Thus capturing and research if one wcmts to gaininsight into i match each other, the result would be mon- the whole flock. I would know if the flock 
I 
1 and documenting history, interconnections, and understand t l~e world of the child: 

1 
ster rather than man" (from Kuhn 197033). was not whole." 

i 
and system relationships are part of field- 
work. The child's life is an integral, a total one. He I Context Sensitivity 

me of using quantitative passes q~uckly and readily from one topic to ' $ 

variables and indicators are parsimony, pre- another, as from one Spot to another, but is ny single act from any single person, put out of context, is 
,+ion, and ease analysis. Where key ele- conscious of transition or break fiere is no i damnable. 
merits can be ,quantified wit11 validity, reli- consaous isolation, hardly conscious distinc- 1 

- 1  ability, credibility, and where necessary tion. TIIF tlkgs that OCCUPY him are -Actor Kevin Spacey accepting the 2000 Academy Award 
/ I  statistical assumptio~~s can be met (e.g., lin- gether by the w t y  of the personal and social 

for Best Performance by an Actor in the film ' I eariw, normality, and independence of mea- interests whlch his hfe Games along. . . . [His] 
Anrericniz Bentlhj, explaining the film's message 
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and procedural. The research 
attention. Any real, live hum 

a hardened criminal and co 

s that away, and kept in the background. 
Contrast that academic voice with m 

demonstrated achievement. SchooI I'm not sure when the notion first took hold of 
ere reviewed and coded to ascertain me that articulating coming of age 
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experience. Before formally conceptualizil~g notes, asks interview account, and communicate perspective and 

coneasting dimensions, I experi- prets responses. Self+ 7: voice. l3e-dancing critical and creative analy- 

enced them as conflicting feelings that ema- an asset in both fieldwork ses, description and interpretation, or direct 

nated from my struggle to sort out what I veloping appropriate self- quotation and synopsis also involves issues 

wanted my son's initiation to be, while also a form of "sharpening of perspective, audience, purpose, and 

grappling with defining my role in the pro- (Brown 1996:42). The me e voice. NO rules or formula can tell a qualita- 

cess. I suppose the idea of alternative para- qualitative study reports tive a1alyst precisely what balance is right 

digms first emerged the second night as I trahg,preparation,field or which voice to use, only that finding both 

the nmow beach where White Creek and analytical processes. balance and voice is part of the work and 

intersects shin-0 and pondered the Great and weakness of q challenge of qualitative inquiry, what Lewis 

Unconformity [a geologic reference] as meta- O ~ S ,  the strength in fiat awe (2001) has acknowledged as "the difficulty 

phor for the gap between tribal approaches to rienced, and astute of trying to situate the I in narrative re- 

initiation ad coming of age for contemporary credibility to the in search" (p. 109). 

youth. the weeks and months after our Can- pared, inexperienced, an In addition tofilldiizg voice, the critical and 

yon experience, far from languishing in the server casts doubt onwh creative writing involved in qualitative 

throes of as 1 expected, h e  idea of con- ments about the si&c analysis and synthesis challenge ~ l e  in- 

paradigms stayed with me, as did the thus inevitably connected to the researher's quirer to ozu'ull one's voice nlzdpaspective. Here, 

canyon experience. I started listing themes credibility, competence, thoroughness, and we owe much to feminist theory for high- 

and matching them with incidents and turn- integrity. Those judgments, precisely be- lighting and deepening our understanding 

ingpoinb along the way. The sequence of inci- cause they are acknowledged as inevitably of the intricate and implicate relationships 

dents became this book and the contrasting personal and perspective dependent, at least between language, voice, and consciousness 

themesbecame thebasis for this closing chap- to some extent, invite response and dia- (e.g., Gilligan 1982; M-& 1990). we are 

ter, a way for me to figure out how what logue, rather than just acceptance or rejec- challenged by postmodem critiques of 

out as an initiation become a humanist tion. knowledge to be clear about and own our 

coming of age celebration. patton 1999a:332) Reflexivity has entered the qualitative lex- But voice is more than grammar. A credi- authorship of whatever we propound, to be 
icon as a way of emphasizing the impor- authoritative, authentic, and trustwor- self-reflective, to acknowledge biases 

The contrast between the traditional aca- tance of self-awareness, political/cultural voice engages the reader through rich limitations, and to honor multiple perspec- 

demic voice and the personal voice of quali- consciousness, and ownership of one's Per- tives (Greene 1998a, 1998b; Mabry 1997) 

tative analysis recalls philosopher and theo- while "accepting incredulity and doubt as 

logian Martin Buber's (1923) influential 
so that the reader joins the inquirer in the modal postmodern responses to all at- 

distinction between "1-1~0 and ~ I - ~ ~ ~ ~  re- In the rush of interest in qualitative researchin search for meaning. And there are choices of tempts to explain ourselves to ourselvesM 

lationships. ~n I-I~ relationship regards the past 15 years, few topics have voice: the didactic voice of the teacher; the (Schwandt 1997b:102). From skuggles to lo.. 

other human beings from a distance, from a as broad a consensus as the rekvancf of ma- cate and acknowledge the inevitably politi- 

superior vantage point of aLl~ority, as ob- lytic "reflexivity." By most accounts, reflexivi- voice of the storyteller; the personal cal and moral nature of evaluative judg- 

jects or subjects, &ings in fie ty is a deconstructive exercise for l o c a ~ g  the of the autoethnographer; the doubting ments, we are challenged to connect voice 
to be examined and in intersections of author, other, text, and world, m d  perspective to in the 

caLlse-effect chains. A,-, ~ - ~ h o u  perspective, and for penetrating the re~resenhtional wer- world with an appreciation for and recog- 

in contrast, aclcnowledges the humanity of use itself. WacBeth 's voice; the searching voice of uncer- nition of how those actions inherently ex- 

both self and others and implies relation- press social, political, and moral values 

ship, mutuality, and genuine dialogue. Being reflexive involves self-questioning (Schwandt 1989, 2000) and to personalize 

The perspective that the researcher brings and self-understanding, for "all under- evaluation (Kushner 2000), both by owning 

to a ,qualitative inquiry is part of the context standing is self-understanding" (Scl'wandt our own perspective and by taking seriously 

for the findings. A human being is the in- 1997a:xvi). TO be reflexive, then, is to under- the responsibility to communicate authenti- 

strument of qualitative methods. A real, live take an ongoillg examhation of ~ u h f  Iknozu c a y  the perspectives of those we encounter 

makes observations, takes field and \l07U I kllozu it, "to have an ongoing coll- during our inquiry. These represent some 



olute nor fixed. . 
ent with the peo- 

along these dimen- 

voice and perspective. es of programs and 

rather strategic ideals that pro 
tion and framework for develo 

9 From Strategic Ideals 
designs and concrete data 

to Practical Choices 

The 12 themes of qualitative in 
or through feedback of initial uator may become totally immersed in the 
s to ProT- participants and staff, program experience. These periods of im- 



mersion may be followed by times of 
withdrawal and distance (for personal as 
well as methodological reasons), to be fol- 
lowed still later by new experiences of irn- 
mersion in and direct experience with the 
program 

Nor is it necessary to be a qualitative 
methods purist. Qualitative data can be 
collected and used in conjunction with 
quantitative data. Today's evaluator must 
be sophisticated about matching research 
methods to the nuances of particular evalua- 
tion questions and the idiosyncrasies of spe- 
cific stakeholder needs. Such an evaluator 
needs a large repertoire of research methods 
and techniques to use on a variety of prob- 
lems. Thus, an evaluator may be called on to 
use any and all social science research meth- 
ods, including analyses of quantitative data, 
questionnaires, secondary data analysis, 
cost-benefit and cost-effectiveness analyses, 
standardized tests, experimental designs, 
unobtrusive measures, participant observa- 
tion, and in-depth interviewing. The evalua- 
tion researcher works withintendedusers of 
the findings to design an evaluation that in- 
cludes any and all data that will help shed 
light on important evaluation questions, 
given constraints of resources and time. 
Such an evaluator is committed to research 
designs that are relevant, meaningful, un- 
derstandable, and able to produce useful re- 
sults that are valid, reliable, and believable. 
On many occasions a variety of data collec- 
tion techniques and design approaches may 
be used together. Multiple methods and a 
variety of data types can contribute to meth- 
odological rigor. The ideal in evaluation de- 
signs is methodological appropriateness, 
design flexibility, and situational respon- 
siveness in the service of utility (Patton 
1997a)-not absolute allegiance to some 
ideal standard of paradigm purity and 
methodological orthodoxy. 
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Beyond Colnpeting arguments over the goals of the variety of inquiry approaches has ex- 
Inquiry Paradigms irical studies and differences of opinion panded well beyond the simplistic 

ut what constitutes "good" research. In dichotomy between quantitative and quali- 
d most strident formulation, tative paradigms, conbast to these two 

centered ontherelativevalue classically opposed orthodoxies, this book 
different and inquiry Par- offers a pragmatic sirategy of matching con- 

'gms: (') using quantitative and ex~eri-  
m t e  methods to specific questions, includ- 

ntal methods to generate and test hypo- ing the of tactically miung methods 
tical-deductive generalizations versus 

as needed and appropriate, My practical 
using qualitative and naturalistic 

(and controversial) view is that one can learn 
proaches and un- to be a good interviewer or observer, and 
derstand human experience and con- 

learn to make sense of the resulting data, siructed meanings in context-specific 
without first engaging in deep settings. For example, Taylor and Bogdan 

(1984) contrast the Verstelzen tradition, epistemological reflection and philosophi- 

tive phenomenology, to cal study. Such reflection and study can be 

nted positivism as fol- helpful to those SO inclined, but it is not a 
prerequisite for fieldwork. Indeed, it can be 
a hindrance. Getting some field experience 

o major theoretical perspectives have dom- then studying P ~ ~ ~ ~ ~ ~ P ~ Y  science, 
ted the social science scene. The first, has much to rW-~mmend it as a learning 

(In Western society, wh 
snl, bates its origins jn thesodal to Strategy. Otherwise, it's all abstractions. 

and often is sexualized 
great theorists of the nineteenth and early Still, the paradigms debate is part of our 

entieth centuries and especially to Auguste methodological heritage and knowing a bit 
tional nuances 0 

omte and Emile Durkheim. The positivist about it, and its distortions (Shadish 1995b, Such encounters 
facts or cntlses of social phenomena 1995c), may deepen appreciation for the im- 

om the subjective states of individuals. portance of a strategic approach to methods , 
told the social scientist to consider decision making. 
, or social phenomena, as "things" A paradigm is a worldview-a way of 1998a:36; Patton 1997a: 2 

that exercise an external influence on people. thinking about and making sense of the one has adopted a Stance 
Tl~esecond theoretical ~erspective, which, complexities of the real world. As such, par- 

following the lead of Deutsd~er, we will de- adigms are deeply embedded in the social- 
scribe as plzenoineiiologrcnl, has a long- ization of adherents and practitioners. Para- 
philosophy and sociology The phenomen- digms tell us what is important, legitimate, 
ologist is committed to luriderstni~ding social and reasonable. Paradigms are also norma- 
phenomena from the actor's own perspective. tive, telling the practitioner what to do with- 
He or she examines how the world is experi- out the necessity of long existential or 
enced. The important reality 1s what people epistemological consideration. But it is this methodological paradigms debate; Patton 
perceive it to be. (pp. 1-2) aspect of paradigms that constitutes both 1997a: 265-99,1988c.) 

philosophers of science and method- strength and weakness-a s trengtl~ in that i t 
Debate about these contrasting and com- makes action relatively easy, a weahess in ologists have been engaged in a long-stand- 

ctives has been a n  important that the very reason for action is hidden in ing debate about the nature 
of research and evalua- the unquestioned assumptions of the para- ofnrealigr" and knowledge. That philoso~h- 

n, but, as Chapters 3,4, and 9 will show, digm. ical debate finds its way into research and 



standard against which other designs for 
impact evaluation are judged" (p. 21). My 

scientists work from models acquired through 
education and through subsequent exposure lem or solution legitimate 
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r a specific audience. When a on strategic choic tions in which qualitative strate- 
sted before being made avail- the idea that a wide r methods offer advantages. ~n 
eneral population, a dou- ists when selecting methods. The p 

t I will present a-range and variety 
zed experiment to deter- do what makes sense, report fully 
e design of choice, with was done, why it was done, and 

ttention to controlled and carefully implications are for findings. Ch 
d dosage and outcome interactions, devoted to desi 

then discuss in more 

g side effects. But if the concern is flexibility, using 
e thenew drug appropri- making practical decisions. 
to know what people in A Sufi story about the wise 
the new drug (e.g., an Nasrudin illustrates the 

ey make sense of derstanding the connecti d to observation, in- 

it, what they believe gic ideals and practical t 
result of experiencing situations. Real-world s 
se around them deal semble the theoretical 

-depth interviews and ob- classroom. 
e place to start. The impor- 

tance of understanding alternative research Ideal Conditions for 
paradigms is to sensitize researchers and Research A Cautionary Tale 

are closely associated with and used to 

evaluators to the ways in which their meth- 
guide qualitative inquiry. 

odological prejudices, derived from their In his youth, Nasrudin received ban one occasion, researchers 
disciplinary socialization experiences, may in a small monastery n have told me of their belief in 
reduce their methodological flexibility and in the teaching of martial arts. Nasru 

came highly skilled in 
gmatic allows one to two years of training both his pe 

eschew methodological orthodoxy in favor teachers recognized his superior 1. Excerpts in this chapter from the intenriew 

of lnethodological appropriatnzess as the pri- Each day, it was th 
mary criterion for judging methodological of the students to go 
quality, recognizing that different methods beg for alms and food. It happened that a 
are appropriate for different situations. Situ- small band of three thieves moved into the 
ational responsiveness means designing a area. They observed how the monastery ob- 
study that is appropriate for a specific in- tained food daily and began hiding along 
q u j  situation or interest. A major purpose the path the students had to take back to the 
of this book, and the focus of Chapter 4, is to monastery. As a returning student returned, 
idenhfy the kinds of research questions and laden with food and alms, the thieves would 
program evaluation situations for which attack. After three days of such losses, the 
qualitative inquiry is the appropriate meth- monastery's few supplies were exhausted. It 

od of choice. was Nasrudin's turn to go to the village mar- 

Paradigms are really about epistemology, ket. His elders and peers were confident that 

ontology, and philosophy of science. As Nasmdin's martial arts skills were more 

such, paradigms are important theoretical than sufficient to overcome the small band 
constructs for illuminating fundamental as- of thieves. 
sumptions about the nature of reality. But at At the end of the day, Nasrudin returned 

the pragmatic level of making concrete ragged, beaten, and empty-handed. Every- 
methods decisions, this chapter's emphasis one was amazed. Nasntdin was taken im- 



finally, there remained on 
rs. To them was given the 

"But does that not make for much arguing among evaluators about who has 

Halcolrn grinned. 

I 75 
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From Core Strategies to Rich  
Diversity 

The last chapter presented 12 primary 
threads that are woven through the tapestry 
of qualitative inquiry. A central point of that 
chapter was that different purposes, situa- 
tions, questions, and resources will affect the 
degree to which such qualitative ideals as 
naturalistic inquiry, a holistic perspective, 
and inductive analysis can be realized in 
practice. Yet, despite variation along the sev- 
eral dimensions of qualitative i n q u i q  there 
are still core strategies and directions that 
differentiate a qualitative/naturalistic strat- 
egy from a quantitative/experimental one, 
as well as places where they can usefully be 
combined to complement each other (e.g., 
Tashakkori and Teddlie 1998). This chapter 
will present the richmenu of alternative pos- 
sibilities within qualitative research by fo- 
cusing on different theoretical perspectives 
that are associated with qualitative inquiry. 

Qualitative inquiry is not a single, mono- 
lithic approach to research and evaluation. 
Discussions such as that in  Chapter 2 that fo- 
cus on differentiating primary strategies of 
qualitative/naturalistic methods fromthose 
of quantitative/experirnental methods can 
leave the impression that there are only two 
methodological or paradigmatic altema- 
tives. In fact, as we  "turn inward in qualita- 
tive research," we  find "an exhilarating and 
at times exhausting proliferation of types 
within the qualitative paradigm (Page 
2000:3). 

When one looks more closely. . . the apparent 
unity of the qualitative approach vanishes, 
and one sees considerable diversity. What has 
beencalled "qualitative research" conveys dif- 
ferent meanings to different people. Needless 
to say, this has caused considerable confusion. 
. . . A major source of the confusion lies in dis- 

cussing qualitative research as if it 
approach. (Jacob 1988:16) 

Major social sciences have dra 
contributed to qualitative metho 
ent ways depending on 
rists and methodologis 

Martorana 1982). The langu 
also varies. As Schwandt 
served in his very useful di 
tative terminology: 

Qualitahve inquiry . . .is 

bces in which words in 
philosoplucal vocab~daries acq 

speaking about the me 
These different ways of 

practices than an integrated, rea 
able order. There are mulhple s 
kinds of disputes, but generally 
dlfferenl ways of conceiving 
qualitative inquiry stemming 
traditions of thought. (p. xiv) 

Those coming new to qualita 
are understandably confused and ev 
discombobulated by the diverse terrninol- 
ogy and contested practices they encounter. 
Phenomenology. Hermeneutics. Ethnometh- 
odology. Semiotics. Heuristics. Phenomen- 
ography. Such language! Exhibit 3.1 repro- 
duces a letter of lamentation I received fol- 
lowing publication of the first edition of this 
book, which did not include the current 
chapter. 

This chapter sorts through some of the 
major perspectives and traditions that in- 
form the rich variety that is qualitative in- 
quiry. We shall look at how varying theoreti- 
cal traditions emphasize different questions 
and how these particular emphases can 

I Help! 

Dear Dr. Patton: 

I I desperately need your help. I am a graduatestudent in  education, planning to do 
my dissertation observing classrooms and teachers identified as innovative and ef- 
fective. I want to see if they share any common approaches or wisdom that might be 
considered "best practices." I took this idea to one professor who asked me if I was 
proposing a phenomenological or grounded theory study. When I asked whatthe dif- 
ference was, he said it was my job to find out. I've read about both but am still con- 
fused. Another professor told me I could do a qualitative study, but that asking about 
"best practices" meant that 1 was a positivist not a phenomenologist. Another grad 
student was told to "use a hermeneuticframing," but she's in a different department 
with a different topic. I'm a formerschoolteacher and, I think, a pretty good observer 
and interviewer. I got very excited reading your book about thevalue of in-depth ob- 
servations and interviewing, and that's where I got the idea for my dissertation, but 
now I'm being told I have to fit into one of these categories. Please tell me which one 
is right for my study. I don't care which one it is. I justwantto get on with studying in- 
novative classrooms. I feel lost and am on the verge of just doing a questionnaire 

I where these philosophy questions don't seem to get asked. But if you can tell me 
which approach is right, I might still be able to do what I want to do. Help!!! I 

I Dear -: 

I Your dilemma is common.The distinctionsyou're being asked to make are, indeed, I 
difficult-and not everyone agrees about what these terms and traditions mean. I 
didn't include them in my book in the hopes that the methods of in-depth interview- 
ing and observation could stand on their own. As you've discovered, you don't need a 
class in philosophy to design good questionnaires, though an argument can be made 
that people using questionnaires and statistics would benefit from reflection on their 
epistemological (nature and justification of knowledge) and ontological (nature of 
reality) assumptions. Unfortunately, a lot of qualitative courses spend more time on 
epistemology than methods, which may make students better philosophers than in- 
terviewers. Some balance is needed.Your professors are doing you a service by having 
you struggle with understanding different qualitative schools of thought because 
what approach you take does make a difference-and students of qualitative inquiry 
should be expected to know at least the major competing and contrasting traditions, 
just as those doing statistical tests need to understand what different tests do. In the 
next edition of my book I ' l l  include a chapter reviewing major philosophical and 
methodological traditions. But that won't help you now. 

To answer your question directly, there is no "right" approach any more than there 
is a "right" fruit-apples, oranges, passion fruit. What you eat is a matter of personal 
taste, availability, price, history, and preference. Since you are also serving others 
(your doctoral committee), their preferences come into play, as you well know. Each 
tradition of qualitative inquiry offers a different emphasis, framework, or focus. I am 
reluctant to offer a recommendation about which tradition fits your work best, but 
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affect the analytical framework that guides 
fieldwork and interpretation. Understand- 
ing the divergent theoretical and philosoph- 
ical traditions that have influenced qualita- 
tive inquiry is especially important in the 
design stage when the focus of fieldwork 
and interviewing is detamined. Weaving 
together theory-based inquiry traditions 
and qualitative methods will reveal a rich 
tapestry with many threads of differing tex- 
ture, color, length, and purpose. 

I 

postpositivism); interpretivism (symbolic 
This chapter will be of  articular interest 

interaction, phenomenology, hermeneu- 
to social scientists conducting basic or ap- 

tics), 'critical inquiry, feminism, and post- 
plied research, and students doing disserta- 

modernism. Creswell (1998) distinguishes 
tions, because their work is typically based 

alitative traditions of inqujr": biog- 
on and aimed at contributing to theory. The 

phenomenology, grounded theory, 
next chapter, in contrast, will focus on 

ogaphy, and case study. 
cal and concrete evaluation 

While there is some overlap among these 
search questions appropriate 

frameworks, there are also important differ- 
inqujr, though theoretical 

ences reflecting varying experiences with 
can be important for practitioners and pol- 

d emphases within the history of qualita- 
icy analysts because "theoretical concep- 

e research. Denzin and Lincoln (2000b) in 

i 

I! 
1 

4. Next came the "crisis of representation" 
that focused on issues of reflexivity, 
power, privilege, race, gender, and so- 
cioeconomic class-all of which under- 
mined traditional notions of validity 
and neutrality. 

I 
' I  
,"1 
I 4 

1 1  

5. The "fifth moment" describes recent 
history and is characterized as "a triple 
crisis of representation, legitimation, 
and praxis" (p. 17) in which the inevita- 
bly creative and interpretive nature of 

'j owledge (in yourcase, effective 
j/ ( g the "blurred genres 

ive terminology. Or a phenom- 
enh trying to frame a qualitative 
e of qualitative design. Or.. . . but 

est wishes, whatever you decide. 
Michael Quinn Patton 
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qualitative writing is put under the mi- plines given b !3 Theoretical Traditions Anthropologists have traditionally stud- 
&oscope, including the perspective of ciplin and Orientations ied nonliterate cultures in remote settings, 
the qualitative writer, and searching by their what were often thought of as "primitive" or 
questions are raised about how to evalu- ogy, the "exotic" cultures. As a result, anthropology 
ate the quality of qualitative research question o Ethnography and ethnographers became intertwined 
and evaluation. During this period, with Westem colonialism, sometimes resist- 
more activist, explicitly political, and ing imperialism in efforts to sustain native 
participatory approaches sought legiti- dividu Foundational question: cultures and sometimes as handmaidens to 
macy as, for example, in "empower- What is the cult~tre of this group conquering empires as their findings were 
ment evaluation" (Fetterman, Kaftar- of people? used to overcome resistance to change and 
ian, and Wandersman 1996) and using manage subjugated peoples. 
qualitative/interpretive writing "to ad- 
vance the promises of radical demo- 

Ethnography, the primary method of an- Modem anthro~ologists apply ethno- 

I thropology, is the earliest dist&ct tradition graphic methods to the study of contem- 
cratic racial justice embodied in the ers 

of qualitative inquiry, The notion of culture poray society and social problems, for ex- 
post-civil rights, Chicana/Chicano and 

'is central to ethnography. Ethllos is the Greek ample, technological diffusion, globaliza- 
Black Arts Aesthetic movements" (Den- 

word for "a people" or cultural group. The tion, atvironmental degradation, poverty, 
zin 2000a:256). 

study of ethnos then, or ethnography, is "de- the gap between rich and poor, and societal 
voted to describing ways of life of human- breakdown (Scudder 1999); education (spind- 

6. In the sixth phase, which Denzin and 
kind . . . , a social scientific description of a ler and Hammond 2000); addiction (Agar 

Lincoln call "postexperimental," the multifaceted discipline to a singular burning people and the cultural basis of their 1986; Agar and Reisinger 1999); child labor 
boundaries of qualitative inquiry are ex- question oversimplifies. But what is gained 
panded to include creative nonfiction, are clarity and focus about what distin- 

peoplehood" (Vidich and Lyman 2000:38). (Kemy 1999); intercultural understandhg 
Ethnographic inquiry takes as its central and in Schools  is 1999); and international 

autobiographical ethnography, poetic guishes one lineage of inquiry from another. guiding ass~unption that any human group border conflicts (Hart 1999), to give but a 
representations, and multin-dia pre- ~t is precisely that clarity and focus I shall of people interacting together for a ~er iod  of few of many examples. The importance of 
sentations. strive for in iden-g the burning ques- time will evolve a culture. Culture is that col- understanding culhwe, especially in relation 

tions that distinguish major lineages of lection of behavior patterns and beliefs that to change efforts of all kinds, is the comer- 
They clearly expect qualitative inquiry to qualitative inquiry. In doing so, I shall dis- constitutes "standards for deciding what is, stone of "applied ethnography" as it has 
continue developing in new directions for please those who prefer to separate para- standards for deciding what can be, stan- emerged in modem society (Chambers 
they call the future the "seventh moment" dips from philosophies from theoretical dards for deciding how one feels about it, 2000). This can be seen in the ongoing re- 
--or perhaps this will be the moment of rest, orientations from design strategies. For ex- standards for deciding what to do about it, ports of members of the Society for Applied 
when qualitative researchers cease debating ample, social constructivism may be viewed 
their differences and celebrate the marvel- a ethnography may be consid- 

and standards for deciding how to go about Anthropology since its founding in 1941. 

ous variety of their creations. doing it" (Goodenough 1971:21-22). The pri- m e  (1984), for example, has collected a 
ered a research strategy, and symbolic 'mary method of ethnographers is partici- number of classic examples of ethnographic 
interactionism may be examined as a theo- pant observation in the tradition of anthro- fieldwork applied to problems of industrial 

Foundational Questions retical framework. However, distinctions 
'pology. This means intensive fieldwork in democracies. 

between paradigmatic, strategic, and theo- which the investigator is immersed in the Since the 1980s, understanding culture 
This chapter, in contrast with the work of retical dimensions within any  articular 

culture under study. While ethnographers has become central in organizational studies 
cluditative theorists and historians cited approach are both arguable and somewhat 

share an interest in culture, there is debate (Morgan 1986,1989; Pettigrew 1983) and in 
above, distinguishes theoretical perspectives arbitrary Therefore, I have circumvented 

a b o ~ ~ t  the nature of its essence (Douglass much organizational development work 
by their foundational questions. A founda- those distinctions by focusing on and d i sk-  2000) as well as several different styles of (Raia and M a r w e s  1985; Louis 1983), in- 
tional or burning question, like the mythical guishingfomdational questions as the basis ethnography, including the classic holistic cluding major efforts to change an organiza- 
b m i n g  bush of Moses, blazes with heat for understanding and contrasting long- style of Benedict and Mead, the semiotic tion's culture (Schein 1985; Silverzweig and 
(controversy) and light (wisdom) but is not standing and emergent qualitative inquiry 

style of Boas and Geertz, and the behaviorist Allen 1976). Organizational ethnography 
consumed (is never fully answered). Disci- approaches. style of the Whitings (Sanday 1983). has a distinguished history that can be 
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Cross-cultural perspective velop as new approaches emerge, for exam- 
Doing Tenin Efhnogrplzy (Erickson and 

998), and new iss~iles surface, for ex- 
, Etlznoflphzc Deasion Tree Modeling 

traced back to the influential Hawthorne tion (Fetterman 1984,1989) and applied edu- 1989) or Wrzting the New Ethlzogra- 
electric plant study that began in 1927 cational research (Dobbert 1982). Programs phy (Goodall 2000). Other ethnographic 
(Schwartzman 1993). Ethnography has also develop cultu~es, just as organizations odologists continue to delve deeply 
emerged as an approach to program evalua- The program's culture can be thought o classic issues such as paradigms for 

or even be a "group" has changed with 
the World Wide Web and the emergence of - 
the uirfz~nl ethnographer-studyhg people 
connected through distributed electronic 
environments (R~Neder 2000). Neverthe- 
less, whether doing ethnogtaphy in virtual 
space, a nonliterate community, a multina- 
tional corporation, or an inner-city school, 





of art, literature, and social science as pre- published a numbq of field- 
cisely the point, bringing together creative 
and critical aspects of inquiry. She suggests 
thatwhat these various new approaches and 

questions? Move me to write? oalesce . . . , when the ethnogra- 

ture, has a heightened sense of the frailty of 
being human. In such a sense, poetry ap- 

. Expression of a reality: Does this text em- pears to be a way of communicating in- of careful research and body a fleshed out, embodied sense of stances when we feel truth has shown its 
lived experience? Does it seem a "true" face" (p. 451). Travisano (1998) included PO- 
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tobiography of an ethnic iden- 
tity" in which he explored his lived experi- 
ence of becoming Italian American. 

These new frontiers of qualitative inquiry 
and reporting, combining art and science, 
are also leading to the integration of multi- 
ple forms in a single work. Consider Den- 
zin's (2000b) "Rock Creek History," which 
he describes as "an experimental, mixed- 
genre narrative, combining autoethnog- 
phy with other evocative writing forms, 
including narratives of the self. Using the 
techniques of fiction, I tell a story about my- 
seE and my experiences with nature, the sa- 
cred, and a small Montana River named 
Rock Creek" (p. 71). He also calls his writing 
a "performance-based project" that draws 
on multiple writing forms and traditions in- 
cluding, in addition to those already noted, 
"the ethnographic story, nature writing, lit- 
erary nonfiction, the personal memoir, and 
c~dtural criticism" ( p  79). 

Ellis (Ellis and Bochner 2000) warns that 
autoethnographic writing is hard to do: 

It's amazingly difficult. It's certainly not 
something that most people can do well. Most 
social scientists don't write well enough carry 
it off. Or they're not sufficiently introspective 
about their feelings or motives, or the contra- 

Morris won a Pulitzer Prize for his biogra- 
of America's 26th president, Theodore 

sevelt. Partly on this basis, he was &o- 
as the "official" biographer of former 

Ronald Reagan. The resulting 
work (E. Morris 2000) proved highly contro- 
versial because to tell the story of Reagan's 
Life as he felt it needed to be told, he created a 
fictional character based on himself and fab- 

cated encounters with Reagan at various 
oink that led him to first-person refledions 

he had actually witnessed and partid- 
d in these events and encounters. 

a traditional and highly respected 
an introduced a form of quasi- 

autoethnographic literary fiction into a stan- 
dard biography in order to have a point 
of view from which to recount his subject's 

par- of the challenge in autoethno- 
graphic writing is finding and owning one's 
voice. In the last chapter, I contrasted *e 
*d-person passive voice of traditional ac- 
ademic writing with the first-person active what I thought would be a one-year 
voice of qualitative inquiry. Autoehog-  mto seven years of often painful, dis- 
raphy increases the importance of voice a d  k g  writing. And I was only writing 
raises the stakes because an authentic voice t a 10-day period, a Grand Canyon hike 
enhances the authenticity of the work, while my son in which we explored what it 
,inauthentic voice undermines it. Voice re- 
veals the author's identity (Ivanic 1998).The 
tone of voice may be expressive, reflective, started and graduated from college while I 
searching, academic, or critical, as in what was learning how to tell the story of whatwe 
church (1995) has called the "forbidden experienced together. To make the story 
narrativesM of "critical a~~tobiography" in work as a story and make scattered interac- 
social science. ~n voice resides Richardson's 
(2000b) fifth criterion for judging quality over several days into a 
cited earlier, what she called "e~~essiolz of fl ning's dialogue, I had to reorder 
yealifi~: 11oes this text embody a fleshed out, sequence of some conversations to en- 
embodied sense of lived experience? Does it ce the plot line, and I had to learn to fol- 
seem a 'me1--a credible-account of a cul- the novelist's mantra to "show don't 
mal ,  social, individual, or communal sense e particularly difficult for those of 
of the 'real'?" (p. 937). ke OUT living telling. More diffi- 

These issues are being raised in a nw-nber S revealing my emotions, foibles, 
of disciplinary genres. Historian Edmund 

doubts, weaknesses, and uncertainties. But 
once the story was told, the final chapter of 
the book that contrasts alternative coming- 
of-age/initiation paradigms (Exhibit 1.1 in 
Chapter 1) emerged relatively painlessly. 
I've included as Appendix 3.1 at the end of 
this chapter an excerpt from the book as an 
example of autoethnographic writing. 

Johnstone (2000) argues that "interest in 
the individud voice" within anthropology 
can be understood, at  least in part, "within 
the context of a larger shift toward a more 
phenomenological approach to language" 
(p. 405). Autoethnography integrates eth- 
nography with personal story, a specifically 
autobiographical manifestation of the more 
general "turn to biographical methods in so- 
cial science" that strive to "link macro and 
micro levels of analysis . . . [and] provide a 
sophisticated stock of interpretive proce- 
dures for relating the personal and the'so- 
cial" (Chamberlayne, Bomat, and Wengraf 
2000:2-3). Art Bochner (Ellis and Bochner 
2000) has reflected on what this means: 

What is the point of a storied life? Narrative 
truth seeks to keep the past alive in the.pres- 
ent. Stories show us that the meanings andsig- 
nificance of the past are incomplete, tentative, 
and revisable according to contingencies of 
our present life circumstances, the present 
from which we narrate. Doesn't this meanthat 
the stories we tell always run the risk of dis- 
torting the past? Of course, it does. After all, 
stories rearrange, redescribe, invent, omit, and 
revise. They can be wrong in numerous 
ways-tone, detail, substance, etc. Does this 
attribute of storytelhg threaten the project of 
personal narrative? Not at all, because a story 
is not a neutral attempt to mirror the facts of 
one's life. . . . 

Life and narrative are inextricably con- 
nected. Life both anticipates telling and draws 
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Confronting a critic of autoethnography insofar as it's possible, to the Philosophical inquiry into truth and real- 
real world? ity involves examining the nature of knowl- 



known with any certainty, postpositivists do 
assert that it is possible, using empirical evi- 
dence, to distinguish between more and less 
plausible claims, to test and choose between 
rival hypotheses, and to distinguish be- 
tween "belief a d  valid belief" (Campbell 
1999b:151, emphasis added). 

I Given this brief philosophical and episte- 
I 
1 mological overview, what are the practical 
1 implications for qualitative inquiry of oper- 
I ating within a reality-oriented perspective? 
I 
I It means using the language and concepfs of 
I 
I mainstream science to design naturalistic "truth value" and plausibility of findings; 
I gathering in the field, credibility, impartiality, and independence 
I 
I judge the quality of of judgment; confirmability, consistency, 
I commitment "to I 

Thus, if you are a re- and dependability of data; and explainable 
or operating from a real- inconsistencies or instabilities (GAO 
, you wony about valid- 1987:53). You may evengeneralize case study 

ectivity (e.g., Perakyll findings, depending on the cases selected 
completely value-free and studied, to generate or test theory (Yin 

ry is impossible, but you worry about 1989:44, 1999b), establish causality (Ragin 
your values and preconceptions may 1987, 2000), or inform program improve- 

ct what you see, hear, and record in the ment and policy decisions from patterns es- 
th your values, try to tablished and lessons learned (GAO 

e any biases explicit, take steps to miti- 1987:51). In short, you incorporate the lan- 
the search for universal laws through empir- no fundamental method01 their influence through rigorous field P a g e  and principles of 2lst-century science 
ical verification of logically deduced hy- between natural and their possible influ- into naturalistic inqujr and qualitative 

gs. You may estab- analysis to convey a sense that you are dedi- 
cated to getfingas close as possible to what is 
really going on in whatever setting you are 
studying. Realizing that absolute objectivity 
of the pure positivist variety is impossible to 
attain, you are prepared to admit and deal 
with imperfections in a phenomenologically 
messy and methodologically imperfect 
world, but you still believe that objectivity is 
worth striving for. As Kirk and Miller (1986) 
assert, 

Objectivity, though the termhas heen takenby 
positivism has been universally re- needed to generate and test theory, improve data sources and some to suggest a naive and Inhumane ver- 
jetted as a basis for science inq* understanding Over time of how fie world 

sion of vulgar positivism, is the essential basis 
(Campbell 1999a:132). The legacy of the operates, and suppo*infomed poficy mak- 

of all good research. Without it, the only rea- 
fleekg influence of logical positivism is ing and social program decision making. 

son the reader of the research might have for 
that the term lives on as an epithet h~uled in While modest in asserting what can be 



owed, in summative 
studies where mere 

We beheve that social 
ody  m the nund but 
world-and that there 

a1 studies remain the 
has~ze  this latter 

reasonably stable relati 

occur 
planatory structure but also a grasp of the P a  tive and quantitative methods Instea 

epitomizes the reality-testing orientation: 

h there is a world out there to be made What, then, does the clualitative researcher do 
once he or she accompbshes a careful and 

that m&nduals make are cnbcal bustworthy understanding of the language 

Here 1s where we rely on our ~ O S I ~ I V I S ~  slcllls 
andmethods.. . . [Olnce we carefully e x a m e  



man beings, so many that we might be able to 
test the relationships, for example, between 
settingandbehavior orbetween age andhope. 
Included within the domains of qualitative 
science or narrative research, then, are efforts 
to generalize, to predict, and to relate initial 
states to outcomes. These efforts require the 
same evidence-based activities that are used 
in testing any hypotheses. (Charon, Greene, 
and Adelman 1998:68) 

Social Construction 
I and Constructivism 

Foundatiooal questions: 

How have the people in this se+ti)?g 
constructed realib? What are their 
reported perceptions, "truths," 
e)~planations, beliefs, and world- 
view? What are the consequences 
of their constr~<ctions for their 
behaviors and for those with whom 
they interact? 

Constructivism begins with the premise 
that the human world is different from the 
natural, physical world and therefore must 
be studied differently (Guba and Lincoln 
1990). Because human beings have evolved 

. the capacity to interpret and constructre- 
ality-indeed, they cannot d o  otherwise 
-the world of human perception is not real 
in  an absolute sense, as the SLUI is real, but is 
"made up" and shaped by cultural and Lin- 
guistic constructs. To say that the socially 
constructed world of humans is not physi- 
cally real like the sun  doesn't mean that it 
isn't perceived and experienced as real by 
real people. W. I. Thomas, a distinguished 
sociologist and a founding symbolic inter- 
actionist, formulated what has become 
known as Thomas's theorem: Wlrnt is defiled 
or perceived by people as real is renl in its conse- 
quences (Thomas and Thomas 1928:572). So 

constructivists study the multiple realities 
constructed by people and the implications 
of those constructions for their lives and in- 
teractions with others. Shadish (199%) re- 
minds us  that social constructionism "refers 
to constructing k~lordeclge about reality, not 
constructing reality itself" (p. 67). Construc- 
tionists commonly assume that humans "do 
not have direct access to a singular, stable, 
and fully knowable external reality. All of 
our understandings are contextually em- 
bedded, interpersonally forged,' and neces- 
sarily limited" (Neimeyer 1993:l-2). Any no- 
tion of "truth," then, becomes a matter of 
"consensus among informed and sophisti- 
cated constructors, not of correspondence 
with an ol~jective reality." Likewise, the no- 
tion of an objective "fact" has n o  meaning 
"except within some value framework." It 
follows that "there cannot be an 'objective' 
assessmerrt of any proposition" (Guba and 
Lincoln 1989:M). Social construction, or 
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constructivism for the epistemological con- 

collective generation [and transmission] of 

self is an important one. Constructivism taken in 

nstructionism emphasizes the hold our culture has 
(even i n  the way in  which we feel things!) and gives 

is built on the the- tained and reproduced through social llfe." 
which holds that (pp. 54-55) 

distinguishes the worldviews whether anyone knew of ~ t s  existence or not. 
ctionism and which We need to remind ourselves here that it is hu- 

man beings who have conskucted it as a tree, 

nist view? Michael Crotty (1998) asserts, 
ciations wemake with trees. It may help if we 

* L 

recall the extent to which those associations 
It is not just our thoughts that are constructed 

differ even within the same overall culture, 
r us. We have to reckon with the soc~al con- "Tree" is likely to bear quite different connota- 

chon of emobons. Moreover, construc- tiorn in a logging town, an arhstsl settlement 
embraces the whole gamut of mean- ,d a beeless slum. (p. 43) 

reahty. All reality, as meaningfulrealihr. ,. 
is socially constructed,. There is no exception. 

The  chair may existas aphenomenal object 
less of whether any consciousness is 
of its existence. It exists ns n chnir, how- 

ever, only if conscious beings construe it as a 
air. As a chair, it too "is constructed, sus- 

How, then, does operating from a con- 
structionist perspective actually affect quali- 
tative inquiry? Let's consider its impact on 
program evaluation. A constructionist eval- 
uator would expect that different stake- 
holders involved in a welfare program (e.g., 
staff, clients, families of clients, adrmnistra- 



fwtders was an intentional part of the de- 
sign, one approvedby those same White cor- Guba and Lincoh-1(1990:148) 



both science an 

ernism attacked this 

omas Schwandt (1997a) in his very 
1 dictionary of q~~alitative terms strikes 

ore conciliatory tone, recognizing that 
rlietoric of constructivism can sound 

ical(and silly) if taken too literally: 

Although some versions of cot~structivism do 

cal assumptions and the ideological inter- 
ests being served. Perspective and power o c ~  
CI.W as hand in glove in postmodekn sense realist oilfolopj, that is, they take seri- 

critiques. Social constructions are presumed ously the existence of things, events, struc- 

to serve someone's interests, usually those lures, people, meanings, and so forth in the 
environment as independent in some way 

serted with reference to deconstructing 
gard society, institutions, feelings, intelli- 

gence, poverty, disability, and so on as being 
just as "real" as the toes on their feet and the 
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non and expect to be taken ser a judgment of the adequacy, for example, of a 
claim of racism. There are only representa- 
tions of features, for example, the representa- 
tion/claim of racism. (Heap 1995:54) 

Goulet 1998:97) 

We can conclude by emphasizing the ba- 

0 

ity, then, points us not only to what is con- constructivist perspectives to qualita 

structed but to how it is constructed and the quiry, namely, the emphasis on cap 
very question of what it means to say it is and honoringmultiple ~erspectives; attend- 

constructed. For an excellent review of these ing to the ways in which language as a social findings; and the importance c i d y  the effects of inequitable power dy- 

issues in both the social and natural sciences, -and cultural construction shapes, distorts, out the relationship between namics-and how that relationship affects 

see Hacking (2000). and structures understandings; how meth- vestigator and the investigated, espe- what is found. 
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Phenomenology . . 

Fornndational qkestion: 
What is the m&aning, s truct~re ,  . 
and e s s e n c e  of the lived experi- 
e n c e  of this phenomenon for this 
person 0, ,roup of people? 

What these various phenomenological 
and phenomenographic approaches share 
in common is a focus on exploring how hu- 
man beings make sense of experience and 
transform experience into consciousness, 
both individually and as shared meaning. - 
This requires methodologically, carefully, 
and thoroughly capturing and describing ' 

how people experience some phenomenon 
-how thevperceive it, describe it, feel about . 
it, judge it, remember it, make sense of it, 
and talk about it with others. To gather such 
data, one must undertake in-depth inter- 
views with people who have directly experi- 
enced the phenomenon of interest; that is, 
they have "lived experience" as opposed to 
secondhand experience. 

"Phenomenology asks for the very natue 
of a phenomenon, for that which makes a 
some-'thing' what it is--and without which 
it could not be what it is" (Van Manen 
1990:lO). The initial clarity of this definition 
can fade rapidly because the term phenon~en- 
ologj has become so popular and has been so 
widely embraced that its meaning has be- Phenomenology aims at gaining a deeper un- 
come confused and diluted. It can refer to a derstanding of the nature or meaning of our 
philosophy (Husserl1967), an inquiry para- everyday experiences. . . . 
digm (Lincoln 1990), an interpretive theory Anything that presents itself to conscious- 
(Denzin and Lincoln 2000b:14), a social sci- ness is potentially of interest to phenomenal- 
ence analytical perspective Or orientation ogy, whether the object is real or ima 
(Harper 2000:727; Schutz 1967,1970), a ma- empirically measurable or subjective1 
jor qualitative tradition (CI--7uell1998), or a Consciousness is the only access human 
research methods framework (Moustakas ings have to the world. Or rather, it is by 
1994). Varying forms complicate the picture of being conscious that we are already re 
even more; transcendental, existential, and to the world. ~ h u s  a l l  we can ever know 
hermeneutic phenomenology offer different present itself to consciousness. Whatever falls 
nuances of focus-the essential meanings of outside of consciousness therefore falls out- 
individual experience, the social construc- side the bounds of our possible lived experi- 
tion of group reality, and the language and ence. . . . A person cannot reflect on lived 
structure of c ~ ~ l u n ~ ~ a t i o n ,  respectively experience while living through the experi- 
(Schwandt 2001:191-94). Phenomenologi- ence. For example, if one tries to reflect on 
cal traditions in sociology and psychology one's anger while being angry, one finds that 
vary in unit of analysis, group or individual the anger has already changed or dissipated. 
(Creswell 1998:53). Adding further c0d3-1- T~US,  l~henomenological reflection is not in- 
sion to the mix, the term phenomenogrnphy tvospective but lebospectzve. Reflection on lived 
was coined by Ulrich Sonnemann (1954) to experience is always recollective; it is reflec- 
emphasize "a descriptive recording of im- tion on experience that is already passed or 
mediate subjective experience as reported" lived through. (Van Manen 1990:9-10). 

(p. 344). (FO; an annotated bibliography of 
phenomenographic research, see Bruce and The phenomenon that is the focus of in- 

Gerber 1997.) quiry may be an emotion-loneliness, jeal- 

I 6 
N 

0 
Phenomenological abduction 

ousy, anger. The phenomenon may be a rela- 
tionship, a marriage, or a job. The phenome- 
non may be a program, an organization, or a 
culture. 

Phenomenology as a philosophical tradi- 
tion was first used in the development of a 
rigorous science by the German philosopher 
Edmund H. Husserl(1859-1938). The work 
of Alfred Schutz (1899-1959) was an impor- 
tant influence in applying and establishing 
phenomenology as a major social science 
perspective (Schutz 1977). Other important 

influences have been Merleau-Ponty (1962), 
Whitehead (1958), Giorgi (1971), and Zaner 
(1970). More recently, phenomenology has 
become an important influence in certain 
approaches to psychotherapy (Moustakas 
1988,1995). 

By phenomenology Husserl(1913) meant 
the study of how people describe things and 
experience them through their senses. His 
most basic philosophical assumption was 
that zue cnn oizly bzozu what 7ue e ~ e r i e i z c e  by at- 
tending to perceptions and meanings that 
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objective thing and becomes a p d, analyzed, and compared to id 

ity, thus the focus on meaning ences of the phenomenon, for 

essence of human experience. 

From a phenomenological point 
are less interested in the factual s 
ticular instances: whether some 

ely phenomenological study. "Phetz 
I ological researchis the study of essenc 

anen 1990:lO). Phenomenologists 

rigorous in their analysis of the experience, so 

essence of the experience of learning (so that I that basic elements of the experience that are 

can now better understand what this particu- common tomembers of a specific society, or all 

lar learning experience is like for these chil- human beings, can be identified. This last 

dren)?" (Van Manen 1990:lO) point is essential to understanding the philo- 
sophical basis of phenomenology, yet it is of- 

There are two implications of this per- ten misunderstood. On the other hand, each 

spective that are often corkused in discuss- person has a unique set of experiences which 

ing qualitative methods. The first implica- are treated as truth and which determine that 

tion is that what is important to know is individual's behavior. In this sense, truth (and 

what people experience and how they inter- associatebehavior) is totally unique to eachin- 

pret the world. This is the subject matter, dividual. Some researchers are misled to think 

the focus, of phenomenological inqujr. that they are using a phenomenological per- 

The second implication is methodological. spective when they study four teachers and 

The only way for us to really know what describe their four unique views. A phenom- 

another person experiences is to experience enologist assumes a commonality in those hu- 

e that focuses on descriptions of 
erience and how it is that th There are two focusing or narrowing.ele- 

hat they experience. One can ments of heuristic inquiry within the larger - 
a general phenomenological persp framework of phenomenology. First, the re- 

to elucidate the importance of us searcher must have personal experience 

ethods that captu~e people's exp with and intense interest in the phenomenon 

without conducting a under study. Second, o-s (coresearchers) 

study that focuses on the esse who are part of the study must share an ig- 

erience (at least that is tensity of experience with the phenomenon. 

ience and interpretation of the ph Heuristics is not inquiry into casual experi- 

of phenomenology). ence. Heuristic inquiry focuses on intense 
human experiences, intense from the point 

Heuristic Inquiry 

Foundat ional  question: 

What is my exper ience  of this 
a n d  the essential 

exper ience  of othet+s who a l so  

exper ience  this phenomenon 
intensely? 

Heuristics is a form of phenomenological 
uiry that brings to the fore the personal 

experience and insights of the researcher. 

of view of the investigator and coresearch- 
ers. It is the combination of personal experi- 
ence and intensity that yields an under- 
standing of the essence of the phenomenon. 
"FIeuristics is concerned with meanings, not 
measurements; with essence, not appear- 
ance; with quality, not quantity; with ex- 
perience, not behavior" (Douglass &d 
Mous takas 198542). 

The reports of heuristic researchers are 
filled with the discoveries, personal in- 
sights, and reflections of the researchers. 
Discovery comes from being wide open to 
the thing itself, a recognition that one must 

"~euristic" research came into my life when I relinquish control and be tumbled about 
as searching for a word that would mean- with the newness and drama of a searching 
g u y  encompass the processes that I be- , focus, "asking questions about phenomena 
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that disturb challenge" (Douglass and s phenomenology loses the Qualitative Heuristics: 
Moustakas 1985:47). (Polanyi 1962160) rsons in the process of descriptive A Geman ~ l t ~ ~ ~ t i ~ ~  ~ ~ ~ d i t i ~ ~  

m e  uniqueness of heuristic inquiry is the heuristics the research par- 
extent to which it legitimizes and places at The rigor of heuris ants remain visible in the examina- since no authority exists to monitor a 
the fore these personal experiences, reflec- systematic observation data and 'OTLtinue be par- sort out nomenclature, conflick usage 
tions, and insights of the researcher. The re- with self and others, as as persons. Phe?om- cur, contributing to confusion and the i 

then, comes to understand the es- viewing of coresear endstvith the essence of expen- portance of reaffirming the admonition to 
sence of the phenomenon through shared quiry "affirms the euristics retains the essence of the ways d e h e  one,S terms.-HeUristiC inquirq 
reflection and inquiry with coresearchers as live deeply and pas on in experience" (p. 43). la ClarkMoustakas and discussed inthepl 
they also intensively experience and reflect vious section, has a nomenclature rival 
on the phenomenon in question. A Sense of cl heuristicinquiry'~r~- "qualitative heuristics," an approach devc 
connectedness develops between researcher e "definitive exposition" of ex- oped at the university of Hamburg, Gt 
and research participants in their mutual ef- ence: immersion, incubation, aims to back the qua 
forts to elucidate the nature, meaning, and Thepowerofheu ation, and creative ties of systematic exploration and discove 
essence of a significant human experience. 

The fundamental methods text on heuris- 
tic inquiry is by the primary developer of ative depictions of experience, a comprehe 
this approach, Clark Moustakas (1990b). His sive knowledge is generated, beginning as a 
classic works in this tradition include stud- ,,lies of subjective and developing into a sys- The research person should t 
ies of loneliness (1961,1972,1975) and hu- tematic and definitive exposition. (Douglass n to new concepts and change his ( 
manistic therapy (1995). Other examples are ,d Moustakas 1985:40) preconceptions if the data are not i 
Bernthal(1990), Clark (1988), Hawka (19861, 
weidman (1985), Katz (19871, CheFe (198811 Heuristic inquiry is derived from but a- 
Marino (19851, and Craig (1978). Heuristic ferent from in four major quiry; and it challenges in the extreme tradi- 

tional scientific concerns about researcher The topic of research is preliminar inquiry has strong roots in humanistic PsY- ways (Douglass and Moustakas 1985): 
chology (Maslow 1956, 1966; Rogers 1961, objectivity and detachment, as in autoeth- may change during the researd 

nography (described earlier in this ch 1969, 1977) and PolanYi's (1962) emphasis 1. Heuristics emphasizes connectedness 
on personal knowledge, indwelling, and the and relationship, while phenomenology 
tacit dimension (1967). "Tacit knowing oper- encourages more detachment in analyz- 
ates behind the scenes, giving birth to the ing an experience. front and center throughout. Rule 3. Data should be collected under th, 

hunches and vague, formless insights that paradigm of maximum structural varia 

characterize heuristic discovery" (Doug- 2. Heurislics leads to "depictions of essen- tion of perspectives. Variation of the 

lass and Moustakas 1985:49). Polanyi ex- If I am investigating the meaning of delight, sarrtple and of research methods avoid: 
tial meanings and ~ortrayal of the in- then delight hovers nearby and follows me plained tacit knowing as the inner essence of trigue and personal sigruhcance that 

one-sidedness of representation of the 
around. It takes me Mly into its confidence 

human understanding, what we know but imbue the search to know," while phe- topic; variation of questions avoids jusi 
and I take it into mine. Delight becomes a b -  

can't articulate. one answer. If researchers assume that 2 
nomenology emphasizes definitive de- gering presence; for awhile, there is only de- 
scriptions of the structures of experi- 

variable may influence the data they 
light. It opens me to the world in a joyous way should implement variations. Structural 

Tacit knowing now appears as an act of in- ence . and takes me into a richness, playfulness and variations mean sampling of positions 
dwelling by which we gain access to a new childlikeness that move freely and effortlessly, in reference to the topic, i.e., when 
meaning. when exercising a skill we literally 3. Heuristics concludes with a "creative I'm ready to see, feel, touch or hear whatever 

synthesis" that includes the research- studying an emotion, the collection of dwellin the innumerable muscular acts which opens me to a fuller knowledge and under- 
errs intuition and tacit understandings, data past and present, before and after 

contribute to its purpose, a purpose which standing of the experience of delight. Nous- 
while phenomenology presents a distil- its occurrence, in different situations, 

constitutes their joint meaning. Therefore, takas 1990b:ll) 
lation of the structures of experience. from different respondents, if possible since all understanding is tacit knowledge, all 
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ing something out of the ordinaryl A very - 
simple and well-known such experiment is 

or- hanirtg to face the other people on-an eleva- 
tor instead of facing the doors. When they 

very- conduct such qualitative experiments, '[the 
researchers are interested in what the sub- 
jects do and what they look to in order to 

trans- give the situation an appearance of order, or 
'mem- to 'make sense' of the situation". (Wallace 
,' then- and Wolf 1980:278). Garfinkel (1967) offered 
mem- a nmber  of such experiments (see espe- 
social cially pp. 38,42,47,79, and 85). 

Ethnomethodologists also have special 
- interests in observing naturally occuning 

experiments where people are thrust into 

ch emphasizes "intros new or. unexpected situations that require / 
them to make sense of what is happentng, I 
"situations in which meaning is problem- 
atic" (Wallace and Wolf 1980:280). Such situ- 

actions" (Codon ations include intake into a program, immi- 

1 
in ~henomenolog~r &hno- gration clearance centers, the first few weeks I 

in a new school or job, and major transition 
points or critical incidents in the lives of peo- I 
ple, programs, and organizations. 

f methods. It asks not why, but how. It In some respects, ethnometh~dolo~ists 

people get things done--how they - attempt to make explicit what might be 
called the group's "tacit knowledge," to ex- 

euristic inquiry focus tend Polanyi's (1967) idea of tacit knowl- 
edge from the individual to the group. Heu- 
ristic inquiry reveals tacit knowledge 

may find some comfort in Ambrose Bierc of the people rather than their theorists. through introspection and intersubjective 

([I9061 1999) Devil's Dictionary definition (1967) invented the term. While inquiry with coresearchers. Ethnometh- 
with the Yale cross-cultural files, odologists get at a group's tacit knowledge lexicographer: 

omethodologists elucidate what a by forcing it to the surface through disrupt- 
ete stranger woulcl have to learn to be- ing violations of ordinary experience, since 

ordinary routines are what keep taut knowl- 
edge at an unconscious, taut level. 

In short, ethnomethodologists "bracket 
group, constituted an "ethno or suspend their own belief in reality to 
o ~ "  wherein etllno refers to the "a . n e y  stray from the nonrnanipulative study the reality of everyday life" (Taylor 
to a member of common-sense knowle unobtrusive strategies of most qualita- and Bogdan 1984:ll). Elucidating the 

taken-for-granted realities of everyday life 
in a program or organization can become a 

language must grow by innovation if it force for understanding, change, and estab- 

at all, makes new words anduses the old derstanding of what it meant to deliberate as lishing a new reality based on the kind of ev- 
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eryday environment desired by people in study of a space-time event like a solar 
the setting being studied. The findings of tact and direc 

an ethnomethodological evaluation study open-minded, 
would create a programmatic self-aware- ductive ana 
ness that would, in principle at least, facili- interactionist come face to face with the nature of lan- 
tate program change and improvement. bolic world of the 

Symbolic Interaction This is so because semiotics, in working to 
informants. He co "unite logical analysis with the explanatory 
lected group of na 

Foundational  testion ion: enterprise of science" (p. 243), has hit upon 
What  common s e t  of symbols the fruitful insight that humans are distinc- 
and wnde~Standing~ has emerged tively sign-using and symbol-generatingan- 
to give meaning to people's imds. Thus, semiotics offers a franiework 

interactions? for "analyzing talk and text" (Silverman 
drug use. As we shall see in the 2000:826) or studying "organizational sym- 

I bolism" (Jones 1996). The foundational 
I logical approach most closely associated question of semiotics is: How do signs 

with George Herbert Mead (1934) and Her- (words, symbols) carry and convey meaning 
bert B l u e r  (1969). It &, a perspective that LabeLng that in particular contexts? 
places great emphasis on the importance of what people are calkd has major that undergird interactions as fundamental 

meaning and interpretation as essential hu- 
quences for social interaction-has been a to understanding human behavior. For pro- 

man processes * ag-t behavior- primary focus of inqrur~ in sPbolic inter- gram evaluation, organizational develop- HerIl'leneutics 

ism and shdus-response psy- action. For example, using a sample of 46 ment, and other applied research, the study 

chology people create shared 
participants a 12-step P o u P ~  of the original meaning and influence of Fo~ndat ional  auestion: 

*ough their interactions, and those mean- 
hOn~mous~ (ZOOo) how symbols and shared meanings can shed What  a r e  the conditions under 

ings become their BliBlumer articulated people who are 
to manage their fi- light on what is most important to people, which a human a c t  took place 

Uvee major premises as hdamental to nances responsibly come to feel shame. what will be most resistant to change, and or  a product w a s  that 
program evaluation, labeling theory can be what will be most necessary to change if the ~ w a k e  it possible to i~ terpret  its 

symbolic interactionism: applied to such terms as dropot~ts and at-i-isk program or organization is to move in new meanings? 

I- H~~ beings act toward t h ~ l ~ ~  on the youth because language directions. The subject matter and methods 

basis of the meanings that the thYlgs 
participants and can affect how they ap- of symbol interactionism also emphasize the In this brief (or not-so-brief, of, 

proach attaining desired outcomes (Hopson of paying attention to how par- your perspective) excursion though the vari- have for them. 
2000; Patton 2000). ticdar interactions give rise to SYmbolic un- ety of qualitative inquiry, we depart now 

2, me meaning of t h ~ l ~ ~  arises out of ~e Though this theoretical perspective derstandings when one is engaged in hang- from phenomenology and its derivative 

social interaction one has with fel- emerged in the 193% symbolic interac- ing sYmbols as Part of a program im- approaches: heuristic research, ethnometh- 

lows. tionists are showing that they can keep up 
with the times, for example, by applying meneutics is yet a different theoretical ap- 

3. The me-gs of things are handled in their perspective to "cybersex" on the A related theoretical tradition informing preach that can infom qualitative inquiry 

and modified through an interpretative Internet. Waskd, Douglass, and Edgle~ some qualitative inq* is semiotics, a blend and also help put all the other theoretical 

process used by the person in dealing (2000) have suggested that the new of linguistics and social science, which fo- entations in this chapter in perspective in 

with the things he or she encounters. ogies of computer-mediated communica- es on the analysis of signs by studying that it reminds us that what something 
tion rules or forms of language as well as the means depends on the cultural context in 

These premises led Blumer to qualitative s originally created as well as the 
inquiry as the only real way of understand- allowus to examine thenatureof humaninter- 
ing how people perceive, understand, and action in a uniquely disembodied enwon- reted. This is a reminder that 
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ent aspects of the setting, an 
what different scenarios 

tic investigations in psycho 
and Addison (1989). 

Thus, one must kno 

one can only interpret the 

ends in prachce when a sen 
coherent understandmg, free 
Qctions has been reached. (p find- Personal narratives, family stories, 

ings or reporting the perspe eople cide notes, graffiti, literary nonfiction, 
being studied (and thus 

Kneller (1984) has offered 
for hermeneutic inqujr and 

- narrative analysis, for example, the rhetoric 

19th- and ~Oth-century "broad movement 
away from an empiricist, logical atomistic, 1. Understanding a h ~ ~ m *  act or product, 

designative, representational account of and hence all learning, is like interpret- 

meaning and knowledge. . . . Lopcal emplrl- ing a text. 
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&d ~ i t e r ~ y e t i v e  Ethnography (1997%). Inter- tion in the postmodem age. 

pretation narrative poses the problem of Tedlock (2000) examines different genres nd attempts to porbay accurately the bi- tion" because it unsettled "the boundaries 
how to analyze "talk and text" (Silverman of ethnography as - consfibti% varying a~hies  of people in the culture studied that had been central to the notion of a self 
2000). T~~ Barone.(2000) has entered into lit- forms of narrative. She disfjnguishes life, to hclude ethnographers' own ex- studying an other" and replaced it with an 
erary llonfiction to hone his interpretive aes- histories and memoirs from "narrative eth- riences in their texts. She assesses this as a "ethnographic interchangen between self and 

thetic: nography," a hybrid forin that was created a chmge in ethnographic representa- other within a single text (PP. 460-61). 
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in terms of presumed goal- 

within the context 

Ecological Psychology 

Fouhdationai suestion: 
What is t h e  relationship 

b e h e e n  human behavior a n d  
the  environment? 

Several theoretical perspectives that in- 
form qualitative inquiry are associated with 
particular disciplines. For example, herme- 
neutics is derived from linguistics and phi- 
losophy. Ethnography is the p r i m q  
method of anthropology, while ethnometh- 
odology and symbolic interaction devel- 

The unit of analysis in ecological psychol- much more comprehensive and in- 
ogy is primarily the individual, but Barker linary in examining the context for 
and Schoggen (1973) have also applied this 
approach in delineating Qualifies of Cornmw- and communities. 
nity Life. What makes this approach of po- 
tential interest for program evaluation and 
organizational or community devel 
is the focus on goal-directed behavio 

They assume that there are subjective aspects 
. to behavior which they examine in terms of 

the goals of human behavior. They also as- 
sume that there is a subjective aspect to * 

Parallel to the historical philosoplucal 
and methodological paradigms debate be- 
tween positivists and constructivists, there 
has been another and corresponding para- 
digms debate aboutmechanistic/linear con- 
structions of the world versus organic/sys- 
tems constructions. This debate has been 
particularly intense among classic organiza- 
tional theorists (Bums and Stalker 1972; 
Azumi and Hage 1972; Lincoln 1985; 
Gharajedaghi 1985; Morgan 1986, 1989). It 
includes concern about definitions of closed 



systems versus open systems, and the im- intoindepende Because the effects of the behavior of the have become very important in family re- 
plications of su& boundary definitions for Parts a system are interdependent, it can be search 

therapy (shultz 1984; M ~ ~ ~ -  
theory, and practice inunderstand- shown that if each part taken separately is gomery and Fewer 1988; Rosenblatt 1985; 

ing programs, organizations, entire SOU- made perfom as efficiently as possible, the Miller and ~ i n ~ t ~ ~ d - ~ ~ ~  1982; ~ ~ f f ~ ~  

eties, and even the whole world (Wallerstein system as a whole.will not function as effec- 1981). A system approach has also become 

1980). 
tivel~ as possible. For example, if we select one of ale central orientations to intema- 

~t is important to note at the outset that hOmalltheautomobiles available the best car- tional development in recent years. 

the tern systons has many and varied mean- part lead to dis~butor, and so on for each Specifically, fie farming systems approach 
ings. rn the digital age, systems analysis Of- system an automobile, and then try to development (Farming systems support 
ten means looking at the interface between parts in some them, we will not even obtain an Project [FSSP] 1986) FUSkates some unique 
hardware and software, or the connectivity let done the best one, because tlie ways of engaging in qualitative inquiry to 
of vasious networks. The idea of "systems pnrts 7oi11 not fit togetlzer. The perfomance of a support development, intenrention, md 
thinkingu was popularized as the crucial 

is not the sum of the independent ef- evaluation from a systems perspective, me 
"fifth discipline" of learning fects of its Parts; it is the product of their inter- feg system~ approach to evaluation 
in Peter Sengels (1990) best-selling book. A Therefore, effective management of a and research is worth examining in detail 
number of management consultants have ed as a theory-based 
made systems m g  and analysis the cen- apart; for example devel- 
terpiece of their organizational develop- bile does not trans 
merit work (e.g., Ackoff 1987,1999a, 1999b; 
~i~ 1993,1994,1999; Anderson and John- s kind of systems thinking has mational development 
son 1997). Indeed, over the past 30 years, when separated from the whole. Instead Of was conceived as direct technology transfer 

publication of ~ u d w i g  Von Berta- taking things apart, they insist that a Vs- from more developed to less developed 
lanfffs dassic General System Theory (1976). terns approah requires ' ' s ~ ~ ~ ~ ~ ~  think- 
a vast literature has developed about sys- hg": transfer recommenda- 
terns theory and applied systems research sciplinary areas of spe- 
(e.g., Checkland 1999). Some of it is highly for example, crops, livestock, 
quantitative and involves complex corn- Synthetic Binkingis required (0 explainsystem 

puter appliCatiom snd Given behavior. It differs nfificana~ from 
this broad and context, my In the first step of analysis the thing be ex- 

purpose quite modest. I want to call to the plained is taken span: in synthetic -g it mechanistic, specialized technology transfer 
attentionthreepoints: (1) Asystems is taken to be a pad of a larger In the 

approach to development, a fa*g sys- 
perspective is becormnpweasingly impor- second step of andysis. the contained pads 

esses in health care to appear terns approach emerged (Shaner, Philipp, 
tmt in dealing with and are explained: in synthetic thinking, the con- 

ducting simultaneous analyses of re- and Sdme1-d 1982b). Severd elements are 
real-world complexities, viewing things as taining whole is explained. the final step central to a farming systems perspective, el- 
wl,ole entities in context and still analysis, knowledge of the part.; is aggregated ements that lead directly to qualitative 
larger wholes; (2) some to SYS- into knowledge of the 

mostly one-level, reductionist designs thaf methods of research. 
terns research lead dkectly to and depend thinking understanding of the containing 

have usually been employed in nursing and 
heavh on qualitative inquiry; and (3) a whole is disaggregated to explain the parts It 

health care research: Their "systemic 1. Farming Systems research and develop- 
orientation canbe very helpful in fram- does so by reveabg their role fLl'lction in 

model" offered insights into system dy- merit (FSRD) is a ten171 effort (Shaner, 

ing questions end, later, m a h g  sense out of that whole Synthetic w g  revealS amics-m both "downward" P lapp ,  and Schmehl1982a). 
tion rather than structure: it reveals why a sys- qualitative data. 

HoKstic M~ is cenkal to a system tern works the way it does,butnothowitdoes 2. FSRD is interclisciplinnry. me team con- 

perspective. A system & a whole that is both so. Andysis and synfiesis are cOm~lemen- sists Of representatives from a mix of 

greater than and dserent from its parts. ~ n -  taiy: neither replaces the other. systems think- both agricultural and social science 
addition to their influence organiza- 

deed, a system cannot validly be divided ing incoVoratesboth. disciplines (Cemea and Guggenheim 
development, systems approaches 1985). 



Chaos research 

the system level (the whole pro lated. For example, the 
whole farm, the whole family, the 
ganization, the whole c o n ~ n h t y ) ,  
qualitative difference in the h e d  of 

9. FSRD is inter 

observe-a fundamental epistemological 
problem for all forms of inquj! including Chaos and Complexity Theory: 
qualitative inquiry. In Exhibit 3.5 (p. 126), I 
offer some teasers from Gleick's (1987) pop- 
ularization of chaos theory to suggest impli- 
cations for qualitative inquiry. 

At this point, complexity theory offers, 
perhaps more than anytlung else, a new set 
of metaphors for thinking about what we 
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predi&on, even as it offers new ways to fd -  Michael Agar, 

fa those needs. While much chaos research ogist, used Complexity 

is highly mathematical, making sense of re- work of John Holland (19 

suits seems to depend heavily on meta- pretfieldworkfind*gsin 

phors. Here is an intersection with qualita- o h  epidemic am contrasting grounded theory with 
I tive inquiry that holds particular promise timore COW& Ma 

I because much work in qualitative analysis, 
I organizational development, and programs Complexity [ 

includes resort to metaphor (Patton 2000; metaphorical lev 

Ronai 1999; Brady 1998). Indeed, Gleick problem--e~~laining 

(1987) offers a metaphor to explain the very helps articulate 

nature of inquiry into chaos: "It's like walk- search has not answered 

kg though a maze whose walls rearrange tion of dW%r*ear&.HO 

themselves withevery step you take" (p. 24). occur? It also p 
I 

 hi^ fits a great deal of field- need to obtain I 

work in real-world settings,but the irnplica- however difficult that 

tions can be so threatening to o w  need for Furthermore, comple 

order that we ignore the rearranging walls rent anthrol~olo 

and describe he maze with a single, static inclusion of the 

diagram. ~f nothing else, the history and ical andpolltic 

emergent ideas of chaos theory may give Us diction-as Part of its centr 

the codort  and cowage to describe nonlin- characteristics like holism, 

ear dynamics (chaos) when we find it, with- feedback illat 

out imposing fAe order to fulfill the pre- sumptions more so than any previous 

traditional purpose of analysis. models, complexity is clearly a 

Chaos theory challenges us to deal with un- look. (Agar 1999:119) 

predictability and indeterminism in human 
behavior (Cziko 1989)--and therefore in the The metaphors of chaos! c O m ~ l e ~  

interventions (programs) we devise to alter nonlinear dynamics open UP new POss 

human behavior as well as h e  Wpredict- ties for doing fieldwork in and understand- 

ability and indeterminism of the methods ing those settings ha t  feel like wallcing 

we use to study and evaluate those interven- through a maze whose walls rearrange findings are grounded in the empirical 

tions. themselves with every step you take- ncem for theory development is often world. Herbert Blumer (1978) has offered a 
marked in the literature on qualitative metaphor for explaining what it means to 

Grounded Theory 

he grounded theory approach is the most influential paradigm for 'Pali- 
tative research in the social sciences today. 

-Norman K. Denzin (1997a:lB) 
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ems can do complica 

body is a chaotic one; w 

advance in different ways and for. remain to be developed. 

The veils are not liEted by substituting, in 0d010gy that do not encourage Or 

whatever degree, preformed images for betray the cardinal principle of respec 
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Let me be clear. Grounded theory is a general 
- - method. It can be used on any data or combi- 

nation of datfl.-It was developed partially by - 
me with quantitative data. It is expensive and 
somewhat hardto obtainquantitative data,es- 
pecially in comparison to qualitative data. 
Qualitative data are inexpensive to collect 
very rich in meaning and observation, and 

-very rewarding to collect and analyze. So, by 
default, due to ease and growing use, 
grounded theory is being linked to qualitative 
data and is seen as a qditativemethod, using 
symbolic interaction, by many. Qualitative 
grounded theory accounts for the global 
spread of its use. 

I can only caution the reader notto confuse 
this empirical use and the spread of its use 
with the fact that it is a general method. In 
some quarters of research, grounded theory is 
considered clualitative, symbolic interaction 
research. It is a kind of takeover that makes 
routine qualitative research sound good by . 
positive stigma. Only highly trained grounded 
theory researchers can see the difference and 
the confusion. Much of it revolves around the 
notion of emergence versus forcing and the 
lackof use of all the grounded theorymethod- 
ological steps. Any kind of data can be con- 
stantly compared. However, it is prudent for 
researchers to go with qualitative ,grounded 
theory when that is where the resources are to 
do it and when that is where researchers can 
reap career and personal rewards. (p. 7)  

Grounded theory has opened the door to 
qualitative inquiry in many traditional aca- 
demic social science and education depart- 
ments, especially as a basis for doctoral dis- 
sertations, in part, I believe, because of its 
overt emphasis on the importance of and 
specific procedures for generating theory. In 
addition, I suspect its popularity may owe 
much to the fact that it unabashedly admon- 
ishes the researcher to strive for "objectiv- 
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ity." discussed earlier in this chapter, the She believes that 
poshnodem on objectivity has grounded theory Offe 

its way into qualitative inquiry through Corbin (1990, 
hermeneutic interpretivism, gro~mded the 

and the emphasis on subjective experience are didactic and Pre 

in phenomenology. Emergent autoethno- emergent and interac 

graphic heuristic approaches to qualita- 524). In co 
tive i n q u e  place even greater emphasis on constructiv earcher determines the 
the personal and subjective ex- Suggestive, kcomP 
perience. Those social scientists and aca- . . . It looks at how 

demics who find some value in the methods -givenm 

of qualitative inquiry, namely, in-depth in- lives. . . . Their me 

tehewing and observation, but who es- priority 0 

chew the philosophical underpinnings of and rnethodol 
and interpretivism can find illustrate a 

in the attention paid to objectivity in 

grounded theory. 
study a topic such as pain: 

~t is important to maintain a balance between 

the qualities of objecti.ty and 
I start by viewing the mpic of pdubjectively 

when doing ObjectiYIty enables the 
as a feeling. m experience that may t&eavari- 

fndings are a impartial represen- 
makes pain, pain? (That is. what is 

tation of a pmblem under muestigation, 
the phenomenon as defined by thosewho ex- 

whereas sensitivity enables creativity and the 

discovery of new theory from data. (StTauss 
coming clear about and taking into account participatory processes that support 

do they do so?. . . .How does the person biases and predispositions during both consciousness-raising and researcher re- 
and Corbin 1998:53) 

rience this pain, andwhat, if a n y h g ,  d fieldwork and analysis so as to getat the true flexivity; and 

essence of the phenomenon under study f l  going beyond knowledge generation, 
At the same time, the language of Hermeneutics takes the position that noth- beyond "knowledge for its own sake," to 

"grounded theory" has found its Way into ,mctivist grounded theory may remain at a 
the constructivist literature. Charmaz (2000) more intuitive, impressionistic level than an 
compares "objectivist" (reality-oriented) and objecbvist approach. (Charmaz 2000:526) 
constructivist approaches to grounded the- 
ory and, though she finds examples of both, Beyond &awing on the inductive a~ td  Perspective must also be made explicit, as 16-17). 
believes that the majority of grounded thee- layered emphases in grounded theory 5 la must any other tradition or perspective 
rists are objectivist in orientation. Strauss and Corbin, it is hard to see how brought to bear when Illean- How does the lens of gender shape and 

what Char~naz describes is different from affect our understandings and actions? 
objectivist grounded theory accepts the basic phenomenological inquiry. As a mat- Orientational qualitative inquiry goes Philosopher Elizabeth ~ i ~ ~ i ~ h  fias in- 
posi~vistic assumption of an external world ter of pldosophical distinchessj hen, One step farther. Orientational qualitative vestigated the ways in conceptual 

that can be described, analyzed, explained, grounded theory is best-derst00d as fun- inquily eschews any Pretense of open- approaches to classLfying human beings, 
and predicted: truth, but with a small t. . . . ~t darnentdy realist and objectivistinorienta- mindedness in the search for grounded or embedded historicdy, culturally, and 
assumes that different observers will discover tion, emphasizing disciplined and proce- ergent theory Orientational qualitative litically, continue to shape our tMyig 
this world and describe ~t in similar ways. d u a l  ways of getting the researcherrs biases quiry begins with an explicit theoretical or through the very language and categories 

(p. 524) 
out of the way but adding healthy doses of eological Perspective that determines available to us. Her book on the subject; 
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inclusiveness (Mertens 19 
nt. Fonte (2001) offers an 

tures 

Exhibit 3.6 summarizes the theoretical 

those defdhons, made lt difficult to lktk 

to t h d  honestly about the defining few. 

( M U U U ~ ~  1990:37-38) shape people's experiences and 

general Patterns. Such Inquiry is noted in the opening of this &apter, but 
matter of doice, embedded messages Ways that the economy matters of race' at confirmation and elucidation worth repeating as a review of variety in 
about what who is important Fe&st and gender, ideologes, discourses. educahon~ than dlscove~. I have chosen the quahtative inquiry, Crofty (1998:5) elabo- 



rated five major theoretical perspectives as 
the foundations of social research: positiv- 
ism (and postpositivism), interpretivism 
(which includes phenomenology, herme- 
neutics, and symbolic interactionism), criti- 
cal inquiry, feminism, and postmodernism 
(to which he adds an "etc." to suggest the 
open-ended nature of such a classification). 
Creswell (1998) also settled on five tradi- 

Disciplinary Roots Centrol Questions 

I3ow do signs (words, symbols) carry and 
convey meaning in particular contexts? 

2. Autoethnography 
10. Hermeneutics 

P Linguistics, philosophy, What are the conditions under which a 
human act took place or a product was 

1; produced that makes it possible to interpret 
3. Reality testing: its meanings? 

//i Social sciences What does this narrative or story reveal about 
11 
I 

narrative analysis (interpretive]: the penon and world from which it came? 

' I  
Literary criticism, How can this narrative be interpreted to 
literary nonfiction understand and illuminate the life and culture 

that created i t? 

tions of qualitative inquiry, but a different 
five: biography, phenomenology, grounded 
theory, ethnography, and case study. Jacob 
(1987) chose yet a different five for a qual- 
itative taxonomy: ecological psychology, 
holistic ethnography, ethnography of com- 
munication, cognitive anthropology, and 
symbolic interactionism. Schwandt (2000) 
highlighted "three epistemological stances 

J 

! 

I 

I 
I 

I 

r qualitative inquiry": interpretivism, her- 
eneutics, and social constructivism. 
?in and Lincoln (2000a) organized their 
iew of qualitative variety around seven 

storical periods and seven "para- 
grns/theoriesn: positivist/postpositivist, 

cons.tructivist, feminist, ethic,  Marxist, cul- 
a1 studies, and queer theory. Wolcott 
92) created a family tree of 20 distinct 

4. ~onstructionism/ How have the people in this setting '2. Ecological P ~ Y C ~ O ~ O ~ Y  Ecology, psych~logy HOW do individuals attempt t o  accomplish i 
constructivism constructed reality? What are their reported their goals through specific behaviors in 

perceptions, "truths," explanations, beliefs, and specific environments? 
worldview? What are the consequences 13. Systems theory Interdisciplinary How and why does this system as a whole 
of their constructions for their behaviors and function as it does? 
for those with whom they interact? 

Theoretical physics, What is the underlying order, if any, of 
5. Phenomenology What is the meaning, structure, and essence of disorderly phenomenon? 

the lived experience o f  this phenomenon 

branches showing different "qualitative 
strategies." Tesch (1990) identified 27variet- 
ies. Having examined some of the various 
attempts to classlfy qualitative approaches, 
Miles and Huberman (1994) concluded, "As 
comprehensive and clarifying as these cata- 
logs and taxonomies may be, they turn out 
to be basically incommensurate, both in the 
way different qualitative strands are defined 

/i for this person or group of people? What theory emerges from systematic 
comparative analysis and is grounded in 111 6. Heuristic inquiry Humanistic What is my experience of this phenomenon and 
fieldwork so as to explain what has been 

psychology the essential experience of others who also and is observed? 

/ 11 
experience this phenomenon intensely? 

Ideologies: Political, How is X perspective manifest in this 
7. Ethnomethodology SociologY HOW do people make sense o f  their everyday cultural, and economic phenomenon? 

I 

activities so as to behave i n  socially 
acceptable ways? 

I 8. Symbolic interaction Social p s y c h ~ l o g ~  
n set o f  symbols and understand- 
ged t o  give meaning to people's 

I 



to categorize and label comp 

cus onbecoming aware of one S 0 

tions" and attachments and on 
compassion. In positing this s 
aim to place the researcher, r 

@ Pragmatism 
research. 

day lefi over to integate your answers): and among different perspectives. In effect! 
each theoretical framework is a minipara- 

what do we belleve about the nature of red- digm with its own logic and as- 

l ~ ?  (ontological debates concerning the sumptiom. 

possibility of a sylplar, verifiable reaLQ means one mlnnat at 

and truth vs. the inevitability of socially which theoretical frameworkls "%ht,"bestr 

constructed multiple realities) or most useful. It depends on what one 



I 

I 
I 
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,, ~thnography-in-education@mailbase.ac.uk: Use of ethnographic research methods in edu 
send this message to mailbase@mailbase.ac.uk:join ethnographv-in-education 

comse~e@cios.org: join ethno ourname 
quiry now stand on their own as reason- 

3. http://www.tgsa.edu/online/cybrary/pheno. Phenomenology 

4. http:l~www.p~d.gu.se/biorn/phgraph/home.htm~: Phenomenography 

5, www,groundedth~~ry.com/vidseriesl.html: Grounded theory Web site 

After lf[alcolm had completed explaining to a scholarly assembly the many dif- 
ferkgperspectives One could use in lookingat the world, he was hungry. While he 
answered questions and continued the discussion, he sent a listener to inquire if 
themidday meal was ready. The messenger did not retum, so ~a lco lm sent a set- 

message to majordomo@massey.ac"Z: subscribe psych-narrative and messenger. The second messenger did not return. So Halcolmwenthimself. 
9. w w w ~ c ~ ~ ~ ~ . u t o r o n t o . c a / e p c / s r b / ~ ~ b e r / ~ ~ b ~ . h :  C ~ b e r  Semiotic Institute He found the two messengers, the chef, and three visiting scholars engaged in 

10. w w w ~ s h o p . a ~ n i a , ~ o m / p p s e s y s t e m s t h e ~ ~ ~ / ~ t ~ / :  S~stems theory site heated debate. Ignoring the debate, Halcolrn asked, "Is the midday ready?" ,,, H - o R A L H ~ s T @ ~ - ~ ~ ~ . ~ ~ ~ , ~ ~ ~ :  ~ - ~ e t / ~ r a l  History Association Discussion List on Oral History; to The first and eldest visiting scholar responded, "Ihavebeenexplaining to these 
subscribe, send this message to listsewah-net.msu.edu subscribe H-ORALHIST young men that the State of the food is not the only issue in de temgread iness .  
LASTNAMEAFFILIATION A meal is not just food. The meal must include those who would partake of the 

NOTE: ~ h ~ ~ k ~  to lud i th  preissle, Aderhold Distinguished Professor, Social ~oundations of Education, food, So the meal is not ready until everything is in order and those who would eat 
are assembled." of~eorgia, for listsubscfiption details.These sites and subscription details may change, and this list is not ex- 

haustive,~his list is meantto be suggestive of the qualitative analysis resources available through the Internet. The se~ond visiting scholar said, "T dared to taste the meal. From the perspec- 
See Chapter 1,  hibi bit 1.5; Chapter 4, Exhibit 4.9; and Chapter 8, Exhibit 8.3, for additional qualitative re- tive of a gourmet chef, this meal Miill never be ready. It is hopeless; let us return to 

ing the study in one of the theoretical frame- 
works in this chapter. While these intellec- 
tual, philosophical, and theoretical tradi- 
tions have greatly influenced the debate 
about the value and legitimacy of qualita- 
tive inquiry, it is not necessary, in my opin- 
ion, to swear vows of allegiance to my sin- 
gle epistemological perspective to use 
qualitative methods. 

Indeed, I would go farther (at the risk of 
being heretical) and suggest that one need 
not even be concerned about theory. While 

students writing dissertations and academic 
scholars will necessarily be concerned with 
theoretical frameworks and theory genera- 
tion, there is a very practical side to qualita- 
tive methods that simply involves asking 
open-ended questions of people and observ- 
ing matters of interest in real-world settings 
in order to solve problems, improve pro- 
grams, or develop policies. In short, in 
real-world practice, methods can be sepa- 
rated from the epistemology out of which 
they have emerged. 

The chef added, "The midday meal is at midday every day. At midday the meal 
is ready. Why ask if the meal is ready? It is midday. This is the meal. Therefore the 
midday meal is ready." 

With that, they all began talking at once making ever finer points, drawing ever 
narrower distinctions. 

Halcolm, mehwhile, sat down and ate his midday meal. 
A student asked why he had not joined the debate to clarify these important is- 

sues. Halcolm took another bite and replied, "The apple of your eye won't satisfy 
the emptiness in your stomach. There is a time to talk about the nature of eat- 
ing-and there is a time to eat." 
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to Elves Chasm years ear- 
ting thirst; and the irnpor- 

igued by Malcolm's beli 
g on it at the time. Modest our first hike years earlier, 

d the depth and beauty of the I wasn't fully aware of it un 
We were camped within 

out his life to the Canyon for 
answers on that first trip. But 

ad brought no questions. Fair 
and a chance to walk among the oldest ex- 

my son, then just entering toddlerhood, and initiating him into manhood tion. When do I find 

there amidst buttes named King Arthur Castle, Guinevere Castle, and 
Excalibur, and gorges named Merlin Abyss and Modred Abyss. Malcolm 
called it a vision, which begdmgly transformed a passing notion into a 
quest, like framing a telephone doodle and calling it art. What better place for 
grandiosity than the Grand Canyon? 

The gilt frame, however, didn't quite make it backwith me to Minnesota. I 
realized that I lacked a few of the basic necessities for conducting an initia- 
tion. Tribal elders, for example. Hard to come by if you don't have a tribe. AS 
are other essentials, like tradition, a sacred place, ritual, terrifying gods to ap- 
pease, wisdom to pass on, and Life-threatening tests for the initiate to pass corded in my memory long ago, rasped repeatedly like a worn needle stuck in 

(preferably ones that the initiator has successfully survived). From what I re- cratched grooves from the waxen days of graduate school. Others, more re- 
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centli entered, played intermittently through the scratches:The messages from years old. They had been turned sideways and thrust up higher than the Rock- 

Vferent eras competed to be heard, rising to a discordant crescendo, like being ies by monumental tectonic movements. During this churning, twisting and 

caught in a small gym between opposing fans and their blaring pep bands at a thrusting, evenmore ancient rocks were exposed in places: hardened magma of 

championship basketball game-exhilarating only if you know which side to ster Granites and the oldest rock in the Grand Canyon, the metamor- 

cheer for. 
d lava-black Vishnu Schist, 1.7 billion years old. Over millions of years 

Such imagery being incongruent with my peaceful environs, though I enjoy mountains were eroded until the space they once occupied was filled 

both debate and athletic competition, I redirected my inner musings to the andstone deposited by escroaclhg seas. 

steady gurgle of nearby rapids and the chirping melodies of the canyon night. I When we arrived at the Great Unconformity, we joked about what it meant 

quietly got up to strollback and forth along the creek, ~ o n d e r i n ~  what I wanted rrive some place that isn't there. As we hiked on within the depths of the in- 

to pass on to Brandon about the nature of manhood. I paused in the shadow of canyon, we marveled at the dramatic transition from sand and gravel to 

ancient rock and listened as Shinurno's iapids asserted the constant flow of the ed stone, its significance gradually penetrating with the cold feel of the 

present. I tried out possibilities on a disinterested moon: metaphors of male in- arble-like rock. Now, inspired by the memory of that geologic gap, I contem- 

candescence and female florescence. plated the chasm that exists between modern society and ancient times. Many 

What was left to tell Brandon that he hadn't already heard from me dd ~zflu- experience the gap as a painful loss. Lately, contemporary male elders have 

seam? I could affirm that the moon is disinterested, that the Canyon is rock, and been trying to fill in the gap, build a bridge back or at least make a connection. 

that life offers many pathways for being a man and developing as a p They hope a return to ancient initiation rites will help close the gap. I had been 

none of them certain. I could offer perspective and canyon-inspired attracted by that possibility myself, but Brandon's reactions during our hike 

phors. . . . down said it wouldn't work, at least not for modern young people who have 

This trip, this "initiation," felt like a last chance. When, i f  ever again, would I tasted choice, experienced the power of intellect, learned to value individuality 

have Brandon's undivided attention? Or at least some part of it? I was not quite and abhor control. The Great Unconformity impressed on me the gap between 

so delusional as to believe Icould attainthe impossibly high standard of "undi- past and present when societal customs have been eroded to the point of van- 

vided attention" with a member in good standing of the generation that grew ishing. Our ancestral past will necessarily and inevitably remain a foundation, 

up on channel-surfing. But I did have ten uninterrupted days and nights with like the ancient Vishnu Schist, formed by 75,000 pounds per square inch of tec- 

Brandon. No outside influences. No competition from television, telephones, tonic pressure and named for the Hindu god, the Preserver. The Tapeats forma- 

friends or work. 
tion now rises atop that preserved foundation, but is neither part of it nor con- 

Ten whole days with m y  son in the Grnnd Cnnyon. Ten days before he lefl home for tinuous in time. 

college nnd the rest of his adult life. Tenfinnl days. A last chnlzce. I imagined a contemporary coming of age journey that recognizes andent 

I returned to where Brandon slept and, gazing at him, considered whether it foundations of human experience, but is separate and distinct in accordance 

much mattered what I had to say-words, after all, being only words. But with modem discontinuities and the great unconformity of human potential in 

words matter in my world, as do answers. Thought matters. And so I thought our times-a coming of age process that does not require the societal equivalent 

some more until, under the influence of that elixir unique to the small hours of 75,000 pounds per square inch of pressure to assure conformity. Indeed, a 

when the body is exhausted and the internal dialogue worn down, I experi- coming of age process that does not even have conformity as its goal. That 

enced at last a euphoria of analogical clarity. It came as I turned and ~ e e r e d  into would be the greatest unconformity. 

the dark gorge through which we had descended. That very afternoon, we had In elucidating the role of traditional initiation for Brandon, Malcolm, my 

traversed the Canyon's Great Unconformity, in one step passing through a gap longtime friend and Canyon guide, also an anthropologist and family thera- 

of 250 million years across a space that had once been filled with massive pist, had explained that initiation rites functioned to psychologically separate 

mountains. Recalling that moment took me through what felt like a parallel un- sons from parental domination in tribal societies with extended families where 
conformity, insignificant by standards of Canyon time, but huge when mea- enerations would live together in a confined village space. But in modem soci- 

sured on the modest scale of human evolution. Canyon metaphor offered so- just the opposite is the case. Our children are separated from us by daycare, 

ciological insight. Malcolm would later say the Canyon had answered my ools, music, television, peer groups and easy geographic mobility. The chal- 

question. nge of contemporary times is not to provide for the physical and psychologi- 

The Canyon's Great Unconformity had once been filled with towering Pre- 1 separation of children from parents. Society has evolved multiple mecha- 

cambrian formations of Bass Limestone, Hakatai Shale, Shinumo Q~~artzite, nisms for -detachment. Parents and children today are subjected to 

Dox Sandstone, and Cardenas Basalts 800 million to one-and-a-quarter billion unprecedented centrifugal forces. The challenge now is to bond. 

8 
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ticeship, the master carpenters said that his technical competence and skill we 
unmatched for one so young. 

Halcolm knew all this, for word of the young man's mastery had reache 
even the great one. Yet, Halcolm could also see that the young carpenter wa 
great distress. "What troubles you?" Halcolm asked gently. 

"My parents, my townspeople, my master teachers have been most genero 
Upon completion of my apprenticeslup, they joined together to give me a 
set of tools. I have been trained by the best. I am told that my skills are-what c 
I say without being immodest?-my skills are adequate." The young m 
paused, his disti-ess obvious and growing even as he spoke. 

"Then what is the problem?" asked Halcolm. The young man looked down, 
embarrassed in the presence of the great one. It was a long time before he spoke, 
and then only in a  hispe per. "I have nothing to build." 

"Ah, I see," said Halcolm. 
I 
I "No one will give me any orders," continued the young man. 
I 
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"Let me make some inquiries," offered Halcolm. "Return in a that this review, while including a great vari- 

you what I have learned." ety of applications, is far from exhaustive. 

The seven days were as an agonizing eternity for the young My purpose is to expand the horizons of 
what is possible and appropriate for both 
practitioners and decision makers. Because 
the opportunities for qualitative inquiry are 

, and analyzing SO vast, the examples offered here can be no 
not in doubt. And yet, you have nothing to build." ed how more than teasers, merely hinting at the 

The young man waited for Halcolm to continue. enerat- enormous array of qualitative applications 

theory. that are possible. 
The craftsmanship you displayed is admiredby all how qualitative Moreover, I have not examined in this 
the intricate woodwork of the new town hall direc ,prnc- chapter how-the varying theoretical and 

sion paradigmatic approaches discussed in the 
I 

I ,is, previous chapter might affect inquiry into 
pleased those for whom you built." any of these practical issues. For example, 

The young man was pleased but perplexed as he heard one might examine program quality, the first 

quality of his work. Indeed, hearing the affirmations deepene II - topic below, phenomenologically, ethno- 
1 ing himself now with nothing to build. Halcolm continued. d graphically, or heuristically-to cite but 

1 "You now have nothing to build because the townspeople believe your artishy improve programs. All of these are ways of threepossibilities. Or one might simply con- 
and craftsmanship are far superior to their simple needs. They need simple chairs, contributing to what is sometimes called duct interviews and gather observation data 
tables, and doors. You work on cathedrals, town halls, and estates. You have de- "action science" (Argyris, Putnam, and to answer concrete program and organiza- 

I 

signed objects of great beauty and complexity. You have not designed and built tional questions without working explicitly 
objects of great simplicity and practicality. To do the latter only looks easier, but alitative methods are not appropriate with a particular theoretical, paradigmatic, 

I takes no less skill. ery inquiry situation. The aim of this or philosophical perspective. Well-trained 
"Build me a simple, functional, and practical bookcase at reasonable cost, and 

I er is to illustrate whenit maybe partic- and thoughtful interviewers can get mean- 

I let us see what the townspeople think. Apply your skills to the everyday needs of ingful answers to practical questions with- 
I the people and you shall not lack for work." out making a paradigmatic or philosophical 

1 
Halcolm expected the young man to be delighted at eprospect of a solution to situations are more consonant with pledge of allegiance. Pragmatic and utilitar- 

his problem-and regular employment. Instead, he saw the distress deepen into 
I I 

ian frameworks can guide qualitative in- 
quiry on their practical and applied under- 

I "I do not know how to build simple, practical, and functional things," lamented pinnings without having to be attached to or 

1 ' 1  the young man. "I have never applied my skills and my tools to such things." strategies are especially appropriate derived from a theoretical tradition. Prag- 
"Then your apprenticeship is not over," said Halcolm. 

/ /I 
powerful. The actual and potential applica- matism, then, is the foundational orienta- 

And they went down to Halcolm's workshop where the young man began to tions of qualitative methods are so diverse tion of this chapter. 

, 
-From Halcolm's Applied Arts mzd Sciences 

A Focus on Quality , 

f l  
ome, give us a taste of your quality. C 

-William Shakespeare, Hamlet, Act 11, scene ii 

Quality care. Quality education. Quality agement. Continuous quality improvement. 
parenting. Quality time. Total quality man- Quality control. Quality assurance. Malcolm 



146 CONCEPTUAL ISSUES IN QUALTTAW INQ Pnrticzalnrly Appropriate Qzmlitntive App~ic~ t i011~  147 

e, and it is never 
"conventional w 

surement. It is a subject p of q~~ality is the expense 
suited for in-depth, holistic q 

s whatthey thinkth 

least in postindustrial society, we 
don't have time for things to break 

nothing is simple anymore, if indeed it 

grams). We have taken to heart the a 
tion that, in the long run, it is cheaper 

context that we shall examine what 

can give the impression that this is a rela- total quality" had permeated deeply into the sitionof state standards and mandated Amendments of 1975 (Public Law 9463). 
tively recent concern, but the founders of the government and nonprofit sectors (Waiters m an effort, iromcally, to mamtam the Tlus law required federally funded c o m u -  
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nity mental health centers to have QA efforts 
with utilization and peer review systems. Its 
purpose was to assure funders, including in- 
surers and consumers, that established stan- 
dards of care were being provided. QA sys- 
tems involve data collection and evaluation 
procedures to document and support the 
promise made by health and mental health 
care providers to funding sources, including 
third-party insurance carriers and consum- 
ers, "that certain standards of excellence are 
being met. It usually involves measuring the 
q~~al i ty  of care given to individual clients in 
order to improve the appropriateness, ade- 
quacy, and effectiveness of care" (Lalonde 
1982352-53). As QA systems have devel- 
oped, special emphasis has been placed on 
detecting problems, correcting deficiencies, 
reducing errors, and protecting individual 
patients. In addition, QA aims to control 
costs of health care by preventing over- 
utilization of services and overbilling by 
providers. 

Important methods of QA in 
case investigations and peer 

forts have now 

Services Research Institute 1984). 
In-depth reviews of the quality of care for 

participants in programs can draw heavily 
on clinical case files only if the files contain 
appropriate and valid information. When 
files are to be used for research and evalua- 
tion purposes, clinicians need special train- 
ing and support in how to gather and report 
highly descriptive qualitative data in clinical 
case files (Cox 1982). Because there 
great variation in the q~~ali ty of clinic 
records, partic~darly the descriptive qu 
a program of QA must include evaluation of 
and attention to the quality of qualitative 
data available for QA purposes. 

Moreover, it is useful to distinguish qual- 
ity conh-01 i ~ o m  quality enhancement. Qual- 
ity control efforts iden* and measure 
minimum acceptable results, for example, 
minimum competency testing in schools or 
maximum acceptable waiting times before 
seeing a physician in an emergency room. 
Quality enhancement, in contrast, focuses 
on excellence, that is, levels of attainment 
well beyond minimums. Quality control re- 
quires clear, specific, standardized, and 
measurable levels of acceptable results. EX- 
cellence, however, often ~nvolves indlvidu- 
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I I 

Program Evoluotion 

1. Focus on program processes a n d  1. Focus o n  individual processes and 
outcomes outcomes 

2. Aggregate data 

3. Goals-based judgment 

4. Intended for decision makers 

alization and professional judgment that 
cannot and should not be standardized. Ex- 
cellence is manifest in quality responses to 
special cases or especially challenging cir- 
cumstances. Thus, while quality control re- 
lies on standardized statistical measures, 
comparisons, and benchmarks, quality en- 
hancement relies more on nuances of judg- 
ment that are often best captured qualita- 
tively though case studies and cross-case 
comparisons. 

Traditionally, given their different ori- 
gins, program evaluation and QA have had 
different emphases. These differences are 
summarized in Exhibit 4.1. 

The distinctions between QA and pro- 
gram evaluation have lost much of their im- 
portance as both functions have expanded. 
Program evaluation has come to pay much 
more attention to program processes, imple- 
mentation issues, and qualitative data. QA 
has come to pay muchmore attention to out- 
comes, aggregate data, and cumulative in- 
formation over time. What has driven the 
developments in both program evaluation 
and QA-and what now makes them more 
similar than different-is concem aboutpro- 
gram improvement and gathering really 
useful information. Both functions had their 
origins in demands for accountability. QA 
began with a heavy emphasis on quality 

2. Individual clinical cases 

3. Professional-based judgment 

control, but attention has shifted to concem 
for quality enhancement. Program evalua- 
tion began with an emphasis on summative 
judgments about whether a program was ef- 
fective or not but has shifted to improving 
program effectiveness. In their shared con- 
cern for gathering useful information to sup- 
port program improvement, program eval- 
uation and QA now overlap and find 
common ground. Acco~mtability demands 
can be well served, in patt, by evidence that 
programs are improving. 

Both accountability and program im- 
provement require comprehensive program 
information systems. We've learned that 
such systems should be designed with the 
direct involvement of intended users; that 
information systems should be focused on 
critical success factors (not data on every 
variable a software expert can dream up); 
that systems should be streamlined with 
utility in mind; and that program improve- 
ment systems benefit from both qualitative 
and quantitative information, both case data 
and aggregate data. Indeed, harking back to 
the opening discussion about total quality 
management and continuous quality irn- 
provement, the systems that support such 
efforts began with a heavy emphasis on sta- 
tistical process control and "objective" indi- 
cators of performance, but have come in- 



tion are client stories. It is. through 

score on a people. (p. 4) 

to contribute to outcomes, and how the However, reading this manual one would 

percentage decreases in undesirable out- 
comes (e.g., reductions in rates of child 

evaluation has become a cen- abuse and neglect) are important to provide 
ot the central focus, of account- concrete evidence of overall patterns of ef- 
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fectiveness. What such statistics, cannot do, 
however, is show the human faces behind 
the numbers. This is important to provide 
critical context when interpreting statistical 
outcomes as well as to make sure that the 
numbers can be understood as representing 
meaningful changes in the lives of real peo- 
ple. 

In an adult literacy program, the test re- 
sults showed an average increase of 2.7 
grade levels over a three-month period. The 
people in this sample included 

a Puerto Rican man who was learning to 
read English so that he could help his 
young daughter with schoolwork; 

an 87-year-old African American grand- 
mother who, having worked hard 
throughout her life to make sure that her 
children and grandchildren completed 
school, was now attending to her own 
education so that she could read the 
Bible herself; and 

a manager in a local corporation who 
years earlier had lied on her job applica- 
tion about having a high school diploma 
and was now studying at night to attain a 
general equivalency diploma (GED). 

In judging the effectiveness of this pro- 
gram and making decisions about its future, 
it can be as important to understand the sto- 
ries behind the numbers as to have the statis- 
tics themselves. One can justifiably criticize 
the past reporting practices of matly human 
service agencies for having been limited to 
successful anecdotes withno accountability 
reporting on overall patterns of the effective- 
ness. However, swinging the pendulum to 
the other extreme of only reporting aggre- 
gate statistics presents its own problems and 
limitations. Numbers are subject to selection 
and distortion no less than anecdotes. 
Well-crafted case studies can tell the stories 

Pnrticz~lnrly Appropnnte Qzinlitntioe Applicntions @ 153 
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individual clients. Successful social and ed- 
ucational programs adapt their interven- 
tions to the needs and circumstances of spe- 
cific individuals and families (Schorr 
1988:257). Flexibility, adaptability, and indi- 
vidualization can be important to the effec- 
tiveness of educational and human service 
programs. Highly individualized programs 
operate under the assumption that out- 
comes will be different for different clients. 
Not only will outcomes vary along specific 
common dimensions, but outcomes will be 
qualitatively different and will involve qual- 
itatively different dimensions for different 
clients. Under such conditions, program 

ents' homes, even though tradition calls for sertiveness with support from program staff. 
staff are justifiably reluctant to generate the married couple t o  live in  the home o f  the WORK provided tuit ion assistance, cost-of- 
standardized criteria and scales against husband's parents. As a result, the couple living support, and bus passes. She also re- 
which all clients are compared. They argue rented a small room where they struggled t o  ceived tutoring in  accounting (1.5 hours per 
that their evaluation needs are for documen- improve their lives. Shortly after the birth o f  week) from the program's accountant. The 
tation of the unique outcomes of individual their daughter, the couple discovered that  they program secured for her a work experience 
clients rather than for measures of 0~1tcOmes might be eligible t o  go t o  tlhe United States be- placement a t a  local bank at a rate o f  $7.25 per 
standardized across all clients. use the U.S. government was granting visas hour. This work environment proved very 

There are numerous examples of former officers o f  the Vietnamese army. Af- stressful because her language skills were in- 
vidualized programs or treatments. successfully negotiating thediff icultappli-  adequate and she was teased and harassed by 
education, for example, is part1 ion and emigration process, they arrived in  other workers. 
of educational processes that as Minnesota where they knew no one. Accord- The WORK program supported her leaving 
the outcomes of education for ing t o  Li, her husband began treating her very the bankjobso that  she could more intensively 
are unique. Open and expe badly. He immediately got a job but  would not  study business English, refine her workplace 
proaches to education offer diverse activi- give herany financial support. Within a year he communications skills, and enhance her ac- 
ties t~ a&ieve diverse and individualized 
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els that  her primary challenge is the 
a t  she is a "foreigner." She says, "An 

ings of hopelessness. Her staff worker Vietna 

counseled her t o  focus on all the barriers tha t  a criti 

According t o  Li, her "life has changed a lo t  
because o f  WORK." She explained that  before 
she received WORK support, it was hard t o  
imagine herself i n  a professional position i n  

noted, "I was so excited t o  get an office job. It 

terviews wi th different companies before she for herself, is5 is the luckiestthing i n  my life, and the biggest 
challenge." According t o  Li, one resultof her 

staff, there was some confusion about their problem-about my job, money, and my 

role in  finding a placement for participants. A t  daughter. I talk t o  them t o  figure things out  

any rate, Li persevered and felt good about the and solve problems. Even now that  I have a 

result: "Even though I failed many interviews job, I call and get help from staff." She re- 

and I thought I might never get a job, all the counted getting help dealing wi th a fellow with her daughter have improved and she says 

staff encouraged me t o  keep twing. They worker who was making l i fe difficuk for her. 
rking on communi- that  she is no longer ashamed o f  her divorce. 

talked t o  me about my good qualities. They Program staff talked her through the process 

were all positive, not  negative. In  the end, they o f  discussirlg the situation wi th her s u p e ~ i -  
really helped me get a good job even though I sor and getting help t o  resolve the situation. 

didn't understand the limits o f  their role a t  the Li said, "Even though I wasn't successful a t  
home wi th my husband, I feel like WORK is 

While her language and math tests showed my family now. It makes people feel safe here. 

great improvement (from elementary-level re- The staff encourages us t o  go forward. If 
has been here a couple o f  times t o  s i t  and talk rent company for more than several years. 

suits t o  high school-level results over the there is a problem, they help us solve it.  he 
wi th myself and the personnel manager when Eventually, she would like to go back t o  

two-year period i n  WORK), Li says that  what important thing is that  we treat each other 
we were having difficulty wi th Li and one school t o  become a CPA and increase her in- 

was most important was what she learned at like a family. I learned so many things here. 
coworker. We wanted their input on what to  do. come to support herself and her daughter. 

WORK about how to be professional i n  the Things I can't get in  school. I learned inter- 
So we all kind of worked together t o  t ry  and One day, Li hopes t o  travel toVietnam t o  visit 

workplace and how "to mesh wi th American view skills, workplace skills, empowerment 
solve the probIem.They worked really well wi th her mother. 
us and are continuing t o  do so." 

culture." Li specifically mentioned that  she skills. I learned English that  is more effective 

outcomes. Moreover, the outcomes of hav- a field trip, followed by dictating stories to learning about the mechanics of lan- cess may be learning how to spell certain 

h g  engaged h a  single activitymay be quite the teachen and volunteers about that fie1 : sentence structure, parts of speech, words. For other students theimportant out- 

different for different students. For example, . trip, and then learning to read their storie verb conjugation, for example. For other come may be having generated an idea from 

a group of primary school students may take For some students such a process may h dents the major outcome of such a pro- a particular experience. For yet other stu- 



que meaning o 

the context of a 

s cess consideration. 
( highly "process oriented" 

m,y programs, measuring such ,-riteria in the range of Outcomes attained A leader- 

a stm~ardlzed fasluon provides the mfor- ship program that f0mses on basic concepts 

mation that program staff would like to of planning, budgeting! and coIILrndca- 
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evaluating outcomes. Where outcomes are 
evaluated without knowledge of implemen- 
tation, the results seldom provide a direction 
for action because the decision maker lacks 

r capturing informati011 about what produced the ob- 
programs. served outcomes (or lack of outcomes). Pure 

outcomes, devel- Pre-Post outcomes evaluation is the "empty 
dies of people and pro- box'' approach to evaluation. 

ersity One important way of ~tudying~program 
rograms- implementation is to gather detailed, de- 

s for scriptive information about what the pro- 
articularly gram is doing. Implementation evaluations 

propriate. This section looks more closely answer the following kinds of questions: 

t 
the appropriateness of qualitative me&- What do clients in the program experience? 
s for evaluating program irnplementa- What services are provided to clients? What 

does staff do? What isit like to be in the pro- 
to gram? HOW is the program organized? As 

fully these questions indicate, implementation 
evaluation includes attention to inputs, ac- 

program,+at is, inside and outside sources. tivities, processes, and structures. 
1' 

process data permit judgments about the A good example of what can emerge from program was actually implemented. In his Implementation evaluations tell decision ;I extent to which the program or organization a process study comes from an evaluation of seminalstudy SocinlPropanz hnple?iznztntion, makers what is going on in the program, 
Walter Williams (1976) concl~tded, "The lack how the program has developed, and how 
of concern for implementation is currently and why programs deviate from initid 
the crt~cinl impediment to improving com- plans and expectations. Such deviations are i ' 

', I plex operating programs, policy analysis, quite common and natural, as demon- 
l / i  and experimentation in social policy areas" strated in the findings of RAND'S classic 
!'I I "Change Agent Study" of 293 federal pro- 
' y  In Utilknfion-Focuser~e Evnlz~ntion (Patton grams supporting educational change 

1 1997a), I suggested that if one had to choose (McLaughlin 1976). That study found that 
I :l\i between implementation information and national programs are implemented incre- 

, / I  outcomes information because of limited mentally by adapting to local conditions, or- 
!,!; evaluation resources, there are many in- ganizational dynamics, and programmatic 
' I \  1 stances in which implementation informa- uncertainties. 
I ' 4 1 improvement often rely heavily on p a g e  classes, and protection from neglect, tion would be of greater value. A decision 

/itill process data. Finally, process evaluations are abuse, or violence ( P m b e r  1989). The ac- maker can use implementation information Where implementation was successful, and 
I particularly useful for dissemination and tual interactions that resulted from the to make sure that a policy is being put into where significant change in participant atb- 

I l ' l ,  

I replication of model interventions where a door-to-door contacts turned out to be sig- according ta desip-or to test the h~des, skills, and behavior occurred, imp]- ' $ 1  program has served as a demonstration pro- nificantly different from the way the very of the policy. Unless one mentation was characterized by a process of 

I \ !  I ject or is considered to be a model worthy of door-to-door process was desipedandcol'- lcnows that a Program is operating accord- mutual adaptation in which project goals and 
' I  $1 I replication at other sites. By describing and ceptualized. These findings, whihemerged k g  to design, there may be little reason to ex- methods were modified to suit the needs and 

Ill the details and dynamics of from interviews and observations, had pect it produce the desired outcomes. Fur- interests of the local staff and in which the staff 
I 

I processes, it is possible to isolate portant implications for staff vxmitrnent hermore, until the ProPam is implemented changed to meet the requirements of the pro- 
+ L  II critical elements that have contributed to and training, and for how much time needed and a "treatment" is believed to be in opera- ject.  hi^ findklg was true even for highly 

program successes and failures. to be allocated to cover a neighborhood. tion, there may be little reason even to bother technological and initially well-specified pro- 

\ '  
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s~gruficant change ih p 
cur. (McLaughlin 19761 

drenthroughout the n 

aimed at making possible compari 
the effectiveness of the 22 models. It 

some systematic, uniform fashion. Eugene 
Tucker (1977) of the U.S. Office of Education, 
however, has poignantly described the error eories of Action 
of tlus assumption: 

~t Is silfe to say that evaluators did not know A logic model or 

what was implemented in the various sites. in graphic form, the be 

without knowing what was implemented it is hVeen program inputs, activities pro 

wrtudy ~poss lb le  to select v&d effective- cesses (implementation), 0utPUts1 inunedi- 

ness measures. , . . Hindsight is a marvelous ate outcomes, and long-term impacts. For 

tead,er and large scale experimentations a example, the classic educational of 
the popular DARE (Drug Abuse Resi expensive one. (pp. 11-12) 
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h e  staff, and directly observing the pro- monneed places differ. (~dwards, Guttentag, and Snap- What these data did not reveal was that 
gram, reveals the theory-in-use. The result- to work some of the programs with large student- 

, ing analysis can include comparing the staff ratios made extensive use of volm- 
I statedideals (e~~ousedtheo'ry) withrealpri- regularly participating ad&- 
I orities (theory-in-use) to help all concerned eer staff made the real stu- 

understand the reasons for and implications ams in recent years. An- dent-adult ratios much smaller. The global 
I 

of discrepancies. d theme has been the im- and uniform reporting of the data, how- 
This ideal-actual comparison can Support allow for that nuance to be 

organizational development to improve ef- 
fectiveness. It also helps move toward a lea- holders Implementation Evalu- A good example of the diversity that can 
sonably realistic depiction of the program venti section of this chapter. While some ba- emerge from attention to the qualitative dif- 
that can be put to a sumrnative test, that is, feren programs should ferences among programs is Sharo~~ Fei- 
one can study the extent to which the model gton, D.C., man's (1977) classic study of national teacher 
or beatment actually accomplishes the hy- erra or some state center programs. Although funded as a sin- 
pothesized and desired outcomes and im- ital, it is clear that program gle national program with common core. 
pacts. But such a study can take place only the local level seldom fol- goals and the shared label "teacher centers," 
when the model has been described in realis- lows exactly the proposed design. When an Feiman found that three quite different types 
tic terms. Qualitative inquiry is especially 1985; Smith evaluation requires gathering data from sev- of center programs had emerged, what she 
appropriate for achieving that description. cess of quali era1 local sites, quantitative measures may called "behavioral" centers, "humanisticn 

be appropriate for comparhg local pro- centers, and "developmental" centers. Dif- 
Evaluability Assessments grams along standardized dimensions, but ferences among the three types are summa- 

qualitative descriptions are necessary to rized in Exhibit 4.3. 

Evaluability assessments (Wholey 1979, capture the unique diversities and contrasts Feiman's analysis highlights the ways in 

1994; Smith 1989) are conducted through in- that inevitably emerge as local programs which different teacher centers were trying 
terviews, document analysis, and observa- sigNficant 13r0gram changes rather than just adapt to local needs and circumstances. Lo- t~ accomplish different outcomes through 
tions to determine whether a program is a planning exercise preparing for '-a- d sites that are part of national or even in- distinct approaches to teacher center pro- 
sufficiently well conceptualized and consis- tive ternational programs show considerable gramming. Uniform, quantitative measures 
tently implemented to undertake a formal variation in implementation and outcomes. applied across all programs might capture 
and rigorous evaluation, especially a These variations are not such that they can some of these critical differences, and such 
s-ative evaluation aimed at determin- Comparirlg Programs: be fully captured and measured along stan- measures have the advantage of facilitating 
ing overall effectiveness. Clarifying the pro- Focus on Diversity dardized scales; they are differences in direct comparisons. However, qualitative 
gram logic model or theory of action (previ- kind- differences in content, process, goals, descriptions permit documentation of 
ous section) is also an important purpose of implementation, politics, context, outcomes, deeper and unanticipated program differ- 
many evaluability assessments. In essence, We have frequently encowteredtheidea that and program quality. To understand these ences, idiosyncrasies, and uniquenesses. If 
an evaluabsty assessment involves making a program is a fixed, unchmging ob- differences, a holistic picture of each unique decision makers want to understand varia- 
sure that the program treatment or model is servable at various times and places. A corn- site is needed. tions in program implementation and out- 
clearly identifiable and logical; that out- mon administrative fiction, especially in Using oldy standardized measures to comes, qualitative case studies of local pro- 
comes are clear, specific, and evaluabIe; and Washington, is thatbecausesomemoney asso- compare programs can seriously distort grams can provide such detailed informa- 
that implementation strategies are reason- ciated with an administrative label (e.g., Head what is actually occurring in diverse sites. tion, as with the Camegie Foundation's 
ably and logically related to expected out- Start) hasbeenspent at several places andover Consider data from a national educational excellent Portrnits of High Scl~ools (Perrone 
comes. a period of time, entities spending the money program that measured staff-student ratios 1985). Thus, qualitative data are necessary to 

one reason evaluability assessment has are comparable from time to time and from across the corntry. A few programs had stu- give a complete evaluation pichrre of local 
become an important preevaluation tool is place to place. Such assumptions can easily dent-staff rafios as high as 75:l according to variations within national programs, a pic- 
thatbyhelpingprograms getready foreval- lead to evaluation-research hsasters. Pro- the uniform measures used; other programs ture that is necessarily incomplete so long as 
uation, the process acknowledges the com- grams differ from place to place because had student-staff ratios as small as 15:l. the only data available are aggregated and 
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and do as a result of prevention efforts. 
moved toward h 

--true addicho 

System Changes 

ries contradict 
cation loses its 

vention effort 

stitutionahzation. In some cases, the delay opment processes. Pre- and postmeasures 
institutionalization was only six months imply a kind of linear, ever upward, 

ams, however, elderly people could con- in fits and starts, some upward or forward 
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progress, then backsliding or consolidation. nace. Just monitor 
Pre- and posttesting tell you where you gauge won't solve the 

started and where you ended up, but not 
what happened along the way. Quantitative 
measures can capture snap- 
shots of pre- and poststates, even some in- ing on where the acti 

terim steps, but qualitative methods are 
I / more appropriate for capturing evolution- 

ary and transformational developmental 
I dynamics. For example, 1 worked with a Mod 

! new and innovative employment training 

1 program that was constantly reorganizing Thus far in this 
staff and participant teams, realigning 
courses, trying new mixes of activities, and 
restructuring as growth occurred. We ~ O L U I ~  

that even quarterly reflective practice ses- 
sions were insufficient to capture all the 

I changes occurring. To study this highly dy- 
namic program required ongoing fieldwork 
framed against a chaos theory metaphor (see ~o*ant issues to consider in undertaking a proposals are read; only the program's ob- 

Chapter 3) because the program develop- study. Models provide frameworks rather servable outcomes and documentable ef- , 
merit really was like walking through a thanreci~es~helpingevaluators and evalua- fects are studied in relation to participant 

1 ,  
I /  maze whose walls rearrange themselves tion users identify and distinguish among needs. There are four primary reasons for 

' I  
with every step you take-and it was a ma- alternative approaches. For example, the doing goal-free evaluation: 
jor challenge to develop a data collection classic model of evaluation is goals-based 

/I I 
process that could capture those rearrange- evaluation, that is, measuring the extent to 1. to avoid the risk of narrowly 

1 1 1  
I ments. 

which a program or intervention has at- stated program objectives and thereby 
11 */I ( 

Even routine monitoring using a stan- tained dear and specific objectives. One d- Inissing important unanticipated out- 

I dardized management &formation system way illustrates a prncfice-orietzted npplicn temative to goals-based evaluation, consid- comes; 

1 1 '  can provide only an overview of up-and- of qualitative methods, the focus of ered below, is "goal-free" evaluation. The 
. 2. to remove negative comotations at- 

i do- patterns. A break in a trend line or models briefly presented here have in corn- 
tached to the discovery of unanticipated 

I ' sudden blips in a time series can indicate have been associated effects: ..The whole of ,side 
that some qualitative difference may have with or heavilyrely on qualitative methods. 

effect' or 'secondary effect' or even 'm- 
//I; occurred. Statistical data from monitoring 
! anticipated effect' tended to be a put- 
/ / /  

andinformation systems can be used to trig- Goal-Free Evaluation down of what might well be the crucial 

i ger more in-depth qualitative studies that end in itself. The next section reviews some 
achievement, especially in terms of new 

, I  focus on finding out what the changes in the of the major models of evaluation research In the classic model of evaluation, the fo- priorities" (Scriven 1972b:l-2); ' I statistical indicators mean. Consider this that are most closely associated with qualita- 

analogy from the northem climes: The ther- tive methods: god-free evaluation, respon- 3. to eliminate the perceptual biases intro- 
1 1  1 

mometer on a furnace thermostat shows the sive evaluation, illuminative evaluation, 
6 

duced into an evaluation by knowledge 
I '  I temperature throughout winter; if the tem- the transaction model, the connoisseurship 
'I I 

perature starts falling quickly in a house, or art criticism approach, and utilization- 
! ( someone had better have a look at the fur- focused evaluation. 

1 I oal attainment as the primary focus. Philos- or administrative creation and, often, 
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constituencies, e.g., program staff, &nts 
funders, administrators, board members i 
and community representatives) to focus 

I 
relevant evaluation questions. From these 
questions flow the appropriate research 
methods and data dnalysis techniques. 

Utilization-focused evaluation plans fo 
I 
f use before data are ever collected. The ques- 

tion that underlies the ongoing interaction 
I 

between evaluators y d  intended users i 
B 
'i. 

"What difference will this study make?" Th 
evaluator asks, "What would you do if yo 
had answers to the questions you're as 

E 
4- ing?" In answeringthe evaluation questio s .=I 

of specific intended evaluation users, ut&- 
I 

zation-focused evaluation does not pre- 
I 

clude the use of any of the full variety of 
methodological options available. ~ualitA- 
tive inquiry strategies may emerge as appr 

I 
P- priate in a utilization-focused I 

evaluation as a result of defining the infor- 
I 

mation needs of the specific intended evalu- 
ation needs. 

Creative, practical evaluators need a 
repertoire of methods to use in studying a 
variety of issues, This repertoire should in- 
clude but not be limited to qualitative me&- 
ods. By offering intended users methob 
ological options, utilization-focused eval 

I 

ators collaborate in making critical desi F 
and data collection decisions so as to in- 
crease the intended users' understand' ! g "i 
and buy-in' thereby facilitating increased 
commitment to use findings. The eval?a- 
tor's responsibility is to interact with deb- 
sion makers about the strengths, we#- 
nesses, and relative merits of various meth- 
ods so that mutually agreed-on, 
methods decisions 
tor may well challenge 

something they will believe in and use. 

ological biases while 
respeciful of the importance of users 

Measurement and methods decisions are 
not simply a matter of expertly selecting 

participants in the eva 

ods. One of the tasks Persondizing and 
durmg the mteractions Humanizing Evaluation 
and intended evaluatio 

use of evaluations. That study used quahta- 
tive methods to study the uses of 20 federal 
health evaluabons. Our study team mter- 
viewed evaluators, funders, and program 
managers to h d  out how evaluation find- 
lngs were used (Patton 1997a). Many others is undertaken. 
have smce confirmed and elaborated the 
malor elements of utilization-focused evalu- 

Ei Interactive and 
ation, again using qualitative methods 

Participatory Applications ( U i n ,  Daillak, and White 1979; f i g  and 
Pechma~ 1982; Campbell 1983; Holley and 
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cedures of observation ahd in-depth inter- tative methods may be perceived a 

viewing, particularly the latter, that cornmu- humanistic and personal simply by 

nicate respect to respondents by  m m g  ing numbers. 

their ideas and opinions (stated in  their own Personalizing an 1. Each person or community is unique. 
terms) the important data source for the tion are partic7ularly 

evaluation. Kushner's book Personnlizing tion, therapy, and de 

Ev~ll lnt ion (2000) epitomizes this emphasis are based on hum 
especially in  advocatingthat the perspective 1990). Humanistic 

both qualitative inquiry a n  of participants be given primacy: 
proaches to intenrention and ch 

1 be arguing for evaluator; approaching the 'Ore prinaples listed 
programs through the experience of individu- 
als rather than through the rhetoric of pro- 
gram sponsors and managers. I want to itativeinquiryis 

emphasize what we canlearn aboutprograms propriate. 

born Lucy and Ann. This does not mean ig- 
noring the rights of program managers and 
sponsors with access to evaluation. There is no and Evaluation Values 
case for using evaluation against any stake- 
holder group; thoughthere is a case for assert- The suggestion that one reason for using 
ing a compensatory principle in favor of those qualitative methods is that such strategies 
who start out with relatively lower levels of 
access to evaluation. I don't think there is a se- 
rious risk of evaluators losing touch with their 
contractual obligations to report on programs in support of openness as a value. 

and to support program management and im- 
provement; I don't think there is a danger that 
evaluators will ever lose their preoccupation 
with program effects. There is always a risk, 
however, that evaluators lose contact with 
people; and a danger that in our concern to re- an effort to make methods and values rela- 

port on programs and their effects we lose 
sight of the pluralism of programs. So my ar- 
guments will robustly assert the need to ad- 
dress "the person" in the Program. (PP. 9-10) decision to use qualitative methods in evalu- 

ation can flow from the values of the people 

Qualitative methods may also be per- who will use the evaluation inf0Imation. 

ceived as more personal because of their in- Understanding, relevance, interest, and 

ductive nature. This means that, again, use are all increased when evaluators and 

rather than imposing on people or a pro- users share values about methods. The final 

gram some predetermined model or hy- design of an evaluation depends on calm- 

potheses, the results unfold in  a way that lated trade-offs and weighing options, in- 
-George Carlin (1997:135) 

takes into account idiosyncrasies, unique- cluding political/philosophic/value con- A variety of organizational, progr 
ness, and complex dynamics. Finally, quali- siderations. The design also depends on 
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Curriculum will vary for each child as te 
extends from the interests, needs, and a 
of each child or group of children. The s d people. This evaluation 

o f  what was made 

and the parents make decisions on the 

nd works of children and adults. Even 50, it is 

or to recognize ways i n  wh~ch he [or she1 

ate short case studies based on the stu- immigrant students, thereby developing 
' reports about thelr experiences enter- professlondy. 
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Inaction research 

The learning that occurs as a result of 
these processes is twofold: (1) The inquiry 
can yield specific insights and findings that 
can change practice, and (2) those who par- 
ticipate in the inquiry learn to th in lc  more 
systematically about what they are doing 
and their own relationship to those with 
whom they work, what Bawden and 
Packham (1998) have called "systemic 
praxis." In many cases, the specific findings 
are secondary to the more general learnings 
that result from being involved in the pro- 
cess, what I have called "process use" as 
opposed to findings use (Patton 1997a). Pro- 
cess use is greatly enhanced in "develop- 
mental evaluation" (Patton 1994; 1997a) in 
which the purpose of the evaluation is ongo- 
ing learning, internal improvement, and 
program development rather than generat- 
ing reports and summative judgments for 
external audiences or accountability. 

A lot of attention in recent years has been 
paid to action learning as a way of helping 
people in organizations cope with change. 
Mwaluko and Ryan (2000) offer a case study 
showing how action learning programs can 

succeed if they are carefully designed and 
implemented systemically to deal with or- 
ganic, cultural, and power complexities. In 
qualitative terms, this means action l e d g  
inquiry that is holistic, grounded, and sensi- 
tive to context. 

Harvey and Denton (1999) examined the 
twin and interrelated themes of "organiza- 
tional learning" and the "learning organiza- 
tion" in the business sector. The qualitative 
research ~mderpinning their study was con- 
ducted over a three-year period (1994-1997) 
and involved detailed examination of orga- 
nizational learning aspirations and practices 
within the British operations of five major 
manufacturing companies. Sixty-six inter- 
viewees were classified into three groups: 
strategy, human resources, and research and 
development (R&D). They identified a set of 
six antecedents that together explain the rise 
to prominence of emphasis on organiza- 
tional learning: (1) the shift in the relative 
importance of factors of production away 
from capital toward labor, particularly intel- 
lectual labor; (2) the ever more rapid pace of 
change in the business environment; (3) 
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widespread acceptance of knowledge as Sorensen, Yaeger, and Nicoll (2000:4) in in- 
a prime source of competitke advkta e; troducing a special issue of the journal OD b 
(4) the greater demands being placed on Pmctifiolzer devoted to AI. j all businesses by customers; (5) increasing What interests us here is that AT is 
dissatisfaction, among managers and ein- grounded in qualitative understandings 
ployees, with the traditional, command- and prescribes a particular process of quali- 

I and-control management paradigm; and (6) tative inquiry within an organization that in- 
the intensely competitive nature of .gloLal cludes a dialogue process among partid- 
business. Their analysis of qualitative intkr- pants based on their interviewing each 
views featured the interplay of thoughfs and other. They ask each other questions that 
feelings between management "elicit the creative and life-giving events ex- 

i and organizational theorists in getting m- perienced in the workplace" (Watkins and 
side the idea of organizational learrutg. Cooperrider 2000:9): 
While they focused on business apphca- 
tions, the idea of being a learning 1. Looking at your entire experience with 

the organization, remember a time 
when you felt most alive, most fulfilled, 
or most excited about your involvement 
in the organization. . . . 

~ualitaave h q u ~  as practiced*oughthe 2 ~~t~~ for moment about some 
lenses of action learning and reflective prgc- 

t things youval~~e deeply; specifically, the tice can be one of the foundations of a lea - 
things you value about yourself, about 

ing organization. 
the nature of your work, and about this 

Appreciative Inquiry 

Appreciative inqujr (AI) has 
a popular organizational development 
proach that emphasizes building on an orga- 
nization's assets 

Western Reserve's 
Behavior (Watkins and Cooperrider ZOOID), 
A1 is being offered by its advocates as r a worldview, a paradigm of thought and T- 
derstanding that holds organizations to be 

, affirmative systems created by humankdd 
as solutions to problems. It is a theory, a 
mind-set, and an approach to analysis that 
leads to organizational learning and creatib- 
ity" ( ~ a t k i ~ s  and Cooperrider 2000:6). As 

-- sucl~, "AI reflects the core values of OD [dr- 
ganizational development]," stated edito 

organization. . . . - 

3. What do you experience as the core fac- 
tors that give life to this organization? 
Give some examples of how you experi- 
ence those factors. 

4. What three wishes would you make to 
heighten the vitality and health of this 
organization? (p. 9) 

These questions aim at generating spe- 
cific examples, stories, and metaphors about 
positive aspects of organizational life. Par- 
ticipants in the process analyze the results in 
groups looking for the themes and topics 
that can become the foundation for positive 
organizational development going forward. 

For example, if the original data suggest that 
COMMITMENT is an important factor in 

many of the stories about the best of times in 
the organization, then the workgroup might 



ment evaluation" 

Fetterman, Kaftarian, and 

standable by people without 

wanted the evaluation to focus on. "I don't 
Participatory Research care what the focus is," he replied. "I just 
and Evaluation: Valuing want to get people engaged in some way 
and Facilitating Collaboration Education has no life there. Parents aren'tin- 

valved. Teachers are just putting in time. actice in some arena of action. The processes of partiupation and collab- 
Qualitabve, collaborative research efforts oration have an impact on participants and 
educational settings have a distinguished collaborators quite beyond whatever find- 
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ings or report they may produce byworking themselves not so important as what is 
together. In the process of participatingin re- learned from the discussion and from the pro- 
search,participants are exposed to and have cess of reaching consensus on what questions 
the opportunity to learn the logic of evi- should be used to evaluate group perfor- 
dence-based inquiry and the discipline of mance and capacity, and onwhat answers best 
evidentiary reasoning. Skills are acquired in describe their group's prese 
problem identification, criteria specilica- 
tion, and data collection, analysis, and inter- ~t was not a groupls spe 
pretation. Through acquisition of inq* answers that Uphoff found 
skills and ways of thinking, a collaborative grdups he observed. It was 
inquiry process can have an impact- beyond reaching consensus about qu 
the findings generated from a particular gaging with each other in the 
study. 

Moreover, people who participate in ere- 
ating something tend to feel more owner- vided useful learning experiences for partic- 
ship of what they have created and make ipants, 
more use of it. Active participants in re- viewingparticiPatoryinquiry as a means 
search and evaluation, therefore, are more of seating an organizational culture 
likely to feel ownership not only of tlzeir find- mitted to ongoing learning, as discussed in 
ings but also of the inquiry Process itself. the previous section, has become an impor- 
Pro~erlY SensitivelY and authentically tant theme in recent literature linking pro- 
done, it becomes their process. Participants gram evaluation to "learning organizationsn 
and collaborators can be community mem- (,.g., King 1995; Leeu 
bers, villagers, organizational workers, pro- nichsen 1993). "The setting being studied as co-inquirers, at least 
gram staff, and/or Program participants evaluator is eventually to put him- to some important extent, though the de- 
kg., clients, students, famers). Sometimes out of work when the 
administrators, funders, and others also the organization is 
participate, but the usual connotation is that 1gg5:8g). hdeed, the 
the primary participants are "lower down" nizatjonu (wildavsky 1985) 
in the hierarchy. Participatory evaluation is important direction methods are understandable, teachable, and 
bottom-UP- The trick is to make Sure that alization of evaluation Iogic and processes. usable by people without extensive research 
participation is genuine and authentic, not I advise caution and care in using the la- 
just token or rhetorical, especially in bel uparticipatory kqwJr1 l~mpowement 
participative evaluation, where differing evaluation/ or research,v for 
political and stakeholder agendas often these terns mean different things to mer- Supporting Democratic 

compete (Fricke and Gill 1989). ent people-and serve different purposes. 
Dialogue and Deliberation 

NormanUphoff (1991) has published "A Some use these terms interchangeably or as 
Field Guide for Participatory Self-Evaha- reinforcing concepts. Wadsworth Most of this chapter has examined rela- 
tion" aimed at grassroots community devel- (19C~3~) disting~shed on people, 
OPment projects- After revieMg a number for people or with people" (p. I). Levin (1993) 
of such efforts, he concluded: distinguished three purposes for collabora- for their own process. 

tive research: (1) the pragmatic purpose of 
If the process of self-evaluation is carried out increasing use of findings by those involved 
regularly and openly, with all group members as emphasized by, for example, Cousins and 
partiapating, the answers they arrive at are in Earl (1992); (2) the philosophical or method- 



-186 5 CONCEPTUAL ISSUES IN QUALITAm 

(1987) illustrates these emphases. He argbed 
that "the democratic evaluator" reco&es Where each social and educational program 

and supports value pluralism with the heon- canbe seen as a reaffirmation of the broad so- 

INQUIRY 

r e -  sequence that the evaluator should seek to 
thaksud- represent the full rahge of interests in the 

and di-  course of designing an evaluation. In that 
thh  way, an evaluator can iupport an informed 

citizenry, the sine qua non of strong democ- 
epowerful racy, by acting as information broker be- 

tween groups who want and need knowl- 
edge of each other. The democratic 

conditions for evaluator must make themethods and tech- 

licitly democratic Lo niques of evaluation accessible to nonspe- 

,gersocietyby d-- cialists, that is, the general citizenry. Mac- 
d, debated, and f ' Donald's democratic evaluator seeks to 
com-ty. ~ v a l  a- survey arange of interestsby assuring confi- 

ant to sode~tobepur&as' F d dentiality to Sources, engaging in negotia- 
der or appropfiated by the tion between interest &ups, and making 

st. ~ ~ ~ l ~ ~ t ~ ~ ~  sho&d evaluation findings widely accessible. The 
deliberate about s&, guiding ethic is the public's right to know. 

Saville Kushner (2000) has carried for- 

n look beyond the conduct of indidd- ward, deepened, and updated MacDonald's 
sh&es by ,&dud eva~uatOls, we !a democratic evaluation model. He sees eval- 
the of evaluation as an influenbal uation as a form of personal expression and 

societal institution, one that canbe vital to he political action with a special obligation to 
realization of democratic societies. Amid /he be critics of those in power. He uses qualita- 

ims and counterJaims of the mass tive methods to place at the center of evalua- 

d relation. advertising, tion the experiences of people in programs. 
I 

e legon. of those in our society who repre The experiences and perceptions of the P o -  

t particular interests for Pay, evaluaihn ple in programs, the supposed beneficiaries. 
I 

be an institution that stands apart, reliable are where, for Kushner, we will find the in- , the accuracy a d  integrity of its claims. but tersection of folitics (big P-Policy) and pol- 

it needs a set of expliot democratic princihles itics ( smd p-people). He uses qualitative 

to its ad test its case studies to capture the perspectives of 
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(House and Howe 2000:4) 

~hrough Process Use: Helping 
the Citizenry Weigh Evidence 
and Think Evaluatively 

Let me begin by offering some context for 
reflecting on the role of knowledge creation 
in relation to democracy. In the autumn of 
2000, I had the opportunity to participate in 
a seminar sponsored by the Italian Evalua- 

m, see Cousins and Earl tion Society. While in Rome I visited the Fo- 
rum, wandered among the ruins of ancient 
Rome, and spent some meditative time in 

el of the remains of the Senate seeking inspiration 
Fetterman et al. (1996) offer additional ex- about what I might say regarding evalua- 
amples of evaluation approaches that em- tion's potential contributions to democracy, 
phasize qualitative inquiry and support the theme of the European Evaluation Soci- 
democratic principles, social justice, and ex- ety conference in Lausanne, Switzerland, 
plicitly political foundations of evaluation where I was headed after Rome. Nothing 
in support of those whose stakes tend to be came to me in the Forum, at least nothing 
underrepresented in policy discussions be- about evaluation. I couldn't get past vivid 

lly, images of Caesar's death in that place as 
portrayed by Shakespeare. After leaving the 

ua- Forum, I walked across to the Coliseum, 
so- where gladiators did battle before emperors 

ificant shift in the nature and citizens of Rome. There, standing in the 
and potential contribu- platform area reserved for the senators, I got 

tion to strengthening democracy. A decade a distinct image. I imagined an evaluator 
ago, the emphasis was all on increasing use presenting important policy findings to the 

real people-children and teachers and par- 
ents-and the realities of their lives in pro- 

~ ~ ~ l i ~ ~ ~ ~ ~  inquiry figures info U U ~  dem- 
gram settings as Ley experience those reali- 

ocratic approach to because! as ties. He feels a special obligation to focus on, 

dismssed in the section on participated re- 
c a p m .  repod and therefore honor the 

sear&, qualitative methods are especihy views of peoples. He calls this 

accessible to and understandable by Jon- "personaliPng evaluation," but the larger 

researchers, and because case studies caA be 
"genda is smn&ening Con- 

exceuent resource for supPofig qclu- sider these reflections on the need for evalu- 

sion and dialogue. E ~ ~ ~ ~ ,  the de ators and evaluations to address questions 
Y- 

eva~ua~onmodel of garry M ~ ~ D ~ + ~  of social justice and the democratic con- 
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citizens of Rome in the Coliseum. At the end 
of the report, the emperor would invite the 
crowd to render a thumbs-up or thumbs- 
down on the evaluation. Thumbs- up would 
mean a laurel wreath, coin of the realm, and 
an all-expenses-paid trip to present at the 
annual meeting of the Imperial Evaluation 
Society. Thumbs-down would mean the 
lions got fed. I left the Coliseum quickly 
thinking how fortunate I was to be engaged 
in evaluation at a time when the stakes, 
though high, are not quite so high as my Col- 
iseum vision and when, instead, in the beau- 
tiful city of Lausanne, in the year 2000, an in- 
ternational community of professionals met 
together to spin visions of strengthening de- 
mocracy by the ways in which we engage in 
evaluation and applied research. 

So what is the connection between quali- 
tative inquiry and democracy? 

Start with the premise that a healthy and 
strong democracy depends on an informed 
citizenry. A central contribution of policy re- 
search and evaluation, then, is to help ensure 
an informed electorate by disseminating 
findings as well as to help the citizenry 
weigh evidence and think evaluatively. This 
involves thinking processes that must be 
learned. It is not enough to have trustworthy 
and accurate information (the informed part 
of the informed citizenry). People must also 
know how to use information, that is, to 
weigh evidence, consider inevitable contra- 
dictions and inconsistencies, articulate val- 
ues, interpret findings, deal with complex- 
ity, and examine assumptions, to note but 
a few of the things meant by "thinking 
evaluatively." Moreover, in-depth demo- 
cratic thinking includes political sophistica- 
tion about the origins and implications of 
the categories, constructs, and concepts that 
shape what we experience as information 
and "knowledge" (Minnich forthcoming). 

Philosopher Hannah Arendt was espe- 
cially attuned to this foundation of democ- 

Arendt believed 
tice thinking. Tow 

thinking. . . can be won, 

to have policy research, action research, par- 
ticipatory research, and collaborative evalu- 

them anew their original spirit which has so 
sadly evaporated from the very keywords of 
political languagesuch as freedom and 
justice, authority and reason, responsibility 
and virtue, power and glory-leaving be- 
hind empty shells" (Arendt 1968:1415). 
Might we add to her conceptual agenda for 
examination and public dialogue such terms 
as ozltcolnes and pelformn~zce zizdlcators, inter- 
pretntio~z and judpzent, and beneficiny and 
stnkelzolder, among many evaluative possi- 
bilities? 

Helping people learn to think eaala- viewing a variety of people and under- 
atively by participating in real evaluatidn standing in-depth case examples are espe- 

I exercises is what I've come to call :'process cially effective ways of enhancing nonre- 
use" (Patton 1997a, 1998). I have defindd searcher involvement in evaluation and 

I process use as relating to and being ,indi- research to help them increase their capacity 
cated by individual changes in thinking d d  . to think about evidence and draw appropri- 

I behaving that occur among those involved ate conclusions from data. 
I in evaluation as a result of the learning that Helping people learn to think in these 

occurs dta<ng the w n l t ~ a t i o i ~  process. (changds ways can have a more enduring impact from 
in program or organizational procedurAs a study than use of specific findings gener- 
and culture may also be manifestations bf ated in that same study. Findings have a very 

I process impacts, but that ismot o~ focus short half-life-to use a physical science 
I here.) This means an evaluation can have metaphor. They deteriorate very quickly as 

dual tracks of impact in strengthening d b  the world changes rapidly. Specific findings 
I 

mocracy: (1) a more informed electorate typically have a small window of relevance. 
through use of findings and (2) a mole In contrast, learning to think and act 'i thoughtful and deliberative citizeruiy evaluatively can have an ongoing impact. 

I though helping people learn to think and en- The experience of being involved in an eval- 
gage each other evaluatively. - 1 uation, then, for those stakeholders actually 

One way of thinking about process use is involved can have a lasting impact on how 
to recognize that evaluation constitutes a they think, on their openness to reality test- 
cultural perspective of sorts. When we en- ing, on how they view the things they do, 
gage other people in the evaluation procesk, and on their capacity to engage thoughtfully 
we are providing them with a cross-culturh in democratic processes. 
experience. This culture of evaluatio I s. Democratic evaluations debunk the myth 
which we as evaluators take for granted m that methods and measurement decisions 
our own way of thinking, is quite alien do are purely technical. Nonresearchers then - 
many of the people with whom we work at become savvier about both the technical and 
program levels. Examples of the values df nontechnical dimensions of evaluation. 
evaluation include clarity, specificity, anh Moreover, we know that use is enhanced 
focusing; being systematic and making as- when practitioners, decision makers, and 
sumptions explicit; opera tionalizing prd- other users fully understand the strengths 
gram concepts, ideas, and goals; distd- and weaknesses of eval~~ation data and that 
guishing inputs and processes from out- such understanding is increased by being in- 
comes; valuing empirical evidence; anh volved in making methods decisions. We 
separating statements of fact from interpre! know that use is enhanced when intended 

I tations and judgments. These values con&- users participate in making sure that as 
tute ways of thinking that are not natural do trade-offs are considered, as they inevitably 
people and, indeed, quite alien to mani. are because of limited resources and time, 
When we take people through a process df the path chosen is informed by relevance. 
participatory research or evaluation-at We know that use is enhanced when users 
least in any of stakeholder involvemedt buy into the design and find it credible and 
or collaborative process, they are in fact valid within the scope of its intended pur- 
learning how to think in these ways. Me?- poses as determined by them. And we know 
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chetype: 

Shapiro found that the results of the test 
measured response to a stimulus (the test) 
that was essentially alien to the experience dardued 'Khumenbr 
of the children. Because the dassrooms comparison groups, and/or the collection 

quantitative data would affect program studied relied substantially Jess on paper- 
and-pencil skills than traditional schools, 
and because student progress was moni- 

needs to be taken m hand; as an ign 
who cannot possibly understand the t tored daily on a personal basis without the 

tural). Constructivist orientations to carpets placed in front of different museum use of written examinations, student out- 
and strateges that we will bring to be 

exhibits to evaluate visitor interest in differ- comes in these dassrooms could not be "&- 

ent exhibits; observing people in a public jectively" measured by the suddenintroduc- 

place, as a participant in whatever is going tion of standardized tests. 

on, without taking notes; and using docu- 
ments Or prepared for other par- I assumed that the internalized effects of dif- 

cfuefly to document the differences in the c - i l -  
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rationale. This requires reconsideration of the outcomes, no acceptable, valid, and reliable 
role of classroom data, individual test situa- measures exist. The extent to which one be- 
tion data, and the relation between them. . . . lieves that particular instruments, Such as 
The individual's responses inthe test situation personality tests, are useful, valid, and reli- 
have conventionally been considered the pri- able can be a matter of debate and judgment. 
mary means to truth about psychological Moreover, for desired program outcomes 
functioning. Test behavior, whether consid- where measures have not been developed 
ered as a sign or sample of underlying func- and tested, it can be more appropriate to 
tion, is treated as a pure measure. Yet, the test gather descriptive information about what 
situation is a unique interpersonal context in happens as a result of program activities 
which what is permitted and encouraged, ac- than to use some scale that has the merit of 
ceptable and unacceptable, is carefully de- being quantitative but whose validity and 
fined, explicitly and implicitly. Responses to reliability are suspect. 
tests nre tllerefore m d e  llnder VenJ specin1 circll7~~- Creativity is a prime example. While 
stnnces. The unrinbles tlmt inflllence the otltconle there are some instruments that purport to 
are differentfin1 tliose which operate in  the clnss- measure creativity, the applicability of those 
room. (Shapiro 1973:532-34, emphasis added) instruments in diverse situations is at least 

open to question. Thus, a program that aims 
In their imaginative classic, Unobtl*llsive to support students or participants in being 

Measures, Webb et al. (1966) discussed at more creative might do better to document 
length the problems of "reactive measure- in detail the activities, products, behaviors, 
ment effects." A basic theme of their work feelings, and actual creations of participants 
was that research participants' awareness instead of administering some standardized 
that they are p a t  of a study (as they corn- instrument of marginal or dubious rele- 
plete questionnaires or take tests) might dis- vance. ~ ~ ~ l i t ~ t i ~ ~  documentation can be in- 
tort and ~ ~ n f o u n d  the study's findings. spected and judged by interested evaluation 
Their documentation of the sources and na- users to make their own interpretations of 
ture of reactivity problems in scholarly so- the extent to which creativity was exhibited 
cia1 science research makes it highly likely by the products produced. 
that such problems are magnified in evalu- E~~~ hallowed concepts as self-es- 
ation research (see HO1le~ and teem are open to considerable controversy 
Florez 1988). While qualitative methods are ,hen it comes to specifying measurement 
also subject to certain reactivity problems (to criteria. Ln addition, for people whose 
be discussed in later chapters), the less for- self-esteem is already quite high, inshu- 
ma1 and less obtrusive nature of some quali- merits that measure will not be 
tative strategies can reduce or even eliminate very sensitive to incremental changes that 
distorting reactivity. may be important to the people involved. 

For staff development or leadership training 
State-of-the-Art programs that include enhanced self-esteem 
Considerations: Lack of Proven as an outcome goal, it may be more useful to 
Quantitative Instrumentation do case studies to document changes experi- 

enced by participants rather than rely on a 
Another reason for using qualitative standardized measurement scale of prob- 

methods is that for particular phenomena or lematic relevance and sensitivity. 
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curred at a time when family violence and 
child sexual abuse were just emerging into 
societal consciousness and as a focus of . 
scholarly inquiry. Exploratory work of this 
kind is the way thatnew fields of inquiry are 
developed, especially in the policy arena. 

Confirmatory and 
Elucidating Research: Adding 
Depth, Detail, and Meaning 
to Quantitative Analyses 

At the opposite end of the continu- 
from exploratory research is the use of quali- 
tative methods to add depth and detail to 
completed studies that used quantitative 
data where the statistical results indicate 
global patterns generalizable across settings 
or populations. For example, a 
]arge-scale survey has revealed certain 
marked and sigruficant patterns of re- 

sponses, it is often helpful to fill out the 
meaning of those through in-depth 

study using qualitative methods. The quan- 
titative data identify areas offocus; the qua]- 

itative data give substance to those areas of 
focus. Consider: What did people really 
mean when they marked that answer on the 
questionnaire? What elaborations can re- 
spondents provide to clar* responses? 
How do the various dimensions of analysis 
fit together as a whole from the perspective 
of respondents? Follow-up interviews with 
a subsample of respondents can provide 
meaningful additional detail to help make 
sense out of and interpret survey results. 
Qualitative data can put flesh on the bones 
of quantitative results, bringing the results 
to life through in-depth case elaboration. 

Moreover, whlle the role of qualitative re- 
search in exploratory inquiry is relatively 
well understood, the confirmatory and elu- 
cidating roles of qualitative data are less well 
appreciated. Adding depth and detail to sta- 
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tistical findings is bne aspect of &&ihatio~ spend less time plannLig and more time out 
and elucidation. Within major traditions of in the trenches talkingto people and watch-.. 

I theory-oriented qualitative inquiry (Chap- ing what's going on. - i ter 3), qualitativemethods me aso  the meth- ICn crisis epidemiological work, as in the 
ods of choice in extending and deep-d outbreak of highly contagious diseases (e'g., 
tlie theoretical propositions and under! the Ebola virus in Africa) or the emergence 
standings that have emerged from presiod of AIDS, rapid reconnaissance teams made 
field studies. In short, qualitative inquiry i$ up of medical*personnel, public health re- 
not just for exploratory purposes. 1 searchers, and social scientists are deployed 

to investigate the crisis and determine im- 
Rapid Reconnaissance mediate interventions and longer-term ac- 

1 tions needed. The film A n d  the Band Played 
Sometimes infomation is needed On, about the early inudences of the HIV vi- 

qui&ly, indeed, this is increasingly the cash rus beforeit had been identified and named, 
I 

in om rapidly changing world. There may shows the intensity of this kind of inter- 

e to search the literature, develoh view-based, snowball-sampling (gettin 
es, select smpleb new contacts from each person int 

definitive population viewed), and field-based crisis reconn 
develop, pilot test, and administ& Sance i n q q .  

I s-ent,. One major advantage of In the late 1980s, cooper&ve exten 
tive methods is that you can get intb services in the United States adopted a 

1 approach to programming based on 
erimental, deductive, hypothesis- response to emergent issues (Patton 

strategies can require a lot df 1988a; Dalgaard et al. 1988). This mean 
d work. You've got to be quite ce& ing ongoing "environmental sca 

out design andinstrumentation bqf& which included content analysis of news 
I 

llection because once the study is un- pers and periodicals, , conducting fo 
r way, changes in design and m e a s d -  gmupswithemergingnew client groups, 

ent undermine both internal and extemh terviewing key informants well placed to 
alidity. Naturalistic inquiry, in contradf, iden* cutting-edge issues, and making 

permits the researcher to enter the field with systematic observations of what is happen- 
relatively little advance concephlaliratioA, ing in counties and regions thmughout the 

I allowing the inquirer to be open to whatever United States. Issues teams worked together 
becomes salient to pursue. The design js using both quantitative and qualitative in- 
emergent and flexible. The questions unfold formation to idenhfy trends, scan the envi- 
as the researcher pursues what makes sense. ronment, and formulate new programs 

Rapid reconnaissance or "rapid assess- based on emergent issues. These teams 
ment" (Beebe 2001) connotes doing field- sometimes undertake rapid reconnaissance 
work quickly, as does "quick ethnographk fieldwork to get detailed, descrip 
(Handwerker 2001). In our highly dynamic mation about a developing situati 
world, it's important to stay close to the T- ample, an influx or out-migration of new 
tion. Best-selling author Tom Peters (1987) people in an area; the impact of sudden eco- 
called his field-based, close-to-the-actihn nomic changes in a county; the sudden ap- 
management approach "thriving on chaod." pearance of a crop disease or pest; or a rapid 
He included the admonition to managers to increase in some problem such as teenage 

used 10-day rapld re 
in each of 10 differ 

ension s e ~ c e s  in 
Patton 1987; Alkin et 

The point here is that the very nature of in Zambia was searching for a treatment for 
qualitative inquiry makes it possible to get malaria. He found what he needed at the 
into the held quickly to study emergingphe- Web site of the Centers for Disease Control. 



The story communicated what his memos 
had not: the potential life-and-death impor- 
tance of having critical knowledge available 
and easily accessible to any World Bank 
worlcer in any remote place in the world. 

In another management book, Maizngiizg 
B y  Storying Around, David Armstrong (1992) 
turns the noun sto y into a verb, storying, to 
emphasize the direct and active impact of 
constructing stories to influence organiza- 
tional values and culture. Shaw, Brown, and 
Bromiley (1998) reported how capturing 
and using "strategic stories" helped the 
multinational 3M company improve their 
business planning both internally, for those 
involved, and externally, for those to whom 
strategic results were reported: "A good 
story (and a good strategic plan) defines re- 
lationships, a sequence of events, cause and 
effect, and a priority among items--rind those 
elements nre likely to be remembered as n conzplex 
wlzole" (p. 42). 

Qualitative inquiry can be used to dis- 
cover, capture, present, and preserve the sto- 
ries of organizations, programs, communi- 
ties, and families. Barry Kibel (1999) 
developed a process for capturing the 
"success stories" of clients in programs 
and aggregating them in a method he 
called "results mapping." His approach in- 
volves an arduous and rigorous coding pro- 
cess that can be challenging to manage, but 
tlte fundamental idea is that "for programs 
engaged in healing, transformation, and 
prevention, the best source and form of in- 
formation are client stories" (Kibel1999:13). 

Story collecting can be integrated into on- 
going program evaluation, monitoring, and 
development (organizational learning) pro- cesses.-  or example, the Institute of Land 
and Food Resources at the University of 
Melbourne in Australia developed a story- 
based change-monitoring approach called 
"most significant changes" (Dart et al. 2000; 

Davies 1996) that involves several 
First, lcey program stakeholders and 
pants (e.g., farmers in an 
gram) come to an agreemen 
mains of change" to monitor wl 
Second, monthly stories of chan 
by farmers and field staff are 
Third, volunteer reviewers 
using agreed-on criteria selec 
nificant stories" during regio 
wide committee meetings. Last 
the year a document is prod 
all the "winning" stories. 

with "key influentials" and 

accompanied by the storyteller's interpreta- 
tion, and after review the stories are also ac- 
companied by the reviewer's interpretation. 
One of the ideas behind the process is that it 
promotes a slow but extensive dialog up and 
down the project hierarchy each month" 
(Dart 2000). See Exhibit 4.7 for an example of 
a "most significant change" story. This story 
also illustrates a qualitative approach to out- 
comes documentation discussed earlier in 
this chapter. 

Cogrutive scientists have found that sto- 
rles are more memorable and better support 
learning and understanding than nonstory 
narratives (Shaw et al. 1998.42). Language 
scholar Richard Mitchell (1979) has ob- 
served, " O L ~  knowledge is made up of the 
stories we can tell, stories that must be told 
in the language that we know. . . . Where we 
can tell no story, we have no knowledge" 

( p  34). 
As I noted in the last chapter in discus- 

sing narrative analysis, which focuses on 
stories as a particular form of qualitative in- 
qujr, the language of "storytelling" is less 

I 
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Title: 1 "I'll Not  Be Milking Cows When I'm 55" 

Name o f  person recording story: 1 Mark Saddington, dairy farmer 
I 

~ e g i o n :  Gippsland 

Date o f  narration: Round 2-August 21, 199 

Who was involved: Farmer and family 

When did it happen: 

Whuthuppened? We did the pi lot Dairy Program in March, and for the f irst 
time, my wife came along. We were able our farm as a business, not  just as a farm. 
As a consequence o f  doing the program, d e  did a few sums and made a few decisions. We 
worked out that  we can afford t o  have he i  on the farm, and she has le f t  her job at the bank. 

I We wil l  generate enough income on the farm t o  make it more profitable for  her t o  be here. The 
kids wil l  benefit from seeing her a lo t  mark, and they won't be in  day care. So far this year, this 
has made the calving so much easier, we kave a joint input, and it has been such a turn around 
in my lifestyle. I t  has been so good.* 

We actually went to  the accountant yestprday t o  get some financial advice on how weshould be 
investing off-farm. He was amazed that  w at we are doing is treating t h e  farm as a business. I' I said: "Now everything that  we earn on this farm is going t o  be put  away so that  I am not milking 
cows when I am 55 years old!" 

We have got a debt-reduction program 
wil l  be channeled t o  off-farm investment. 

running for the next 12 months, but  afterthat the money 
I want to  retire young enough to enjoy what we have 

been working towards for the last 20 or 30 ears M boss is 77 and is still working on the farm. If I Y .. am that  fit when I am his age, I want to,be tourlng around the world. 
I I t  has opened up our lives. We are now looking a t  off-farm investment, as capital investment 

on-farm is not that  great. We are not g o i n j  t o  invest i n  new machinery bu t  are going to invest i n  
contractors to do any work we can't do.   here is no point buying new machinery, as it depreciates. 
Instead, we wil l  buy shares and invest o f f  thiefarm.~his proves that  you can farm on 120 cows, you 
don't have to get big, and you don't have t o  h i l k  a lo t  o f  cows. l t just  depends what you do wi th your 
money. If only we could educate the youngkfarmers t o  think ahead instead buying the largest 55 
Commodore or the latest dual cab. I f011owCd the same track for a few years unti l  we sat down and 
worked out  where we were going and w h e d  we could be. We made a few mistakes in  the past, b u t  
the past is the past. 

Feedbock from the statewide committee: 
This story generated lots o f  discussion. But is it really about profitability or quality o f  life or 
changes in  farm practice? 
The general consensus was that there 
about profitability. 

needed t o  be more detail in  the story for it to be clearly 

It is a really powerful story that  shoys considerable change. 
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per for the breakthrough that of deinstitution 
a computer that could truly 

opeful than ever that they had 
"We'd like to do a . The computer program passed 

the nature of services offered, and descrip- iled case histories may also be of con- 
tions from clients about the nature and re- 

Legislative Auditing and M 

sota that included case studies in each re- intent, such case histories would be 

those programs that are within their site visits and program monitoring need not 
nsdlcbon or legslatwe district. More neglect the possibility for including more 
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global statements about statewide patterns cases. Thus, qualitative methods used for 
in programs, or even nationwide pattern. It legislative monitoring allow one to docu- 
is quite possible through content analysis to ment common patterns across programs as 
identify major patterns of program opera- well as unique developments within specific 
tions and outcomes for a number of separate programs. 

Futuring Applications: Anticipatory Research 
and Prospective Policy Analysis 

7 am often surprised, but I am never taken by surprise. 
u 

-Robert E. Lee, U.S. Civil War general 

Lee's statement captures, in essence, eas called Project Future. Part of the devel- 
what it means to anticipate the future. Our opment effort involved teams of community 
rapidly changing world has increased inter- members interviewing people in their own 
est in and need for futures studies. Such communities about their visions, expecta- 
work has moved beyond the supermarket tions, hopes, and fears for the future. The 
tabloids to become a focus of scholarly in- community teams then analyzed the results 
quiry (e.g., Helmer 1983). Much futures and used them to construct alternative fu- 
work involves statistical forecasting and ture scenarios for their community. The 
computer simulations. There are, however, comm~mity next reviewed these scenarios, 
also qualitative inquiry futuring research changed them through discussion, and se- 
strategies. lected a future to begin creating. (This is also 

One important futuring tool is scenario a form of participatory research discussed 
construction (Edmunds 1978; Godet 1987; earlier in this chapter.) Ethpograpluc futures 
Fitzsimmons 1989). Scenarios are narrative research can be part of a community devel- 
portrayals of future systems. A scenario can opment process (Domaingue 1989; Textor 
be constructed for an organization, a corn- 1980). I 

munity, a farming system, a society, or any The Evaluation Unit of the U.S. General 
other unit of interest. Useful scenarios are Accounting Office (GAO) developed meth- 
highly descriptive. One technique for writ- ods for "prospective studies" to help policy- 
ing scenarios is to base the scenario on imag- makers anticipate the implications and con- 
ined future fieldwork. The scenario is writ- sequences of proposed laws. Prospective 
ten as if it were a qualitative study of that studiescanincludeinterviewingkey knowl- 
future system. As such, it would include in- edgeables in a field to solicit the latest and 
terview results, observational findings, and best thinking about a proposal, sometimes 
detailed descriptions of the phenomenon of feeding back the findings for a second round 
interest. of interviews (a qualitative Delphi tech- 

Qualitative methods can also be used to nique). Prospective methods can also in- 
gather the data for scenario development. clude doing a synthesis of existing knowl- 
TheMinnesotaExtensionSelviceundertook edge to pull together a research base that 
a community development effort in rural ar- will help inform policy making. The GAO 

I 
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handbook Prospectiue Metlzods (1989) includes futuring research efforts. Constructing fu-' 
attention to qualitative and quantitative s d -  tures scenarios can also be an effective way 
thesis techniques, with particular attenti& to contextualize evaluation findings and rec- 
to the problem of drawingtogether diverde ommendations, to help decision makers 
data sources, including case studies. Indeed, think about the varying future conditions 

I the Prospective Methods guidebook presents that could affect implementation of alterna- 
much of the material in a case study format. tive recommendations (Patton 1988d, 1997a: 

Rapid reconnaissance fieldwork can also 328-29). 
be used for anticipatory or futuring ri- In summary, while most evaluation work 
search. Being able to get into the fielh involves looking at the effectiveness of past 

I quickly to get a sense of emerging develog- efforts in order to improve the future effec- 
ments can be critical to futures-oriented hveness of interventions, a futuring per- 
needs assessment teclmiques and forward- spective involves anticipatory research and 
looking planning processes. The conterk forward thinking in order to affect current 

I analysis techniques of qualitative inqujr, actions toward creating desirable futures. 
especially ~eedia analysis (Naisbitt anb Qualitative inquiry can play a role in both 
Aburdene 1990; Merriam and ~ a k o w J r  studies of the past and anticipatoryresearch 

. 1988; Naisbitt 1982), are central to manb on the future. 
I 
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I 

I 
Breaking the Routine: 1 I 
Generating New Insights 1 

I 
Being futures oriented includes being 

open and flexible. Both individuals and or- 
ganizations can easily become trapped + 
routine ways of doing things, including rou- 
tine ways of thinking about and conducting 
evaluations or engaging in research. Thus,II 
end this chapter with one final rationale fdr 

I 
using qualitative methods: breaking the rou- 
tine or "making the familiar strange;" 
(Erickson 197310). Programs and organiza- 

I 
tions that have established ongoing evalua- 
tion systems or management information 
approaches may have become l d e d  into a 

.A I 
routine of producing statistical tables that 
are no longer studied with any care. Inerh;a 
and boredom can seriously reduce the us& - 

I 
fulness of program evaluation results. After 

I 
program staff or other decision makers have 

I 
seen the same statistical results used in tty 
same kinds of statistical tables year after 
year, those results can begin to have anumb- 
ing effect. Even though the implications bf 
those results may vary somewhat from year 

I 
to year, the very format used to report the 
data can reduce the impact of the reports. 

Mao Tse-tung commented on the t y -  
dency of human beings to settle into numb- 
ing routines when he said that a revolution'is 

I 
needed in any system every 20 years. Revo- 
lutions in the collection of evaluation data 
may be needed much more often. One s u b  
revolution may be to introduce a totally new 

I 
approach to evaluation simply for the pur- 
pose of attracting renewed attention to tke 
evaluation process. At the time, & a n d g  
the method may produce new insights orlat 
least force people to deal with the old h- 
sights in a new way. 

Of course, collection of qualitative data 
can also become routine. Programs based bn 
a humanistic philosophy and/or programs 
with an emphasis on individualization may 

three weeks later 
riding his motor 

ad no&- ory and practice-orient 
he ex- in evaluation and org 

myself serv- ment. 
Practical applications of qualita 

tor as it does to 

tions. Exhibit 4.8 lists the applications of- derpinnings to qualitative inquiry, the prac- 
fered in this chapter, situations and ques- tical applications come down to a few very 
tions for which qualitative methods are basic and simple ideas: Pay attention, listen 

As Iwas completing this book, my local cof- particularly appropriate. These are by no and watch, be open, think about what you 
fee shop went out of business. It had been means exhaustive of the possibilities for ap- hear and see, document systematically 
open only two years, having been part of a plying qualitative approaches, but they sug- (memory is selective and unreliable), and 
surge of new coffee shops that sprang up 
throughout the United States as Americans The story of the invention of modern run- 
fell in love with cappuccino. This particular 
coffee shop was unique because it was also 
a biker hangout. That is, it catered to aficio- 
nados of large Harley-Davidson motorcy- 
cles affectionately called "Hawgs." The 
owners, Scott and Connie, a young bus- (2000) has reported that members of the de- ducing the weight of shoes clearly improved 
band-and-wife team, were also bikers. Be- sign profession have begun using qualita- performance, but problems of tracbon re- 
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Studies Focusing o n  Quality 
Understanding and illuminating quality 
Quality assurance 

Evaluation Applications 
Outcomes evaluation 
Evaluating individualized outcomes 
Process studies 
Implementation evaluation 
Logic models and theories of action 
Evaluability assessments 
Comparing programs: Focus on diversity 
Prevention evaluation Organizational development Web site: whw.mnodn.org 
Documenting development over time and investigating system chang 

Evaluation Models 
Organizational Development Network: w?iw.ODNetwork.org I 

Goal-free evaluation 
Transaction models: ~espbnsive and illuminative evaluation 
Connoisseurship studies 
Utilization-focused evaluation 

Interactive and Participatory Applications 
Personalizing and humanizing evaluation 
Harmonizing program and evaluation values 
Developmental applications: Action research, action learning, reflective practice, and 

learning organizations 
Appreciative inquiry 
Participatory research and evaluation: Valuing and facilitating collaboration 
Supporting democratic dialogue and deliberation 
Supporting democracy through process use: Helping the citizenty weigh evidence and th in 

Special Applications 
Unobtrusive measures 
State-of-the-art considerations: Lack o f  proven quantitative instrumentation 
Confirmatory and elucidating research: Adding depth, detail, and meaning to quantitative 

Rapid reconnaissance 
Capturing and communicating stories 
Legislative monitoring and auditing 

ma ined .  A running coach, B i l l  Bowerman,  O n e  m o r n i n g  w h i l e  h e  w a s  making w a f -  

went i n t o  t h e  sneaker business in 1962. H e  fles, h e  h a d  anidea.  H e  hea ted  a p iece  o f  rub- 

p a i d  close a t ten t ion  t o  t h e  in terest  in ber in t h e  waf f le  i r o n  t o  p r o d u c e  t h e  f i r s t  

l i gh te r -we igh t  .shoes and the  p rob lems o f  waff le-shaped sole p a t t e r n  t h a t  became t h e  

traction. w o r l d  s tandard fo r  running shoes ( ~ a n a t i  . 

1 6. Evaluation Center a t  Western Michigan ~nivers i ty :  www.wmich.edu/evalctr/ I 
7. World Bank Evaluation Unit Web site: w~w.wblnOOI8.worldbank.org,wbies/wbievalun.f 

8. Empowerment Evaluation: 
www.stanord.edu/-davidf/EmpowermeptWorkshopCSAP/sldOOl .htm 

I 

1 9. IVSA@pdomain.uwindsor.ca: international Visual Sociology Association; to  subscribe, 

I send this message t o  l is tser~@~domain.~~indsor.ca:  subscribe ivsa ourname 

I NOTE: These sites and subscription details may chinge. nor is this list exhaurtive.This list is meant to be sug- 
gestive of the qualitative analysis resources available through the Internet. For other Internet resources, see 
Chapter 1, Exhibit 1.5; Chapter 3, Exhibit 3.7; andichapter 8, Exhibit 8.3. 

I 
-- 

I 
1987:298-99). Subsequently, engineers a n d  f i e l d w o r k  and highly sk i l l ed  in te rv iew ing ,  
compute rs  w o u l d  b e  u s e d  t o  des ign  a n d  test ' t h e  essence o f  qua l i ta t i ve  inquiry i s  pay& 
t h e  bes t  w a f f l e  pa t te rns  f o r  d i f fe ren t  athletiA attention, b e i n g  o p e n  t o  w h a t  t h e  w o r l d  h a s  
purposes. B u t  the  i n i t i a l  d i scovery  camd t o  s h o w  us, and thinking a b o u t  w h a t  i t  
f r o m  Bowerman's p a y i n g  attention, be in& means.  C. Wright M i l l s  (1961) q u o t e d  N o b e l  
open, m a k i n g  connections, d r a w i n g  o n  per! P r i z e  winning phys ic i s t  Percy Bridgman in 
sona l  experience, g e t t i n g  a feel  f o r  w h a t  w a j  th i s  regard:  

I possible, exploration, d o c u m e n t i n g  h i s  iniT 
t i a l  results, and a p p l y i n g  w h a t  h e  G a m e d .  1 There i s  n o  scientific method as such, bu t  the 

W h i l e  la te r  chapters will present  in de ta i l  v i ta l  feature o f  the scientist's procedures has 
1 techniques f o r  increasing t h e  v a l i d i t y  a n d  re- beenmerely to do  his utmostwi th his mind, no 

l i a b i l i t y  o f  qua l i ta t i ve  da ta  t h r o u g h  r igo rous  I iiolds b n e d  (p. 58) 



Total trust and complete skepticism are twin e field. All things in 
moderation, especially trust and skepticism. 

* Evaluators are presumed guilty until proven 

* Make sure when you yield to temptation in the field that it appears to have 
something to do with what you are studying. 

* A fieldworker should be able to sweep the floor, carry out the garbage, carry in 
the laundry, cook for large groups, go without food and sleep, read and write by 
candlelight, see in the dark, see in the light, cooperate without offending, sup- 
press sarcastic remarks, smile to express both pain and hurt, experience both pain 
and hurt, spend time alone, respond to orders, take sides, stay neutral, take risks, 
avoid harm, be confused, seem confused, care terribly, become attached to noth- 
ing. . . . The nine-to-five set need not apply. 

Always carry extra batteries and getaway money. 

-From Halcolm's Fzeldzuork Lows 



I 
I 

T h e  Fi rs t  Evaluation 1 I 
I The young people gathered a r o d d  Halcolm. "Tell us again, Teacher of Many 

Things, about the first evaluation." / 
"The first evaluation," he began, fwas conducted a long, long time ago, in an- 

cient Babylon when Nebuchadnezzar was king. Nebuchadnezzar had just con- 
quered Jerusalem in the third year ofjthe reign of Jehoiakim, King of Judah. Now 
Nebuchadnezzar was a shrewd ruler. He decided to bring carefully selected 
children of Israel into the palace for special training so that they might be more 
easily integrated into Chaldean cul&re. This special program was the forerun- 
ner of the compensatory education $rograms that would become so popular in 
the 20th century. The three-year probam was royally funded with special allo- 
cations and scholarships provided hy Nebuchadnezzar. The ancient text from 
the Great Book records that 

I 

the king spake unto Ashpenaz the master of his eunuchs that he should bring cer- 
tain of the children of Israel, and of d e  king's seed, and of the princes; children in 
whom was no blemish, but well-favo4ed and skillful in all wisdom, and cunning in 
knowledge, and understanding scienie, and such as had ability in them to stand in 
the king's palace, and whom they might teach the learning and the tongue of the 
Chaldeans. ~ 

And the king appointed them a daily provision of the king's meat, and of the 
wine which he drank; so nourishing &em three years, that at the end thereof they 
might stand before the king. (Daniel i:3-5) ~ 
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"Now this program had scarcely! been established when the program director, 
Ashpenaz, who happened also to qe prince of the eunuchs, found himself faced : 
with a student rebellion led by a radical named Daniel, who decided for religious 
reasons that he would not consume! the king's meat and wine. This created a seri- 

J 
ous problem for the director. If Daruel and his coconspirators did not eat their dor- - 

mitory food, they mightfare poorl# in the program and endanger not only future 
program funding but also the proham director's head! The Great Book says: .. 

I 
I - 

But baniel purposed in his heart that he would not defile himself with the portion of 
the king's meat, nor with the winel which he drank; therefore he requested of the 

- -  prince of the eunuchs that he mightlnot defile himself. 
And the prince of the eunuchs sajd unto Daniel, I fear my lord the king, who hath 

appointed your meat and your drink; for why should he see your faces worse liking 
than the children which are of your sbrt? Then shall ye make me endanger my head to 
the king. (Daniel 1% 10) ! 

1 
sed tistory's first educati 

gram evaluation. He and three friends (Hananiah, Mishael, and Azariah) would 
be placed on a strict vegetarian dieit for ten days, while other students continued 
on the king's rich diet of meat and Yine. At the end of ten days the program direc- 
tor would inspect the treatment group for any signs of physical deterioration and 
judge the productivity of Daniel's alternative diet plan. Daniel proposed the ex- 
periment thusly: I 

I 

Prove thy servants, I beseech thee, ten days; and let them give us pulse to eat, and wa- 
ter to drink. Then let our countendces be looked upon before thee, and the counte- 
nance of the children that eat of the $ortion of the king's meat: and as thou seest, deal 
with thy servants. I 

SO he consented to them in this mhter, and proved them ten days. (Daniel 122-14) 
I 

"During the ten days of waiting Ashpenaz had a temble time. He couldn't 
sleep, he had no appetite, and he Lad trouble working because he was preoccu- 
pied worrying about how the eval?ation would turn out. He had a lot at stake. Be- 
sides, in those days they hadn't quite worked out the proper division of labor so he 
had to play the roles of both progrbm director and evaluator. You see. . . ." 

The young listeners interrupted Halcolm. They sensed that he was about to 
launch into a sermon on the origin4 of the division of labor when they still wanted 
to hear the end of the story about t$e origins of evaluation. "How did it turn out?" 
they asked. "Did Daniel end up lobking better or worse from the new diet? Did 
Ashpenaz lose his head?" I 

"Patience, patience," Halcolm pleaded. "Ashpenaz had no reason to worry. 
The results were quite amazing. The Great Book says that 

I 

Thus, Melzar took away thqportion of their meat, and the wine that they sho 
drink; and gave them pulse. 

As for these fow children, God gave them knowledge and skill in all learning 
wisdom; and Daniel had understanding in all visions and dreams. Now at the en 

the days that the kinghad said he should bringthem in, thenthe prince of the eunu 
brought them in before Nebuchadnezzar. And in all matters of wisdom and un 
standing, that the king inquired of them, he found them ten times be 
magicians and astrologers that were in all his realm. (Daniel 1:15-18 

"And that, my children, is the story of the first evalua 
old days when evaluations really got used. Made quite 
and Daniel. Now off with you-and see if you can do as we 

at the end of ten days theircounten4ces ap~eared fairer and fatter in flesh thanall the 
children which did eat the portion of the king's meat. 

I 1 
I 

A Meta-Evaluation other things, aside from a change in 
either group was involved in that mi 
have explained the outcomes observ 

A meta-evaluation is an evaluation of an 
evaluation. A great deal can be lea . Possibility of interaction e 
about evaluation designs by conducting a the diet and the students 
meta-evaluation of history's first program 
evaluation. Let us imagine a panel of exp 
conducting a rigorous critique of this ev 
ation of Babylon's compensatory educ 
program for Israeli students: - - 

1. Small sample size (N = 4). 

2. Selectivitybias because recruitment into 
the program was done by "creaming," 
that is, only the best prospects among 
the children of Israel were brought into 
the program. 

3. Sampling bias because students were 
' self-selected into the treatment group 

(diet of pulse and water). 

4. Failure to clearly specify and control the 
nature of the treatment, t h ~ ~ s  allowing 
for the possibility of treatment contami- 
nation because we don't know what 

7. Outcome measurement poorly opera- 
tionalized and nonstandardized. 

8. Single observer with deep personal in- 
volvement in the program introduces 
possibility of selective perception and 
bias in the observations. 

9. Validity and reliability data are not re- 
ported for the instruments used to mea- 
sure the final, summative outcome ("he 
found them ten times better than all the 
magicians and astrologers"). 

10. Possible reactive effects from the stu- 
dents' knowledge that they were being 
evaluated. 
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Despite all of these threats to internal va- The information he needed concerned the 
lidity, not to mention external validity, the consequences of that specific change and 
information generated by the evaluations only that specific change. He showed no in- 
appears to have been used. The 10-day for- terest in generalizing the results beyond 
mative evaluation was used to make a major those four students, and he showed no inter- 
decision about the program, namely, to est in convincing others that the measures he 
change the diet for Daniel and his friends. made were valid and reliable. Only he and 
The end-of-program summative evaluation D a ~ e l  had to trust the measures used, and 
conducted by the king was used to judge the so data collection (obsemation of counte- 
program a success. (Daniel did place first in nance) was done in such a way as to be 
his class.) Indeed, it would be difficult to meaningful and credible to the primary in- 
find a more exemplary model for the uses of tended evaluation users, namely, Ashpenaz 
evaluationinmaking educational policy de- and Daniel. If any bias existed in his obser- 
cisions than this "first evaluation" con- vations, given what he had at stake, the bias 
ducted under the auspices of Nebuchad- would have operated against a demonstra- 
nezzar so many years ago. This case s h ~ d y  is tion of positive outcomes rather than in fa- 
an exemplar of evaluation research having vor of such outcomes. 
an immediate, decisive, and lasting impact While there are hints of whimsy in the 
on an educational program. Modem evalua- suggestion that this first evaluation was ex- 
tion researchers, flailing away in seemingly emplary, I do not mean to be completely fa- 
futile efforts to affect contemporary govern- cetious. I am serious in suggesting that the 
mental decisions, can be forgiven a certain Babylonian example is an exemplar of uiili- 
nostalgia for the "good old days" in Babylon zation-focused evaluation. It contains and il- 
when evaluation really made a difference. lustrates all the factors modem evaluation 

But sho~dd the results have been used? researchers have verified as critical from 
Given the apparent weakness of the evalua- studies of utilization (Patton 1997a). The de- 
tion design, was it appropriate to make a cision makers who were to use findings gen- 
major program decision on the basis of data erated by the evaluation were clearly identi- 
generated by such a seemingly weak re- fied and deeply involved in every stage of 
search design? the evaluation process. The evaluation ques- 

I would argue that not only was use im- tion was carefully focused on needed infor- 
pressive in this case, it was also appropriate mation that could be used in the making of a 
because the research design was exemplary. specific decision. The evaluation methods 
Yes, exemplary, because the study was set up and design were appropriately matched to 
in such a way as to provide precisely the in- the evaluation question. The results were 
formation needed by the program clirector understandable, credible, and relevant. 
to make the decision he needed to make. Feedback was immediate and utilization 
Certainly, it is a poor research design to was decisive. Few modem evaluations can 
study the relationship between n~~trition meet the high standards for evaluation set 
and educational achievement. It is even a by Ashpenaz and Daniel more than 3,000 
poor design to decide if all students should years ago. 
be placed on a vegetarian diet. But those This chapter discusses some ways in 
were not the issues. The question the direc- which research designs can be appropri- 
tor faced was whether to place four specific ately matched to evaluation questions in an 
students on a special diet at their request. attempt to emulate the exemplary match be- 

tween evaluation problem and research d k  
sign achieved in the Babylonian evaluatioi. 
As with previous chapters, I shall emphasizL 
the importance of being both strategic anh 

1 practical in creating evaluation designs. Be- 
ing strategic begins with being clear about 
the purpose of the intended research or eval- 
uation. 

~ 

alternative purposes along a continuum 
from theory to action: 

1. Bnsic resenrclz: To contribute to funda- 
mental knowledge and theory 

2. Applied research: To illuminate a societal 
concern 

3. Slinr~nntive evnluntion: To determine pro- 
gram effectiveness 

9 Clarity  bout 'Purpose: 1 4. Formative evnluntion: To improve a pro- 
A Typology ~ gram 

Purpose is the controlling force in researd. 5. Action resenrcl~: To solve a specific prob- 
Decisions about design, measurement, lem 
analysis, and reporting all flow from 
pose. Therefore, the first step in a resear+ Basic and applied researchers publish in 
process is getting clear about purpose. ~ h k  scholarly journals, where their audience is 
centrality of purpose in making methode other researchers who will judge their con- 
decisions becomes evident from examinink tributions using disciplinary standards of 
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d all be quite different from the 
evaluation undertaken by Ash- 

ose is to understand and explain. date, is markedly short of "universal truths." 
Basic researchers typically work within Nevertheless, generalizations across time and 
ecific disciplines, such as physics, biology, space remain the Holy Grail of basic re- 

sychology, economics, geography, and so- search and theory. 

disciplines. Each discipline is organized sertations. Each discipline has its own tradi- 
around attention to basic questions, and the tions, nonns, and rules for deciding what 
research within that discipline derives from constitutes valid research in that discipline. 

ing or development of theory. No generail- methods. Different audiences. Different concern about those basic questions. Exhibit To be published in the major journals of any 
izations. No scholarly publication. NO elab- kinds of research. 5.1 presents examples of fundamental ques- particular discipline, scientists m ~ ~ s t  engage 
orate report on methods. Just find out what These are examples of how purpose can tions in several disciplines. in the kind of research that is valued by the 
would happen to inform a single decision vary In the next section, I shall present a The fundamental questions undergirding researchers in that disciplinary tradition. 
about a possible program change. The Par- more formal framework for distinguishing each discipline flow from the basic concerns Chapter 3 reviewed theoretical traditions 
tiupants in the program were involved these five different research purposes and and traditions of that discipline. Researchers closely associated with qualitative inquiry, 
the study; indeed, the idea of puttingthe diet examine in more depth the implications of working within any specific disciplinary tra- for example, ethnography and phenomenol- 
to an empirical test originated with ~ a n i h .  for making design deu- strive to make a contribution to ogy. Qualitative inquiry also contributes to 
In short, we have a verynice example of sim- sions. Previous chapters have presented the edge in that discipline and thereby basic research through inductive theory de- 
ple formative evnluntio~z. 

I nature and strategies of qualitative inquiry, contribute to answering the fundamental velopment, a prominent example being the 
The king's examination of Program Par- philosophical and theoretical foundations, questions of the discipline. The most presti- "grounded theory" approach of Glaser and 

tiupants at the end of three Years was quite and practical applications. In effect, the 
&fferent. We might infer that the was reader has been presented with a large ar- 
judging the overall value of the Program. ray of options, alternatives, and variations. on under investigation. Basic researchers that emerges from close involvement and di- 



216 QUALITATIVE DESIGNS AND DATA COLLECTION 

und that local artisans do not have tdtal on environmental studies often involves re- 
m in their attempts fo create mar+et searchers from a ntunber of disciplines. In 
since they are restricted by their abp- agricultural research, the field of integrated 

Anthropology What is the nature of culture? s and the labor and capital they can mobi- pest management (IPM) includes research- 

How does culture emerge? e. This is a classic example of interdidci- ers from entomology, agronomy, agricul- 

How is it transmitted? linary theory generation and testihg tural economics, and horticulture. Fields of 

What are the functions of culture? ridging economics, ethnology, and ecolob interdisciplinary research in the social sci- 

Psychology Why do individuals behave as they do? 
How do human beings behave, think, feel, and k 
What is normal and abnormal i n  human develop 

Sociology What holds groups and societies toge 
How do various forms o f  social organ 

functions? 
What are the structures and processes o f  human social organizations? 

Political science What is the nature o f  power? 
How is power organized, created, distributed, a 

Economics How do societies and groups generate and distribute scarce resources? 

How are goods and services produced and distributed? 
What is the nature of wealth? 

Geography What is the nature o f  and variations in  the earth's surface and atmosphere? 
How do various forms o f  life emerge in and relate t o  variations in  the earth? 
What is the relationship between the physical characteristics o f  an area 

and the activities that take place in that  area? 

Biolo hat is the nature o f  life? 
hat are variations in the forms o f  life? 

How have life forms emerged and how do they change? 

rect contact with the empirical world. Basic 
qualitative research typically requires a rela- 
tively lengthy and intensive period of field- 
work. The rigor of field techniques will be 
subject to peer review. Particular attention 
must be given to the accuracy, validity, and 
integrity of the results. 

An example of interdisciplinary theory 
development comes from work in basic eco- 

I 
nornic anthropology studying craft com- 
mercialization and the product differentia- 
tion that ordinarily accompanies increased 
craft sales. Artisans in emerging markets, 

such as those in rural Mexico, typically inno- 
vate and develop specialties in an attempt to 
establish a nicl~e for themselves in a complex 
economic environment. Chibnik's (2000) ba- 
sic research on commercial woodcarving in 
Oaxaca has led to the theory that such mar- 
ket segmentation resembles the later stages 
of product life cycles described in the busi- 
ness literature and is somewhat analogous 
to the proliferation of equilibrium species in 
mature or climax stages of ecological succes- 
sions. Chibnik examined both market de- 
mands and the initiative of artisans and 

1 ences include gerontology, criminal justice 
Applied Research studies, women's studies, and family re- 

search. Exhibit 5.2 offers examples of ap- 
I A ~ ~ I ~ ~ , . J  on human and plied i~zterdisciplinn y research questions for 

societal problems. In the example just citdd, economic anthrO~olOw ~ ~ ~ d o l o g y ,  
had Chibnik examined the problem of creht- politica1 geography, and educational and or- 
ing new markets for rural artisans and bf.. ganizational development. Notice the dif- 
fered possible solutions for increased m&- ference between these questions and the 
keting, the work have constitutAd kinds of questions asked by basic research- 
applied rather than basic research. ~h~ ers in Exhibit 5.1. Applied researchers are 
pose of applied research is to contribyte m g  to understand how to deal with a sig- 
knowledge that will help people understyd nificant societal problem, while basic re- 
the nature of a problem in order to interveye, ~e~rchers  are trying to understand and ex- 
thereby allowing human beings to more ?f- plain the basicnature of some phenomenon. 
fectively controltheir environment. Whilejn Applied qualitative researchers are able 
basic research the source of questions is tfie to bring their personal insights and experi- 
traditions within a scholarly discipline, ences into any recommendations that may 
applied research the source of questions is in emerge because they get especially dose to 
the problems and concerns experienced dy the problems under study during fieldwork. 

1 
people and articulated by policymakers. I Audiences for applied research are typically 

Applied researchers are often guided dy policymakers, directors and managers of in- 
the findings, understandings, and explank- tervention-oriented organizations, and pro- 
tions of basic research. They conduct studiks fessionals working on problems. Timelines 
that test npplicntioizs of basic theory and dis- for applied research depend a great deal on 
ciplinary knowledge to real-world problems 
and experiences. The results of applied re- 
search are published in journals that special- 
h e  in applied research within the traditions 
of a problem area or a discipline. 

societal concerns have given rise to a vdi- 
ety of new fields that are interdisciplinary h 
nature. These emerging fields reflect the 
long-standing criticism by policymake?s 
that universities have departments but soci- 
ety has problems. Applied interdi~ci~linaiy 
fields are especially problem oriented rathQ 
than discipline oriented. For example, woik 

the timeliness and urgency of the problem 
being researched. A good example of ap- 
plied research is Emerging Drug Problems, a 
work sponsored by the U.S. General Ac- 
counting Office (1998) that examined new 
street drugs, recent research on addiction, 
and alternatives for public policy 

In contrast to basic researchers, who ulti- 
mately seek to generalize across time and 
space, applied research findings typically 
are limited to a specific time, place, and con- 
dition. For example, a researcher studying 
the nature of family problems in the 1980s 
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history's "first evalu 
chapter, evaluators 

tiveness to inform major decisions about 
whether a program should continue and (2) 

It is hoped that the inte formative evaluations that aim to improve 

will be effective in he1 
lems. However, the e 

product for the purpose of saying that 
of evaluation and policy research to test 
effectiveness of specific solutions and summing-up judgment or a summit (from tion) funding to more permanent fun&g, 
man interventions. the mountabtop) decision, for example, to or it may lead to program or policy temina- 

While applied research seeks to expand a pilot program to new sites ormove tion. Summative evaluations seldom rely 
stand societal problems and identify situations. A summative decision implies a it from temporary (pilot test or demonstra- entirely, or even primarily, on qualitative 
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data a& naturalistic inquiry because of de- 
cision makers' interest in measuring stan- 
dardized outcomes, having controlled com- 
parifions, and making judgments about 
effectiveness from relatively larger samples 
with statistical pre-post and follow-up re- 
sults. Qualitative data in summative evalua- 
tions typically add depth, detail, andnuance 
to quantitative findings, rendering insights 
throughilluminative case studies and exam- 
ining individualized outcomes and issues of 
quality or excellence-applications dis- 
cussed in Chapter 4. Harkreader and Henry 
(2000) have provided an excellent discus- 
sion of the challenges of rendering sum- 
mative judgments about merit and worth; 
they use as their example comparative 
quantitative performance data from Georgia 
schools to assess a democratic reform initia- 
tive. Fetterman (2000b) shows how qualita- 
tive data can be the primary basis for a 
summative evaluation. His evaIuation of 
STEP, a 12-month teacher education pro- 
gram in the Stanford University School of 
Education, included fieldwork immersion 
in the program, open-ended interviews with 
all students, focus groups, observations of 
classrooms, interviews with faculty, digital 
photography of classroom activities, and 
qualitative analysis of curricular materials, 
as well as a variety of surveys and outcome 
measures. The summative evaluations of a 
democratic reform initiative in Georgia and 
of Stanford's STEP program both followed 
and built on extensive formative evalua- 
tion work, the purpose of which we now 
examine. 

Formative evaluations, in contrast to 
summative ones, serve the purpose of im- 
proving a specific program, policy, group of 
staff (in a personnel evaluation), or product. 
Formative evaluations aim at forming (shap- 
ing) the thing being studied. No attempt is 
made in a formative evaluation to generalize 
findings beyond the setting in which the 

evaluation takes place. Formative ev search) cannot be thought of as fixed or informal, the people in the situation are of- 
exhaustive; rather, this typology provides ten directly involved in gathering the 
general guidance to major formations in tqe information and then studying themselves, 

and evaluability assessments (see research landscape without charting eveI;y and the results are used internally to attack 

4). Formative evaluations often rely hill and valley in that varied and complex specific problems w i a  a program, organi- 
1 

territory that research has become. I zation, or community. While action research 
may be used as part of an overall organiza- 

Although formative and summ I tional or community development process, Action-Oriented, 
main the most basic and classic dis I it most typically focuses on specific prob- 

in evaluation, other evaluation purpos I lems and issues within the organization or 

I community rather than on the overall ef- 
fectiveness of an entire program or organi- 

(Patton 1996b). New purposes include ongo- zation. Thus, along this theory-to-action- 
ing "developmental evaluation" for pro- research continuum, action research has the 

narrowest focus, 
The findings of formative evaluation and 

process by action research are seldom disseminated be- 
or erg?- yond the immediate program or organiza- 
lems in tion within which the study takes place. In 

1989). many instances, theremay not even be a full 
ity for data-based decisionmaking and con- As a result, the distinction between researah written research report. Publication and dis- 

and action becomes quite blurred and the re- semination of findings are more likely to be 
search methods tend to be less systematic, through briefings, staff discussions, and oral 
more informal, and quite specific to the communications. Summaries of findings 
problem, people, and organization for and recommendations will be distributed 
which the research is undertaken. I for discussion, but the formality of the re- 

Both formative evaluation and action re- porting and the nature of the researchpubli- 
search focus on specific programs at specific cations are quite different from those in ba- 

tion studies are now designed to generate points in time. There is no intention, typi- sic, applied, or even summative evaluation 

generalizable knowledge about effective cally, to generalize beyond those specific set- research. 

practices across different projects or pro- tings. The difference between formative An example of action research comes 

grams based on cluster evaluations, lessons evaluation and action research centers on from a small rural community in the Mid- 

learned, "better" practices, and meta-analy- the extent to which the research is system- west in which the town board needed to de- 

ses (Patton 1997a:70-75). This knowledge- atic, the different kinds of problems studieh, cide what to do with a dilapidated building 

generating approach to evaluation research, and the extent to which there is a special role on a public park. They got ahigh school class 

to the extent that it aims to discover general for the researcher as distinct from the people to put together a simple telephone survey to 

principles of effective practice rather than solicit ideas about what to do with the build- 
render judgment about the merit or worth ing. They also conducted a few focus groups 

of a specific intervention, falls roughly in local churches. The results showed that 
within the category "applied research" in For- the townspeople preferred to fix up the 

this theory-to-action continuum. However, focuses on ways of im- building and restore it as a community cen- 

the emergence and increased importance of veness of a program, a ter rather than tear it down. The action re- 

knowledge-generating evaluations illus- y, an organization, a product, or a staff searchprocess took about amonth. Based on 

bate why these five categories (basic, ap- rch, by way of contrast, the findings, a local committee was formed 

plied, summative, formative, and action re- to seek volunteers and funds for the restora- 
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research. 

ions and strongemotions. Basic and applied The Purpose of 
researchers, for 'example, would often dis- Purpose Distinctions 
pute even calling formative and action re- 

the points along the con&uum. Part of what designs. mere are 
determines where a particular kind of re- Limited resources, limi 

tinUumbecausedifferentpurposestypica]~y would consider good research excludes' 

lead to different ways of conceptualizFg even some applied research because it may 

problems, different designs, different types not mE&.fest the conceptual and , 

of data gathering, and different ways of pub- retical rigor in real-world situations thatba- 

licizing and disseminating fin&gs. These sic researchers value. Formative and action 

are only partly issues of scholarship. Po!-, researcl~ers, on the other hand, may attack 

tics, paradigms, and values are also part bf . basic research for being esoteric and irrele- 

the landscape. choices involved, and the implications of one or a few questions UI great depth or to 
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6 . z ~  8 3 m . ~ ~  asic research What are vari n types of  families and what functions do those 

variations serv 

earch W h i t  is the divorce rate~among different kinds of  families in the United States 
and what explains differint rates of  divorce among different groups? 

e What is the overall effectiveness of  a publicly funded educational program 
that teaches family members communication skills where the desired 
program outcomes are enhanced communications among family members, 

m L. U - - - 
e m = o z  a greater sense of  satisfartion with family life, effective parenting 

practices, and reduced risk of  divorce? 

How can a program teac/ling family communications skills be improved? What 

Action research A self-study in a particular organization (e.g., church, neighborhood center) t o  
figure out what activitiei would be attractive to families with children o f  dif- 
ferent ages to solve the problem of  low participation in family activities. 

I 

tudy many questions but in less depthb And always there are fundamental con- 
the "boundary problem" in naturalistic in- straints of time and resources. 
quiry (Guba 1978). Once apotential set of in- Converging on focused priorities typi- 
quiry questions has been generated, it is nec- cally proves more difficult than the chal- 
essary to begin the process of prioritizing lenge of generating potential questions at 
those questions to decide which of them the beginning of a study or evaluation. Doc- 
ought to be pursued. For example, for an toral students can be especially adept at 
evaluation, should all parts of the program avoiding focus, conceiving instead of 
be studied or only certain parts? Should all sweeping, comprehensive studies that make 
clients be interviewed or only some subset the whole world their fieldwork oyster. In 
of clients? Should the evaluator aim at de- evaluations, once involved users begin to 

vi scribing all program processes or only cer- take seriously the notion that they can learn 
tain selected processes in depth? Should all from finding how whether what they think 
outcomes be examined or only certain out- is being accomplished by a program is what 
comes of particular interest to inform a is really being accomplished, they soon gen- 
pending decision? These are questions &at erate a long list of things they'd like to find 
are discussed and negotiated with intended out. The evaluation facilitator's role is to 
users of the evaluation. In basic research, help them move from a rather extensive list 
these kinds of questions are resolved by the of potential questions to a much shorter list 
nature of the theoretical contribution to be of realistically possible questions and finally 
made. In dissertation research, the doctoral to a focused list of essential and necessary 
ornmittee provides guidance on focusing. questions. 

224 
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cally produce a wealth of detailed data 
depth. A about a much smaller numb= of people and 

nt-teacher cases. 
However, the breadth versus depth 

trade-off also applies-within qualitative de- 
sign options. Human relations specialists 
tell us that we can neverfully understandthe 
experience of another person. The design 
issue is how mu& time and effort we are 

ose relation- willing to invest in trying to inuease our un- 
derstanding about any single person's expe- 

- riences. So, for example, we could look at a 
narrow range of experiences for a larger 
number of people or a broader r 
periences for a smder  number o 

to have Take the case of interviews. Inte 
ntor, al- with an instrument that provides respon- 

dents with IargeIy open-ended stimuli typi- 
reviewing the literature before, d cally takes a great deal of time. In an educa- 
after fieldwork--or on a continual tion study, I developed an open-ended 

throughout the study. -0ffs between breadth and depth, , interview for elementary students consist- 

A specific example of possible v e now turn to in more depth. ing of 20 questions that included items such 
as "What do you like most about school?" 

involved in designing a study. and "What don't you like about school?" 
Breadth Versus Depth 

some educators are interested in These interviews took between halF an hour 
r how children exp and two hours depending on students' ages 

In some ways, the diiferences between and how articulate they were. It would cer- 

want to know how the quantitative and qualitative methods in- tainly have been possible to have longer in- 

dren with others in the volve trade-offs between breadth and depth. terviews. Indeed, I have conducted in-depth 
Qualitative methods permit inquiry into se- interviews with people that ran 6 to 16 hours 
lected issues in great depth with careful at- over a period of a couple of days. On the 

different for different children, and tention to detail, context, and nuance; that other hand, it would have been possible to 

not sure of the range of social inte cluding church, clubs, and even mass media ask fewer questions, make the interviews 

that may occur, so they are Weres shorter, and probe in less depth. 

qualitative inquiry that will capture A case could be made for the importance Or consider another example with a fuller 

tions in program experience and relate and value of any of these approaches, from range of possibilities. It is possible to study a 
experiences to individualized OU~CO single individual over an extended period of 
What, then, are trade-offs in determinin time-for example, the study, in depth, of 

final focus? looking at students' full, corn@ one week in the life of one child. This in- 
volves gathering detailed information about 
every occurrence in that child's life and ev- 

and three months--to conduct the study. At of questions, thus facilitating com- ery interaction involving that child during 
some level, any of these research endeavors and statistical aggregation of the the week of the study. With more foms, we 

might study several children during that 
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week but capture fewer events. With a still 
more limited approach, say, a daily half- 
hour interview, we could interview yet a 
larger number of children on a smaller nLun- 
ber of issues. The extreme case would be to 
spend all of our resources and time asking a 
single question of as many children as we 
could interview given time and resource 
constraints. 

No rule of thumb exists to tell a re- 
searcher precisely how to focus a study. 
The extent to which a research or evalua- 
tion study is broad or narrow depends on 
purpose, the resources available, the time 
available, and the interests of those in- 
volved. In brief, these are not choices be- 
tween good and bad but choices among al- 
ternatives, all of which have merit. 

Units of Analysis 

A design specifies the unit or units of 
analysis to be studied. Decisions about sam- 
ples, both sample size and sampling strate- 
gies, depend on prior decisions about the 
appropriate unit of analysis to study Often 
individual people, clients, or students are 
the unit of analysis. This means that the pri- 
mary focus of data collection will be on what 
is happening to individuals in a setting and 
how individuals are affected by the setting. 
Individual case studies and variation across 
individuals would focus the analysis. 

Comparing groups of people in a pro- 
gram or across programs involves a differ- 
ent unit of analysis. One may be interested in 
comparing demographic groups (males 
compared with females, Whites compared 
with African Americans) or programmatic 
groups (dropouts vs. people who complete 
the program, people who do well vs. people 
who do poorly, people who experience 
group therapy vs. people who experience in- 
dividual therapy). One or more groups are 

analysis). For exmple, a quality assurance the kids want to be outside, so that's not an 
effort in a health or mental health program effective time to gather data. In African vil- 
might focus only on those critical incidents lages, I was given similar scenarios about 
in which a patient fails to receive expected or the difficulties of data collection for every 
desirable treatment. A criminal justice eval- month in the annual cycle of the agricultural 
uation could focus on violent events or in- season. A particular period of time, then, is 
stances in which juveniles nm away from both an important context for a study and a 
treatment. A cultural study may focus on sampling issue. 
celebrations. There are limits to how much one can ap- 

Sampling can also involve time period ply logic-in trying to calculate all of the pos- 
strategies, for example, continuous and on- sible consequences of sampling options, 
going observation versus fixed-internal whether the decision is aboutwhich time pe- 
sampling in which one treats units of time riods to sample or which activities to ob- 
(e.g., 15-minute segments) as the unit of ob- serve. The trick is to keep coming back to the 
servation. "The advantage of fixed-interval criterion of usefulness. What data collected 
sampling over continuous monitoring are during what time period describing what 
that fieldworkers experience less fatigue activities will most likely illuminate the in- 
and can collect more information at each quiry? For evaluation, what focus of inquiry 

ical focus in such multisite studies is on vari- sampling interval than they could on a con- will be most useful? There are no perfect 
ations among project sites more than on tinuous observation routine" (Johnson and evaluation designs, only more and less use- 
variations among individuals within pro- Sackett 1998:315). Time snmpling (sampling ful ones. 

jects. periods or units of time) can be an especially The key issue in selecting and making 
important approach because programs, or- decisions about the appropriate unit of 
ganizations, and communities may function analysis is to decide what it is you want to 
in different ways at different times during be able to say something about at the end of 
the year. Of course, in some programs there the study. Do you want to have findings 
never seems to be a good time to collect data. about individuals, families, groups, or some 

find*gs and conclusions would be made. In doing school evaluations in the United other unit of analysis? For scholarly inqui- 
Neighborhoods can be units of analysis or States, I've been told by educators to avoid ries, disciplinary traditions provide guid- 
communities, cities, states, c~~ltures, and collecting data before Halloween because ance about relevant units of analysis. For 
even nations in the case of international pro- the school year is just getting started and evaluations, one has to determine what deci- 
grams. the kids and teachers need time to get set- sion makers and primary intended users re- 

One of the strengths of qualitative analy- tled in. But the period between Halloween ally need information about. Do they want 
sis is looking at program units holistically. and Thanksgiving is really too short to do findings about the different experiences of 
This means doing more than aggregating very much, and, then, of course, after individualsinprograms,ordothey wantto 
data from individuals to get overall program Thanksgiving everybody's gettingready for know about variations in program processes 
results. When a program, group, organiza- the holidays, so that's not a typical or conve- at different sites? Or both? Such differences 
tion, or cornunity is the unit of analysis, nient period. It then takes students a few in focus will be critical to the design but may 
qualitative methods involve observations weeks after the winter break to get their at- not be easy to determine. A decision maker 
and description focused directly on that tention focused back on school and then the is unlikely to say to the evaluator, "The unit 
unit: The program, organization, or cornmu- alaise sets in and both teachers and of analysis we want to study is . "  The 
nity, not just the individual people, becomes ecome deeply depressed with the evaluator must be able to hear the real issues 
the case study focus in those settings. ness of winter (at least in northern involved in the decision maker's questions 

Particular events, occurrences, or inci- en, of course, once spring hits, at- and translate those issues into the appropri- 
dents may also be the focus of study (Unit of ntion is focused on the close of school and ate unit of analysis, then check out that 
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influential book Within O u r  Reach. Stephen 
Covey's (1990) best-selling book The 7 Hab- 
its of Highly Effective People is based on apur- 
poseful, extreme group sampling strategy. 
Studies of leadership have long focused on 
idenwing the characteristics of highly suc- 
cessful leaders, as in Collins's (2001) case 
studies of 11 corporate executives in whom 
"extreme personal humility blends para- 
doxically with intense professional will" 
(p. 67), what he calls "Level 5 leaders," the 
highest level in his model. In the early days 
of AIDS research when HIV infections al- 
most always resulted in death, a small num- 
ber of cases of people infected with HIV 
who did not develop AIDS became crucial 
outlier cases that provided important in- 
sights into directions researchers should 
take in combating AIDS. 

Sometimes cases of dramatic failure offer 
powerful lessons. The legendary UCLA bas- 
ketball coach John Wooden won 10 national 
championships from 1964 through 1975, an 
unparalleled sports achievement. But the 
game he remembered the most and said he 
learned the most from was UCLA's 1974 
overtime loss to North Carolina State in the 
semifinals (quoted in the Los Angeles Times, 
December 21,2000). Wooden's focus on that 
game-that extreme case-illustrates the 
learning psychology of extreme group pur- 
poseful sampling. 

This is also the sampling psychology be- 
hind Jim Paul's (1994) book Wzat I Learned 
Losing a Million Dollars. A former governor 
of the Chicago Mercantile Exchange, he 
made thousands of trades in many com- 
modities over a long and distinguished ca- 
reer, but what he reports learning the most 
from was a highly unusual combination of 
mistakes in which he lost more than $1 mil- 
lionin a few weeks of trading soy beans--an 
extreme but illuminative case. He reports 
that he ultimately learned to be a winner by ' 

carefully studying and learning from losing. 

Desi&ng ~ ~ ~ ~ l i f a t i v e  Studies @. 233 

ever, some information is already avail- 
able on what program variation is like. The 
question of more immediate interest may 
concern illll?~linative cases. With limited re- 
sources and limited time, an evaluator 
might learn more by intensively studying 
one or more examples of really poor pro- 
grams and one or more examples of really 
excellent programs. The evaluation focus, 
then, becomes a question of understand- 
ing under what conditions programs get 
into trouble and under what conditions 

programs exemphfy excellence. It is t standing selected cases of special interest, 
even necessary to randomly sample for example, unexpected dropouts or out- 
programs or excellent programs. The re- standing successes. rn an evaluation of the 
searchers and intended users involved in the Caribbean ~ ~ i ~ d m ~ l  Extension Project, 
study think through what cases they could we did case studies of fie "outstanding ex- 
learn the most from and those are the cases tension agentn selected by peers in each of 
that are selected for study. eight Caribbean countries to help the Pro- 
In a single program the same strategy *am develop curricul~m and ~tandards 

may apply. Instead of studying some repre- for improving practice. The 
sentative sample of people in the setting, the sample was purposefully "biased," not to 
evaluator may focus on studying and under- make the look but rather to 
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ple in a setting (see Chap cient resources to randomly 
project sites to generalize great diversity, 

the norm. Obsenrin 
one eating like a pig 
interviewing people 

ing unusual, they can lurninate the nature of success or failure, but sampling strategy, I constructed a to maximum variation sampling is the strat- 
not at the extreme. sample of 10 comunities in which egy of picking a small, homogeneous sam- 

Intensity sampling involves some prior 

importance of a local, committed cadre of qualitative evaluation on the experiences of 
people who made things happen. single-parent female heads of household 

In a study of the MacArthur Foundation because that is a particularly difficult group 
Fellowship Program, the design focused on to reach and hold in the program. 
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Focus group interviews are based typi- illuminates key issues that must be consid- 
I 
I 
I evidence produced in studJiing a single, crit- it could work anywhere. That makes the c 

cally on homogeneous groups. Focus ered in any development project aimed at ! ical case. ical case an especially information-r 
groups involve open-ended interviews with that k i d  of village. . i Physics provides a good example of such exemplar. therefore worthy of study as 
groups of five to eight people on specially In evaluation and policy research, the in- I 

I a critical cas6. In Galilee's study bf gravity, centerpiece in a small or "N of 1" sample 
targeted or focused issues. The use of focus terests of decision makers will shape the 

I he wanted to find out'if the weight of an ob- World-renowned medical hypnotist R 
groups in evaluation will be discussed at sampling strategy. I remember an evalua- I ject affected the rate of speed at which it ton H. Erickson became a critical case in 
greater length in the chapter on interview- ' tion in which the key decision makers had 

I would fall. Rather than randomljr sampling field of hypnosis. Erickson was so skill 
ing. The point here is that sampling for focus made their peace with the fact that there will I objects of different weights in order to gener- that he became widely known for "his al 
groups typically involves bringing together always be some poor programs and some I 

I - 
I 

alize to all objects in the world, he selectdd a ity to succeed with 'impossib1es'-peo 
people of similar backgrounds and experi- excellent programs, but the programs they critical case the  feather. If in a vacuum, as who have exhausted the traditional medi~ 
ences to participate in a group interview really wanted more information about were i he demonstrated, a feather fell at the same dental, psychotherapeutic, hypnotic and 
about major issues that affect them. what they called "those run-of-the-mill pro- rate as some heavier object (a'coin), then he ligious avenues for assisting them in tk 

grams that are so hard to get a handle onpre- I could logically generalize from this one criti- need, and have not been able to make 
5. Typical cnse sampling. In describing a cisely because they are so ordinary and don't 1 

I cal comparison to all objects. His finding changes they desire" (Grinder, DeLoz 
culture or program to people not familiar stand out in any definitive way." Given that I was both useful and credible because the and Bandler 1977:109). If Milton Erickr 
with the setting studied, it can be helpful to f r m g ,  we employed typical case sam- I feather was a convincing critical case. couldn't hypnotize a person, no one COL 

provide a qualitative profile of one or more pling. It is important, when using this strat- I 

1 Critical cases can be found in social sci- He was able to demonstrate that, under 
typical cases. These cases are selected with egy, to attempt to get broad consensus about 1 ence and evaluation research if one is cre- definition of hypnosis, anyone could 
the cooperation of key informants, such as which cases are typical-and what criteria ative in looking for them. For example, sup- hypnotized. 
program staff or knowledgeable partici- are being used to define typicality. I 

I 
pose national policymakers want to get local 

pants, who can help idenhfy who and what communities involved in making decisions 7. Snozuball or chain sampling. This is an 
are typical. Typical cases can also be selected 6.  Critical cnse salrzpling. Critical cases are about how their local program will be run, preach for locating information-rich key 
using survey data, a demographic analysis those that can make a point quite dramati- ! but they aren't sure that the communities formants or critical cases. The process 
of averages, or other statistical data that cally or are, for some reason, particularly I will understand the complex regulations gins by asking well-situated people: "VL 
provide a normal distribution of character- important in the scheme of things. A clue to 1 governing their involvement. The first criti- h u ~ ~ ~ s  a lot about ? Whom shoul 
istics from which to identify "average-like" the existence of a critical case is a statement cal case is to evaluate the regulations in a talk to?" By asking a number of people u 
cases. Keep in mind that the purpose of a to the effect that "if it happens there, it will community of well-educated citizens; if they else to talk with, the snowball gets big, 

-qualitative profile of one or more typical happen anywhere," or, vice versa, "if it can't understand the regulations, then less and bigger as you accumulatenew inforr 
cases is to describe and illustrate what is doesn't happen there, it won't happen any- i 

I educated folks are sure to find the regula- tion-rich cases. In most programs or s 
typical to those unfamiliar with the set- where." Another clue to the existence of a tions incomprehensible. Or conversely-one tems, a few key names or incidents are m 
ting-not to make generalized statements critical case is a key informant observation might consider the critical case to be a com- tioned repeatedly. Those people or eve1 
about the experiences of all participants. to the effect that "if that group is having munity consisting of people with quite low recommended as valuable by a number 
The sample is illustrative not definitive. problems, then we can be sure all the groups levels of education: "If they can understand different informants, take on special imp 

When entire programs or communities are having problems." the regulations, anyone can." tance. The chain of recommended inf 
are the unit of analysis, the processes and ef- Looking for the critical case is particularly Identification of ~ritical cases depends on mants would typically diverge initially 
fects described for the typical program may important where resources may limit the recognition of the key dimensions that make many possible sources are recommend 
be used to provide a frame of reference for evaluation to the study of only a single site. for a critical case. For example, a critical case then converge as a few key names get m 
case studies of "poor" or "excellent" sites. Under such conditions, it makes strategic might come from a particularly difficult pro- tioned over and over. 
When the typical site sampling strategy is sense to pick the site that would yield the gram location. If the funders of a new pro- The Peters and Waterman (1982) stud) 
used, the site is specifically selected because most information and have the greatest im- gram are worried about recruiting clients or Search of Ercelleizce began with snowl 
it is not in any major way atypical, extreme, pact on the development of knowledge. participants into a program, it may make sampling, asking a broad group of kno 
deviant, or intensely unusual. This strategy While studying one or a few critical cases sense to study the site where resistance to edgeable people to identify well-runcorn 
is often appropriate in sampling villages for does not technically permit broad general- the program is expected to be greatest to pro- nies. Rosabeth Moss Kanter's (1983) stud! 
community development studies in Third izations to all possible cases, logicnl genernl- vide the most rigorous test of program re- innovation reported in The Change Mas1 
World countries. A study of a typical village izations can often be made fromthe weight of cruitrnent. If the program works in that site, focused on 10 core case studies of the "m 
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clear a frame of reference: . 

dents who are 
es of tions that disconfirm and alter what a 
1998: peared to be primary patterns. 

or program or sys- 
tem improvement. construct of interest. Alternatively, we 

ons in, manifestations of, and tor-stakeholder design discussions or litera- 

a concept as it is found in the , ture reviews. 
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about why certain cases were selected for 
Thinking about the challenge of finding ever the data lead is a primary s study, but such a sample still does not permit 

confirming and disconfirming cases empha- qualitative fieldwork strategies. statistical generalizations. 
sizes the relatiokhip between sampling and 
research conclusions. The sample deter- work. 14. Sanzplingpolitically important cases. Eval- 
mines what the evaluator will have some- During fieldwork, it is impossible anke the credibility of uation is inherently and inevitably political 
thing to say about-thus the importance of director and staff decided (see Turpin 1989; Palurnbo 1987; Patton 
sampling carefully and thoughtfully. rmation 1987b). A variation on the critical case strat- 

ple to observe and interview, y wire egy involves selecting (or sometimes avoid- 
11. Stratified purposeful sampling. Strat- collect data. These decisions s, they ing) a politically sensitive site or unit of1 
ified samples are samples within samples. A made in advance. The purpose the notion of basing the evaluation analysis. For example, a statewide program 
stratified random sample, for example, a standardized pre-post instru- may have a local site in the district of a state 
might stratify by socioeconomic status wanted to collect case histories legislator who is particularly influential. By 
within a larger population so as to make s, but studying carefully the program in that dis- 
generalizations and statistically valid com- trict, evaluation data may be more likely to 
parisons by social class as well as to gener- attract attention and get used. This does not 
alize to the total population. hom serve mean that the evaluator then undertakes to 

Purposeful samples can also be stratified ble designs as one of the core 
they could make that site look either good or bad, de- 

and nested by combining types of purpose- themes of qualitative inqujr and cited as 
cal pending on the politics of the moment. That 

ful sampling. So, for example, one might ed would clearly be unethical. Rather, sam- 
combine typical case sampling with maxi- the kind of information that would be going pling politically important cases is simply a 
mum heterogeneity sampling by taking a cans view violence in America: strategy for trying to increase the usefulness 
stratified purposeful sample of above aver- e- and relevance of information where re- 
age, average, and below average cases. This I do impromptu interviews. I don't have some s sources permit the study of only a limited 
represents less than a full maximum varia- ecorded in depth, thereby'sys- number of cases. 
tion sample, but more than simple typical and randomizing their collec- The same political perspective @roadly 
case sampling. The purpose of a stratified and the situation. Aqorts, for exam - speaking) may inform ease sampling in ap- 
purposeful sample is to capture majorvaria- plied or evenbasic research studies. Apoliti- 
tions rather than to idenbfy a common core, cal scientist or historian might select the 
although the latter may also emerge in the election year 2000 Florida vote-counting 
analysis. Each of the strata would constitute death penalty or about killing or about death case, the Clinton impeachment effort, 
a fairly homogeneous sample. This strategy in their life. It's called opportuni9 sampling. . . . - 

Nixon's Watergate crisis, or Reagan's Iran- 
differs from stratified random sampling in I'm following where the data take me, where Contra scandal for study not only because of 
that the sample sizes are likely to be too my questions takeme. (personalinte~ew) mation collected was comprehensive. The the insights they provide about the Ameri- 
small for generalization or statistical repre- credibility of systematic and randomly se- cansystemof governmentbutbecause of the 
sentativeness. Few qualitative studies are as fully emergent lected case examples is considerably greater likely attention such a study would attract. 

and open-ended as the fieldwork of Wil- than the personal, ad hoc selection of cases A sociologist's study of a riot or a psycholo- 
12. Opportu~zistic or emergent sampling. liams. Her approach exemplifies emergent selected and reported after the fact-that is, gist's study of a famous suicide would likely 
Fieldwork often involves on-the-spot deci- opportunity sampling. after outcomes are laiown. involve some attention during sampling to 
sions about sampling to take advantage of It is critical to understand, however, that the public and political importance of the 
new opportunities during actual data col- 13. Purposeful random sampling. A purpose- this is a pt~rposefill random sample, not a repre- case. 
lection. Unlike experimental designs, emer- ful sampling strategy does not automati- sentative random sample. The purpose of a 
gent qualitative designs can include the op- cally eliminate any possibility for random small random sample is credibility, not 15. Convenience sampling. Finally, there is 
tion of adding to a sample to take advantage selection of cases. For many audiences, ran- representativeness. A small, purposeful the strategy of sampling by convenience: 
of unforeseen opportunities after fieldwork dom sampling, even of small samples, will random sample aims to reduce suspicion doing what's fast and convenient. This is 
has begun. Being open to following wher- substantially increase the credibility of the 



(And we're still only di Identify cases o f  interest f r  l ing people who know , .  

gets worse when we get what  cases are information 

these strategies may be used at s 
the matter of sample size. The underlying principle that 

I get letters. I-get calls. I get e-mails. Picking all cases tha t  meet 
children abused in  a treatm . Quality assurance. 

learn a great deal about matters of im Is 10 a lafge enough sample to achie 
tance and therefore worthy of in-d mum variation? 
study. 

to consider and anticipate the kinds o enough, or do I have to find 2 mor 
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am to be evaluated. It would be necessary mulated their widely followed eight princi- 
randomly sample 80 of those people ples for organizational excellence by study- 

Ooh) to make a generalization at the 95% ing 62 companies, a very small sample of the 
thousands of companies one might study. 

10. Confirming and Elaborating and deepening initial analy Sands (2000) did a fine dissertation studying 

disconfirming cases testing variation. a single school principal, describing the 
leadership of a female leader who entered a 

11. Stratified purposeful Illustrate characteristics of particulars 
if there are 5,000 people challenging school situation and brought 

facilitate comparisons. 
about constructive change. 

12. Opportunistic oc achieve a 95% confidence Clair Claiborne Park's (2001) single case 
emergent sampling the unexpected; flexibility. study of her daughter's autism reports 40 

13. Purposeful random Add credibility when potential purposeful years of data on every stage of her develop- 
one can handle. Reduces bias within a pur  ment, language use, emotions, capacities, 

barriers, obsessions, communication pat- 
14. Sampling politically Attract attention to the study (or avoi terns, emergent artistry, and challenges 

attention by purposefully eliminating determining sample size from a overcome and challenges not overcome. 
politically sensitive cases). Park and her husband made systematic ob- 

servations throughout the years. Eminent 
different. The problem is, however, that the medical anthropologist Oliver Saks re- 
utility and credibility of small purposeful viewed the data and determined in his pref- 
samples are often judged on the basis of the ace to the book that more data are available 
logic, purpose, and recommended sample on the woman in this extraordinary case 
sizes of probability sampling. Instead, pur- study than on any other autistic human be- 
poseful samples should be judged according ing who has ever lived. Here, then, is the 

I want to study just one organization, but in- a small number of people can be very valu- to the purpose and rationale of the study: epitome of N = 1, in-depth inquiry. 

terview 20 people in the organization. Is my able, especially if the cases are information Does the sampling strategy support the The validity, meaningfulness, and in- 
sample size 1 or 20 or both? rich. Less depth from a larger number of study's p~upose? The sample, like all other sights generated from qualitative inquiry 

people canbe especially helpful in exploring aspects of qualitative i n q ~ w ,  must be have more to do with the information rich- 
My ~miversal, certain, and confident reply to a phenomenon and trying to document di- judged in context-the same principle that ness of the cases selected and the obser- 
these questions is this: "It depends." versity or understand variation. I repeat, the undergirds analysis and presentation of vationdanalytical capabilities of the re- 

There are no rules for sample size in size of the sample depends on what you qualitative data. Random probability sarn- searcher than with sample size. 
qualitative inquiry. Sample size depends on want to find out, why you want to find it out, ples cannot accomplish what in-depth, pur- This issue of sample size is a lot like the 
what you want to know, the purpose of the how the findings will be used, and what re- poseful samples accomplish, and vice versa. problem students have when they are as- 
inquiry, what's at stake, what will be useful, sources (including time) you have for the Piaget contributed a major breakthrough signed an essay to write. 
what will have credibility, and what can be study. to our understanding of how children think 
done with available time and resources. To understand the problem of small sam- by observing his own hnJ0 children at length Sttident: "How long does the paper have to 

Earlier in this chapter, I discussed the ples in qualitative inquiry, it's necessary to and in great depth. Freud established the 
trade-offs between breadth and depth. With place these small samples in the context of field of psychoanalysis based originally on 
the same fixed resources and limited time, a probability sampling. A qualitative inquiry fewer than 10 client cases. ~ ~ d l ~ ~  and Insfnictor: "Long enough to cover the as- 

researcher could study a specific set of expe- sample only see~izs sliznll in comparison with I Grinder (1975a, 197%) founded n signrnent." 
riences for a larger number of people (seek- the sample size needed for representative- guistic programming (NLP) by s St~idenf: "But how many pages?" 
ing breadth) or a more open range of experi- ness when the purpose is generalizing from three renowned and highly effective 
ences for a smaller number of people a sample to Ihe population of which it is a pists: Milton Erickson, Fritz Perls, and Instrt~cfor: "Enough pages to do justice to 

(seeking depth). In-depth information from part. Suppose there are 100 people in a pro- ginia Satir. Peters and Waterman (1982) the subject-no more, no less." 
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institutional revie 

ethod reveals differ 

multiple methods to study a single problem Triangulation is ideal. It can also be e 

ria that would 

formed consent, then returning periodically 

intersection (Fielding and 
. The term triangzrlation also Most good researchers prefer addressing their 

tool avalable, usmg the pragmatist credo of 

"what works." For most researchers comrmt- 
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ted to the thorough study of a research prob- or examining how competing theoretical 

lem, method is secondary to the research perspectives inform a ~ a r t i d a r  analysis 

questionitself, and the underlyingworldview (e.g., the transcendental t he no me no logy of 

hardy enters the pidure, exceptin themost ab- Husserl vs. the helmeneutic phenomenol- 

st~act sense. (Tashakkori and Teddlie 1998:22) 

A rich variety of methodological combi- 
nations can be employed to illuminate an tive and 

inquiry question. Some studies intermix in- 
terviewing, observation, and document 
analysis. Others rely more on interviews 
than observations, and vice versa. Studies 
that use only one method are more vulnera- md A"alysis Approaches 

ble to errors linked to that particular method 
(e.g., loaded interview questions, biased or 
untrue responses) than studies that use mul- 
tiple methods in which different types of 
data provide cross-data validity checks. 
Using multiple methods allows inquiry into the theme of triangulation. We begin by 
a research question with "an arsenal of distinguishing measurement, design, and 

methods that have nonoverlapping weak- analysis components of the hypothetico- 

nesses in addition to their complementary deductive (quantitative/experimental) and 

strengths" (Brewer and Hunter 1989:17). holistic-inductive (qualitative/na~alistic) 

However, a common misunderstanding paradigms. The ideal-typical qualitative ogrm evaluation. The examples that fol- dominant societal running with a 
about triangulation is that the point is to methods strategy is made up of three paas: have been constructed under the artifi- "bad" crowd, and ~h~ program con- 
demonstrate that different data sources or (1) qualitative data, (2) a holistic-inductive C0nstraint that only one f i d  of mea- sists of experiential education internships 
inquiry approaches yield essentially the design of naturalistic inquiry, and (3) con- rement, design, and analysis could be through which these high-risk students get 
same result. But the point is really to testfor tent or case analysis. In the traditional sed in each case. In practice, of course, the individual tutoring in basic &ills, part-time 
such consistency. Different kinds of data hypothetico-deductive approach to re- ~ssible mixes are much more varied, be- job placements that permit hem to em in- 
may yield somewhat different results be- search, the ideal study would include (a) 

cause different types of inquiry are sensitive quantitative data from @) experimentd (or measurement approaches, varying design participation in peer group discussions 
to different real-world nuances. Thus, un- quasi-experimental) designs and (c) statisti- and varying different analytical aimed at changing health values, establish- 
derstanding inconsistencies in findings cal analysis. approaches to achieve triangulation. k g  a positive peer culture, and increasing 
across different kinds of data can be Measuement, design, and malysis alter- social integration. Several evaluation ap- 
illuminative. Finding such inconsistencies natives can be mixed to create eclectic de- 

The Case of Operation proaches are possible. 
ought not beviewed as weakeningthe credi- signs, like customizing an architectural plan 

bility of results, but rather as offering oppor- to tastefully integrate modem, postmodem, Reach-Out: Variations in 

tunities for deeper insight into the relation- and traditional elements, or preparing an el- Program Evaluation Design F'URE HYPOTHETICAL-DEDUCTIVE 

ship between inquiry approach and the egant dinner with a French appetizer, a Chi- APPROACH TO EVALUATION: 

phenomenon under study nese entree, and an American dessert-not EXPERIMENTAL DESIGN, 
Let's consider design alternatives for a 

QUANTITATm DATA, AND 
Triangulation within a qualitative in- to everyone's taste, to be sure, but the possi- 

q u j r  strategy can be attained by combining bilities are endless. At least that's the con- 

both interviewing and observations, mixing cept. To make the idea of mixed elements 

different types of purposeful samples (e.g., more concrete and to illustrate the creative 

both intensity and opportunity sampling), possibilities that can emerge out of a flexible 



250 EJ. QUALITATIVE DESIGNS AND D Designing Qllalitative Shldies 9 251 

hers choose 
related to such characteristics as group 

are 
size, duration of the activity, staff-student 

, a d  both before the program at the end of the ratios, and social/physical density. 
the end of the program. Con- 

listed in fie pre- Alternative Pure 
es are computed and Mixed Strategies 

Exhibit 5.7 summarizes the six alternative 

O m :  EXPERIMENTAL 
QLIALITATIVE DATA, 

social world. The evaluator observes 
gram activities, collecting detailed des 
tive data about staff-parti~pat interac or low, the extent to which interac- and purity of qualitative rnd quantitative 



Designitzg Qunlitntiue Studies 9 253 

Advocates of methodological purity ar- the ideal; quasi-experimental designs often 
e that a single evaluator cannot be both represent what is possible and practical. 

and inductive at the same time, or Likewise, full participant observation over 
e testing predetermined hypotheses an extended periodof time is the qualitative 
remain open to whatever emerges ideal. In practice, many acceptable and 

d, phenomenological obser- meaningful variations to qualitative inq- 
ractick, human reasoning is can be designed. 

fficiently complex and flexible that it is This spirit of adaptability and creativity 
ossible to research predetermined ques- in designing studies is aimed at being prag- 
ons and test hypotheses about certain as- matic, responsive to real-world conditions 

pects of a program while being quite open and, when doing evaluations, to meeting 
and naturalistic in pursuing other aspects of stakeholder information needs. Mixed 

a program. In principle, this is not greatly methods and strategies allow creative re- 
different from a questionnaire that includes search adaptations to particular settings and 
both fixed-choice and open-ended ques- questions, though certain designs pose con- 
tions. The extent to which a qualitative ap- straints that exclude other possibilities. It is 
proach is inductive or deductive varies not possible, for example, for a program to 
along a continuum. As evaluation fieldwork operate as an experiment by assigning par- 
begins, the evaluator may be open to what- ticipants to treatment and control groups 
ever emerges from the data, a discovery or while at the same time operating the pro- 
inductive approach. Then, as the inquiry re- gram under naturalistic inquiry conditions 

Genuine openness flows naturally from an gies. Their cautions are not to be dismissed 
veals patterns and major dimensions of in- in which all eligible participants enter the 

inductive approach to analysis, particularly lighily Mixing parts of different appmaches 
terest, the evaluator will begin to focus on program (and thus there is no control group 

an analysis grounded in the immediacy of is a matter of philosophical and method- 
verifying and elucidating what appears to and no random assignment). Another in- 

direct fieldwork and sensitized to the desir- ologicd controversy. Yet, the practical n ~ ~ ~ -  
be emerging-a more deductively oriented compatibility: Qualitative descriptions can 

ability of hohtic understanding of unique date in evaluation (Patton 1981) to gather approach to data collection and analysis. be converted into quantitative scales for 
human settings. the most relevant possible information for 

' The extent to which a study is naturalistic purposes of statistical analysis, but it is not 
Likewise, fiere is an internal consistency evaluation users outweighs concerns about in design is also a matter of degree. This ap- possible to work the other way around and 

and logic to expenmental designs that test methodological puny  based on e~is tc  plies particularly with regard to the extent to convert purely quantitative measures into 
deductive hypotheses derived from theoret- mological and philosophical = v e n t s .  which the investigator places conceptual detailed, qualitative descriptions. 
ical premises. mese premises idenhIy the The intellectual mandate to be Open to what constraints on or makes presuppositions 
key variables to consider in testing theory or the world has to offer surely indudes meth- about the program or phenomenon under 
measuring, controlling, and analyzing hy- odological openness. In practice, it is alto- study. In practice, the naturalistic approach Design and Methods Decisions 
potheskized relationships between program gether possible, as we have Seen, tacombine may often involve moving back and forth 
treaments and outcomes. The rules and approaches, and to do so creatively (Patton between inductive, open-ended encounters Which research design is best? Which 
proce~urer ofthe qumtitative-experhental 1987a). Just as n-tachines that were oriGally and more hypothetical-deductive attem strategy will provide the most useful infor- 

are at producing internally created for separate f~mctions such as print- to verify hypotheses or solid* ideas mation to decision makers? No simple and 
valid, reliable, replicable, and generalizable ing, fafilg, scam% and have emerged from those more open-ended universal answer to that question is possi- 
findings. now been combined into a single integrated riences, sometimes even manip ble. The answer in each case will depend on 

~~b~ and ~ i ~ ~ ~ l ~  (1988) have argued technological unit, So too methods that were something to see what happens. the purpose of the study, the scholarly or 
that the internal consistency logic of originally created as distinct, stand-alone These examples of variations in evaluation audience for the study (what in- 
,ad appmach, or mitigates approaches can now be combined e approaches are somewhat like the tended users want to know), the funds avail- 

m e ~ o d o l o ~ c a ~  d g  of different more sophisticated and multihctional ferences betiveen experimental and qu able, the political context, and the interests/ 
inquiry modes and data collection strate- desi~ls .  experimental designs. Pure experiments abilities/biases of the researchers. Exhibit 5.8 



ative design needs to re- writer, have their favorite research methods 

&s. The degree of flexibil- should at least tcy to be less parocha1 than 
is, however, also a matter cobblers. Let us be done with the ar,-ents of 

participant observation uerszis interne-g 

a s  we have largely dispensed with the argu- 
can produce quite different findings. The ments for psychology verszis sociology-md 
challenge is to figure out which design and get on with the business of attacking our 
methods are most appropriate, productive, problems with the widest array of conceptual 12. What resources and useful in a given situation. Martin Trow and methodological tools that we possess and 
(1970) points out (quite nicely, I think) the they demand. This does not preclude discus- 
difference bemeen avg.ments about which sion and debate regarding the relative useful- 

are most appropriate for Studying ness of different methods for the study of 
rticular problem and argLImentS about specific problems or types of problems. B U ~  

suwnsrires the issues drscussed fib gests a very specific blueprint. but "design intrinsic and universal superiority of one that 1s very different frorn the asserhon of the 

that must be addEssed designing in the naturalistic sense . . . planning method over another: general and inherent superiority of one 
for certain broad contingencies without# method over another on the basis of some 

a study. 
In qualrtative the problem of de- however, indicating exactly what be Every cobbler tlunks leather is the only thing. intrinsic qualities it presumably possesses. 

sign poses a padox ~h~ dr+ig,i sug- done in relation to each'' wncoln and Guba 



e like the bear's "d 

to consume-no peeling, no killing, no 
g open-and there's no waste. What's 

re, it has so many uses; it can be eaten 

ave . studied the matter. at 

able anima! will undoubtedly make the 
same conscious decision I have made. I have 



of the universe?" 

the examinations, Master, we 

"Yes, Master. We want to understand the world." 
"Then, my children, you must go out into the world. Live among the peoples 

of the world as they live. Learn their language. Participate in their rituals and 
routines. Taste of the world. Smell it. Watch and listen. Touch and be touched. 
Write down what you see and hear, how they think and how you feel. 

"Enter into the world. Obseme and wonder. Experience and reflect. To under- 
stand a world you must become part of that world while at the same time re- 

-From Halcolm's Methodologicnl Chlarzicle 
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~ ~ l k  Wisdom About Human Observation 6- h~owing how to separate detail from and ears, my observational senses. A scien- 
ivia to achieve the former without be- tific observer cannot be expected to engage 

3 n the fields of observation, chance favors the prepared mindT overwl~elmed by the latter; in systematic observation on the spur of the 

rigorous methods to validate and moment any more than a world-class boxer 
-Louis Pasteur (1822-18 

triangulate observations; and can be expected to defend his title spontane- 
ously on a street comer or an Olympic run- 

eople only see what they are prepared t~ see. P ' Ieporting the strengths and limitations ner can be asked to dasli off at record speed 
of perspective,whichrequires because someone suddenly thinks it would 

-Ralph Waldo Emer bothself-knowledgeand self-disclosure. be nice to test the time. Athletes, 
artists, musicians, dancers, engineers, nnd 

Every student who takes an introductory Training observers can be particularly scientists require training andmentalprepa- 

psy&ology or sociology course leams that challenging because so many people think ration to do their best. Experiments and sim- 

human perception is highly selective. When pened. Some read that they are "natural" observers and there- ulations that document the inaccuracy of 

looking at the same scene or object, different servers were res fore have little to learn. Training to become a Spontaneous observations made by un- 

people will see different things. What people ments have been reported skilled observer is a no less rigorous process trained and unprepared observers are no 

nseeM is highly dependent on their inter- They are alike for all kinds than the training necessary to bec~me a more indicative of the potential quality of 

ests, biases, and backgrounds. Our culture et al. 1978:21-22) skilled survey researcher or statistician. Pea- observational methods than an amateur 

shapes what we see, our early childhood so- ple don't "naturally" know how to write cornunity talent show is indicative of what 

cialization forms how we look at the world, using this story to cast doubt on all vari- good survey items or analyze statistics- professional performers can do. 

and our value systems tell us  how to inter- eees of observational research manifests and people don't "naturally" $ow how to TWO points are critical, then, in this intro- 

pretwhat passes before our eyes. How, then, fundamental fallacies: (1) These re- do systematic research observations. All ductory section. First, the folk wisdom about 

can one trust observational data? searchers were not trained as social science forms of scientific inquiry require training observation being nothing more than selec- 

In their classic guide for users of social observers, and (2) they were not prepared to tive perception is true in the ordinary course 

science research, Katzer, Cook, and Crouch make observations at that particular mo- Careful preparation for entering into of participating in day-to-day events. Sec- 

(1978) titled their chapter on observation merit. Scientific inquiry using observa- fieldwork is as important as disciplined ond, the skilled observer is able to improve 

"Seeing Is Not Believing." They open with training. Though I have considerible experi- the accuracy, authenticity, and reliability of 

an oft-repeated story meant to demonstrate ence doing observational fieldwork, had I observations through intensive training and 

the problem with observational data. been present at the scientific meeting where rigorous preparation. The remainder of this 
the shooting scene occurred my recorded chapter is devoted to helping evaluators and 

Once at a scientific meeting, a man suddenly observations might not have been signifi- researchers move their observations from 

rushed into the midst of one of the sessions. cantly more accurate than those of my less the level of ordinary looking to the rigor of 

Another man with a revolver was chasing trained colleagues because I Z I J O L L ~ ~  no t  systematic seeing. 

him. They scuffled in plainview of tfie assem- things does not mean that frnzned nizd pre- been prepared to observe wlmt occ~irred and, 

bled researchers, a shot was fired, and they pared observers cannot report with accuracy, lacking that preparation, would have been The of 
mshed out. About twenty seconds had authenticity, and reliability that same inti- seeing things through my ordinary eyes 

Direct Observations 
elapsed. The chairperson of the session imme- dent. rather than my scientific observer's eyes. 

diately asked all present to write down an ac- Training to become a skilled observer in- Preparation has mental, physical, intel- I'm often asked by students: "Isn't inter- 
count of what they had seen. The observers eludes lectual, and psychological dimensions. Pas- viewing just as good as observation? Do you 
did not know that the ruckus had been teur said, "In the fields of observation, really have to go see a program directly to 
planned,rehearsed, andphotographed. ofthe rn learning to pay attention, see what there chance favors the prepared mind." Part of evaluate it? Can't you find out all you need 
forty reports turned in, only ollewas less than is to see, and hear what there is hear; g the mind is learning how to con- to know by talking to people in the program 
20 percent mistaken about the principal facts, during the observation. Observa- without going there and seeing it first- 

practice in writing descriptively; 
and most were more than 40 percent mistaken. volves enormous energy and hand?" 

me event surely drew the undivided atten- fl acquiring discipline in recording I have to "turn on" that con- I reply by relating my experience evaluat- 
tion of the observers, was in full view at close notes; rn on" my scientific eyes ing a leadership development program with 
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heat environment-nothing could program staff, the dining 
substituted for direct experience wi hotel where participants 

the roast. After the second 
experienced was that participants 

the hostess would tell 
as expected. She even 

inductive because, by being on-site, 
The first-order purposes of obswati server has less need to rely on prior 

data are to describe the setting that was 

quet event to both honor and make fun of terviewees may be m a g  to provide in- 
staff. staff assumed that either prior partici- formation on sensitive topics, especially to 
pants passed on this tradition or it was a nat- strangers. A fifth advantage of fieldwork is 
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the opportunity to move beyond the selec- succeeding observations. (Bedcer and Geer 
tive perceptions of others. Interviews pres- 1970:32) 

ent the understandings of the people being 
interviewed. Those understandings consti- Observati,on-Based 
tute important, indeed critical, information. Evaluation and Applied 
However, it is necessary for the inquirer to Research in a Political World 
keep in mind that interviewees are always 
reporting perceptions-selective percep- The preceding review dvantages 
tions. Field observers will also have selective' of fieldwork strikes me a traightfor- 
perceptions. By making their own percep- ward but a bit abstract. In a moment, we'll 
tions part of the data-a matter of training, consider the details of how to do fieldwork, 
discipline, and self-awareness-observers but to inform that transition and reinforce 
can arrive at a more comprehensive view of the importance of direct observation in the 
the setting being studied than if forced to real world, let me offer a perspective from 
rely entirely on secondhand reports the world of children's stories. Some of the 
interviews. most delightful, entertaining, and suspense- 

Finally, getting close to the people in a set- ful fairy tales and fables concern tales of 
ting through firsthand experience pennits kings who discard their royal robes to take 
the inquirer to draw on personal knowledge on the apparel of peasants so that they can 
during the formal interpretation stage of move freely among their people to really un- 
analysis. Reflection and introspection are derstand what is happening in their king- 
important parts of field research. The im- doms. Our modem-day kings and political 
pressions and feelings of the observer be- figures are more likely to take television 
come part of the data to be used in attempt- crews with them when they make excur- 
ing to understand a setting and the people sions among the people. They are unlikely to 
who inhabit it. The obsemer takes in infor- go out secretly disguised, moving through 
mation and forms impressions that go be- the streets anonymously, unless they're up 
yond what can be fully recorded in even the to mischief. It is left, then, to applied re- 
most detailed field notes. searchers and evaluators to play out the fa- 

ble, to take on the appropriate appearance 
Because [the observer] sees and hears the peo- and mannerisms that will permit easy 
ple he studies in many situations of the kind movement among the people, sometimes se- 
that normally occur for them, rather than just cretly, sometimes openly, but always with 
in an isolated and formal interview, he builds the purpose of better understanding what 
an ever-growing fund of impressions, many the world is really like. They are then able to 
of them at the subliminal level, which give report those understandings to our mod- 
him an extensive base for the interpretation ern-day version of kings SO that policy wis- 
and analytic use of any particular datum. This dom can be enhanced and programmatic de- 
wealth of information and impression sen- cisions enlightened. At least that's the 
sitizes him to subtleties which might pass fantasy T&g that fantasy into reality in- 
unnoticed in an  interview and forces him to volves a number of important decisions 
raise continually new and different questions, about what kind of fieldwork to do. We turn 
which he brings to and tries to answer in now to those decisions. 
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% Variations in Observational Methods 

e shall not cease from exploration 
the end of all our exploring 
ve where we started 
place for the first time.' 

-T. S. Eliot (1888-1965) 

rvational research explores the 
many ways. Deciding which obser- 

es are appropriate for 
or action research involves dif- 
ria than those same decisions 

basic social scientific re- 
arch. These differences emerge from the 
ture of applied research, the politics of 
aluation, the nature of contract funding in 
ost evaluations, and the accountability of 

valuators to information users. Thus, while 
have their origins in basic an- 
and sociological field meth- 
se methods for evaluation of- 

requires adaptation. The sections that 
w will discuss both the similarities and 

ces between evaluation field meth- 
basic research field methods. 

riations in Observer 
volvement: Participant 
Onlooker or Both? 

The first and most fundamental distinc- 
that differentiates observational strate- 
concerns the extent to which the ob- 

will be a pnrticipnnt in the setting 
studied. This involves more than a 

choice between participation and 
nonparticipation. The extent of participa- 
tion is a continuum that varies from com- 
plete immersion in the setting as full partici- 
pant to complete separation from the setting 
as spectator, with a great deal of variation 

along the continuum between these two end 
points. 

Nor is it simply a matter of deciding at the 
beginning how much the observer will par- 
ticipate. The extent of participation can 
change over time. In some cases, the re- 
searcher may begin the study as an onlooker - - 
and gradually become a participant as field- 
work progresses. The opposite can also oc- 
cur. An evaluator might begin as a complete 
participant to experience what it is like to be 
initially immersed in the program and then 
gradually withdraw participation over the 
period of the study until finally taking the 
role of occasional observer from an onlook 
stance. 

F d  participant observation consti 
an omnibus field strategy in that it "s 
neously combines document analysis, inter- 
viewing of respondents and informants, di- 
rect participation and observation, and 
introspection" (Denzin 197813: 183). If, on the 
other hand, an evaluator observes a pro- 
gram as an onlooker, the processes of obser- 
vation can be separated from inte~ewing.  
In participant observation, however, no 
such separation exists. Typically, anthropo- 
logical fieldworkers combine in their field 
notes data from personal, eyewitness obser- 
vation with information gained from infor- 
mal, natural interviews and informants' de- 
scriptions (Pelto and Pelto 1978:5). Thus, the 
participant observer employs multiple and 
overlapping data collection strategies: being 
fully engaged in experiencing the setting 
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what it's like to be in prison." 

Evaluator: "Yeah." 

what it's like from the inside." 

member in such a way as to develop the 
spective of an insider in one of those a 

pant observation. Males can't be p of participation in participant obs 
pants in female-only programs (e.g., For example, if the participants in a 

permitted access to male-only councils 
ceremonies. Programs that serve sp differences exist between a sociologist and 
populations may also involve naturallirnita- people in a neighborhood, access will be 
tions on the extent to which the evaluator more difficuIt; likewise, when, as is often the 

rare, especially for a ied, an ernic approach, &I contrast to (2) 
: Degree of participatio categories created by anthropologists based 

negotiatehat degree of partici- pologists such as Fram Boas and Edward 
will yield the most meaningful Sapir argued that the only meaningful dis- 

staff-participant interactions, the socio- However, as anthropologists turned to more 
political context of the program, and the in- comparative studies, engaging in cross-cul- 
formation needs of intended evaluation turd analyses, distinctions that cut across 
users. Likewise, in applied and basic re- cultures had to bemade based on the anthro- 
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pologist's analytical perspective, that is, an emicperspective. and learned and to communicate this in terms useful, a supplementary agenda is often to 
etic perspective. The etic approach involved that will illumine. (Wax 1971:3). increase participants' sense of being in con- 
"standing far enough away from or outside trol of, deliberative about, and reflective on 
of a particular culture to see its separate of the setting or program. Anthr their ownlives and situations. Chapter 4 dis- 
events, primarily in relation to their similari- Hortense Powdermaker (1966) ho Conducts the Inquiry? cussed these approaches as examples of how 
ties and their differences, as compared to scribed the basi olo and Team Versus Participatory qualitative inquiry can be applied in sup- 
events in other cultures" (Pike 1954:lO). For participant obs d Collaborative Approaches port of organizational or program develop- 
some years a debate raged in anthropology derstand a society, the anthropol ment and community change. 
about the relative merits of emic versus etic traditionally immersed himself in The ultimate in insider perspective Degrees vary a 
perspectives (Pelto and Pelto 1978:55-60; comes from involving the insiders as continuum. At one end is the solo field- 
Headland, Pike, and Harris 1990), but, as of- coresearhers through collaborative or par- worker or a team of professionals; what 
ten happens over time, both approaches at the same time as a trained an ticipatory research. ~ ~ l l ~ b ~ ~ ~ t i ~ ~  forms of characterizes this end of the continuum is 
came to be understood as valuable, though from another culture" (p. 9). fieldwork, participatory action resear&, that researchers the in- 
each contributes something different. Nev- Experiencing the setting or pro and empowerment approaches to evalua- At the Other ad are collaborations 
ertheless, tension between these perspec- insider accen tion havebecome sufficiently important and with people in the setting being 
tives remains: widespread to make degree of collnborntion a sometimes called "coresearchers"; they help 

dimension of design doice in in- design the inq- collect data, and are in- 
Today, despite or perhaps because of the new sider. The challenge is quiry. participatory action research has a volved in analysis. Along the middle of the 
recognition of cultural diversity, the tension tion and observation long and distinguished history ( ~ ~ ~ ~ i ~  continuum are various degrees of partial 
between universalistic and relativistic values ble of understan and McTaggart 2000; Whyte 1989). Collabo- and periodic (as to continuous) 
remains an unresolved conundrum for the h i d e r  while describing it to and for outsid- rative principles of feminist inquiry include 
Western ethnographer. In practice, it becomes ers. connectedness and equality between re- 
this question: By which values are obsema- searchers and researched, participatory pro- Overt Versus Covert Observations 
tions to be guided? The choices seem to be ei- obtaining something of the of cesses that support consciousness-raising 

the of the ethnographer or the an insider is, for most researchers, only a first and researcher reflexivity, and knowledge A traditional concern about the validity 
the observed-that is, in modem step. They expect, in time, to become capable generation that contributes to women's lib- and reliability of observational data has 

parlance, either the efic or the emic. . . .Herein of thinking and acting withi,, the pe+spective eration and emancipation (Olesen 2000; been the effects of the observer on what is 
lies a and fundamental problem: of two quite different groups, the one in which Guerrero 1999a:15-22; Thompson 1992). In observed. People may behave quite differ- 
How is it possible to understand the other they were reared some evaluation, Cousins and Earl (1995) have ad- ently when they know they are being ob- 
when the other's values are not one's own? one they are studying. ~h~~ will also, at times, vocated participatory and collaborative ap- served versus how they behave nawally 
This problem arises plague ethnography at be able to assume a mentalpositionperipheral proaches to evaluation primarily to increase when they don't think they're being ob- 
a time when Western Christian values are no to both, a p o s i ~ o n ~ o m w ~ ~ c ~  they will be able use of findings. Empowerment evaluation, served. Thus, the argument goes, covert ob- 
longer a surety of bth and, hence, no longer to perceive and, hopefully, describe those rela- often using qualitative methods (Fetterman servations are more likely to capture what is 
the benchmark from which self-confidently tionships, systems and of which an 2000a; Fetterman, Kaftarian, and Wanders- really happening than are overt observa- 
valid observations can be made. (Vidich and inextricably involved insider is not likely to be man 1996), involves the use of evaluation tions where the ~ e o p l e  in the setting are 
Lyman 2000:41) consciously aware. For what the social scien- concepts and techniques to foster self-deter- aware they are being studied. 

tist realizes is that while the outsider simply mination and help people help themselves Researchers have expressed a range of 
Methodologically, the challenge is to do jus- does not know the meanings or the patterns, by learning to study a d  report on their own opinions concerning the ethics and morality 
tice to both perspectives during and after the insider is so immersed that he may be issues and concerns. of conducting covert research, what Mitchell 
fieldwork and to be clear with one's self and oblivious to the fact that patterns exist. . . . What these approaches have in common (1993:23-35) calls "the debate over secrecy." 
one's audience how this tensionis managed. What fieldworkers eventually produce out of is a style of inquiry in which the researcher One end of the continuum is represented by 

A participant observer shares as inti- the tension developed by this ability to shift or evaluator becomes a facilitator, collabora- Edward Shils (1959), who absol~~tely op- 
mately as possible in the life and activities of their point of view depends upon their sophis- tor, and teacher in support of those engaging posed all forms of covert research including 
the setting under study in order to develop tication, ability, and training. Their task, in any in their own inquiry. While the findings "any observations of private behavior, how- 
nn insider's view of what is happening, the case, is to realize what they have experienced from such a participatory process may be ever technically feasible, without the explicit 
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strained such methods. They 
tions in a search for truth. 

approve protocols in which res 

e Dakotas were used to test an un- example, corporations, labor union boards, 

people one deals with, perhaps 
some extent, have good reason orders of someone in au 

prisoners in a Philadelphia county jail with- lands, has written about the challenges of 
out idorrning them of potential dangers. doing ethnographic studies of corruption in 

Doctoral students frustrated by having both private and public sector organiza- 

that appeared to the unsuspecting citizens to their fieldwork delayed while they await tions, notably the police. 

go as high as 450 volts despite the screams IRB approval need to remember that they One classic form of deception in field- 
are paying for the sins of their research fore- work involves pretending to share values 

on the other side of a wall. The real purpose bears for whom deception and covert obser- and beliefs in order to become part of the 

of the study, participants later learned, was 
to replicate Nazi prison guard behavior 

ing in the way of getting at social reality among ordinary American citizens (Mil- 

problems must be dealt with if one is to av 
cerated in prisons and asylums, and rooms (Allen 2997:32). Sociologist Leon 
ren in orphanages or state correctional Festinger (1956) infiltrated a doomsday cult 

the bag, fronted out and so on. These four the infamous Tuskegee Experiment. For 
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ing to believe in the cult's prophecies. Sociol- 
ogist Laud Humphreys (1970) pretended to 
be gay to gather data fof his dissertation on 
homosexual encounters in public parks. An- 
thropologist Carolyn Ellis (1986) pretended 
to be just visiting friends when she studied a 
Chesapeake Bay fishing culture. Her nega- 
tive portrayals made their way back to the 
local people, many of whom were infuri- 

- ated. She later expressed remorse about her 
deceptions (Allen 1997). 

In traditional scholarly fieldwork, the de- 
cision about the extent to which observa- 
tions would be covert was made by re- 
searchers balancing the search for truth 
against their sense of professional ethics. In 
evaluation research, the information users 
for whom the evaluation is done have a 
stake in what kind of methods are used, so 
the evaluator alone cannot decide the extent 
to which observations and evaluation pur- 
poses will be fully disclosed. Rather, the 
complexities of program evaluation mean 
that there are several levels at which deci- 
sions about the covert-overt nature of evalu- 
ation observations must be made. Some- 
times only the funders of the program or of 
the evaluation know the full extent and pur- 
pose of observations. On occasion, program 
staff may be informed that evaluators will be 
participating in the program, but clients will 
not be so informed. In other cases, a re- 
searcher may reveal the purpose and nature 
of program participation to fellow program 
participants and ask for their cooperation in 
keeping the evaluation secret from program 
staff. On still other occasions, a variety of 
people intimately associated with the pro- 
grammay be informed of the evaluation, but 
public officials who are less closely associ- 
ated with the program may be kept "in the 
dark" about the fact that observations are 
under way. Sometimes the situation be- 
comes so complex that the evaluator may 
lose track of who knows and who doesn't 

the evaluation: staff overprotection of and reports conceal names, locations, and other 
condescending attitudes toward partici- identdying information so that the people 

pants. who have been observed will be protected 
Based on this and other evaluation expe- from harm or punitive action. Because the 

riences, I recommend full and complete dis- basic researcher is interested in truth rather 
closure. People are seldom really deceived than action, it is easier to protect the identity 
or reassured by false or partial explana- of informants or study settings when doing 
tions-at least not for long. Trying to run a scholarly research. In evaluation research, 

e staff to downplay o ruse or scam is simply too risky and adds to however, while the identity of who said 
evaluation roles and describe ourselves evaluator stress while holding the possibil- what may be possible to keep secret, it is sel- 
"educational researchers" interested ity of undermining the evaluation if (and dompossible to conceal theidentity of apro- 

usually when) the ruse becomes known. gram, and doing so may undermine the util- 
ticipants to think that they were being evalu- Program participants, over time, will tend to ity of the findings. 
ated and therefore worry about our judg- judge evaluators first and foremost as peo- Evaluators and decision makers will have 
ments. Our focus was on evaluating the ple not as evaluators. to resolve these issues in each case in accor- 
program, not participants, but to avoid in- The nature of the questions being studied dance with their own consciences, evalua- 
creasing participant stress we simply at- in any particular evaluation will have a pri- tion purposes, political realities, and ethical 
tempted to finesse our evaluation role by mary effect on the decision about who will sensitivities. 
calling ourselves educational researchers. be told that an evaluation is under way. In 

Our careful agreement on and rehearsal formative evaluations where staff members 
of this point with the staff fell apart during Variations in Duration 

and/or program participants are anxious to 
introductions (at the start of the six-day re- have information' that will help them im- 

of Observations 

treat) when the program director proceeded prove their program, the quality of the data Another important dimension along 
to tell participants-for 10 minutes-that we gathered may be enhanced by overtly solic- which observational studies vary is the 
were just participants and they didn't have iting the cooperation of everyone associated length of time devoted to data gathering. In 
to worry about our evaluating them. The with the program. Indeed, tlie ultimate ac- the anthropological tradition of field re- 
longer he went on reassuring the group that ceptance and usefulness of formative infor- search, a participant observer would expect 
they didn'thave to worry about us, themore mation may depend on such prior disclo- to spend six months at a minimum, and of- 
worried they got. Sensing that they were sure and agreement that a formative ten years, living in the culture being ob- 
worried, he increased the intensity of his re- evaluation is appropriate. On the one'hand, served. The fieldwork of Napoleon Chag- 
assurances. While we continued to refer to where program funders have reason to be- non (1992) among the Yanomami Indians in 
ourselves as educational researchers, the lieve that a program is corrupt, abusive, in- the rain forest at the borders of Venezuela 
participants thereafter referred to us as eval- competently administered, and/or highly and Brazil spanned a quarter century. To de- 
uators. Ittook a day and a half to recover our negative in impact on clients, it may be de- velop a holistic view of an entire culture or 
full participating roles as the participants cided that an external, covert evaluation is subculture takes a great deal of time, espe- 
got to know us on a personal level as indi- necessary to find out what is really happen- cially when, as in the case of Chagnon, he 
viduals. ing in the program. Under such conditions, was documenting changes in tribal life and 

Trying to protect the participants (and the my preference for full disclosure may be nei- threats to the continued existence of these 
evaluation) had backfired and made our en- ther prudent nor practical. On the other once-isolated people. The effects of his 
try into the group even more difficult than it hand, Whyte (1984) has argued that "in a long-term involvement on the people he 
otherwise would have been. However, this community setting, maintaining a covert studied became controversial (Geertz 2001; 
experience sensitized us to what we subse- role is generally out of the question'' (p. 31). Tiemey 2000a, 2000b), a matter we shall take 
quently observed to be a pattern in many Finally, there is the related issue of confi- up later. The point here is that fieldwork in 
program situations and activities through- dentiality. Those who advocate covert re- basic and applied social science aims to un- 
out the week:, and became a major finding of search usually do so with the condition that veil the interwoven complexities and funda- 
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Sometimes an entire segment-of a,pro- whichthe observer participates in the set- 

ipating in multiple settings in order to do view young women in India who read West- - 
comparisons over several years. At times, em romance novels. Thus, her fieldwork 
hen, and for certain studies, long-te-m, had a very narrow focus. But to contextu- 
fieldworkis essential. At other times and for alize what she learned from interviews, she 

on at a staff meeting, as I have also 1 ate snacks and lunch at cafes with groups of 
women, went to the movies, dined with them 

information for My response to students who ask me how at their homes, and accompanied them on 
g they have to observe a program to do a shopping trips. I joined women's routine con- 

od evaluation follows the.line of thought versations during break times and inter- 
veloped by Abraham Lincoln during one viewed informants a t  a range of everyday 

sites, such as college grounds, homes, and res- 
taurants. I visited used-book vendors, book- 

tweenDouglas and Lincoln, a heckler asked, stores, and lending libraries wtth several 
"Tell us, Mr. Lincoln, how long do you think readers and observed social interactions be- 
a man's legs ought to be?" tween library owners and young women. To 

Lincoln replied, "Long enough to reach gain insight into the multidimensional rela- 
honship between women's romance reading 

Fieldwork should last long enough to get and their experiences with everyday social 
the job done-to answer the research ques- discourse about romance readers, I inter- 
tions being asked and fulfill the purpose of viewed young women's parents, siblings, 

in-and-out observer of a program for ei ing practices and fears. The site visit obser- teachers, bookstore managers, and owners of 

months, but only present 6 hours a week vations of some 20 such program sessions the lending libraries they frequented. (p. 75) 

of the program's 40-hour week. throughout Minnesota were part of an im- 
plementation evaluation that reported to the The tradition of ethnographic fieldwork 

ervational Focus 
state legislature how these innovative (at the has emphasized the importance of under- 

standing whole cultural systems. The vari- 
e preceding sections have discussed ous subsystems of a society are seen as inter- 
observations vary in the extent to dependent parts so that the economic 
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system, the cultural system, the political sys- program and how many are studied 
tem, the kinship system, and other special- clearly affect such issues as the extent 
ized subsystems could only be understood which the observer is aparticipant, who 
in relation to each other. In reality, fieldwork know about the evaluation's purpose, 
and observations have tended to focus on a the duration of observations. 
particular part of the society or culture be- Chapter 5 discussed how.decisions abo 
cause of specific investigator interests and the focus and scope of a study inv 
the need to allocate the most time to those trade-offs belween breadth and de 
things that the researcher considered most very first trade-off comes in frarnin 
important. Thus, a particular study might search questions to be studied. The pr 
present an overview of a particular culture is to determine the extent to which it is 
but then go on to report in greatest detail able and useful to study one or a few 
about the religious system of that culture. tions in greai depth or to study more 

In evaluating programs, a broad range of tions but each in less depth. Moreover, m 
possible foci makes choosing a specific focus emergent designs, the focus can change over 
challenging. One way of ihkkhg about fo- 
cus options involves distinguishing various 
program processes sequentially: (1) pro- 
cesses by which participants enter a pro- 
gram (the outreach, recruitment, and intake 
components); (2) processes of orientation to 
and socialization into the program (the initi- 
ation period); (3) the basic activities that 
comprise program implementation over the 
course of the program (the service delivery 
system); and (4) the activities that go on 
around progTam termination, including fol- 
low-up activities and client impacts over 
time. It would be possible to observe only 
one of these program components, some 
combination of components, or all of the 
components together. Which parts of the 

time. 

Dimensions Along Which 
Fieldwork Varies: An Overview 

We've examined five dimensions that can 
be used to describe some of the primary 
variations in fieldwork. Those dimensions, 
discussed in the previous sections, are 
graphically summarized in Exhibit 6.1. 
These dimensions canbe used to help design 
observational studies and make decisions 
about the parameters of fieldwork. They can 
also be used to organize the methods section 
of a report or dissertation in order to docu- 
ment how research or evaluation fieldwork 
actuallv unfolded. 

5 What to Observe: A Sensitizing Framework 

3 keep six honest serving men. 
They taught me all I knew: 

Their names are What and Why and When 
And How and Where and Who.' 

-Rudyard Kipling 

Solo researchers, I the 
teams of  professionals setting being studied 

4. Disclosure o f  the observer's role to others 

Overt: I I Covert: 
ull disclosure Selective disclosure No disclosure 

5. Duration o f  observotions ond fieldwork 

Short, I I Long-term, 
single observation Ongoing over time multiple observations 
(e.g., 1 site, 1 hour) (e.g., months, years) 

6. Focus o f  observotions 

Narrow focus: I I Broad focus: 
Single element Evolving, emergent Holistic view 

NASA space scientist David Morrison fields never require the authors to state a 
1999) has noted that in asbonomy, geology, 'hypothesis' in order to publish their re- 

and planetary science, obsenration precedes sults" (p. 8). 
theory generation "and the journals in these 
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hypotheses and other precon 
observation. As Morrison put 
just tl~e unique opportunity 
no one has ever looked bef 
the world has to show us. 

That's the ideal. Howev 
ble to observe everything. The 
server is not a movie camera, how sensitizing concepts guide 

server moves from sensihzlng concepts versatiom that illuminate these sensitizing 
immediate world of soual experience . Listen. It answers, 

ture of the questions being asked. Onc 
the field, however, the observer must some- kind of sensitizing fraqe- 

e same to Raven. 

mains manageable. 
Experienced observers often use "sensi- 

hzmg concepts" to orient fieldwork. Quali- The observer, then, looks for repeatable regu- benefit frompreparing a formal list of major You are surely lost. Stand still. The 
tative sociologst and symbolic interaction- lanhes He uses ntual patterns of dress and sensitizing concepts in the formal design forest knows 

ist Herbert Blumer (1954) is credited with body-spacmg as m&cators of self image. He 

originating the idea of the sensitizing con- takes specla1 languages, codes, and d~alects as 
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visualize that setting. In writing a program interpretive phrases. But such writing can 
description, the observer, unlike the novel- , also be dull. Metaphors and analogies can 

t, should avoid interpretive adjectives ex- enliven and enrich descriptions, helping 
as they appear in quotes from partici- readers connect through shared under- 

ants about their reactions to and standings and giving them a better feel for 
eptions of that environment. Such ad- the environment being described. I once 

jectives as conlfortnble; benzlt@l, drab, and evaluated a wilderness education program 
stinzzrlati~zg interpret rather than describe that included time at the Grand Canyon. Ex- 
-and interpret vaguely at that. More purely hibit 6.3 presents my feeble attempt to cap- 

Routinness/nonroutinness of work, produc descriptive adjectives include ture in words our first view of the Grand 
Canyon. Notice the metaphors that run 

Implementation Communication patterns colors ("a room painted blue with a through the description. Of course, this is 

Organizational culture blackboard at one end"), one of those instances where a picture 

Hierarchy: Layeredlflat space ("a 40-foot-by-20-foot ,-lassroom ~~~ldbeworthamountainofwordsrwhich 
with windows on one side"), and is why qualitative fieldwork increasingly in- 

Authority patterns cludes photography and videography. 'Fhis 
Formal/informal networks 

purpose ("a library, the walls lined with 
excerpt aims at offering a sense of tlze physical 

books and tables in the center"). 
Rewards/punishments, incentives/disincentives environment more than it offers a literal de- 

Program theory Success a n d  failure messages/stories scription because unless one has been there 
Beginners can practice lea-g to write or seen pictures, the landscape is outside or- 

Degree of integration descriptively by sharing a description of a dinary experience. 
Com~etition/coo~eration 'IJserved witha of people and The physical of a setting 

asking them if can the setting be hportmt to what happens in that envi- 
described. Another helpful exercise in- ronment. The way the look in rooms, 
volves two people observing the same envi- the amount of space available, how the 
Ionment and their space is used, the nature of the lighting, how 
watching in particular for the use of inter- people are organized in the space, and the 
pretive adjectives instead of descriptive interpretive reactions of program partici- 
ones. Vivid description provides sufficient pants to the physical setting can be impor- 
information that the reader does not have to t,,t information about both program imple- 
'peculate at what is meant. For exam~lel mentation and the effects of the program on 
simply reporting "a crowded room" re- participants, 
quires interpretation. Contrast with this: A commonmistake among obsenrers is to 

take the physical environment for granted. 
The meeting had a three-~erson couch Thus, an evaluator may report that the pro- 
across one side, six chairs dong the adjoining gram took place in "a school." The evaluator 
walls next to the couch, and three chairs along may have a mental image of usc.,ooy that 

mine sources of data for that illumination. the waufacingfiecoFhr whichhchdedfie matches what was observed, but schools 
The examples and illustrations that follow The 

, door. With 20 people in the room, all standing, vary considerably in size, appearance, 
derive from and build on the sensitizing there was very little space between people. neighborhood setting. Even more so, the in- 
framework for program evaluation. Inter- Describing a setting, like a program set- Several participants were overheard to say, teriors of schools vary considerably. The 
spersed with this presentation of sources of ting, begins with the physical environment "This room is redly crowded." same can be said for criminal justice settings, 
evaluation data are examples of how to col- within which the program takes place. The health settings, community mental health 
lect observational data. These strategies ap- description of the program setting should be Such descriptive writing requires atten- programs, and any other human service ac- 
ply to other inquiry settings, but to provide sufficiently detailed to permit the reader to tion to detail and discipline to avoid vague, tivity. 



ndigly, many. : 

emphasize - or- , 1  
ssive faunda- feel overwhelme 

observer looks 

se associa- programs. 

ers on the walls, 

sponded to a n  en- settings in largely urban enviro - . different background characteristics, racial 
'identities, and/or ages alert the observer to 
patterns in the social ecology of the pro- 

Environment 
participation. It is typically much easier to uniform than the environments of hu Decision-making patterns can be a partic- 

generate discussion when chairs are in a cir- service programs. During the year1 ularly important part of a program's social 

cle rather thaninledure style. The dimlight- gram, participants were exposed to 

an beings interact create social-ecologi- are decisions made openly, so that partici- 
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ontext of own feelings as part of the observation.) 
l's image How do behaviors and feelings change over 

the course of the activity? 
om that Pinallx the observer looks for cIosure 

ment. Doing points. What are the signals that a particular 
one by activity is being ended? Who is present at 

legends of the that time? What is said? How do partici- 
in the 1960s. pants react to the ending of the activity? 

How is the completion of this unit of activity 
related to other program activities and fu- 
ture plans? 

Each unit of activity is observed and 
treated as a self-contained event for the pur- 

Most evaluations focus at least some ob- pose of managing field notes. The observa- 
keep perceptions of participants on planned program activities. tion of a single session of the early childhood 
from the observer's or evaluator's own de- on in the program? What do par- parent education program presented in 

scriptions and interpretations. tlike to be a Chapter 1 is an example. Each observed 
ofquestions event or activity can be thought of as a 

Historical Perspectives Documenting and understanding the evaluators bring to the program setting to mini-case write-up of a discrete incident, ac- 

context of a program will require delving document program implementation. tivity, interaction, or event. During analysis, 

Historical information can shed impor- into its history. How was the program ere- Build observations around activities that one looks across these discrete units-of- 

tmtlight on the social environment. The his- ated and hi t idy funded? Who were the have a kind of unity about them: a begin- activity cases for patterns and themes, but 

tory of a program, community, or organiza- original people targeted for program ser- ning, some middle point, and a closure during the initial stages of fieldwork the ob- 

tion isan important part of the context for vices, and how have target point-such things as a class session, a coun- Server will be kept busy just trying to cap- 

research. Distinguished qualitative sociolo- changed over time? To what extent and in seling session, meal time in the residential hue self-contained units of activity without 

gist William Foote Whyte, sometimes called what ways have goals and intended out- facility, ameeting of some kind, a home visit worrying yet about looking for patterns 

the father of sociological field research, has comes changed over time? What have staff- in an outreach program, a consultation, or a across activities. 

reflected on how he came to value historical ing patterns been over time? How has the regiskation procedure. Attending to se- Observing and documenting formal pro- 

research as a critical part of his fieldwork. program's governance board) been in- quence illustrates how the inquiry pro- gram activities will constiiute a central ele- 
volved at various stages in the program's gresses over the course of an observation. merit in evaluating planned programimple- 

When we began om ~eruvian research pro- history? What crises has the program en- Initially, the observer will focus on how the mentation, but to fully understand a 

gram, I viewed history as having little value dured? I£ the program is embedded within a activity is introduced or begun. Who is pres- program and its effects on participants, ob- 

for the current scene. I thought larger organizational context, what is the ent at the beginning? What exactly was said? servations shouldnotberestricted to formal, 

Iwas onlybeingsympatheticto theinterestsof history of that organization in relationto the How did participants respond or react to planned activities. The next section dis- 

our Peruvian researchers in suggesting that program? How has the larger political and what was said? cusses observation of the things that go on 
they gather historical data on each village for economic environment changed over time, These kinds of basic descriptive ques- between and around formal, planned pro- 

the last 50 years. and how have those changes affected pro- tions guide the evaluator throughout the full gram activities. 

Fortunately, the Peruvians refused to ac- gram development? What are the stories 

cept the 50-year limit and in some cases people tell about the ~rogram's history? 

probed up to 500 years in the history of vil- These kinds of questions frame inquiry into 
Informal Interactions 

or areas. Much of these data on rural the program's history to i l l h a t e  context. 

cornunities would be of interest only to his- In the 1990~~ I evaluated a "free high 

torians. However, understanding the paradox school" that had been created during the ed activi- If observers put away their seeing and ob- 

of the Mantaro Valley required us to go back to struggles and turmoil of the 1960s. Little d in this serving selves as soon as a p lmed ,  formal 

the conquest of ~ e r u ,  and, in the Chancay Val- about the program's current programming activity? (The observer records his or her activity ends, they will miss a great deal of 
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during such a time? 
This scenario illu 

importance of stayin 
doing opportunity samp 
ticipate all the things that 
ing unplanned program As the men lined up to use the f ants. I respected the time an ho 

st man to urinate said lou ns when I With his 

greatest opportunity to exchange views and dissatisfied on an evaluation ques- 
to talk with each other about what they are 
experiencing in the program. In Some cases, 
the evaluator will simply listen in On conver- 
sations or there may be oppo&ties to con- 
duct informal interviews, either with a sin- 

that has nothing to do with the 

so what did you of what went on th~s data. In many Programs, the 

morning? tame of free time and helped alleviate the versation: 
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"you know, in documenting experiences letter may have bee Whorf's job, in Shakespeare's terms,& plex system of language to distinguish dif- 

people are having, Ym trying to tratk some him. But the most tum the truckers'perceptionof "airy ferent degrees and types of retardation, a 

of different things folks are doing. The e of possible danger. language that changes as cultural and politi- 

staff have encouraged people to keep jour- the ominsists that one cal sensitivities change. People in criminal 

rials and do wrikg, and I noticed that you import €her culture without justice generate language for distinguishing 

were writing fairly intensely before dinner. ing a v gthe language of the people in types of offenders or "perps" (perpetrators). 

willing to share, it'would be helpful fact anguage organizes our world Fieldwork involves learning the "native lan- 

for me to know 11ow you see the writing fit- a letter. That's ing what we see, perceive, and guage" of the setting or program beingstud- 

ting into your whole experience with the This short co to. The things for which peo- ied and attending to variations in connota- 

program." different side of clal words tell others what is im- tions and situational use. The field notes and 

He hesitated, moved his food about in his to that culture. Thus, as students reports of the observer should include the 

bowl a little bit, and then said, "I'm not sure family life. We ductory anthropology, Eski- exact language used by participants to com- 

about the program or how it fits in or any of ti0nS mos have many words for snow and Arabs municate the flavor and meaning of "na- 

that, but I will tell you what I was writing. I case have many words for camel. Likewise, the tive" program language. 

was writing . . . ," and he hesitated because program. artist has many words for red and different Language was especially important in the 

his voice cracked, "a letter to my teenage son hadnot evenbeen amon kinds of brushes. wilderness education program I evaluated. 

wing  to tell him how I feel about him and tended outcomes of the Roderick Nash (1986), in his classic study These were highly verbal people, well edu- 

make contact with him about some things. I out to be Wildernessand the Anzericniz Miizcl, traces how cated, reflective and articulate, who spent a 
don't h o w  if I'll give the letter to him. The of participants. changing European American perceptions lot of program time in group discussions. 

of "wilderness" has affected at the deepest Program staff understood how words can 
levels ow culh*ral, economic, and political shape experiences. They wanted partici- 

The Native Language of the Program perspectives on deserts, forests, canyons, pants to view the time in the wilderness as a 
and rivers. He traced the very idea of wilder- professional development learning experi- 

he lunatic, the lover, and the poet T ness to the eighth-century heroic epic char- ence not a vacation, so staff called each week 
Are of imagination all compact. acter Beowulf, whose bravery was defined in the wilderness a "field conference." They 

One sees more devils than vast hell can hold; by his courage in entering the wildeor-a hoped participants would see the program 
That is, the madman. The lover, all as frantic, place of wild and dangerous beasts, dark as a "conference" heldinthe "field." Despite 

Sees Helen's beauty in a brow of Egypt. and foreboding forests, and untamed, pri- the determined efforts of staff, however, the 
The poet's eye, in a fine frenzy rolling, mordial spirits. In the Judeo-Christian tradi- participants never adopted tkis language. 
Doth glance from heaven to earth, from earth to heaven; tion, wilderness came to connote a place of Almost universally they referred to the 
And as imagination bodies forth the forms of things unknown, uncontrolled evil that needed to be tamed weeks in the wilderness as "trips." During 

The poet's pen turns them to shapes and civilized, while Eastern cultures and re- the second "field conference" the staff capit- 

And gives to airy nothing love of wilderness rather dated. Interestingly enough, that capitula- 
A local habitation and a name. credits the Enlightenment tion coincided with negative reactions by 

offering new ways of thinking about participants tosome logisticalhadequacies, 
-William Shakespeare, new language to shape unsuccessful program activities, and bad 

A Midsunuizer Night's Dreniiz, Act V, scene 1 weather, all of which undercut the "confer- 
Moving from the wilderness to the inte- ence" emphasis. Staff lanpya~e reflected - - 

rior territory of organizations, agencies, and that change. 
As noted in Chapter 2, the Whorf hypoth- that truck drivers were entering "empty" 

programs, language still shapes experience Other language emerged that illuminated esis (Schultz 1991) alerts us to the power of warehouses smoking cigarettes and cigars. 
and is therefore an important focus during participants' experiences. One of the partici- language to shape our perceptions and ex- The warehouses often contained invisible, 
fieldwork. Programs develop their own lan- pants expressed the hope of "detoxdying" in periences. As an insurance investigator, but highly flammable gases. He interviewed 
guage to describe the problems they deal the wilderness. He viewed his return to his Benja- Wharf was assigned to look into truckers and found that they associated the 
with in their work. Educators who work everyday world as "poisonous retoxifica- explosions in warehouses. He discovered word enzpty with lmnnless and acted accord- 
with learning disabled students have a com- tion." The group immediately adopted this 
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greater personal change. 
In evaluating an intenlab ce of hugging as a 

ment project, I observed that mselves used to s 

cussion focused country nationals ("locals") ha 
a subtle set of hand si 

Unobtrusive Observati 

numbers used to descr tend to nonverbal forms of communication. 
culty of various rock For example, in educational settings nonver- 

dents get the attention of or otherwise ap- 

hands in the air. In group settmgs a great 
fmd my way out of the eddies of life." deal of fidgebng and movmg about may re- 

in, the wilderness program provides tant to note early that the awareness of testing 

thor Edward Abbey (1968), set for th Pararneswaran (2001) has described how need not, by ~tself, contammate responses ~t 1s 

she rehed on readmg nonverbal cues to tell a quesbon of probabfities, but the probabhv 
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of bias is high in any siudy in which a respon- ing. All participants were provided with the memorial, intriguing form of analysis involves com- 
denfis aware of his subject status. (Webb et a]. arehoused by paring official statements found in public 
1966:13) ed and documents (brochures, board minutes, an- 

them for private reflectio the content of nual reports) with private memos and what 

Concern about reactions to being ob- These three-ring binders ause of identi- the evaluation observer actually hears or 

senred has led some social scientists to rec- paper when first letters Or in- sees occurring the program. Client files are 

ommend covert observations as discussed another rich source of case data to supple- 

in this chapter. An alternative strat- each ment field observations and interviews. For 

egy involves searching for opportunities to (The Program e pea- example, Vesneski and Kemp (2000) coded 

collect "unobtrusive measures" (Webb et al. over the course of a Year- interview and analyzed intake sheets and copies of 

1966). Unobtrusive. measures are those which paper had been added part of her family plans produced during more than 

made without the knowledge of the people books was One vivid descriptions of 100 "family conferences" involving the ex- 

being observed and without affecting what offer dra- tended families of abused or neglected chfi- 

is observed. ffects dren in child welfare decision making in the 
~ ~ b ~ r t  L. Wolf and Barbara L. Tymitz vi SUMVO~S. state of Washington. 

(1978) included unobtrusive measures in h 8 journals, At the very beginning of an evaluation or 

their inquiry evaluation of the in "evaluating" the wilderness habits of organizational fieldwork, access to poten- 

National Muse- of Natural History at the groups that go through an area such as the tially important documents and records 

smi*onian h t ih t ion .  They looked for ork should be negotiated. The ideal situation 
owear spots" as indicators of use of paficu- would include access to all routine records 

lar exhibit areas. They decided that worn merit. The regulations for use of that on clients, all correspondence from and to 

would indicate the popularity of partic- esselltially "take only photograpll program staff, financial and budget records, 

ular areas in the museum. The creative eval- organizational rules, regulations, memo- 
randa, charts, and any other official or unof- 

program by looking for physical clues. to be carried out. It takes several days to ficial documents generated by or for the pro- 
Dusty equipment or files may indicate ti- gram. These kinds of documents provide the 
things that are not used. Areas that are used rmation evaluator with information about many 
a great deal by children in a will look ograms. things that cannot be observed. They may 
different-that is, more wom-than areas strategies and techniques reveal things that have taken place before 
that are little used. ance with river regulations. of the repertoire of field re- the evaluation began. They may include pri- 

In a week-long staff training program for The creative observer, aware of the vari- vate interchanges to which the evaluator 
300 people, I asked the kitchen to systemati- ety of things to be learned from shtdyhg would not otherwise be privy. They can re- 
cally record how mu& coffee was con- physical and social settings, will look for op- a trail of paper and artifacts, a kind of spoor veal goals or decisions that might be other- 
sumed in the m o a g ,  afternoon, and eve- portunities to incorporate unobtrusive mea- that can be mined as part of fieldwork. Fam- wise unlaown to the evaluator. 
ning each day. Those sessions that I judged sures into fieldwork, thereby manifesting a ilies keep photographs, children's school- In evaluating the mission fulfillment of a 
to be particularly boring had a correspond- "sympathy toward multi-method inquiry, work, letters, old Bibles with detailed gene- major philanthropic foundation, I examined 
hgly higher level of coffee consumption. triangulation, play&ess in data collection, dogies, bronzed baby shoes, and other 10 years of annual reports. Each report was 
Active and involving sessions showed less outcroppings as measures, and alternatives sentimental objects that can inform and en- professionally designed, elegantly printed, 

coffee regardless of time of to self report" (Webb and Weick 1983:210). rich family case studies. People who commit and widely disseminated-and each report 
day. (Participants could getup and get coffee A particularly powerful example of UI- suicide leave behind suicide notes that can stated a slightly different mission for the 
whenever they wanted.) obtrusive fieldwork is Laura Palmer's (1988) reveal patterns of despair in a society foundation. It turned out that the president 

In the wilderness program, the thickness study of letters and remembrances left at the (Wilhson 1999). Gangs and others inscribe of the foundation wrote an annual introduc- 
of notebooks called "learning logs" became Vietnam Veterans Memorial in Washington, public places with graffiti. Organizations of tion and simply stated the mission from 
an rnobtrusive indicator of how engaged D.C., a work she called Sltrnptiel i n  tlze Henrt. all kinds produce mo~mtains of records, memory. The publication designer routinely 
participants were in self-reflective journal- For the ~mobtrusive part of her fieldwork, both public and pnvate. Indeed, an oft- lifted this "mission statement" from the 
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sence of some particular activity or factor is 
noteworthy. This clearly calls for judgment, 
common sense, and experience. As eminent 
qualitative methodologist Bob Stake (1995) 
has asserted: 

One of the principal qualifications of qualita- 
tive researchers is experience. Added to the 
experience of ordinary looking and thinking, 
the experience of the qualitative researcher is 
one of knowing what leads to significant un- 
derstanding, recognizing good sources of 
data, and consciously and unconsciously test- 
ing out the veracity of their eyes and robust- 
ness of their interpretations. It requires 
sensitivity and skepticism. Much of this meth- 
odological knowledge and personality come 
from hard workunder the critical examination 
of colleagues and mentors. (pp. 49-50) 

Making informed judgments about the 
sigruhcance of nonoccurrences can be 
among the most important contributions an 
evaluator can make because such feedback 
can provide program staff members or other 
evaluation users with information that they 
may not have thought to request. Moreover, 
they may lack the requisite experience or 
awareness to have noticed the absence of 
that which the evaluator observes. For ex- 
ample, the absence of staff conflict is typi- 
cally noteworthy because staff conflict is 
common. Similarly, absence of conflict be- 
tween administrative levels (local, state, and 
federal) would be noteworthy because such 
conflict is, in my experience, virtually uni- 
versal. 

In many such cases, the observation 
about what did not occur is simply a restate- 
ment, in the opposite, of what did occur. 
That restatement, however, will ath-act at- 
tention in a way that the initial observation 
might not. For example, if one were observ- 
ing a program being conducted in a multira- 
cial community, it is possible that program 

Perhaps the mostimportant observation tion, may also be presented within the 
necessity of staff being about what did not happen came from ob- larger case. The qualitative analysis pro- 
ticular needs, interests serving staffmeetings. Over time, Inoticed a cess typically centers on presentation of 

pattern in which staff held meetings to make specific cases and thematic analysis across 
decisions about important issues, but no cases. Knowing this, fieldwork can be or- 
such decisions were made. Staff sometimes ganized around nested and layered case 

uator observes that thought that a decision had been made, but studies, which means that some form of 
closure was not brought to the decision- nested case sampling must occur. 
making process and no responsibility for ~ e t  me briefly review he centr&ty of 
follow-up was assigned. Many subsequent case as a qualitative i n q w  strat- 
implf2mentation fELilLUes and staff conflicts egy.Chapter 1 opened by citing a number 
could be traced to ambiguities and differ- of and influential books 
a c e s  of opinion that were left unresolved at based on case studies, for example, 
staff meetings. By hearing me describe both Searclz of Excellmzce: Lessons From America's 
what was and was not occurring, staff be- Best-Run Companies by Peters and Water- 
came more explicit and effective in making ,, (1982), Angela Brownets important 

that do not happen. If, over decisions. *hat did happen in book When Battered Wolnaz Kill (1987), and 
server notes that program p staffllleetings Was important, but it was also Sara Lawrence-Lightfoot's six detailed 

to observe what did case studies in Respecf (2000:13). Chapter 2 
not happen. presented the construction of zlniqzle case 

be appropriate for the evaluator to point studies as a major strategic theme of quali- 
out the absence of such input based on ex- Nested and Layered Case tative inquiry Chapter 3 reviewed theoret- 
periences indicating the sigruhcance of Studies During Fieldwork ical perspectives that are inductively case 
participant input in the planning pro- based. Chapter 4 reviewed at some length 
cesses of other programs. the importance in qualitative evaluation of 

MY evaluation of the wilderness educa- * case study is expected to catch the complex- capturing and reporting individualized out- 
tion program included observations about  it^ of a single case. The single leaf, even a sin- colnes based on case studies of howpartici- 
a number of things that did not occur. No gle toothpick, has unique complexities--but pants in programs ,--,ange during a pro- 

rarely will we care enougl~ to submlt it to case gram and whether they maintain those serious injuries occurred at any of the six 
field conferences in the wilderness-im- study. We study a case when it itself is of very changes aftenvard. To illustrate this point, 

special interest. We look for the detail of inter- i, the wilderness education program om portant information for someone thinking 
action with its context. Case study is the study evaluation team constructed case studies about the possible risks involved in such a 

program. No participant refused to shod- of the partic*arit~ and complexity of a single of participants using multiple sources of 

der his or her share of the work that had to 
case, coming to understand its activity within data from fieldwork: (1) background data 
important circumstances. (Stake 1995:xi) 

be done in order for the group to live and gathered through interviews about partic- 

work together in the wilderness. This ob- ipants' situations and perspectives upon 

sewation emerged from discussions with Months of fieldwork may result in a sin- entering the year of field conferences; (2) 

technical field staff who often worked gle case study that describes a village, com- observations of their experiences during 

wit11 juveniles in wilderness settings munity, neighborhood, organization, or pro- field conferences; (3) informal and conver- 

where uneven sharing of cooking, clean- gram. However, that single case study is sational interviews with them during the 

ing, and related responsibilities often led likely to be made up of many smaller wilderness trips; (4) quotations from for- 

t~ major group conflicts. The fact that the cases-the stories of specific individuals, ma1 group interviews (focus groups) held 

gro~1psI observed never had to deal with families, organizational units, and other at various times during the trips; (5) ex- 

one or two people not helping out was groups. Critical incidents and case studies of cerpts from their journals and other per- 
specific bounded activities, like a celebra- sonal writings when they were willing to worth noting. 
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cific dangerous rapid on the San Jum River. this background and the contro- 

Each evening discussion constituted a case 
- such that that over the three years, we had 
f notes on over 80 discussions of various kinds. observes and talks to during fi 
- Staff meetings made for a different unit of flexivity calls for self-reflection 

ical self-reflection and self-kno 

understand in the field and as 
and analyst. The observer, there 

ers to adueve crit- 

derfully self-reflective account of her ex- Her personal inquiry into these questions, 
perience r e m g  to her native India to do reflecting onher own fieldwork experiences 
fieldwork as a feminist scholar after being (Parameswarm 2001), is a model of reflex- 
educated in United States. ivity. 

Many year ago, Indian philosopher J. 
case studies often are layered and nested. Because my parents were fairly hberal com- Krishnamurti (1964) commented on the 
The tlvee-year wilderness program consti- gaging in a series of multilayered and nested pared to many of my friends' parents, I grew challenges of self-knowledge. Although his 
tuted the overall, one might say macro, case case studies, often with intersecting and up wth a little more awareness than many reflections were directed to the importance 
study. The final evaluation report presented overlapping units of analysis. One final case middle- and upper-class Indians of the differ- of lifelong learning rather than to being re- 
conclusions about the processes and out- study deserves consideration-the observ- ences beheenmy hfe and that of the vast ma- flexive in fieldwork, his ruminations offer a 
comes of the overall program, a case exam- er's experiences and reactions. We tun to jority of Indians. Although 1 questioned some larger context for thinking about how to ob- 
ple of a three-year wilderness educationini- that now. resb~chons that were speclhc to women of my serve oneself, a context beyond concern 
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ith issues of authenticity, reac- 
tivity, and how the observational process 
may have affected what was observed as 

ou observe well as how the background and predispo- 

th your fe.- sitions of the observer may have con- 

,ifi all the strained what was observed and under- 

you ob- stood. Each of these areas of methodological 

e and frame fieldwo on some degree of critical 

Macro Case Study: Final Evaluation Study of the Three-Year Progr 
possib/e nested, layered, and overlapping mini-case studies 

Sources of Data Reviewed 

fieldwork began with the suggestion that a 
sensifizingfrarnemork can be useful as a tool to 

thinking about evaluation fieldwork pos- 
t is the mystery, the beauty of it. (Krishna- sibilities. Other phenomena and other ob- 

murti 196450-51, emphasis added) servational arenas would have different 

sensitizing frameworks or concepts. The fol- 

Description of the social 

or 'J=e*ho%hsJ so too the self-knowl- . Observing informal interactions and un- 
e of reflexive fieldwork is but one phase 

planned activities 

rding participants' special program 

onverbal communication 

Watching for unobtrusive indicators 

ocurnents, files, records, 
ibility, is that the observer must ulti- and artifacts 
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considering the interpr e. Field notes contain the de- 

Woolf: 

later. If it's important as part of yo? con- g general terms to describe specific ac- 

scriptive, concrete, and detailed. 
Field notes also contain what people say. 

Direct quotations, or as near as possible re- 
call of direct quotations, should be captured 
during fieldwork, recording what was said 
during observed activities as well as re- 
sponses garnered during interviews, both 
formal and conversational. Quotations pro- 
vide the "emic perspective" discussed ear- 
lier-the insider's perspective-which "is at 
the heart of most ethnographic research" 
(Fetterman 1989:30). 

Field notes also contain the observer's 
own feelings, readions to the experience, 
and reflections about the personal meaning 
and sigmhcance of what has been obsemed. 
Don't deceive yourself into thinking that 
such feelings can be conjured up again sim- 
ply by reading the descriptions of what took 
place. Peelings and reactions should be re- 
corded at the time they are experienced, 
while you are in the field. Both the nature 
and intensity of feelings should be recorded. 
In qualitative inquiry, the observer's own 
experiences are part of the data. Part of the 
purpose of being in a setting and getting 
close to the people in the setting is to permit 
you to experience what it is like to be in that 
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to set off field interpretations with their journals, but some of the expansion 
eses, asterisks, had to be completed after the weeklong field 

to distinguish inter- conference. In evaluating a leadership train- 
om description. The point is ing program as a participant observer, the 
tations should be understood to staff facilitator privately asked me not to 
interpretations, and labeled as take notes during group discussions be- 
ased insights are sufficiently cause it made him nervous, even though 

us that you need not ignore them in most other participants were taking notes. 
t, if really important, they will The extent to which notes are openly re- 

corded during the activities being observed 
down, took out a cigarette and lit it , then, contain the ongoing is a function of the observer's role and p u -  

pose, as well as the stage of participant ob- 
servation. If the observer or evaluator is 

and observed, quotations from the people openly identified as a short-term, external, 
obse~ed,  the observer's feehgs and reac- nonparticipant observer, participants may 
tions to what is observed, and field-gener- expect him or her to write do- what is go- 

rpretations. Fieldnotes ing on. If, on the other hand, one is engaged 
the fundamental database for construct: in longer-te- participant the 

~ u d y  of being on a "power trip," and said that  she'd "like t o  beat case studies and carrying out thematic early part of the process may be devoted to 

theshi t  out o f  her," then told her t o  "go t o  hell." The client shook S-Case analysis in qualitative research. establishing the observer role 

her fist in  Judy's face and stomped out of the room, leaving Judy with emphasis on participation so that open 
standing there wi th her mouth open, looking amazed. cedurally Speaking taking of notes is deferred until the field- 

worker's role has been firmly established 
When field notes are written will depend within the group. At that point, it is often 
the kind of observations being done and possible to openly take field notes since, it is 

hoped, the observer is better known to the 
group and has established some degree of 

wrinkled with one tail tucked into the pants and the other tail trust and rapport. 
hanging out. His hair was disheveled and his hands looked liked 
he'd been playing in  the engine o f  a car. 

setting. If what it is like for you, the observer come a mechanical recording machine on 
or participant observer, is not recorded in entering the field. Insights, ideas, inspira- 
your field notes, then much of the purpose tions-and yes, judgments, too--will occur 
for being there is lost. while making observations and recording 

Finally, field notes include your insights, fieldnotes. It's not that you sit down early on 
interpretations, beginning analyses, and and begin the analysis and, if you're an eval- 
working hypotheses about what is happen- uator, make judgments. Rather, it's in the na- 
ing in the setting and what it means. While ture of our intellects that ideas about the 
you should approach fieldwork with a disci- meaning, causes, and sigruficance of what 
plined intention not to impose preconcep- we experience find their way into our 
tions and early judgments on the phenome- minds. These insights and inspirations be- 
non being experienced and observed, come part of the data of fieldwork and 
nevertheless, as an observer you don't be- should be recorded in context in field notes. 

the parents by the staff facilitator and ex- 
plained the purpose of the evaluation and 
assured the parents that no one would be 
identified. I then openly took extensive notes 
without participating in the discussions. Im- 
mediately following those sessions, I would 
go back over my notes to fill in details and be 
sure what I had recorded made sense. By 
way of contrast, in the wildemess education 
program I was a full. participant engaged 
in full days of hiking, rock climbing, and 
rafting/kayaking. I was sufficiently ex- 
hausted by the end of each day that I seldom 
stayed awake making field notes by flash- 
light while Others slept. Rather, each night I 
jotted down basic notes that I could expand 
during the time that others were writing in 

The wildemess program evaluation in- 
volved three 10-day hips ("field confer- 
ences") with participants at different times 
duringthe year. Duing the first field confer- 
ence, I never took notes openly. The only 
time Iwrote was when others were also writ- 
ing. Duringthe second field conference, I be- 
gan to openly record observations when dis- 
cussions were going on if taking notes did 
not interfere with my participation. By the 
third week, I felt1 could take notes whenever 
I wanted to and I had no indication from 
anyone that they even paid attention to the 
fact that I was taking notes. By that time I 
had established myself as a participant, and 
my participant role was more primary than 
my evaluator role. 
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aff members and group 
able to use this informa- - 

(1) those who h members,h their efforts to 

writing notes as on ment and administrative ommur&ation duringthe fi- , 

are typical or atypical. s a formative evaluator. 
Interview data limitations 

feded by the emotional state of the.Fter- and Documentation: 
viewee'at the time of the interview. Inter- 

Bringing Together . 
The classic image of the anthropological 

view data are also subject to recall error, fieldworker is of someone huddled in an Af- Multiple Perspectives reactivity of the interviewee to the inter- 

, available to them a number of technological 

- - 



Fieldwork Strnfegies rind Obserontio~~ Methods @ 309 

g to my taldng notes on a 
the enormous pockets of 

him what I was doing he 

d not w&t to disturb him by 

to reduce the effects of that presence to as near 

zero as possible. The cardinal rule of the ob- Whether one uses modern technology to 
N-er during this time is to be completely support fieldwork or simply writes down 

s to resist all social Stimuli from the subject lished. In addition, the nature of the record- 
wrote about coming of age in modem soci- over, a dowhide to visual technology has 

I emerged, since it is now possible to not only 
d others (and some will occur despite the ing system must be worked out in actor- 

ety (Patton 1999a). 
Video is another technolog- capture images on film and video but also 

ical hmovation that has become readily ac- change and edit those images in ways that 

cessible and common enough that it can distort. In his extensive review of " 
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nity record I produced would be accessible 
to participants as well as staff. 

In none of these cases did changing the 
language automatically make the entry pro- 
cess smooth and easy. Earlier in this chapter, 
I described our attempt to be viewed as "ed- 
ucational researchers" in evaluating a com- 
munity leadership program. Everyone fig- 
ured out almost immediately that we were 
really evaluators- and that's what partici- 
pants called us. Regardless of the story told 
or the terms used, the entry period of field- 
work is likely to remain "the first and most 
uncomfortable stage of field work" (Wax 
1971:15). It is atime when the observer is get- 
ting used to the new setting, and the people 
in that setting are getting used to the ob- 
server. Johnson (1975) suggests that there 
are two reasons why the entry stage is both 
so important and so difficult: 

First, the achievement of successful entree is a 

precondition for doing the research. Put sim- 
ply, no entree, no research. . . . [Plublished re- 
ports of researchers' entree experiences 
desaibe seemingly unlimited contingencies 
whichmay be encountered, ranging from be- 
ing gleefully accepted to being thrown out on 
one's ear. But there is a more subtle reason 
why the matter of one's entrance to a research 
setting is seen as so important. This concerns 
the relationship between the initial entree to 
the setting and the validity of the data that is 
subsequently collected. The conditions under 
which an initial entree is negotiated may have 
important consequences for how the research 
is socially defined by the members of the set- 
ting. These social definitions will have a bear- 
ing on the extent to which the members trust a 
social researcher, and the existence of relations 
of trustbetween anobsenrer and the members 
of a setting is essential to the production of an 
objective report, one which retains the integ- 
rity of the actor's perspective and its social 
context. (pp 5051) 

When employing this tactic, observers use perience the same socialization process that 
the legitimacy and credibility of another regular participants experience by becom- 
person to establish their own legitimacy and ing part of the initiation process and timing 
credibility, for example, the director of an or- their observations to coincide with the be- 
ganization for an organizational study, a lo- ginning of a program. Such timing makes 
calleader, elected official, or village chieftain the evaluator one among a nuinber of nov- 
for a community study. Of course, it's im- ices and substantially reduces the disparity 
portant to make sule that the known spon- between the evaluator's knowledge and the 
sor is indeed a source of legitimacy and credz knowledge of other participants. 
ibility. Some prior assessment must be made Beginning the program with other partic- 
of the extent to which that person can pro- ipants, however, does not assure the evalua- 
vide halo feelings that will be positive and tor of equalstatus. ~ o m e ~ a r t i c i ~ a n t s r n a ~  be 
helpful. For example, in an evaluation; using suspicious that real difficulties experienced 
a program administrator or hmders as a by the evaluator as anoviceparticipantare 
known sponsor may increase suspicion and phony-that the evaluator is play-acting, 
distrust among program participants and only pretending to have difficulty. On the 

pants to cooperate first day of my participation in the wilder- 
some kind of mutual exchange can occur. initial period of fieldwork can be ness education program, we had our first 

~ t r a t i o n  lies at the opposite end of the ting and give rise to self-doubt. The backpacking experience. The staff leader be- 
continuum from a negotiated, reciprocity rker may lie awake at night worry- gan by explaining that "your backpack is 
model of entry. Many field settings are not g about some mistake, some faux pas, your friend.'' I managed to both pack and 
open to observation based on cooperation. made during the day There may be times of adjust my "friend incorrectly. As a result, as 
Douglas (1976:167-71) has described a num- embarrassment, feeling foolish, of question- soon as we hit the trail, I found that the belt 
her of a t r a t i o n  strategies, including ing the whole purpose of the project, and around my waist holding the backpack on 
"worming one's way in," "using the crow- even feelings of paranoia. The fact that one is my hips was so tight that my friend was 
bar to pry them open for our observations," trained in social science does not mean that making my legs fall asleep. I had to stop sev- 
showing enough "saintly submissiveness" one is immune to all the normal pains of era1 times to adjust the pack. Because of 
to make members guilty enough to provide learning in new situations. On the other these delays and other difficulties I was hav- 
help, or playing the role of a "spineless hand, the initial period of fieldwork can also ing with the weight and carriage of the pack, 
boob" who could never possibly hurt the be an exhilarating time, a period of rapid I ended up as the last participant along the 
people being observed. He has also sug- new learning, when the senses are height- trail. The next morning when the group was 
gested using various ploys of misdirection ened by exposure to new stimuli, and a time deciding who should carry the map and 
where the researcher diverts people's atten- of testing one's social, intellectual, emo- walk at the front of the group to learn map 
tion away from the real purpose of the study. tional, and physical capabilities. The entry reading, one of the participants immediately 
There is also the "phased-entree tactic" by stage of fieldwork magnifies both the joys volunteered my name. "Let Patton do it. 
which the researcher who is refused entree and the pains of doing fieldwork. That way he can'thang back at the end of the 
to one group begins by studying another Evaluators can reduce the "stick-out- group to observe the rest of us." No amount 
group until it becomes possible to get into like-a-sore-thumb syndrome" by beginning of protest from me seemed to convince the 
the group that is the real focus of the re- their observations and participation in a participants that I had ended up behind 
searcher's attention, for example, begin by program at the same time that participants them all because I was having trouble hiking 
obse-g children in a school when what are beginning the program. In traditional (working out my "friendship" with my 
you really want to observe are teachers or fieldwork, anthropologists cannot become backpack). They were convinced I had taken 
administrators. children again and experience the same so- that position as a strategic place from which 

Often the best approach for gaining cialization into the culture that children ex- to evaluate what was happening. It is well to 
en&& is the "known sponsor approach." perience. Evaluators, however, can often ex- remember, then, that regardless of the na- 
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tomed to my task, the team's curi 
my function began to grow. 

In their eyes, I served no 
that they could see. I 

versations. On 

em fieldworkers 
tance of .careful 

wonder, or, "what the wrong time or place. or assuming that a 
certain decision, which the team had previ- 

AN ENTRY CASE EXAMPLE: ously made, was still valid. 
THE PART-TIME 0 BSERVER I began my observation of this team in its 

interviewer in 
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to proceed were, in actuality, far they were interacting abodt. I no ti0ns and conditions reinforced for me what 

from identical. nored) a few passing sugge simple and were sometimes at best only vague percep- 

, With my role to continue over since I was obviously taking no ost was for tions. Team members who appeared t~ be 
many months, I realized that I must main- could. . . . ces in terms passive and quiet when I saw them a t  group 

t a b  the position of being impartial. I took copious notes before meetings were often referred to by their 
I could not be thought of by the team mem- velop a sense of what was or was on dimin- team members as hard-working and ere- 
hers as being closely aligned with their lead- tant to record. When I relaxed or so that ative when they were out in the field. The k- 
ers, nor could Iexpect the leaders to talkcan- aimed for the tone o members. temiews also helped me become aware of 

didly and openly with me if they believed standing of the group onably di- misconceptions on my part caused by seeing 
that I would repeat their confidences to the alize that, as a part-time observe t on- It was only part of the picture, due to time con- 

group members. Reluctantly, for I discov- possible for me to understand sting as I straints. 
ered several team members with whom was said. My decision frequent1 T'he ewperience was a new one for me, that 
friendships could easily have developed, I this portion of the meeting e, andre- of part-time observer. Quite frankly, this 
declined invitations to social activities out- down a reminder to myself t which I mode of evaluation probably will never be a 
side of working hours. questions laker. favorite one. On the other hand, it provided 

When I met the group for the first Side-stepping sen evertheless, the interviews appear in a picture that no ,"nap-shot" evaluation 
b e ,  I directed most of my energies to both leaders and team me 

matching names and faces. 1 would be tak- developed into a fine art. mmem- tions changed over time and in a situation 
ing notes at most of the sessions and it was finely tuned to the interac 
essential that I could record not only what came aware that I was, I was fr repeated references to particular situa- clearly not appropriate. 

was said but who said it. At the first session ried as to m>rperceptions of a p 

ever-one, including me, wore a name tag. vidual 01 situation. On o 

But within a few days, they were all well ac- a team member jumpin Routinization of Fieldwork: 
quainted andhad discarded their name tags; ride two floors with 

I was the only one still fumbling for names. didn'twant to go so 
he Dynamics of the Second Stage 

While being able to greet each member by vately what1 thought 

name was important, so was knowing some- ber. My response wa 
thing about each one's background. Coffee interesting person," or something hat did you learn in your readings today?" asked Master Halcolm. 

breaks allowed me to circulate among the innocuous, and received from him "We learned that a journey of a thousand miles begins with the first 
step," replied the learners. 

group and carry on short conversations with raised eyebrow, sinc "Ah, yes, the importance of beginnings," smiled ~ & - ~ h .  
as many as possible to try to fix in my mind tion had just behaved in a very pecuIiar 

"Yet, I am puzzled," said a learner. "Yesterday I read that there are a 
who they were and where they came from, manner at the meekg we had both just at- 

thousand beginnings for every ending." 
which provided insights into why they be- tended. 

In-depth interviews with each team "Ah, Yes, the importance of seeing a thing through to the end," 
haved in the group as they did. 

Team members at first expressed a certain member began in the fourth month of my 
"But which is more important, to begin or end?" 

amount of enthusiasm for minutes to be observation and was the mechanism which "Two great self-deceptions are asserted by the world's self-congraMators: 
taken of their meetings. This enthusiasm filled in many of the gaps in my understand- 

that the hardest and most important step is the first and that the greatest and 
was short-lived, for willing volunteers to ing. The timing was ~erfect: I had gained most resplendent step is the last. 
serve as secretary did not emerge. I was dis- enough falniliarlty with both ~ersomel  and 

"While every journey must have a first and last step, my experience is that 
appointed, for, had minutes been kept of the projectby that time so that Iwas knowledge- 

what ultimately determines the nature and enduring value of the journey are 
meetings and had I been able to rely on re- able, they had come to trust me, and they 

the steps in between. Each step has its own value and importance. Be present 
ceiving copies, I would have concentrated still cared deeply about the ~roject.  h his 

for the-whole journey, learners that you are. Be present for the whole jo-ey" 
solely on observing the interactions and caring diminished for some as the project 

would not have had to keep track of what year drew to a close without any real hopes -Halcoh 



ivory, but to maintain his position he had to 

One of the things that can happen in the perfoq the indigenous rituals of human 

course of fieldwork is the emergence of a sacrifice and caruxibaliim. Marlowe, deeply 

strong feeling of connection with the people enmeshed in the racism of his culture and 
be in conflict with other sub- 
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- self in the middle of deep generational divi-. 
sions between mothers and their-daughters, . 
teachers and students, bookstore owners 
and their cli+ts. She could not risk deeply - 

alienating or completely acquiescing to any 
of these important and competing groups, 
for they all affected her access and the ulti- 

- mate success of her fieldwork. - 

In evaluations,,-the evaluator can be 
caught in the middle of tensions between 
-competing groups .and conflicting perspec- 
tives. For example, where divisions exist 
among the staff and/or the participants in a 
program, and such divisions are common, 
the evaluator will be invited, often subtly, to 
align with one subgroup or -the other- In- 
deed, the evaluator may want to become 
part of a particular subgroup to gain further 
insight into and understanding of that sub- 
group. How such-an alliance occurs, and 
how it is interpreted by others, can great1 
affect the course of the evaluation. 

My experience suggests that it is imprac- 
tical to expect to have Vqte same kind of re- 
lationship--close or distant-with every 
group or faction. Fieldworkers, human be- 
ings with their own personalities and inter- 
ests, will be naturally attracted to some peo- 
ple more than others. Indeed, to resist those 
attractions may hinder the observer from 
acting naturally and becoming more thor- 
oughly integrated into the setting or pro- 
gram. Recognizing this, the observer will be 
faced with ongoing decisions about per- 
sonal relationships, group involvement, and 
how to manage differential associations 
without losing perspective on what the ex- 
perience is like for those with whom the 
fieIdworker is less directly involved. 

Perhaps the most basic division that will 
always be experienced in program evalua- 
tion is the separation of staff and partici- 
pants. While the rhetoric of many programs 
attempts to reduce the distinction between 
staff and participants, there is almost always 
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a distinction between those who are paid for 
their responsibilities in the program (staff) 
and those who are primarily recipients of 
what the program has to offer (participants). 
Sociologically, it makes sense that staff and 
participants would be differentiated, creat- 

' ing a distance that can evolve into conflict or 
distrust. Participants wiU often view the 
evaluator as no different fromthe staff or ad- 
ministration, or even the'funding sources 
--virtually any group except the partici- 
pants. If the evaluator observer is attempt- 
ing to experience the program as a partici- 
pant, special effort will be required make 
participation real and meaningful and to 
become accepted, even trusted, by other 
participants. On the other hand, staff and 
administrators may be suspicious of the 
evaluator's relationships with funders or 
board members. 

The point is not to be naive about the tan- 
gled web of relationships the participant ob- 
server will experience and to be thoughtful 
about how fieldwork, data quality, and the 
overall inquiry are affected by these connec- 
tions and interrelationships, all of which 
have to be negotiated. 

Lofland (1971) has suggested that partici- 
pant observers can reduce s~~spicion and 
fear about a study by becoming openly 
aligned with a single broad grouping within 
a setting while remaining aloof from that 
grouping's own internal disputes. 

Thus, known observers of medical schools 
have aligned themselves only with the medi- 
cal students, rather than attempting to partici- 
pate extensively with both faculty and 
students. In mental hospitals, known observ- 
ers have confined themselves largely to men- 
tal patients and restricted their participation 
with staff. To attempt to participate withboth, 
extensively and simultaneously, would prob- 
ably have generated suspicion about the ob- 
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ork consists of facilitating the interac- tagonisms among those who may resent or 
with co-inquirers, supporting their distrust the special relationships between 

n of field notes among different par- ble this relationship involves strategic think- 
researchers, and monitoring data ing about how others will react and how 

and consistency These collaborative their reactions will affect the inquiry There's 
no formal announcement that the "position" 

researcher's own time for field- of key informant is open, or that it's been 
d will affect how others in the set- filled; the key informant is simply that per- 

son or those persons with whom the re- 
searcher or evaluator is likely to spend con- 

s, management of the collab- Key informants must be trained or devel- 
giance to fellow particip effort is done by one of the oped in their role, not in a formal sense, but 

trained fieldworker because they will be more valuable if they 
a skills and process understand the purpose and focus of the in- 

r and consultant to the group. Clarity qujr, the issues and questions under inves- 
these roles and divisions of labor can tigation, and the kinds of information that 
or break collaborative, participatory are needed and most valuable. Anthropolo- 
of inquiry. Having shared values gists Pelto and Pelto (1978) made this point 

collaboration does not guarantee ac- in reflecting on their own fieldwork: 
pulling it off. Collaborative inquiry is 
nging work, often frustrating, but We noticed that humans differ in their will- 
itworksrthefindingswfilca~thead- ingness as well as their capabilities for ver- 

collaborative triangu- bally expressing cultural information. conse- sion, both within myself and within tend to be rewarding quently, the anthropologist usually finds that 
involved, with enduring insights and only a small number of individuals in any 

community are good key informants. Some of 
the capabilities of key informants are system- 
atically developed by the field workers, as 
they train the informants to conceptualize cul- 

desire to have me take on a more active and 
tural data in the frame of reference employed explicit staff role. They also made occasional 
by anthropologists. . . . The key informant 

attempts to use me as an informer, trying to 
gradually learns the rules of behavlor in a seduce me into conversations about particu- 
role vis-a-vis the interviewer-anthropologist. lar participants. The ambiguities of my role 

were never fully resolved. I suspect that 
such ambiguities were inherent in the situa- witnessed. Key iiZf0i711~izts are people 

tion and are to be expected in many evalua- 
tion fieldwork experiences. 

Managing field relationships involves a 
different set of dynamics when the inquiryis 
collaborative or participatory. Under such 
designs, where the researcher involves 0th- perceptions, not truths. 

ers in the setting in fieldwork, a great deal of Information obtained from key informants 
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in the setting was observed show up more in the field 
th entree and may have sup: - notes. Some of these explanations have been 

elping solve offered by 0thers;some occur directly to the 
mooth over difficulties- -h observer. In short; analysis and interpreta- 

tion will have begun even before the ob- 
server has left the field. 

tting, friend- - Chapter 9 discusses analysis strategies at 
sfieldwork length. At this point, I simply want to recog- 

engagement nize the fact that data gathering and analysis 
deal of at- flow togethersin fieldwork, for there is usu- - - 

d to enter- ally no definite, fully anticipated point at 
on has been which data collection stops and analysis be- 

gagement process, what gins. One process flows into the other. As the ' 
ed the "neglected prob- observer gains confidence in the quality and 
servation research." meaningfulness of the data, sophisticated 

One side of the coin is disengagement. about the setting under study and aware 
The other side is reentry back to one's life af- that the end draws near, additional data col- 
ter extended fieldwork or an all-consuming lection becomes increasingly selective and 

and frustration, bu o do graduate research strategic. 
Tanzania, our team received a lot of sup- As fieldwork draws to a close, the re- 

for enby much of it searcher is increasingly concemed with veri- 
ed at avoiding culture shock. But when jcatioiz of already-collected data and less 

e returned home, we were given no prepa- concemed with generating new inqujr  
ration for what it would be like to-return leads. While in naturalistic inquiry one 
to America's highly commercial, materialis- avoids imposing preconceived analytical the wilderness 

ture after months in categories onthe data, as fieldwork comes 
ed, slower- an end, experience with the se 

culture shock hit ally have led to thinking about 
not going to Africa. themes and dimensions that org 

disengage- has been experienced and ob 
deserve atten- emergent ideas, themes, concepts, and di- 

Bringing Fieldwork to a Close ose. Relation- mensions-generated inductively through 
ships with people change and evolve from fieldwork-can also now be deepened, fur- 

ell, rve gotten to the end of the subject-of the p a g e o f  You entry, through the middle days, and into the ther examined, and verified during the clo- 

patience and my time. end of fieldwork. So does the fieldworker's sure period in the field. 
lationship with the data and engagement Guba (1978) has described fieldwork as 
the inquiry process. That changed en- moving back and forth between the discov- 

gagement in the i n q w  process is what I ery mode and the verification mode like a 
to focus on here. 

h traditional scholarly fieldwork within cific reporting deadlines, stated in a con- wave. The ebb and flow of research involves 

anthropology and sociology, it can be a- tract, that affect the length of and 
you near completion of data gather- moving in and out of periods when the in- 

cult to how long fieldwork will last. available for fieldwork, and the m g, having become fairly howledgeable vesbgator is open to new inputs, generative 

The malor determinant of the length of the uses of evaluahve findings 
about the setting being observed, more and data, and opportunistic sampling to periods 

heidwork the investigator's 0- re- In the previous section, we looked at the more attention can be shifted to fine-tuning when the mvestigator is testing out hunches, 

sources, interests, and needs. Evaluation many complex relationships that get formed and confirming observed patterns. Possible fine-tuning conceptuali~aho~, sifting ideas, 
mterpretations of and explanations for what and venfylng explanations. 

and action research typically have quite spe- during fieldwork, relahonships with key in- 



324 a QUALITATNE DESIGNS AND DATA COLLECTION Fieldzuork Strfltegies and O b s m t i o n  Methods @ 325 

when fieldwork has gone well the ob- ator may have to bring the fieldwork to a lier during each field conference. During the 
server grows increasingly confident that dose before that state of real confidence has second field conference in the second year, 
things make sense and begins to believe in fully emerged. N when a number of factors had combined to 
the data. Glaser and Strauss (1967), com- there is a kind of PZ~rlCillso~'s reactions of make the program quite differentfrom what 

' meriting on grounded theory as an outcome work: As time runs out, the the staff had hoped for, the end-of-the-con- 
of fieldwork, have described the feelings feels more and more the P ference evaluation feedback session gener- 
that the traditional field obsenrer has as sense Out of thin ated an unusual amount of frustration from 
fieldwork moves to a dose, data-based pat- does indeed be the the staff because my analyses of what had 
terns have emerged, and the whole takes vations. This is a time to cele be happened had not been shared earlier. 
shape: understandings even while (as Again, I found some distrust of my insis- 

critical eye of the skeptic r tence that those interpretations had 
~h~ intermeshing of data collection in questioning one's 0 emerged later rather than sooner as the pat- 

analysis has direct bearing on how the re- Sions. terns became clear to me. 
search is brought to a close. 'When the re- Evaluators who provide formative feed- 
searcher is convinced that his conceptual ~ ~ ~ l ~ ~ t i ~ ~  Feedback back on an ongoing basis need to be consci- 
framework forms a systematic theory, that it is entious in resisting pressures to share find- 
a reasonably accurate statement of the matter In doing fieldwo ring the first year, we met with the staff at ings and interpretations before they have 
studied, that it is couched in a form possible tion, in contrast to theory end of each field c~nference program confidence about what they have observed 
for others to use instudying asimilar area, and field research, the evalua three 10-day field conferences were and sorted out important patte--not cer- 
fiat he can publish his results with be concerned abo tainty, but at least some degree of 
dace, then he has neared the end of his re- making judgments, and generating bserved and to share interpretations dence. The evaluator is caught in a dilemma: 
search. . . . mendations. Thus, as the fieldwork draws to ~bsemations. At the very first Reporting patterns before they are clear-y 

my does the researcher trust what he a dose, the evaluator observer must begin to ack session, the staff reaction was, "I established may lead program staff to inter- 
knows? . . . ~h~~ are his perceptions, his per- consider what feedback is t~ be given to 

vene inappropriately; withholding feedback 
sonal experiences, and his own hard-won whom and how. when we could have done something too long may mean that dysfunctional pat- 
analyses. A field worker knows that he knows, Giving feedback can be part of the verifi- terns become SO entrenched that they are dif- 
not only because he has been in the field and cation process in fieldwork. My own prefer- ficult, if not impossible, to change. 
because he has carefully discovered and gen- ence is to provide the paiicipants and st& 

NO idealbalance has ever emerged for me 
crated hypotheses, but also because "in his with descriptions and analysis, verbally and 

between continuing observations and pro- 
bones" he feels the worth o f ~ ~  final analysis. informally, and to include their reactions as 

viding feedback. Timing feedback is a mat- 
He has been living with analyses for part of the data. Part of the reciprocity of ter of judgment and strategy, and it depends 
many months, testing them each step of the fieldwork can be an agreement to provide 

on the nature of the evaluator's relationship 
way, he has built this theory. What is participants with descriptive information Id notes, looked them over, and discussed with program st& and the nature of the 
more, if he has participated in the social life of about what has been observed. 1 find that eir sigruficance together. Despite this ex- feedback, especially the balance between 
is subject, thenhe hasbeenlivingby his anal - participants and staff are h m g r ~  for such in- anation, which struck me as altogether what staff will perceive as negative and pas- 
yses, tes~gthemnotonlybyobservationand f o ~ ~ a t i o n  and fascinated by it. I find rc!aSonable and persuasive and struck the itive feedback. When in doubt, and where 
intemiewbutalsoby daily living. (pp. 224-25) that I learn a great deal from their reactions 

the relationship between the evaluator and 
to my descriptions and analyses. Of CoWse, 

program staff has not stabilized into one of 
 hi^ representation of bringing a it's neither possible nor wise to report every- 

l01.g-term trust, 1 counsel evaluator &sew- 
pmded theory inquiry to a close repre- thulg one has observed. Moreover, the infor- Out we'd get around to telling them ers to err on the side of less feedback rather 
sents the sholarly inquiry ideal. ~n the ma1 feedback that occurs at or near the end 

than more. As often happens in social rela- 
deliverablesn world of program of fieldwork will be different from the find- 

tionships, negative feedback that was wrong 
evaluation, with limited time and resources, ings that are reported formally based on the 

is long remembered and often recomted. 
and reporting that may not permit more systematic and rigorous analysis that 

On the other hand, it may be a measure of 
as fieldwork as is desirable, the evalu- must go on once the leaves the the success of the feedback that program 
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be reflective about 
des and how those 

analy- as to limi direction of the . . 
of re- group. I 

Venezuela and Brazil. He studied mortality from a particular evaluation study .This to minimize m 
"learning from the process" as an outcome the group was 

rship program men- 
this chapter. As a 
articipant observers, 
small-group leader- 

position of an  electron, its velocity is villages, promoted warfare and intr 
changed, and when velocity is measured, it disease. Chagon denies 

becomes difficult to capture precisely the acknowledges exeaftin 
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corrections and solutions. Thus, our roles pant. . . . The effects are reciprocal for obsemer Fieldwork is not for everyone. Some, like 

made us more passive than we tended natu- person ~onstr~ues Henry James, will find that "innocent and 
rally to be in order not to dominate the small nomenal world is a infinite are the pleasures of observation," 

goups. We had anticipated this possibility about it. That is, rela e to his presencein the group by re- Others will find observational research any- 

in the design stage prior to fieldwork and g these changes a s p a t  of his study, q d  thing but pleasurable. Some students have 

had agreed on this strategy at that time. other hand, to reduce the changes .to a described their experiences to me as tedious, 

The role and irnpad of the evaluator ob- mum by the manner in which he enters frightening, boring, and "a waste of time," 

server can change over the course of field- while others have experienced challenge, 

work. Early in the wilderness program, I exhilaration, personal learning, and inteuec- 

kept a low profile during partihpant-led tual insight. More than once the same stu- 

planning discussions. Later in the program, dent has experienced both the tedium and 
particularly during the h a 1  field conference pendence be : the exhilaration, the fright and the growth, 
of the second year, I became more engaged is observed the boredom and the insight. Whatever the 
in discussions about the future direction of fieldworker sumed by the observer. Likewise, the nature adjectives used to describe any particular in- 

the project. of the data collected w@, to some extent, be dividual's fieldwork, of this much we are as- 
Reporting on the relationship between dependence. sured: The experience of observing provides 

the observer and the observed, then, and the as ~lanned the observer with both experjence and ob- 

ways in which the observer may have af- effort to observe themselves observing- server can affect peop servations, the interconnection being ce- 

fected We phenomenon observed becomes and record the effects of their observations observer can be affect mented by reflection. No less an authority 

part of the methodological discussion in on the people observed and, no less impor- than William Shakespeare gives us this as- 
published fieldwork reports and evaluation tant, reflect on changes they've experienced surance. 
studies. In that methodological discussion from having been in the setting. This means 
(or the methods chapter of a dissertation), being able to balance observation with re- Amzado: "How hast thou purchased this 
the observer presents data about the effects flection and managethe tension between en- experience?" 
of fieldwork on the setting and people dures withindividual capabilities and situa- ~ ~ t h :  n ~ y  my penny of observation.,t 
therein and also the observer's perspective tional variation is wliat makes fieldwork a 
on what has occurred. As Patricia Carini ticipant observation, articulated a highly personal experience. At the end of 
(1975) has explained, such a discussion ac- premise of participant observation: the -Love's Labozlr's Lost 

herbook Doing Fieldzuork; Rosalie Wax (1971) 
knowledges that findings inevitably are in- reflected on how fieldwork changed her: 
fluenced by the observer's point of view A Part of and Apart 
during naturalistic inquiry: 

The observer has a point of view that is central 
to the datum and it is in the articulation-in 
the revelation of his point of view-that the 
dahun of inquiry is assumed to emerge. In ef- 
fect the observer is here construed as one mo- 
ment of the datum and as such the fabric of his 
thought is inextricably woven into the datum 
as he is assumed to be constituent of its mean- 
ing. Prom this assumption it is possible to con- 
sider the relationship of the obsemer to the 
phenomenon under inquiry. Relatedness can 
be stated in many ways: opposition, identity, 
proximity, interpenetration, isolation, to name 

(p. 14). To be sure, there is both tension and 
ambiguity in this premise. How it plays out 
in any given situation will depend on both 
the observer and the phenomenon being ob- 
served. 

Thus, we may observe at the outset that while 
the traditional role of the scientist is that of a 
neutral observer who remains unmoved, un- 
changed, and untouched inhis examination of 
phenomena, the role of the participant ob- 
server requires sharing the sentiments of peo- 
ple in social situations; as a consequence he 
himselfis changed as well as changing to some 
degree the situation in which he is a partici- 

A colleague has suggested that I reflect on the 
extent to which I was changed as a person by 
doing field work I reflected and the result as- 
tonished me. For whatIrealized wasthat1 had 
not been greatly changed by the things I suf- 
fered, enjoyed or endured; nor was I greatly 
changed by the things I did (though they 
strengthened my confidence in myself). What 
changed me irrevocably and beyond repair 
were the things Ienmed. More specifically, 
these irrevocable changes involved replacing 
mythical or ideological assumptions with the 
correct (though often painful) facts of the situ- 
ation. (p. 363) 

From the World Observed 

The personal, perspective-dependent na- 
ture of observations can be understood as 
both a strength and a weakness, a strength 
in that personal involvement permits first- 
hand experience and understanding, and a 
weakness in that personal involvement in- 
troduces selective perception. In the deep 
engagement of naturalistic inquiry lies both 
its risks and its benefits. Reflection on that 
engagement, from inside and outside the 
phenomenon of interest, crowns fieldwork 
with reflexivity and makes the observer the 
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you must become part of that world while at 
the same time remaining separate, a part of 
and apart from. 

Go then, and return to tell what you see 
and hear, what you learn, and what you come 
to understand. 

g Summary Guidelines 
for Fieldwork 

A reader who came to this chapter looking 
for specific fieldwork rules and dear proce- 
dures would surely be disappointed. 
Looking back over this chapter, the major 
theme seems to be, What you do depends 
on the situation, the nature of the inquiry, 

number of situational variables, your own m generating possibilities t o  verifying emergent patterns and confirming themes. 

capabilities, and careful judgment informed Be discrplined and conscientious in  taking detarled field notes a t  all stages o f  

by the strategic themes for qualitative in- 
quiry presented in the first chapter (Exhibit In evaluations and action research, provide formatrve feedback as part o f  the 

2.1). verrfication process o f  fieldwork. Time that  feedback carefully. Observe its impact. 
Having considered the guidelines and as involved as possible i n  experrencing the setting as fully as IS appropriate and 

strategic themes for naturahstic field-based anageable while maintaining an analytical perspective grounded i n  the purpose o f  
research, and after the situational con- 
straints on and variations in the conduct of . Separate description from interpretation and judgment. 
fieldwork have been properly 
and taken into account in the d Be reflective and reflexive. Include i n  your field notes and reports your own experiences, 

remains only the core comrnitm thoughts, and feelings. Consider and report how your observations may have affected 

tative inquiry to reaffirm. That core co the observed as well as how you may have been affected by what and how you've 

merit was articulated by Nob art~cipated and observed. Ponder and report the origins and implications o f  your own 

Nicholas Tinbergen in his 1975 
speech for the Nobel Prize in 



Tinbergen explained that it was by watching ical and scientific c 
and wondering that he had, despite being methodology: "wa 
neither a physiologist nor a medical doctor, 
discovered what turned out to be a major q ~~t~~ 
breakthrough in our understanding of au- 
tism. His observations revealed that the ma- 1. Excerpt from "Little Gidding" in the Four 
jor clinical research on autism did not hold Qumtefs by T. S. Ehot. C o p ~ ~ h t  1942 by T. S. 

up clinical settings. H~~ ,,watching Eliot; renewed 1970 by Esme Valerie Ehot. Re- 
printed by permission of Harcourt, Inc 

and wondering" allowed him to see that Excerpt from ,,The Elephant,s CMuld,,p from 
la- Jilst So Stones, by Rudyard Gplmg. Used by per- 

beled as autistic, exhibited under a variety of mission of A. P. Watt Ltd. on behalf of The Na- 
circumstances all of the behaviors described bonal Trust for Places of Historical Interest or 

as autistic in clinical research. H~ also noted Natural Beauty. Original publication 1902. 

that children diagnosed as autistic re- 3. From Trnvel~ng Llgllt: Collected nncl New 
Poems. Cop~mght O 1999 by Davld Wagoner. 

sponded in nOnautistic ways the Used w t h  permission of the Uruverslty of Illinois 
clinical setting. By obseming people in a va- press 
riety of settings and watching a full range of 4 Used 1~1th permission of Joyce Keller 



The preceding chapter on fieldw 

ing different perspectives from insi 
outside a phenomenon goes to the 

perspectives of those who have encoun- cowage, commitment, and insights. 

tered whatever phenomenon interests us. 

amaticdy change the view from the 
Without Us" 

e. Barbara Lee moved from the out- 
(Ph.D. researcher and mental health I was a high school and junior high school 

essional) to the inside as an involun- science teacher, a school psychologist and 

locked mental health facility) and back tional researcher, before I completed my 
again to the outside (as a profess~onal pro- Ph.D. (on the second try!). I had specifically 

1 335 
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sought that degree in my mid-40s to get maze. Probably the most serious is thatwhat 
evaluation and research skills, which I ac- I had assumed to be "treatment" from the 
complished nicely at St. Louis University, in viewpoint of the researcher now looked like 
one of the few programs in the 1980s de- mostly futile efforts thatwere most often ex- 
signed to train graduate students in evalua- perienced as punishment and threat from 
tion theory and methodology theviewpoint of "patient." I was not askedif 

Since I had been a scientist of some sort I would go into the hospital. I was told I had 
for all of my career life, I was a "natural" for to. If Igot angry at something,someone gave 
the field of evaluation. I thought like a scien- me powerful medications that made me 
tist. I was familiar with the practice of re- feel like a zombie. 
searchinbiology, bacteriology, and fieldbot- While some of what happened in my hos- 
any and had a special interest in medicine. pitalization helped, much of what I experi- 
But through some quirks of fate and person- enced made me feel much worse. I was in- 
ality, 1 found myself working as a clinician, carcerated and my jailers looked at me 
providing therapy and case management to kindly, certain that I was being locked up, 
people with severe mental disorders. Then, strapped to a bed, and injected with medica- 
after having been gainfully employed my tions for my own good. Even though I actu- 
entire adult life, and successfully raising two ally entered the hospital "voluntarily," the 
children who had now produced one grand- threat of involuntary treatment and perma- 
child each, I was forced into the locked, psy- nent damage to my ability to earn a living 
chiatric ward of a hospital for the third time was the driving force that got me there, and 
in my life. kept me there, and taught me to "make nice" 

Back at work, after nearly two months in for the staff, lest they refuse to cert~fy me 
the hospital, I found myself, for the first sane and let me be free again. 
time, looking at my professional work and As a human services program evaluator, I 
reading professional literature with the eyes learned to do needs assessments, to use 
of one from the other side of the locked proven treatment methods in apackage deal 
doors and medical charts. called a program, to gather data of various 

The irony of my situation was obvious: I kinds-sometimes even from the people 
treated people like me! Thus began a shift of who were getting the program. I learned 
viewpoint that has radically altered my how to interpret the data gathered in the en- 
practice of evaluation in the field of mental vironmental context in which the program 
health. operated and how to get and report reliable 

First, I had to throw out some grand as- and credible information to those who make 
sumptions. As a scientist, I trusted scientific decisions about programs. Sometimes, I ad- 
method and worshipped at the same shrine mit, I even offered my own "expert" judg- 
of true experimental design and random as- ment about the value of the program. Now a 
signrnent as everyone else. But now I was whole new set of questions confronted me as 
much more conscious that the "lab rats," the a professional. 
subjects of our research, literally haveminds What can distort the perceptions of those 
of their own. Some of the most treasured as- I askabout "needs" and how much is the dis- 
sumptions of mental health research were tortion? The providers believe they have the 
looking awfully different from inside the well-being of the clients at heart, but the cli- 

ents may experience the treatments as more 
disabling than the symptoms of the disease. 
Clients are taught to mistrust their own 
symptom-distorted thoughts and are flatly 
ignored when psychotic, yet virtually all of 
them can make reasoned decisions if they 
have adeauate inforniation and are asked. It 

ms to be assumed that a psychiatric label 
es the "needs" of people with severe 
a1 illness. But other needs may be a con- 

quence of a stingy health care system that 
n't provide necessary and expensive 

edications unless you are completely dis- 
social stigma makes it nearly im- 
get a good job with benefits after 

admits to having a psychiatriclabel of severe 
alillness will never be hired, so it can be 
val as well as denial to deny even to 

eself that one is one of "those crazies." 
Providers are taught, in all sincerity and 
d intentions, to act in a kind of parental 
toward clients, a benign dictatorship. 

ady had their dignity as adults medically 
oved, their privacy invaded, and the job 
relationship underpinnings of Ameri- 
self-esteem destroyed; been told they 

ead a good book. Is it any wonder that 
of them (us) will accept survival as an 

uate "quality of life"? 
What are the limits of (a) theory about 

the "problem" is; (b) the kinds, rele- 
, and quality of data collected in the 

people) freedom to express themselves? 
Evaluation designs that test the effects of 
treatment programs on the individual don't 
address the problem of living in a neighbor- 
hood where life is stressful and taxis won't 
take you home after dark, and where the 
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threatening voicesmightjust as likely be real 
as hallucinated. The provider who is con- 
fined to the office and distance of a profes- 
sional relationship will not know when 
there is abuse in the home the client never 
speaks of, because the.abuser is someone 
they love or who controls their money as 
payee. Mental health workers are put in the 
role of defenders of the public purse, and 
then we wonder why clients feel their safety 
net of services threatened with every dollar 
they are given or earn andcfail to trust their 
"providers." 

In short, I may apply many of the same 
ideas, theories, methods, and interpreta- 
tions as I always did as a program evaluator. 
But now I always question, not just the va- 
lidity, reliability, and generalizability of the 
evaluation work itself but also the hidden 
assumptions that surround it. I will always 
be seeking to empower those disenfran- 
chised by custom, poverty, and stigma. Fur- 
thermore, I will always be conscious of the 
fact that my work is always limited-and 
empowered-by the selection of data and 
methods tobe used. Butif Iwant to be part of 
the solution rather than part of the problem, 
I better be sure I know what the experience 
of different stakeholders really is, not con- 
strained by the limited questions I may think 
to ask, or guided too narrowly by work done 
in the past. 

As an evaluator, I now try to approach my 
task with equal measures of chutzpah and 
humility so that I will not fail to challenge all 
the assumptions, especially my own, nor 
ever assume that I have all of the questions, 
much less the answers, right. I have adopted 
the motto of the people who do not claim the 
title of "consumer," because they were not 
given true choice about treatment when they 
found themselves pinned with psychiatric 
labels: "Nothilzg about US, zvitho~~t tls." 



nd Silent Obsevvation 

much cloistered study, three youths came befor 
t further increase their knowledge and wisdo 
d experience in the real world, but he wanted t 
from seclusion in stages. 

to the world beyond our walls of study has begun. What have you 

Then the second youth reported, "I too watched the people come and go m 
the markets. I have learned that all life is comlng and going, people forever mov- 
ing to and fro in search of food and basic material things. I understand now the 
simplicity of human life." 
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said in Es Lebe das Leben I, " I  know how to lis- 

"I saw the same mark ten when clever men are talking. That is the 
serve feelings, thoughts, and inten- secret of what you call my influence." Evalu- 

ators must learn how to listen when knowl- 
at 1 some previous point in time. We edgeable people are talking. That may be the 
t observe situations that preclude the secret of their influence. 

tions rather than answers, questions for the people I saw. I do not esence of an obsenrer. We cannot observe An evaluator, or any interviewer, faces 

have learned." how people have organized the world and the challenge of making it possible for the 

Halcolrn smiled. "You have learned most of all. You have leame the meanings they attach to what goes on in person being interviewed to bring the inter- 

tance of finding out what people have to say about their experiences. the world. We have to ask people questions viewer into his or her world. The quality of 
about those things. the information obtained during an inter- 

The purpose of interviewing, then, is to view is largely dependent on the inter 
allow us to enter into the other person's per- viewer. This chapter discusses ways of ob- 
spective. Qualitative interviewing begins taining high-quality information by talking 
with the assumption that the perspective of with people who have that information. 
others is meaningful, knowable, and able to We'll be delving into "the art of hearing" 
be made explicit. We interview to find out (Rubin and Rubin 1995). 
what is in and on someone else's mind, to This chapter begins by discussing three 
gather their stories. different types of interviews. Later sections 

Program evaluation interviews, for ex- consider the content of interviews: what 
Rigorous and social scientists have become suspect, as 

ample, aim to capture the perspectives of questions to ask and how to phrase ques- Skillful Interviewing have our methods. The popular business 
program participants, staff, and others asso- tions. The chapter ends with a discussion of 

magazine Forbes (self-proclaimed "The Cap- ciated with the program. What does the pro- how to record the responses obtained dm- 
The very popularity of interviewing may italist Tool") has opined, "People become so- gram look and feel like to the people in- ing interviews. This chapter emphasizes 

be its undoing as an inqujr method. In the ciologists because they hate society, and they volved? What are their experiences in the skill and technique as ways of enhancing the 
contemporary "interview society" (Fontana become psychologists because they hate 

program? What thoughts do people knowl- quality of interview data, but no less impor- 
and Frey 2000:646), so much interviewing is themselves" (quoted in Geertz 2001:19). 

edgeable about the program have concern- tant is a genuine interest in and caring about 
being done so badly that its credibility may Such glib sarcasm, anti-intellectual at the 

ing program operations, processes, and out- the perspectives of other people. If what 
be undermined. Television, radio, maga- core, can serve to remind us that we bear the comes? What are their expectations? What people have to say about their world is gen- 
zines, newsletters, and Web sites feature in- burden of demonstrating that our methods changes do participants perceive in them- erally boring to you, then youwill never be a 
terviews. In their ubiquity, i n t e ~ e w s  done involve rigor and skill. Interviewing, seem- 

selves as a result of their involvement in the great interviewer. Unless you are fascinated 
by social scientists become indistinguish- ingly straightforward, easy, and universal, 

program? It is the responsibility of the evalu- by the rich variation in human experience, 
able in the popular mind from interviews can be done well or poorly. This chapter is 

qualitative interviewing will become drudg- 
done by talk show hosts. The motivations of about doing it well. ery. On the other hand, a deep and genuine 

d honestly to these kinds of questions. interest in learning about people is insuffi- 

Inner Perspectives Evaluators can enhance the use of quali- cient without disciplined and rigorous in- 
tative data by generating relevant and high- quiry based on skill and technique. 

ality findings. As Hermann Sudermann 

awful lot of people do it, and yet behind each closed door there is a 
world of secrets. Ei Variations in Qualitative Interviewing 

-A. OaWey (1981:41) 

n her deathbed Gertrude Stein asked her beloved companion, Alice B. 
We interview people to find out from serve. The issue is not whether observa- Toklas, "What is the answer?" When Alice, unable to speak, remained 

them those things we cannot directly ob- tional data are more desirable, valid, or silent, Gertrude asked: "In that case, what is the question?" 
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dardized before the interview occurs. 
The info?.mal conversational interview relies text. Thus, the conversatio 

The Interview Guide 

An interview guide lists the questions or 
issues that are to be explored in the course of 
an W e ~ i e w .  An interview guide is pre- 

talked with may not even realize they are be- emergent field circumstances pared to ensure that the same basic lines of 

ing interviewed. The general interview guide fieldworker doesn't F OW befor inquiry are pursued with each person inter- 
viewed. n e  interview guide provides top- 
ics or subject areas within the inter- 
viewer is free to explore, probe, and ask 
questions that will elucidate and illuminate 

tional interview is that it may that particular subject. Thus, the interviewer 
greater amount of time to collect s 

oF7al-mded interoiew consists of a set of ques- be i n t e ~ e w e d  on different occasions with 

tions carefully worded and arranged with questions specific to the interaction or event 

the intention of taking each respondent at hand. Previous responses can be revisited 

through the same sequence and asking each and deepened.   his approach works partic- 

respondent the same questions with essen- ularly well where the researcher can stay in 

tially the same words. mexibility in probing the setting for some period of time so as not 

is more or less limited, depending on the na- to be dependent on a single interview op- 

w e  of the interview and the skills of inter- portunity. Interview questions will change 

viewers. The standardized open-ended in- over time, and each new interview builds OII 

with novices. The conversational inter- and comprehensive by delimiting in ad- 
viewer must be able to interact easily with vance the issues to be explored. A ,guide is 
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views for it keeps the interactions foct~sed ject on Reacling, illustrates how it is possible 
while allowing individual perspectives and to use a detailed outline to conduct a series 
experiences to emerge. of interviews with the' same respondents 

htercriew guides can be developed in over the course of a year. The flexibility per- 
more or less detail, depending on the extent mitted by the interview guide approach will 
to which the interviewer is able to spec* become clearer after reviewing the third 
important issues in advance and the extent strategy of qualitative inte~ewing: the stan- 
to which it is important to ask questions in dardized open-ended interview. 
the same order to allrespondents. Exhibit 7.1 
provides an example of an interview guide The Standardized 
used with participants in an employment Open-Ended Interview 
training program. This guide provides a 
framework within which the interviewer  hi^ approach requires and 
would develop questions, sequence fully wording each questionbefore the inter- 
questions, and make decisions about which view. P~~ example, the interview guide for 
information to pursue in greater depth. the employment training in ~ ~ h i b ~ ~  
Usually, the interviewer would not be ex- 7.1 simply lists as a 
pected to go into totally new subjects that are topic for hqw. a fidy inter- 
not covered within the framework of the ,iew instrument, the question would be 
guide. The interviewer does not ask ques- completely 
tions, for example, about previous employ- 
ment Or how the person got into You've told me aboutthe courses you've taken 
the program, how this program in the program. Now I'd like to ask you about 
with Programs the trainee has expen- my work experiences you've had. Lei's go 
enced, or the trainee's health. Other topics bad  to lYhen you first entered the 
might stillemerge top- and go through each work experience up to 
its of importance to the respondent that are the present. Okay? So, what Gas your first 
not listed explicitly on the guide and there- work experience? 
fore would not normally be explored with 
each person interviewed. For example, did you work for? 
trainees might comment on family support 

What did you do? 
(or lack thereof) or personal crises. Com- 
ments on such concerns might emerge What do you feel you learned 

when, in accordance with the intenriew doing that? 

guide, the trainee is asked for reactions to What did you especially like about 

program strengths, weaknesses, and so on, the experience, if anything? 

but if family is not mentioned by the respon- What did you dislike, iF anything? 
dent, the interviewer would not raise the is- Znnsitio~r: Olcay, tellme about yournextwork 
sue. experience. 

An additional, more detailed example of 
an interview guide is included as Appen- Why so much detail? To be sure that each 
dix 7.1 at the end of this chapter. The exam- interviewee gets asked the same questions 
ple in the chapter appendix, a "descriptive -the same stimuli-in the same way and 
interview" developed by the Educational the same order, inclucling standard probes. 
Testing Service Collaborative Research Pro- A doctoral committee may want to see the 
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I 

M interview protocol before approving ipants before they enter the program, when 
dissertation proposal. The institutional re- they leave the program, and again some pe- 
view board for protection of human subjecds riod of time (e.g.,six months) after they have 

may insist on approving a structu~ed inter- left the program. For example, a chemical 
I 

view, espeaally if the topic is controversial dependency program would ask partici- 

or intrusive. In evaluations, key stake- pants about sobriety issues before, during, 

holders may want to be sure that they know at the end of, and af'ter the program. To com- 

what program participants will be asked. In pare answers across these time ~eriods, the 

team standardized interviews e?- same questions need to be asked in the same 

sure consistency across interviewers. In Way each time. SuchhteNiew questions are 
I 

rnultisite studies, structured interviews pro- written out in advance exactly the way they 

vide comparability across sites. I are to be asked during the interview. Careful 

~n padcipatoly or collaborative shldi&, consideration is given to the wording of each 

inexperienced and nomesearcher intervie& question before the interview. ~ n y  clarifica- 

ers may be involved in the process, so st&,- tions or elaborations that are to be used are 

dardized questions can compensate for va&- written into the interview itself. Probes are 

in .mS. some evaluations rely on placed in the intei-view at appropriate places 

volunteers to do interviewing; at other times to minimize interviewer effects by asking 

program staff may be involved in doAg the Same question of each respondent, 

some interviewulg; and in other 4,- thereby reducing the need for interviewer 

stances interviewers may be novices, stu- judgment during the interview- The Stan- 

dents, or others who are not social scientidts dardized open-ended interview also makes 

or professional evaluators When a numbLr data analysis easier because it is possible to 

of different interviewers are use~,variatiok locate each respondent's answer to the same 

in data created by differences among intdr- question rather rluidy and to orgwze 

viewers willbecome particularly apparentif q~estions and answers that are similar. 

an informal conversational approach to ddta Summarl', there are four major reasons 

,.thering is med or even if e a w i e w , e r  for using standardized open-ended inter- 

uses a basic guide. The best way to guard views: 
- 

against variations among interviewers is : to 
carehuy word questions in advance and 1. The exact instrument used in the evalua- 

train the interviewersnot to deviate from the tion is available for inspection by those 

prescribed forms. The data collected are still who will use the fin&@ of the study 

open-ended, in the sense that the respon- 2. variation interviewers can be 
dent supplies his or her own words, minimized where a number of different 
thoughts, and insights in answering the interviewers must be used. - 
questions, but the precise wording of the 
questions is determined ahead of time. I 

3. The interview is highly focused so that 
When doing research or interviewee time is used efficiently. - 

ing a program evaluation, it may onlylbe 4. Analysis is facilitated by making re- 
possible to interview participants once for a sponses easy to find and compare. 
short, fixed time, such as a half hour, so 
highly focused questions serve to establish In program evaluations, potential prob- 

priorities for the interview. At other times, it lems of legitimacy and credibility for quali- 

is possible and desirable to interview partic- tative data can make it politically wise to 
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To illustrate the standardized open- 
ended interview, three interviewshave been - 
reproduced in Appendix 7.2 at the end of 
this chapter. These interviews were used to 
gather information from participants in an 
Outward Bound wilderness program for 
disabled persons. The first intemiew was 
conducted at the beginning of the program, 
the second interview was used at the end of 
the 10-day experience, and the third inter- 
view took place six months after the pro- 

exactly what questions will be asked, the 
limitations of the data canbe known and dis- 
cussed before evaluation data are gathered. 

While the conversational and interview These contrasting interview strategies are 
guide approaches permit greater flexibility by no means mutually exclusive. 
and individualization, these approaches A conversational strategy can be used 
also open up the possibility, indeed, the like- within an interview guide approach, or you 
lihood, that more information will be col- can combine a guide approach with a stan- 
lected from some program participants th ardized format by speclfylng certain key 
from others. Those using the findings m estions exactly as they must be asked 
worry about how conclusions have been hile leaving other items as topics to be ex- 

uenced by qualitative differences in ored at the interviewer's discretion. This 
breadth of information receive mbined strategy offers the interviewer 
ent people. exibility in probing and in determining 

contrast, in fieldwork done for b en it is appropriate to explore certain sub- 
and applied research, the researcher will be jects in greater depth, or even to pose ques- 
attempting to understand the holistic tions about new areas of inquiry that were 
worldview of a group of people. Collecting not originally anticipated in the interview 
the same information from each person instrument's development. A common com- 
poses no credibility problem when each per- bination strategy involves using a standard- 
son is understood as a unique informant ized interview format in the early part of an 
with a unique perspective. The political intemiew and then leaving the interviewer 
credibility of consistent interview findings free to pursue any subjects of interest dur- 
across respondents is less of an issue under ing the latter parts of the interview. An- 
basic research conditions. other combination would include using the 

weakness of the standardized ap- informal conversational interview early in 
is that it does not perrnit the inter- an evaluation project, followed midway 

wer to pursue topics or issues that were through by an interview guide, and then 
not anticipated when the i n t e ~ e w  was closing the program evaluation with a stan- 

Moreover, a structured interview dardized open-ended interview to get sys- 
the extent to which individual dif- tematic information from a sample of partic- 

erences and circumstances can be queried. ipants at the end of the program or when 
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conducting follow-up studies of partici- 
pants. 

A sensitizing concept can provide the 
bridge across types of interviews. In doing 
follow-up interviews with recipients of Mac- 
Arthur Foundation Fellowships, the sensi- 
tizing concept "enabling," a concept cen- 
tral to the fellowship's purpose, allowed us 
to focus interviews on any ways in which 
receiving the fellowship had enabled re- 
cipients. "Enabling," or "being enabled," 
broadly defined and open-ended, gave in- 
terviewees room to share a variety of experi- 
ences and outcomes while also letting me 
identlfy some carefully worded, standard- 
ized questions for all interviewees, some in- 
terview guide topics that might or might not 
be pursued, and a theme for staying cen- 
tered during completely open-ended con- 
versations at the end of the interviews. 

Summary of 
Interviewing Strategies 

All three qualitative approaches to inter- 
viewing share the commitment to ask genu- 
inely open-ended questions that offer the 
persons being interviewed the opportun- 
ity to respond in their own words and to 
express their own personal perspectives. 

While the three strategies vary 
to which the wording and seq 
questions are predetermined 
exists in the principle that 
mat should be open-ended. 

phrases or categories that m 
respondents to express the 
case in fixed-response 
purpose of qualitative 
capture how those being lnte 
their world, to learn their te 
judgments, and to 
of their individual 

tive interviewing from the clo 
naire or test used in quantit 
Such closed instruments force res 
to fit their knowledge, experiences, 
ings into the researcher's categories. 
fundamental principle of qualitative inter- 
viewing is to provide a framework within 
which respondents can express their ozvn un- 
derstandings in their own terms. 

Exhibit 7.2 summarizes variations in in 
terview instrumentation. In reviewin 
summary table, keep in mind that t l~e 
presented as pure types. In practice, any par 
ticular s t ~ ~ d y  may employ all or several of 
these strategies together. 

4 Question Options 

7 f you ask me, I'm gonna tell you. 

Six kinds of questions can be asked of Experience and 
people. On any given topic, it is possible to Behavior Questions 
ask any of these questions. Distinguishing 
types of questions forces the interviewer to - Questions about what a person does or 

be clear about what is being asked and helps has done aim to elicit behaviors, experi- 
the interviewee respond appropriately. ences, actions, and activities that would 
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d can be pi%i%culailfielPful ''. .- " 

interview, designing the in- 

efore considering the sequence of 
however, let's look-at how the di- 

FeelingQuestions 
e Time Frame of Questions - ' 

Emotional centers 

they have done in the past, and what they 
plan to do in the fiture. Likewise, you can 
inquire about present attitudes, past atti- 
tudes, or future attitudes. By combining the 
time frame of questions with the different 

ss more important and illurninativ types of questions, we can construct a matrix 

Sensory Questions asking about race dnd efimiaty. For exam- that generates 18 different types of ques- 

distinction between the two in 0 

know when they have the kind of 
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people what they know works best 
some rapport and trust have beenes- 

about the fubue. 
Background and demographic questions 

are basically boring; they epitomize what 
people hate about interviews. They can also 

information is most important to obtain. To are you currently working on in school?" be somewhat uncomfortable for the respon- 
understand how these options are applied in Such questions ask for relatively straightfor- dent, depending on how personal they are. I 
an actual study, it may be helpful to review a ward descriptions; they require minimal re- keep such questions to a minimum and pke- 
real interview. The Outward Bound stan- call and interpretation. Such questions are, it fer to space them strategically and unob+u- 
dardized intemiew in Appendix 7.2 at the is hoped, fairly easy to answer. They encour- sively throughout the interview. I advise 
end of this chapter can be used for this pur- age the respondent to talk descriptively. never beginning an interview with a long list 
pose. Try identlfyingwhich cellin thematrix Probes should focus on eliciting greater de- of routine demographic questions. In qua& 
(Exhibit 7.3) is represented by each question tail-filling out the descriptive pict~ue. 
in the Outward Bound interviews. Once some experience or activity has 

been described, then oplnions and feelings 
can be solicited, building on and probing for 

Sequencing Questions interpretations of the experience. Opinions 

No recipe for sequencing questions can or and are likely to be grounded 
should exist, but the matrix of questions and Once the respondent has 

suggests some possibilities. ~h~ challenges verbally "relived" the experience. Knowl- 

of sequencing vary, of course, for daerent edge and skill questions also need a context. interview, but such questions should be bed 

strategies of interviewing. Informal conver- Such questions can be quite threatening If to descriptive information about present life 

sational interviewing is flexible and respon- asked too abruptly. The i n t e ~ e w e r  doesn't experience as much as poss~ble. otherwise, 

sive so that a predetermined sequence is sel- want to come across as a TV game save the sociodemographic inquiries (a!&, 

dam possible or desirable. In contrast, quizzing a contestant. So, for example, in socioeconomic status,. birth order, and the 

standardized open-ended inte~iews must evaluation interviewing, it can be helpful to I 

establish a fixed sequence of questions to ht ask knowledge questions ("Whataretheeh 

their structured format. I offer, then, some gibility requirements for this program?") as 

suggestions about sequencing. follow-up questions about program activi- 

I prefer to begin an interview with ques- ties and experiences that have a bearing on I 

tions about noncontroversial present behav- knowledge and skills ("How did you be- 

iors, activ~bes, and experiences like "What come part of the prosam?"). ~ i n d h ~ g  out 

inte~ewed.  How a cluestion is worded and 
asked affects how the hterviewee responds. 
As Payne (1951) observed in his classic book 
on questioning, asking questions is an art. 
In qualitative inquiry, "good" questions 
should, at a minimum, be open-ended, neu- 
tral, singular, and clear. Let's look at each of 
these criteria. 

Asking Truly 
Open-Ended Questions 

Qualitative inquiry-strategically philo- 
sophically, and therefore, methodologically 
-aims to minimize the imposition of prede- 
termined responses when gathering data. It 
follows that questions should be asked in a 
truly open-ended fashion so people can re- 
spond in their own words. 

The standard fixed-response item in a 
questionnaire provides a limited and prede- 
termined list of possibilities: "How satisfied 
are you with the program? (a) vely satisfied, 
(b) somewhat satisfied, (c) not too satisfied, 
(d) not at all satisfied." The closed and limit- 
ing nature of such a question is obvious to 
both questioner and respondent. Many re- 
searchers seem to thinkthat the way to make 
a question open-ended is simply to leave out 
the structured response categories. But do- 
ing so does not make a question truly 
open-ended. It merely disguises what still 
amounts to a predetermined and implicit 
constraint on likely responses. 

Consider the question "How satisfied are 
you with this program?" Asked without 
fixed response choices, this can appear to be 
an open-ended question. On closer inspec- 
tion, however, we see that the dimension 
along which the respondent can answer has 
already been identified--degree of sntisfnc- 
tion. The interviewee can use a variety of 
modifiers for the word satisfactio~z-"pretty 
satisfied," "kind of satisfied," "mostly satis- 
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auld take the following format: 

HOW do you feel about -? 
only respond literally to ears to be areluc- 

What is your opinion of -? 

What do you think of -? 

Did you go to a movie? 

Was it a good movie? 

phrased as a dichotomy. Yeah, it was okay. 

So, it was worth seeing? specific dichotomous response questions, was a teenager who was participating in a 

Yeah, it was worth seeing. thereby digging a deeper and deeper hole, chemical dependency program. The inter- 
The Horns of a Dichotomy I've heard a lot about it. DO you think I which makes it difficult to pull the interview view took place during the time the teenager 

would like it? Dichotomous response questions 
I don't know. Maybe. 

Anything else happen? 

No. That's about it. 

estionsthat were asked. perience. She has leaned that the hot seat 
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Comments 

Question: Hello, John. It's nice to  see you again. I'm I The opening is dominated by the interviewer. No informal 
anxlous to  find out what's been happening with you. 1 give-and-take. The interviewee is set up to  take a passive/ 
Can I ask you some questions about your experience? reactive role. 

1 
them identi% their "model"; and finally to report t a: I'd like you to think about some o f  the really important Introductory cue sentence is immediately followed by a 

a: Were you trying to  find out if a: What were you trying to find out through the eval experiences you've had here. Can you think o f  some- dichotomous response question. 

the people changed from being 
thing that  stands out in  your mind? 

i n  the wilderness? A: Yeah. . the hot seat. John goes beyond the dichotomous response. 
0' The hot seat is when one person is the focus o f  I The interviewer has provided the definition rather than 

A: That was part of it. attention for the whole group, right? I 
getting John's own definition o f  the hotseat. 

I 

Began open-ended, then changed the question and posed 
you've seen the hot seat used? I a dichotomous question. The question is no longer singular 

a: Did they change? or open. 
A: Some o f  them did A: Many participants reported "transformative" experiences-thei A: One person does it every day. Not really an answer to  the question. 

they meant something life-changing. Others became more eng Q: Is it different with different people? Question follows previous answer but  still a dichotomous 
education themselves. A f ~ w  reported just having a good tlme format. 
the ful l  case studies to see the depth of variation and impach A: Yeah, i t  depends. 

a: Did you interview people both 0: What kinds o f  information did you collect for the evaluation? a' Can you tell me about one that really stands out in  "Can you?" Is this an inquiry about willingness or memory 
before and after the program? or capacity or trust? 

A: Yes. A: We interviewed particpants before, during, and after the program; we did foc A: Okay, let's see, hmm . . .there was this guy yesterday Before responding to the open request, John reacts to  the 
groups; we engaged in  participant observation with conversational interviews, who really got nailed I mean, he really caught a lo t  dichotomous format. 

and we read theirjournals when they were willing. They also completed of crap from the group. I t  was really heavy. 
open-ended evaluation forms that  asked about aspects o f  the program a: Did you say anything? Dichotomous question. 

A: No, it was them others. 
a: Did you find that  being i n  Q: How do you think your participation i n  the program affected what happened? 

the program affected what 
Q: 50 what was i t  like for you7 Did you get caught up in  Multiple questions. Unclear connections Ambiguous, 

i t? You sald it was really heavy. Was i t  heavy for you multiple-choice format a t  the end. happened? or just the group? 

A. Yes. A: We've reflected a lot on that and we talked with staff and participants about I A: Yeah, right, and ~t really got t o  him. John's positlve answer ("Yeah, right") is actually 
Most agreed that the evaluation process made everyone more Intentional and un~nterpretable, given the questions asked. 
reflective-and that increased the impact in  many cases Q: Did you think i t  was good for him7 Did it help hlm? Dichotomous questions. 

Q: Did you have a good tlme? a: What was the wilderness experience like for you7 A. He started crying and got mad and one guy really The question asks for a judgment. John wants to describe 

A: Yes. 
came down on him and afterwards they were talking what happened.The narrowness o f  the interview questions 
and it seemed to  be okay for him. are limiting his responses. 

expect wil l  be a deep and lifelong friendship with one staff member. Q: So it was really intense? Leading question, setting up an easy acquiescence response 
A. Yeah, ~t really was. Acquiesces to leading question. Accepts intewlewer's term, 

"~ntense," so we don't learn what word he would have 
chosen 

0: And you got really involved. I Another leading question. 

was highly salient for John, but she really One person does it every day. A: It was pretty heavy. John doesn't actually respond to the question. Ambiguous 

knows very little about the reasons for that response. 

salience. With regard to the question of his it depends' 

~ersonal involvement, the only data she has Okay, let's see, hrnmm . . . there was this guy 
come from his acquiescence to leading ques- yesterday who really got nailed. I mean 
tions. In fact, if one lists the actual data from he caught a lot of crap from the 
the interview-his verbatim responses-- group. was really heavy. 
there is very little there: The lack of a coherent story line in these 

No, it was them others. 
responses reveals how little we've actually 

Okay. 

Yeah, . . . the hot seat. 

Right. 

Yeah, right, and it really got to him. Yeah, it really was. 

He started crylng and got mad and one guy It was pretty heavy. 
really came down on him and afterwards 

learned about John's perspective and expe- 
riences. Study the transcript and you'll find 
that the interviewer was talking more than 
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which one sbikes a respo 
This item is impossible ents really need to talk to other 
sis because ~t asks two aboutwhat they do, and what wo 

doesn'twork. It's theparents, itre educated and knows a lot, but 
(1) How well do you 
(2) How much do yo Q: What about weaknesses? . 
When one tuns to open-ended A: I don't know. . . I guess I'm not 

sure that the program is really ge 

we also have some activihes together. 
But it's also good for her to have her ac- 
tivities with other kids and I get some 

pecially maybe single-parent time with other parents. 
well-known field researchers in whch And fathers. It's really hard to ge 
era1 questions have been thrown toge Question: Based on your expenenc 
which they might think are related, would you say are the strengths things you don't m e  so much about the 
whch are likely to confuse the person be program? 
interviewed about what is really be 
asked. Answer: The other parents. Different par- Q: Let me turn now to y o u  personal likes A: I don't like the schedule much. We meet 

ents can get together and talk about what and dislikes about the program. What in the afternoons after lunch and it kind 

To help the staff improve the program, we bemg a parent IS hke for them The pro- e of the thmgs that you have re- of breaks into the day at a bad time for 

like to ask you to talk about your opinion gram is really parents wlth parents. Par- d about the program? me, but there isn't any really good time 
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Clarity of Questions for all the parents and I know they've Notice !hat each of these questions solic- 

Med differenttimes. Time is always go- ited a different response. Strengths, weak- 

ing to be a hassle for people. Maybe they nesses, likes, dislikes, and recommendations f names are not correct, language will not be in accordance with the 
could just offer different things at differ- --each question meant some . . 

ent times. The roomwe meet in isn't too ent and deserved to be aske 1 

Qualitative interviewing can -Confucius 
great, but that's no big deal. 

through thoughtful, focused, an 
Q: Okay, you've given us a lot of informa- questions. ,The interviewer bears the responsibility dated by the rulers in Ouagadougou was 

tion about your experiences in the pro- A consistent theme runs through this dis- to pose questions that make it clear to the in- "the people's government." 
gram, strengths and weaknesses you've cussion of question formulation: The word- terviewee what is being asked. Asking un- Second, clarity can be sharpened by un- 
observed, and some of the things you've ing used in asking questions can make a derstandable questions facilitates establish- derstanding what ,language participants 
liked and haven't liked so much. Now I'd significant difference in the quality of re- ing rapport. Unclear questions can make the use among themselves in talking about a 
like to ask you about your recommends- sponses elicited. The interviewer who person being interviewed feel uncomfort- setting, activities, or other aspects of life. 
tions for the program. If you had the throws out a bunch of questions all at once to able, ignorant, confused, or hostile. Asking When we interviewed juveniles who had 
power to change things about the pro- see which one takes hold puts an unneces- singular q~~estions helps a great deal to been placed in foster group homes by juve- 
gram, what would you make different? sary burden on the interviewee to decipher nile courts, we had to spend a good deal of 

A: Well, I guess the first thing is money. It's what is being asked. Moreover, multiple preparatory time trying to find out how 
always money. I just think they should questions asked at the same time suggest ~ s i ,  in preparing for an interview, find the juveniles typically referred to the 
put, you know, the legislature should that the interviewer hasn't figured out what what special terms are commonly used group home parents, to their natural par- 
put more money into programs like this. question should be asked at that juncture in ents, to probation officers, and to each 
I don't know how much the director gets the interview. Taking the easy way out by other in order to. ask questions clearly 
paid, but I hear that she's not even get- asking several questions at once transfers about each of those sets of people. For ex- 
ting paid as much as schoolteachers. She the burden of clarity from the interviewer to ample, when asking about relationships 
should get paid like a professional. I the interviewee. with peers, should we use the word juve- 
think there should be more of these pro- Asking several questions at once can also - niles, adolescents, youth, teenagers, or what? 
grams and more money in them. waste precious interview time. Given multi- lish and implement services in their area. In preparation for the interviews, we 

Oh, I know what I'd recommend. We ple stim~di and not being sure of the focus of checked with a number of juveniles, group 
talked about it one time in our group. It the question, the interviewee is free to go off home parents, and court authorities about 
would be neat to have some parents in any direction at all, including tangents the proper language to use. We were ad- 
who have already been through the pro- that are irrelevant to the issues under study. vised to refer to "the other kids in the 
gram come back and talk with new In evaluation interviews, for example, both nities for Women." Many participants in group home." However, we found no con- 
groups about what they've done with interviewers and respondents typically these programs did not even know they sensus about how the kids in the group 
their kids since they've been in the pro- have only so much time to give to an inter- were in CETA programs. Conducting an in- home referred to group home parents. 
gram, you know, like problems that they view. To make the best use of that time, it is terview with these participants where they Thus, one of the questions we had to askin 
didn't expect or things that didn't work helpful to think through priority questions each interview was, "What do you usually 
out, or just getting the benefit of the ex- that will elicit relevant responses. This call Mr. and Mrs. ? "  We then used the 
periences of parents who've already means that the interviewer must know what language given to us by that youth 
been through the program to help new issues are important enough to ask ques- When I was doing fieldwork in Burkina throughout the rest of the interview to re- 
parents. We talked about that one day tions about, and to ask those questions in a Faso, the national government was run by fer to group home parents. 
and thought that would be a neat thing way that the person being interviewed can the military after a coup d'etat. Local offi- Third, providing clarity in interview 
to do. I don't know if it would work, but clearly identify what he or she is being cials carried the title "commandant" (com- questions may mean avoiding using labels 
it would be a neat thing. I wouldn't asked-that is, to ask clear questions. mander). However, no one referred to the altogether. This means that when asking 
mind doing it, I guess. government as a military government. To do about a particular phenomenon or pro- 

* * * SO was not only politically incorrect but gram component, it may be better to first 
risky. The appropriate official phrase man- find outwhat theintervieweebelieves that 



kota, I interviewed parents 
dren in those classrooms. Ho 

use the term "open" to refer to 
rooms because they wanted to av 
cal conflicts and stereotypes that w 
times associated with .the notion 

open education. Rather, w 
sequence of questions like 

perienced, how one f 
and what one knows 

hced between your child's classroo 
miewed, a n  answer lytical and deductive 

and the classroom this year? ( 
sponds.) 

tem constructed to deal with child 
abuse. We learned quickly that mo 
could seldom differentiate the parts of 

This strategy avoids the proble system. They didn't know when the 

would not reach up. 

spondents meant by their respon 
opinions and judgments are groun 

he asked, "what is your profession?" 

"In that =ase," said Nasmdin, "take my Because Om' side of the earth turns away 
from the sun. 

ti0ns for increasing the clarity of questions The man grasped the Dad, why does ow side of the earth 
centers on the importance of using language 

- that is understandable and part of the frame 

ers avolded such terms as " 
Dad, why was the world made that way? 

Before leaving the issue of clarity, let me 
So that there would be light and dark. 

In some cases, we learned during 
temiews, children reported to pa ne other suggestion: Be especially Dad, why should there be dark? Why can't it 

sitive to "languaculture" by attending to asking "why" questions. just be light all the time? 
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Because then we would get too hot. "Because it takes be ".Because we go outside and play on the 
time." (progmrniizn 

Why would we get too hot? ' 
swings." 

"Because I'm a jo 
Because the sun would be shining on us all I 

"Why do you go outside?" I asked. 

the time. terested in learning more about you as a u~ecause where the swings 
"Because a friend erson and your personal involvement in this 

Why can't the sun be cooler sometimes? 

It is, that's why we have night. What- adults could ask such stupid questions, then 

But why can't we just have a cooler sun? ever-what is it about you that you think ldd explained helpfully: qf you want to swing 
you to become part of this program? on the swings, you have to go outside where 

Because that's the way the world is. the swings are." 
Why is the world like that? Children take interview questions quite 

When used as a probe, "why" questions 
It just is. Because. 

literally and so it becomes clear quickly 
can imply that a person's response was 

when a question is not well thought out. It 
Because why? somehow inappropriate. "Why did you do 

was during those days of interviewing chil- 
that?" may sound like doubt that an action 

Just because. dren in North Dakota that I learned about 
(or feeling) was justified. A simple "Tell me 

the problems with "why" questions. 
Oh. more, if you will, about your thinking on 

that" may be more inviting. 
Daddy? The point is that by thinking carefully Ei Rapport and Neutrality 
Yes. son) about what you want to know, there is a 

Why don't you know why it gets dark? greater likelihood that respondents will sup- 
Questions 

ply answers that make sense--and are rele- 
vant, usable, and interpretable. My cautions As an interviewer^ Iwant to establish rap- 

In a program evaluation interview, it viewer must decide before conducting about the difficulties raised with port with the person I am questioning, but 
might seem that the context for asking a interview *hi& of these levels su come from trying to analyze Such that rapport must be established in such a 
"why" question would be clearer. However, questions when responses covered such a Way that it does not undermine my neutral- 
if a precise reason for a particular activity is question. If the primary evaluation ques multitude of dimensions that it was clear ity concerning what the person tells me. 
what is wanted, it is usually possible to ask concerns characteristics of the program different people were responding to differ- means that the Person being in- 
that question in a way that does not involve ent things.  hi^ makes analysis terviewed can tell me anything without en- 
using the word why. Let's look first at the dif- Perhaps my reservations about the use of g m d e ~ g  either my favor or disfavor with 
ficulty posed for the the ask something like the following: questions come from having ap- regard to the content of her or lus response. I 
"why" question, and then look at some alter- "What was it about the program that at- peared the fool when asking such questions be I be angered; I 
native phrases. traded you to it?" If the evaluator is inter- during interviews with &ldren. ln our cannot be embarrassed; I cannot be sad- 

"Why did you join this program?" The ac- ested in learning about social influences that dened. NOthir% the Person tells me will 
tual reasons for joining the program proba- led to participation in a program, either vol- make me think more or less of the person. 
bly consist of some constellation of factors, untary or involuntary participation, a ques- At the same time that1 am neutral with re- 
including the influences of other people, the tion like the following could be Used: 

gard to the content of what is being said to 
nature of the program, the nature of the per- me, I care very much that that person is will- 
son being interviewed, the interviewee's ex- ing to share withme what she or he is saying. 
pectations, and practical considerations. It is Other people influence what we Rapport is a stance vis-a-vis the person be- 
unlikely that an interviewee can sort do. What other people, If any, playcd a role in "What's your favorite time in school?" ing interviewed. Neutrality is a stance 
through all of these levels of possibility at your joining this~roQ'am? I asked a first grader. vis-a-vis the content of what that person 
once, so the person to whom the question is 'Recess," she answered quickly. says. Rapport means that I respect the peo- 
posed must pick out some level at which to In some cases, the evaluator may be par- ple being interviewed, so what they say is 
respond. titularly interested in the characteristics of important because of who is saying it. I want 



366 9 QUALITATIVE DESIGNS AND D LECTION 

Because that s 

rimarily as a clanfymg strategy after 
begun with a simple, straightfor- 

to convey to them that 

In both the illustrative examples fo elicit a thoughtful response, or if the inter- 
empathy and understanding without judg- titularly sensational, particularly negative, 
ment. Throughout this chapter, we have or especially positive. I'm really only inter- 
been considering ways of phrasing ques- ested in what that person's genuine experi- 
tions that facilitate the establishment of rap- ence has been like. I want to elicit open and 
port throughmutualunderstanding. In this honest judgments from people without 
section, I want to focus on ways of wording making them worry about my judging what 
questions that are particularly aimed at con- they say. Simulation Questions 
veying that important sense of neutrality. An example of the illustrative examples 

format is provided by a question taken from 

Using Illustrative interviews we conducted with juvenile de- 

Examples in Questions linquents who had been placed in foster 
group homes. One section of the interview 

One kind of question wording that can was aimed at finding out how the juveniles ents about this program. So what's your pected. One way of providing such a context 

help establish neutrality is the ill~isfrntive ex- were treated by group home parents. is to role-play with persons being inter- 
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viewed, asking them to respond to the inter- were contemplating suicide. What would y /or simulate some aspect Used in intemiewing, presuppositions 
viewer as if he or she were someone else. tell them? communicate that the respondent has some- 

thing to say, thereby increasing the likeli- 
Suppose I was a new person who just came 

The first question comes across as ab hood that the person being interviewed will, 
into this program, and I asked you what I resupposition Questions indeed, have something to say. Consider the 
should do to succeed here. What would you following question: "What is the most im- 
tell me? 

Presupposition questions involve a twist portant experience you have had in the pro- 

or to create a personal context, is softened on the theme of empathicneutrality. Presup- gram?" This question presupposes that the 

it is hoped, more inviting. While this positions have been identified by linguists respondent has had an important experi- 
I was a new kid in this group home* nique can be overused and can sound pho as a grammatical structure that creates rap- ence. The person of wl~om the question is 

and I didn't know anything about what goes if asked insensitively, with the right into port by assuming shared knowledge and as- asked, of course, has the option of respond- 
on around here. What would you tell me about tion communicating genuine interest and sumptions (Kartunnen 1973; Bandler and ing, "I haven't had any important experi- 
the rules that I have to be sure to follow? used sparingly, with subtlety, the role-play- Grinder 1975a). Natural language is filled ences." However, it is more likely that the in- 

ing format can ease the asking of difficult with presuppositions. In the course of our terviewee will go directly to the issue of 
These questions provide a context for questions to deepen answers day-to-day communications, we often em- which experience to report as important, 

what would otherwise be quite difficult the quality of responses. ploy presuppositions without knowing rather than dealing first with the question of 
questions, for example, "How does one get Siinulafion questions provide c we're doing so. By becoming aware of the ef- whether or not an important experience has 
the most out of this program?" or "What are different way, by asking the pers fects of presupposition questions, we can occurred. 
the rules of this group home?" The terviewed to imagine himself use them strategically in interviewing. The Contrast the presupposition format- 
role-playing format emphasizes the inter- the situation about which the interviewer is s m l  interviewer uses presuppositions to "What is the most important experience you 
viewees' expertise; that is, it puts them in the interested. increase the richness and depth of re- have had in the program?"-to the follow- 
role of expert because they know something ing dichotomous question: "Have you had 
of value to someone else. The interviewee is Suppose I was present with you during a staff re presuppositions? Lin- any experiences in the program that you 
the iizsider zoith inside information. The inter- meeting; what would I see going on? Take me guists Grinder and Bandler define presup- would important?"  his didoto- 
viewer, in contrast, as an outsider, takes on there. positions as follows: mous framing of the question requires the 
the role of novice or apprentice. The "ex- person to make a decision about what an im- 
pert" is being asked to sharehis or her exper- or When each of us uses a natural language sys- portant experience is and whether one has 
tise with the novice. I've often obsenred in- tem to communicate, we assume tlmt the lis- occurred. The presupposition format by- 
temiewees become more animated and Suppose I was in your classroom at the begin- tener can decode complex sound structures passes this initial step by asking directly for 
engaged when asked role-playing ques- ning of the day when the students first come into meanings, i.e., the listener has the ability description rather than asking for an affir- 
tions. They get into the role. in. What would I see happening as the stu- to derive the Deep-Structure meaning from mation of the existence of the phenomenon 

A variation on the role-playing format in- dents came in? Take me to your classroom and the Surface-Structure we present to him in question. Listed on page 70, on theleft, are 
volves the interviewer dissociating some- let me see what happens during the first 10 to auditorily. . . . [W]e also assume the complex typical dichotomous response questions 
what from the question to make it feel less 15 minutes as the students arrive, what you'd skill of listeners to derive extra meaning from that are used to introduce a longer series of 
personal and probing. Consider these two be doing, what they'd be doing, what those some Surface-Structures by the nature of their questions. On the right are presupposition 
difficult questions for a study of a tough sub- first 15 minutes are like. form. Even thoughneither the speaker nor the questions that bypass the dichotomous lead- 
ject: teenage suicide. listener may be aware of this process, it goes in query and, in some cases, show how add- 

In effect, these questions ask the inter- on all the time. For exainple, if someone says: I ing "if any" creates a more neutral framing. 
What advice would you give someone your 

viewee to become an observer. In most cases, want to watchKling FIL tonight onTV we must A naturalness of inquj.  flows from pre- 
age who was contemplating suicide? 

a response to this question will require the understand that K~ii~g Fu is on TV tonight in suppositions making more comfortable 

versus interviewee to visualize the situation to be order to process the sentence "I want to w what might otherwise be embarrassing or 
described. I frequently find that the richest . . ." to make any sense. These processes intrusive questions. The presupposition in- 

Think of someone you know and like who is and most detailed descriptions come from a called presuppositions of natural langu cludes the implication that what is presup- 
moody. Suppose that person told you they series of questions that ask a respondent to (Bandler and Grinder 1975a:241) posed is the natural way things occur. It is 
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you didn't do before the program began? 

es offered to cli- viewer is 

something has actually occurred. 
I first learned about interview presup tions, or additio 

sitions from a friend who worked with 
agency in New York City that had respo 
bility for interviewing carriers of vener 

have venereal disease. He had le ate to check out the relevance of a question 
avoid asking men, "Have you had with a dichotomous inquiry ("Did you go to 

the lecture?") before asking further ques- says to below show two interview s 

tions ("What did you tlunk of the lecture?"). 
where been without prefatory statements 

going. . . .U Ques- with prefatory statements. 

ition statements help 
Prefatory Statements 

mission of homosexuality and/or pro and Announcements 

cuity. The presupposition form of 
open-ended question implied that some Another technique for facilita 
ual contacts with other men might be q 

currence rather than whether or not asked. Think of it as warming up the 
sexual contacts have occurred at all. Th dent, or ringing the interviewee's 

nereal disease interviewers found that 
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The attention-getting prefnce goes beyond 
just announcing the next questionrto make a 
comment about the question. The comment 
may concern the importance of the question, 
the difficulty of the question, the openness 
of the question, or any other characteristic of 
the question that would help set the stage. 
Consider these examples: 

This next questionis particularly important to 
the program staff. How do you think the pro- 
gram could be improved? 

or 

This next question is purposefully vague so 
that you can respond in any way that makes 
sense to you. What difference has this pro- 
gram made to the larger community? 

or 

This next question may be particularly diffi- 
cult to answer with certainty, but I'd like to get 
your thoughts on it. In thinking about how 
you've changed during the last year, how 
much has this program caused those changes 
compared to other influences on your life at 
this time? 

This next question is aimed directly at getting 
your perspective. What's it like to be a client in 
this program? 

As you may know, this next issue has been 
both controversial and worrisome. What kind 
of staff is needed to run a program like this? 

unique quality that makes it parti 
worthy of being answered. 

Making statements about th 
being asked is a way for the 
engage in some conversation 
terview without commenting ju 
tally on the answers being provided 
interviewee. What is said concern 
tions and not the respondent's a 
this fashion, the interview canbe 
interesting and interactive. Ho 
these formats must be used 
strategically. Constant repetition 
format or mechanical use of a pa 
proach will make the intervie 

Probes and 
Follow-Up Questions 

Probes are used to deepen the response to 
a question, increase the richness and depth 
of responses, and give cues to the inter- 
viewee about the level of response that is de- 
sired. The word probe is usually best avoided 
in interviews-a little too proctological. The 
expression "Let me probe that further" can 
sound as if you're conducting an investiga- 
tion of something illicit or illegal. Quite sim- 
ply, a probe is a follow-up question used to 
go deeper into the interviewee's responses. 
As such, probes should be conversational, 
offered in a natural style and voice, and used 
to follow up initial responses. 

One natural set of conversational probes 
consists of detail-oriented questioizs. These are 
the basic questions that fill in the blank 
spaces of a response. 

The common element in each of these ex- Wl~eiz did that happen? 
amples is that some prefatory comment is 
made about the question to alert the inter- Wlzo else was involved? 

viewee to the nature of the question. The . Where were You during that time? 

attention-getting format communicates that ' WIzat was your involvement in that 
the question about to be asked has some situation? 

Hozv did that come about? 

Where did that happen? 

These detnil-orie~zted probes are the basic 
"who," "where," "what," "when," and 
"how" questions that are used to obtain a 
complete and detailed picture of some activ- 
ity or experience. 

At other times, an interviewer may want 
to keep a respondent talking about a subject 
by using elnborntiolz probes. The best cue to 
encourage continued talking is nonver- 
bal-gently nodding your head as positive 
reinforcement. However, overenthusiastic 
head nodding may be perceived as endorse- 

respondent has to say. Gentle and strategic 
head nodding is aimed at communicating 
that you are listening and want to go on lis- 
tening. 

The verbal corollary of head nodding is 
the quiet "uh-huh." A combination may be 
necessary; when the respondent seems 
about to stop talking and the interviewer 
would like to encourage more comment, an 
"uh-huh" combined with a gentle rocking of 
the whole upper body can communicate in- 
terest in having the interviewee elaborate. 

Elaboration probes also have direct ver- 
bal forms: 

ment of the content of a response or as want- 
Would you elaborate on that? 

ing the person to stop talking because the in- - - 
terviewer has already understood what the Could you say some more about that? 



aracteristic that sep 

response can u\ 
formation, a restatern 
more context. 

r with a way to maintain control t may then be appropriate to say 
of the interview, a subject we no that. Would you elaborate, please? like the following: "I don't want 

is being fulfilled. Words of thanks, 

I want to make sure I understand what you're and even praise will help make the 

saying. I think it would help me if you could 
say some more about that. 

uring the Interview 
comments about program weaknesses A clnrificntion probe should be used natu- s sections have emphasized the im 
titularly helpful, I think, because iden- 

really help in makmg changes in the 

It's really helpful to get such a clear statement 
of what the program is like. That's just the 

Quality of Responses 

kind of thing we're trying to get at. 
Time is precious in an interview. Long- 

winded responses, irrelevant remarks, and 
digressions reduce the amount of time avail- 

We're about habay the inteMew able to focus on critical questions. These 
and from my point of view, it's going very problems exacerbate when the interviewer 
. You've been telling me some really im- fails to maintain a reasonable degree of con- 

tant things. How's it going for you? trol over the process. Conh.01 is facilitated 
by (1) knowing what you want to find out, 
(2) asking focused questions to get relevant 

I really appreciate your willingness to express answers, (3) listening attentively to assess 

curs and a temporary interdependence is our feehgs about that. You're helping me the quality and relevance of responses, and 



376 QUALJTATIVE DESIGNS AND DATA COLLECTION Qtmlifntive Infe~aiervil~g @. 377 

(4) giving appropriate verbal and nonverbal sion. Describe for me what the room lo hen aperson stops taking to let them ing requested and to establish a framework 

feedback to the person being interviewed. where the trainees are, where you are, ou'rewaitingformore) are all signals and context that makes it possible to collect 

Knowing what you want to find out me what I would see and hear if I were e person being interviewed that re- the right kind of information. 
means being able to recognize and distin- there in that session. What would I see y ses are on the right track These tech- Information that helps the interviewee 
p i s h  appropriate from inappropriate re- ing? What would I hear you s es encourage greater depth in re- understand the purpose of the overall inter- ' 

sponses. It is not enough just to ask the right would I see the trainees doing? Wha but you also need skill and view and the relationship of particular ques- 
questions. The interviewer must listen care- hear the trainees saying? Take me irzto es to stop a highly verbal respon- tions to that overall purpose is important in- 

fully to sure that the responses re- so thnt I cnn nctttnlly expeuiet~ce it. gets off the track. The first step in formation that goes beyond simply asking 
ceived provide answers to the questions that the long-winded respondent is to questions. While the reason for asking a par- 
are asked. Consider the following exchange: It is the interviewer's respo givu~g the usual cues that encourage ticular question may be absolutely clear to 

work with the person being inte g: stop nodding the head, interject a the interviewer, don't assume it's clear to the 

Question: What h a p p a  in a typical inter- facilitate the desired kind of responses. ew question as soon as the respondent respondent. You communicate respect for 

viewer training session that you lead? times, it may be necessary to give very direct pauses for breath, stop taking notes, or call persons being interviewed by giving them 
feedback about the kind of information that attention to the fact that you've stopped tak- the courtesy of explainingwhy questions are 

Answer: I try to be sensitive to where each has been received and the kind that is de- ing notes by flipping the page of the writing being asked. Understanding the purpose of 
person is at with interviewing. I try to sired. pad and sitting back, waiting. When these a question will increase the motivation of the 
make sure that I am able to touch base nonverbal cues don't work, you simply have interviewee to respond openly and in detail. 
with each person so that I can find out Interviewer: I understand what you try to do to interrupt the long-winded respondent. The overall purpose of the interview is 
how they're responding to their training, during a training session-what you hope to conveyed in an opening statement. Specific 
to get some notion of how each person is accomplishand stimulate. Now I'd like you to 
doing. 

Let me stop you here for a moment. I want to questions within the interview should have 
describe to me what you actually do, not what make sure I fully understand something you a co""ection to that overall Purpose- we'll 

Question: How do you begin a session, a you expect, but what I would actually see hap- said earlier. (Then ask a question at get- deal later with issues of informed consent 

training session? pening if I was present at the session. ting the response more targeted.) and protection of human subjects in relation 
to opening statements of purpose. The focus 

Answer: I believe it's important to begin It's not enough to simply ask a well- here is on communicating purpose to im- 
with enthusiasm, to generate some excite- formed and carefully focused initial ques- prove responses. Later we'll review the ethi- 
ment about interviewing. tion. Neither is it enough to have a well- Let me ask you tp stop for a moment because cal issues related to informing interviewees 

planned interview with appropriate basic some of what you're talking about now I want about the purpose.) while the open- 
In this interaction, the interviewer is ask- questions. The interviewer must listen ac- to get later in the interview. First I need to find ing statement at the beginning of an inter- 

ing descriptive, behavioral questions. The tively and carefully to responses to make out from you.. . . view provides an overview about the pur- 
responses, however, are about beliefs and sure that the interview is working. I've seen pose of the interview, it will still be 
hopes. The answers do not actually describe many well-written interviews that have re- Interviewers are sometimes concerned appropriate and important to explain the 
what happened. Rather, they describe what sulted in largely useless data because the in- that it is impolite to interrupt an inter- purpose of particular questions at strategic 
the interviewee thinks otlgl1t to happen. terviewer did not listen carefully and thus viewee. It certainly can be awkward, but points throughout the interview. Here are 
Since the interviewer wants behavioral data, did not recognize that the responses were when done with respect and sensitivity, the some examples from evaluation interviews. 
it is necessary to first recognize that the re- not providing the information needed. The interruption can actually help the interview. 
sponses are not providing the kind of data first responsibiw, then, in maintaining con- It is both patronizing and disrespectful to let This next set of questions is about the program 
desired, and then to ask appropriate ques- trol of the interview is knowing what kind of the respondent run on when no attention is staff. The staff has toldus thatthey don't really 
tions that will lead to behavioral responses, data you are looking for and managing the 'being paid to what is said. It is respectful of get a chance to find out how people in the pro- 
something like tlus: interview so as to get quality responses. both the person being interviewed and the gram feel about what they do, so this part of 

Giving appropriate feedback to the inter- interviewer to make good use of the short the interview is aimed at giving them some di- 
Intervieroer: Okay, you try to establish contact viewee is essential in pacing an interview time available-to talk. It is the responsibility rect feedback. But as we agreed at the begin- 
with each person and generate enthusiasm at and maintaining control of the interview of the interviewer to help the interviewee ning, the staff won't know who said what. 
the beginning. What would help me now is to process. Head nodding, taking notes, understand what kind of information is be- Your responses will remain confidential. 
have you actually take me into a training ses- "uh-huhs," and silent probes (remaining 
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wasn't idenbfied. He readily agreed, having 

nomically distressed andmany felt already signed the consent form when we 

the larger purpose of quahtative inquiry so repeakg deeply philosophical questions 
that we don't become overly technique ori- and answers that he has heard from other 

farmer refused to cooperate. At first, he interview had become an informal, conver- ented. You're trying to understand a per- people, all the while trying to make the 
refused to even come out of the barn to call sational interview developed from a son's world and worldview. That's why you cousin think that these philosophical dis- 

off the dogs surrounding my truck. Finally, last-ditch, one-shot question. ask focused questions in a sensitive manner. courses were Sancho's own insights. 

he appeared and said, You're hoping to elicit relevant answers that 
are useful in understanding the inter- "That queshon and answer," said D~~ ~ ~ i -  
viewee's perspective. That's basically what xote, "are not yours, Sancho. you have heard 
interviewing is all about. them from someone else." 

"Whist, sir," answered Sancho, "if I start 

more. I don't want to talk. seemed either very stupid or very k r o -  
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silly replies, I needn't go begging help from 
the neighbors." 

''You have said more thb you know, 
Sancho," said Don Quixote, "for there are 
some people who tire themselves out learning 
and proving things that,. once learned and 
proved, don't matter a straw as far as the mind 
or memory is concerned." (Cenrantes 1964: 
682) 

Regardless of which interview shategy is 
used-the informal conversational inter- 
view, the interview guide approach, or a 
standardized open-ended interview-the 
wording of questions will affect the nature 
and quality of responses received. So will 
careful management of the interview pro- 
cess. Constant attention to both content nnd 
pmcess, with both informed by the purpose 
of the interview, will reduce the extent to -- - 

which, in Cervantes's words, researchers 
and evaluators "tire themselves out learning 
and proving things that, once learned and 
proved, don't matter a straw as far as the 
mind or memory is concerned." 

% Mechanics of Gathering 
Interview Data 

Recording the Data 

No matter what style of interviewing you 
use and no matter how carefully you word 
questions, it all comes to naught if you fail to 
capture the actual words of the person being 
interviewed. The raw data of interviews are 
the actual quotations spoken by interview- 
ees. Nothing can substitute for these data: 
the actual things said by real people. That's 
the prize sought by the qualitative inquirer. 

Data interpretation and analysis involve 
making sense out of what people have said, 
looking for patterns, putting together what 

is said in one place with what is said in an- 
other place, and integrating what different 
people have said. These processes occur pri- 
marily during the analysis phase after the 
data are collected. During the interviewing 
process itself-that is, during the data col- 
lection phase-the purpose of each inter- 
view is to record as fully and fairly as 
possible that particular interviewee's per- 
spective. Some method for recording the 
verbatim responses of people being inter- 
viewed is therefore essential. 

As a good hammer is essential to fine car- 
pentry, a good tape recorder is indispensable 
to fine fieldwork. Tape recorders do not 
"tune out" conversations, change what has 
been said because of interpretation (either 
conscious or unconscious), or record words 
more slowly than they are spoken. (Tape re- 
corders, do, however, break down and mal- 
function.) Obviously, a researcher doing 
cbnversational interviews as part of covert 
fieldwork does not walk around with a tape 

recorder. However, most interviews are ar- But such verbatim note taking has be- 
ranged in such a way that tape recorders are come the exception now that most people 
appropriate if properly explained to the in- are familiar and comfortable with tape re- 
terviewee: corders. More than just increasing the accu- 

racy of data collection, using a tape recorder 
I'd like to tape recorcl what you say so I don't permits the interviewer to be more attentive 
miss any of it. I don't want to take the chance to the interviewee. If you tried to write down 
of relying on my notes and maybe misskg every word said, you'd have a difficult time 
something that you say or inadvertently responding appropriately to interviewee 
changing your words somehow. So, if you needs and cues. Ironically, verbatill1 note tak- 
don't mind, I'd very much like to use the re- ing can interfere with listening attentively. 
corder. If at any time d-g the intehew you The interviewer can get so focused on note 
would like to turn the tape recorder off, all you taking that the person speaking gets only 
have to do is press this button on the micro- secondary attention. Every interview is also 
phone, and the recorder will stop. an observation, and having one's eyes fixed 

on a notepad is hardly conducive to careful 
Exhibit 7.4 lists a set of tips for getting observation. In short, the interactive nature 

high-quality recordings transcriptions. of in-dep th interviewing can be seriously af- 

~h~~~ tips were by transcribers fected by an attempt to take verbatim notes. 

who had worked on hundreds of hours of in- hf land (1971) has made this point force- 

terviews and estimated that 20% of the tapes M Y :  
given to them, usually by graduate students, 
were so badly recorded as to be impossible One's full attention must be focused upon the 
to transcribe accurately-or at all. These tips interviewee. One must be thinking about 
will also help if, as is often recommended, probing for further explication or clarification 
you do either all or some of your own tran- of what he is now saying; formulating probes 
scriptions as a way of more deeply immers- linking up current talk with what he has al- 
ing yourself in the data as a first step during ready said; thinking ahead to putting in a new 
analysis. question that has now arisen and was not 

When it is not possible to use a tape re- taken account of in the standing guide (plus 
corder because of some sensitive situation, making a note at that moment so one will not 
interviewee request, or tape recorder mal- forget the question); and attending to the in- 
function, notes must become much more terviewee in a manner that communicates to 
thorough and comprehensive. It becomes him that you are indeed listening. All of this is 
critical to gather actual quotations. When hard enough simply in itself. Add to that the 
the interviewee has said something that problem of writing it down-even if one takes 
seems particularly important or insightful, it shorthand in an expert fashion-and one can 

may be necessary to sal, "I'm afraid I need to see that the process of note-taking in the inter- 
stop you at this point so that I can get down view decreases one's inte~ewing capadiy. 
exactly what you said because I don't want Therefore, if conceivably possible, tape record; 
to lose that particular quote. Let me read then one can interview. (p. 89) 
back to you what I have and make sure it is 
exactly what you said." This point ernpha- So ifverbatimnote takingis neither desir- 
sizes again the importance of capturing able nor really possible, what kind of notes 
what people say in their own words. are taken during a tape-recorded interview? 
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b. ~f you use batteries check them regularly and carV spares. 
c. The recorder should be clean and i n  good condition-check it befor 

d. Use good-quality tapes o f  60 minutes or less; longer tapes are m 
break when transcribed. 

e. Take along extra cassette tapes. 

2. Before the interview 
a, Choose a place for the interview that's quiet and free from interruptions. 

b. place the close t o  the respondent, then speak loud enough so th 
tion5 can be heard; most important, though, is hearing the responses. 

c. Set the recorder on a stable surface. 
cate to the respondent d. Test the recording System. ay be relevant to pursue in subse- 

interviews while still in the 
3. During the interview 

a. Speak clearly and not too fast-the respondent wil l  then be more like1 
b, ~ s k  the respondent to  speak up if his or her voice starts t o  soften. 
c. Run a test wi th the respondent: Then rewind and listen so the re5Pon 

correct it before continuing. 

f. Watch for tape breakage and tangling. period after an interview or observa- 
g. Repeat the test if a tape change is necessaV. 
i, t tend of interview, say, "This is the end of interview with -.'I during transcription. 

4. After the interview When a tape recorder is being used dur- Immediately after a recorded interview, 
a. Listen to the start, middle, and end o f  the tape; list proper names and unfamiliar or ing the interview, notes will consist primar- check the tape to make sure it was function- 

ily of key phrases, lists of major points made ing properly If, for some reason, a r n h c -  
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should check back with the interviewee for 
clarification. This can often be done over the 
telephone. In my experience, people who are 
interviewed appreciate such a follow-up be- 
cause it indicates the seriousness with which 
the interviewer is taking their responses. 
Guessing the meaning of a response is unac- 
ceptable; if there is no way of following up 
the comments with the respondent, then 
those areas of vagueness and uncertainty 
simply become missing data. 

The immediate postinterview review is a 
time to record details about the setting and 
your observations about the interview. 
Where did the interview occur? Under what 
conditions? How did the interviewee react 
to questions? How well do you think you 
did asking questions? How was the rapport? 

Answers to these questions establish a 
context for interpreting and making sense of 
the interview later. Reflect on the quality of 
informationreceived. Did you find out what 
you really wanted to find out in the inter- 
view? If not, what was the problem? Poorly 
worded questions? Wrong topics? Poor rap- 
port? Reflect on these issues and make notes 
on the interview process while the experi- 
ence is still fresh in your minds. These pro- 
cess notes will inform the methodological 
section of your research report, evaluation, 
or dissertation. 

This period after an interview or obser- 
vation is a critical time of reflection and 
elaboration. It is a time of quality control to 
guarantee that the data obtained willbe use- 
ful, reliable, and authentic. This lcind of 
postinterview ritual requires discipline. In- 
terviewing and observing can be exhaust- 
ing, so much so that it is easy to forgo this 
time of reflection and elaboration, put it off, 
or neglect it altogether. To do so is to seri- 
ously undermine the rigor of qualitative in- 
quiry. Interviews and observations should 
be scheduled so that sufficient time is avail- 
able afterward for data clarification, elabo- 

ration, and evaluation. Where a team is 
working together, the whole team needs to 
meet regularly to share observations and de- 
brief together. This is the beginning of analy- 
sis, because, while the situationland data are 
fresh, insights can emerge that might other- 
wise have been lost. Ideas and interpreta- 
tions that emerge following an interview or 
observation should be written down and 
clearly marked as emergent, field-based in- 
sights to be further reviewed later. 

I sometimes think about the time after an 
interview as a period for postpartum reflec- 
tion, a time to consider what has been re- 
vealed or what has been birthed. In 
18th-century Europe, the quaint phrase "in 
an interesting condition" became the gentile 
way of referring to an expectant mother in 
"polite company." The coming together of 
aninterviewer and an interviewee makes for 
"an interesting condition." The interviewer 
is certainly expectant, as may be the inter- 
viewee. What emerged? What was created? 
Did it go OK? Is some form of triage neces- 
sary? As soon as a child is born, a few basic 
observations are made and tests are per- 
formed to make sure that everything is all 
right. That's what you're doing right after an 
interview-making sure everything came 
out OK. 

Such an analogy may be a stretch for 
thinking about a postinterview debrief, but 
interviews are precious to those who hope to 
turn them into dissertations, contributions 
to knowledge, and evaluation findings. It's 
worth managing the interview process to al- 
low time to make observations about, reflect 
on, and learn from each interview. 

Up to this point we've been focusing on 
techniques to enhance the quality of the 
standard one-on-one interview. We turn 
now to some important variations in inter- 
viewing, such as think-aloud protocols, fo- 
cus group interviews, and cross-cultural in- 
terviewing. 
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processes and strategies they think were en- 
gaged while solving problems. Wilson was 
able to pinpoint the cognitive challenges 
that confronted students as they tried to de- 
rive the acceleration of a particle moving in 
various directions and angles with respect to 
a particular reference frame. 

The basic strategy of think-aloud proto- 
cols involves getting people who are doing 
something to verbalize their thoughts and 
feelings as they do whatever they're doing. 
This can take some "training" of partici- 
pants to get them used to verbalizing what 
are usually only internal dialogues with 

es in an activity, the interviewer asks 
stions and probes to get the person to 
about what the person is thinking as he FOCUS Group Interviews 

or she does the task. In teaching rounds at 
itals, senior physicians do a version of A foczis group interview is an interview 

they talk aloud abouthow they're with a small group of people on a specific 
in a diagnosis while medical stu- topic. Groups are typically 6 to 10 people 
n, presumably learning the ex- with similar backgrounds who participate in 

perts' thinking processes by hearing them in the interview for one to two ~OLIIS.  In a given 
action. For details of the think-aloud proto- study, a series of different focus groups will 

ethod, see Pressley and Afflerbach be conducted to get a variety of perspectives 
d Ericsson and Simon (1993). and increase confidence in whatever pat- 

son (2000) used a protocol research terns emerge. Focus groupinterviewing was 
sign in a doctoral dissertation that investi- developed in recognition that many con- 

gated student understanding and problem sumer decisions are madein a social context, 
solving in college physics. Twenty students often growing out of discussions with other 
in individual 45-minute sessions were vid- people. Thus, market researchers began us- 
eotaped and asked to talk aloud as they tried ing focus groups in the 1950s as a way of 
to solve three introductory physics prob- stimulating the consumer group process of 
lems of moderate difficulty involving New- decision making to gather more accurate in- 
ton's second law. This involved a concurrent formation about consumer product prefer- 
rather Man ~etrospective approach, because ences (Higginbotham and Cox 1979). On the 
students were engaged in thinking aloud academic side, sociologist Robert K. Merton 
and problem solving concurrently, as op- and associates wrote the seminal work on re- 
posed to explaining their thinking and rea- search-oriented focus group interviews in 
soning retrospectively after solving the 1956: The Focttsed lnteruiew (Merton, Riske, 
problems. Wilson notes that concurrent de- and Kendall1956). 
signs are generally considered more reliable The focus group interview is, first and 
because the verbal data and protocols that foremost, an interview. It is not a problem- 
are generated do not depend on subjects' solving session. It is not a decision-making 
short-term memory recall of the cognitive group. It is not primarily a discussion, 



more than 10 major 

Controversial and 

er-that of mode 
ion The term In 

that those participants who tend not to 
be highly verbal are able to share their 

teractions not only between the inteme 
and respondent but among all partinpan 

Those who realize that their viewpoint is 
of s~multaneous in&vldual mtemews, 

ed to speakup and nsknegative reac- 
asked is greatly restricted in th hon flows because of the nurturing of 

ences" (Krueger 1994:~). moderator. (p. 100) Focus groups appear to work best when - - -  
a The available response time for any par- people in the group, though sharing sirn- . Compared with most qualitative field- 

The of moderating and in- ticular individual is restrained in order ilar backgrounds, are strangers to each work approaches, focus groups typically 
terviewing is sufficiently complex that to hear from everyone. A rule of thumb: other. The- dynamics are quite different have the disadvantage of taking place 



388 EJ Q U A ~ I T A ~  DESIGNS AND DATA COLLECTION Qunlitntive bzterviezuiilg 389 

outside of the natural settings where so- when their riews 0 ciologist and feminist researcher ally bad. Bad. Bad. Bad." She then shared her 
cial interactions normally occur (Madriz adriz (2000) explains: story. Soon others were telling similar sto- 
2000:836). ries, often commentingthat they had no idea 

allow access to research partici- so many other people were having the same 
these strengths and limitations sug- ay find one-on-one, face-to-face kind of problems. Several also commented 

gest, the power of focus groups resides in cary" or "intimidating." By cre- at the end of the interview that they would 
their being focused. The topics are nar- multiple lines of co~~~nunication, the have been unlikely to share their stories with 
rawly focused, usually seeking reactions to interview offers participants . . . a safe me in a one-on-one interview because they 
something (a product, program, or shared -ent where they can share ideas, be- would have felt individually vulnerable,but 
eqerience) rather than exploring complex and attitudes in the company of people they drew confidence and a sense of safety 
life issues with depth and detail. The groups from the same sodoeconomic, ethnic, and and camaraderie from being part of the in- 
are focused by being formed homoge- Po* focus go gender backgrounds. . . . temiew group. 
neously. The facilitation is focused, keeping For years, the voices of women'of color On the other hand, ~ ~ ~ l ~ ~ i ~ ~  (2000) 
responses on target. Interactions among par- have been silenced in most research projects. studied whether sensitive topics were more 
ticipants are focused, staying on topic. Use groups facilitate Women of color or less likely to be discussed in focus groups 
of time must be focused, because the time fancy and techno "writing together" by exposing not versus individual intenriews. Ninety-seven 
passes Despite some of the &ta- gmeraUy The p the layers of oppression that have sup- year-round residents from the chelem L ~ -  
tions introducedby thenecessity of sharp fo- ket research pressed these women's expressions, but the goon region in yucatan, ~ ~ ~ i ~ ~ ,  parti+ 
cus, applications of focus groups are wide- forms of resistance that they use every day to pated in one of 12 focus groups or 19 individ- 
spread and growing (Krueger and Casey deal with such oppressions. In this regard, I ar- u d  in-depth interviews. A professional 
2000; Madriz 2000; Fontana and Prey 2000; gue that focus groups can be an important ele- moderator used the same interview guide to 
Academy for ~ d ~ ~ ~ t i ~ ~ a l  Development merit in the advancement of an agenda of get reactions to a shared mangrove ecosys- 
1989; Morgan 1988). Focus groups remain a justice for because they can tem. The 31 sessiolls generated more than 
staple of market research where reactions to serve and valid& women's every- 500 pages of transcripts, were coded 
new or existing products can be explored. day experiences of subjugation and their indi- for the incidence of discussions of sensitive 
Focus groups have come to play an impor- vidual and collective survival and resistance topics. The findings showed that the 
tant role in quality efforts At the other end of the societal contin strategies. (pp. 835-36) vidual interviews were 18 times more likely 
where consumer feedback about services from focus goups used for to address socially sensitive discussion top- 
and programs is desired. The feedback from I experienced firsthand the potential of ics than the focus groups. In addifion, the 
focus goups is typically more specific, focus groups to provide safety in numbers study found the two qualitative methods, 
meaningful, and animated than what canbe mentation and, sometimes, organizing. Fo- for people in vulnerable situations. I con- focus groups and individual interviews, to 
obtained from individually filled out con- cus groups have entered into the repertoire d"cted focus groups among low-income re- be complementary to each other, each yield- 

questionnaires and surveys. FOCUS of techniques for qualitative researchers and cipients of legal aid as one technique in an ing somewhat different infomation. 
groups are conducted as part of a needs as- evaluators involved in participate?. studies evaluation of services provided to people in Computer-based Internet interactions 
Sessment process with both potential client with coresearchers. For cornunity a large public houshg project. As the inter- have created new forms of focus groups, 
groups and professionals who know the search, collaborative action research. and view Opened, participants, who Came from Walston and Lissitz (2000) evaluated the fea- 
needs of client groups. Focus groups are be- participat~ry evaluations, local people different sections of the project and did not sibility and effe&veness of cornputer-medi- 

used with fient and staff groups in pro- are not professional researchers are being know each other, were resenred and cau- ated focus groups. They compared the reac- 
gram to iden@ a program's successfully trained and supported to do fo- tiOtls about commenting 011 problems they tions of computer-mediated and face-to-face 
strengths, weaknesses, and needed im- CuS GOUPS (&uegfr and G1g 1997). were experiencing. As one woman shared in participants in focus discussing aca- 
provements. focus groups canbe used at the Because the focus goup  "is a coUectiv- vague terms a history of problems she had demic dishonesty and found that the 
end of a or even months after pro- istic rather than an individualistic research had in getfing needed repairs, another puter-mediated environment appeared to 

gram completion, to gather perceptions method," focus goups have also emerged jumped in and supported her, say- reduce members' anxiety about wllat the 
about outcomes and impacts. Key cornmu- as a collaborative and empowering aP- "I know exactly what you're talking moderator thought of them, it easier 
nity people can be interviewed in groups proach in feminist rE?Search (Madriz 



-Jody Berland (1997:9) 

d potentials of culture does not easlly 

the last chapter, info 
became a mainstay o 

Parameswaran (20 
differences in the dat 

senration (Tedlock 2000). In this section, we 
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focus on the problematic short-term studies a, New Guinea)-po- , ordinate. Any number of topics may be in- 

for theses or student exchange projects and ptive, unredeemable sensitive to ask or indelicate ifbroughtup by 
brief evaluation site visits sponsored by in- strangers, for example, family matters, polit- 
ternational development agencies and phil- ical views, who owns what, how people 
anthropic foundations. In the latter case, bled programmatic prescriptions more than came to be in certain positions, and sources 
teams of a few Westerners are flown into a the vague policies that typically emanate of income. 
developing country for a week to a month to from the legislative process in the United Interviewing farmers for an agricultural 
assess a project, often with c~unterparts States. - extension project in Central America be- 
from the local culture. These rapid apprais- The situation becomes more precarious - came nearly impossible to do because, for 
als revolve around cross-cultural inter- when a translator or interpreter must be many, their primary source of income came 
viewing and are more vulnerable to misin- used. Special and very precise training of of con- frOm growing illegal crops. In an African 
terpretations and miscommunications than translators is critical. Translatorsneed to un- includ- - dictatorship our needs assessment team 
traditional, long-term anthropological field- derstand what, precisely, you want them to all koro found that we could not ask about "local" 
work. Examples of the potential prob- ask and that you will need full and complete -"the hysterical belief that One's penis is leadership because the country could have 
lems, presented in the sections that follow, translation of responses as verbatim as pos- shrinking" (Rheingold 1988:59). oizly one leader. Anyone taking on or being 
will, I hope, help sensitize students, short- sible. Interpreters often want to be helpful s cross- given the designation '{local leader" would 
term site visitors, and evaluators to the pre- by summarizing and explaining responses. have been endangered. In te~ewees  can be 
cariousness of cross-cultural interviewing. This contaminates the interviewee's actual endangered by insensitive and inappropri- 
As Rubin and Rubin (1995) have noted: response with the interpreter's explanation eak the ate questions, so can naive interviewers. I 

to such an extent that you can no longer be rtook a know of a case where an American female 
You don't have to be a woman to interview Sure whose perceptions You h a v e t h e  in- o had student was raped following an evening in- 
women, or a sumo wrestler to interview sumo ter~reter's or the interviewee's. ears, terview in a foreign country because the 
wrestlers. But if you are going to cross social Some words and ideas simply can't be young man interpreted her questions about 
gaps and go where you are ignorant, you have translated directly People who regularly local sexual customs and his own dating ex- 
to recognize and deal with cultural barriers to Use the language COme to know the unique periences as an invitation to have sex. 
communication. And you have to accept that cultural meaning of special terms. One of As noted in the previous section on group 
how you are seen by the being inter- my favorites from the Caribbean is liming, interviews, different norms govern cross- 
viewed will affect what is said. (p. 39) meaning something like hanging out, just culturalinteractions. I remember going to an 

being, doing nothing-@t free. In inter- group, maybe?" (Walker 1996:lO). African village to interview the chief and 
views for a Caribbean program evaluation, a finding the whole village assembled. Fol- 

Language Differences number of participants said they were just lowing a brief welcoming ceremony, I asked 
"liming" in the program. Thatwas not, how- if we could begin the interview. I expected a 

The data from interviews are words. It is ever, meant as criticism, for liming is a private, one-on-one interview. He expected 
tricky enough to be sure what a person highly desirable state of being, at least to 
means when using a common language, but participants. Funders viewed the situation to perform in front of and involve the whole 

village. It took me a while to understand 
words can take on a very different meaning somewhat differently 
in other cultures. In Sweden, I participated Rheingold (2000) has published a whole 

this, during which time I kept asking to go 
and the common good. such is not the case somewhere else so we could begin the inter- 

in an international conference discussing book on "untranslatable words and phrases" 
policy evaluations. The conference was con- with special meanings in other cultures. Be- worldwide. Researchers cannot simply pre- view. He did not share my concern about 

ducted in English, but I was there two days, low are four examples that are especially rel- , 

sume that they have the right to ask intru- and preference for privaq. What I expected 
to be an individual interview soon became a 

much of the time confused, before I came to evant to evaluators. 
whole-village group dialogue. 

understand that their use of the term policy 
In many cultures, it is a breach of etiquette 

corresponded to my American use of the Sclzliininbesserung (German)-a so-called 
for an unknown man to ask to meet alone 

term program. I interpreted policies from an improvement that makes things 
questions of a subordinate about a super- with a woman. Even a female interviewer 

American context, to be fairly general direc- worse 



en'eficiaries was a 

d conducted a ho 

however, was not mentioned at this 

musicologist will interview people as they 
listen and react to recorded music. The pos- 

household connections. It now appears, from sibilities for creative interviewing stretch out 

hindsight, that the questionna&e survey before us like ocean teeming with myriad 
possibilities, sdme already known, many 

of affordability, or the opposition of their lead- focused on asking. However, insights 
ers who may have played on the negative feel- the lives and worlds of others can be eli s basing interviews on reactions to 10 

ings of the people to undermine acceptance of in many other ways. in what they call the "subject-object 

the project. Qualitative interviews and open Projection fechniqties are widely use ew . . . In order to understand how the 

tionnaire. (Salrnen 1987:37) ' (Lahey et al. n.d.). The interviewee 

ANXIOUS, NERVOUS s 
STRONG STAND, 

CONVICTION 
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LOST SOMETHING 0 
IMPORTANT TO ME 0 

e words provide data for 
the interviewer to explore the interviewee's 
underlying epistemology or "principle of 
meaning-coherence" based on Kegan's 
work The Evolving Self (1982). The sub- 
ject-object interview is a complex and so- 
phisticated methodology that requires ex- 
tensive training for proper application and 
theoretical interpretation. For my purposes, 
the point is that a lengthy and comprehen- 
sive interview interaction can be based on 
reaction to 10 deceptively simple ideas pre- 
sented on index cards rather than fully 
framed questions. 

The subject-object interview methodol- 
ogy illustrates another basis for interview- 
ing: including writing as part of the inter- 
view. Prior to interviewing the research 
participants about the 10 ideas, they are 
given 15 to 20 minutes to jot down things on 
the index cards. They subsequently choose 
which cards to talk about and can use their 
jottings to facilitate their verbal responses. 
Such an approach gives interviewees a 
chance to think through some things before 
responding verbally. 

Another substitute for straight questions 
in interviewing is to ask for explanations of 
or reactions to critical incidents. These can 
be selected by the interviewer based on pre- 
vious fieldwork or previous interview~. The 
interviewer describes the critical incident to 
get the interviewee's perspective on what it 
means and how it relates to other experi- 

ences (McClure 1989). Int used this fact to design a data collection ap- the program or burdening participants. But 
proach that would fit with the program- before those limits are reached, a consider- 
matic needs for sharing information be- able amount of useful information can be 
tween the two groups. Participants were collected by involving program participants 
paired to interview each other. At the very in the actual data collection process. I have 
beginning of the first a p ,  before people since used similar participant interview 
knew each other, all of the participants were pairs in a number of program evaluations 
given a short, open-ended interview of 10 with good results. The trick is to integrate 

freedom to creatively questions. They were told that each of them, the data collection into the program. 
as part of their project participation, was to 
have responsibility for documenting the ex- Data Collection by Program staff 
periences of their paii-mate throughout the 
year. They were given a little bit of interview Program staff constitutes another re- 
training~ given encouragement about source for data collection that is often over- 
probing, and t' record responses looked. Involving program staff in data ,--& 

also exist for who cond taking for to lection raises objections about staff 
build this subjectivity, data contamination, loss of con- 

Participant Interview Chain were then sent off in pairs fidentiality, the vested interests of staff in 
and given two hours to com~lete the inter- particular kinds of outcomes, and the threat 

As a participant observer in the wilder- views with each recording the re- that staff members can pose to dients or s t ~ -  
ness training program for adult educators, I dents from whom they are collecting the 
was involved in (1) documenting the kinds At the end of the 10-day experience, when data. ~ a l ~ ~ i ~ ~  these objections are the 
of experiences program participants were the groups came back the things that can be gained from staff involve- 

Same pairs of participants, of One ment in data collection: greater staff cornmit- 
PerSon from each ?Youp, were again given ment to the evaluation, increased staff reflec- 
an interview outline and sent off to inter- tivity, enhanced of the data 
view each other about their respective expe- collection process that comes from training 
riences. This served the Program need for staff in data collection procedures, increased 
Sharing of information and an evaluation understanding by st& of program parti,+ 

institutional outcomes of intensewilderness need for the collection of information. The pmtsf perceptions, increased data 
experiences for these adult educators. But trade-off, of course, was that with the mini- because of staff rapport with participants, 
the two of us doing the evaluation didn't mal interview training given the partici- and cost savings in data collection. 
have sufficient time and resources to track ossibility of carefully su- One of my first evaluation experiences in- 
everyone, 40 people, in depth. Therefore, we and standardizing volved studying a program to train teachers 
began discussing with the program staff the results were of vari- in open education at the University of North 
ways in which the participants might be- mode of data collection Dakota. Faculty were interested in evaluat- 
come involved in the data collection effort to fidentiality was minimal ing that program, but there were almost no 
meet both program and evaluation needs. d certain kinds of information might not resources available for a formal evaluation. 
The staff lilced the idea of involving partici- shared. But we gathered a great deal more Certainly not enough funds existed to bring 
pants thereby introducing them to observa- ata than we could have obtained if we had in an external evaluation team to design the 
tion and interviewing as ways of expanding ad to do all the interviews ourselves. study, collect data, and analyze the results. 
their own horizons and deepening their per- exist as to how far The main means of data collection consisted 
ceptions. lvement in data col- of in-depth interviews with student teachers 

The ~articipants' backpacking field expe- tion and analysis without interfering in in 24 different schools and classrooms - 
rience was organized in two groups. We 
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the student and staff da 
After data collection, g across the interviews responses to 

items were highly consistent. For a l l  

reason, we sometun 

edgeable, caring, and deeply interes tory action research 

the education of their children. Prior s a d c e s  in method 

interviewing, many of the interviewers had 
held fairly negative and derogatory images 
of North Dakota parents. The systematic in- 
terviewing had put them in a situation 
where they were forced to listen to what par- 
ents had to say, rather than telling parents 
what they (as educators) thought about 
things, and in learning to listen they had 
learned a great deal. The formal analysis of 
the data yielded some interesting findings 
that were used to make some changes in the 
program and the data provided a source of 
case materials that were adapted for us in 
training future program participants, but it 
is likely that the major and most lasting im- 
pact of the evaluation came from the 

order to generate timely evidence that can be 
used and further developed in a real-timepro- 
cess of transformation (of practices, practitio- 
ners, and practice settings). (p. 591) 

Whether some loss of methodological so- 
phistication is merited depends on the pri- 
mary purpose of the inquiry and the pri- 
mary intended users of the results. For an 
example of this trade-off, see Exhibit 7.5, 
which describes a project where former 
prostitutes were trained to facilitate focus 
groups with women leaving prostitution. 
Participatory research will have lower credi- 
bility among external audiences, especially 
among scholars who make rigor their pri- 

mary criterion for judging quality. P 
pants involved in improving their wo 
lives, however, lean toward pragma 
where what is useful determines whnt is 
As Kernmis and McTaggart (2000) conclude, 

~heine'vitability-for partidpants--of having-: 
to live with the consequences of transforma- ' 

very concrete "reality check" 
quality of their transformative work, in 
of whether their practices are more 

their understandings are 
dearer, and +e settings in which they practice 

al, just, and productive of the 

consequences they are intended to 

achieve. For participants, the point of collect- 
ing compelling evidence is to achieve these 
goals, or, more precisely, to avoid subverting 
them intentionally or unintentionally by their 
action. Evidence sufficient for this kind of "re- 
ality checking" can oftenbe low-tech (in terms 
of research methods and techniques) or im- 
pressionistic (from the perspective of an out- 
sider who lacks the contextual knowledge that 
the insider draws on in interpreting this evi- 
dence). But it may still be "high-fidelity" evi- 
dence from the perspective of understanding 
the nature and consequences of particular in- 

terventions in transformations made by par- 
ticipants, in their context-where they are 
~rivileged observers. (p. 592) 
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~nteractive Group We propose that clinical researchers inve 
do client 'interviews in an outcomes all trades or a kind of professional &-in- 

' 

Interviewing gate questions emerging from the clinical 
perience with the clinical participants, 

ation could (a) seriously reduce the va- yourself person" (p. 17). ' 

and Dialogues 
attention to and reveal any underlying val and reliability of the data, @) substan- 

and assumptions, and direct results tow increase the validity and reliability of The qualitative researcher as bricoleur or 
The involvement of program staff or cli- clinical participants and policy makers. data, or (c) have no measurable effect on maker of quilts uses the aesthetic and material 

ents as colleagues or coresearchers in action refocuses the gaze of clinical research onto ality. The nature and degree of effect tools of his or her craft, deploying whatever 
research and program evaluation changes meal experience and redefines its boun depend on staff relationships with shategies, methods, or empirical materials are 
the relationship between evaluators and aries so as to answer three questions: Who ,how staff were assigned to clients for at hand. If new tools or techniques have to be 
staff, making it interactive and cooperative question is it? Are hidden assumptions erviewing, the kinds of questions asked, invented, or pieced together, then the re- 

than one-sided and antagonistic. Wil- clinical world revealed? For whom are e training of the interviewers, attitudes of searcher will do this. (Denzin and Lincoln 
liam T i o f f  (1980) used an "interactive search results intended?. . . Patients an ents toward the program, the purposes to 2000b:4) 
research" approach in educational research served by the evaluation, the environ- 
and development projece. He fomd that 

c i m  are invited to explore their own and/or 
each other's questions and concerns mental turbulence of the program, and SO Interdisciplinary scholar and artist Jose 

putting teachers, researchers, and trainer/ on. Program staff might make better or Cedillos has adopted the identity of ~ r i ~ ~ -  
developers together as a team increased 

whatever are =Iinic 
searchers share ownership of the resear worse interviewers than external evaluation leur and explained in personal terms how he 

both the meaningfulness and the validity of researchers depending on these and other came to the "bricolage arts" as his creative 

the patriarchal bias of the dominant paradigm factors. An evaluator must grapple with method of i n q w .  
with and understanding of the research these kinds of data quality questions for all 
made the research less inmsive, thus reduc- and opening its to investigation. 

This is the situated knowledge. . .where space 
ing rather than increasing reactivity. Their 
discussions were a form of group intenriews 

is created to find a larger, more inclusive vi- dumps, our backs hemmed in by la playa, the 
sion of clinical research. (p. 616) Practical, but creative, data collection nutrient edge of the Pacific Ocean. H~~ could 

in which they all asked each otlzer qziestions. consists of using whatever resources are it be otherwise to a bunch of field-workingna- 
The problem of how research subjects or available to do the best job possible. Con- tive Mestizos at the disposable edge of indus- 

program clients will react to staff involve- Creativity and Data Quality: straints always exist and do what con- trial culture? I learned economic Bricolage 
ment in an evaluation, particularly involve- straints do-+onstrain. Our ability to think from my lnndsleit on Ln Frontera, the border be- 
merit in data collection, needs careful scru- Qualitatixre Bricolage 

of alternatives is limited. Resources are al- tween &xico in the U.S. ~ h ~ b i l i ~ ~ ~ ~ l ,  bi-eco- 
tiny and consideration in each situation in ways limited. This means data collection nornic estuaries of Tijuana, MexiCali and the 
which it is attempted. Reactivity is a poten- No definitive list of creative interviewing will be imperfect, so dissenters from re- other border towns produced the wtrepre- 
tial problem in both conventional and or inquiry approaches can or should be con- search and evaluation findings who want to neurial dynamism of the immigrant who 
nonconventional designs. Breaches of confi- structed. Such alistwouldbe a contradiction attack a study's methods can always find works off the land and joins odd foms to- 
dence and/or reactivity-biased data cannot in terms. Creative approaches are those that some grounds for doing so. A major reason gether to make a workable whole, usually by 
be justified in the name of creativity. On the are situationally responsive and appropri- for actively involving intended evaluation dent of sheer effort. . . . 
other hand, as Tikunoff's experiences indi- ate, credible to primary intended users, and users in methods decisions is to deal with Bncolage means to combine odds and 
cate, interactive designs may increase the effective in opening up new understand- wealcnesses and consider trade-off threats to ends, fragments, in something, me 
validity of data and reduce reactivity by ings. The approaches just reviewed are devi- data quality before data are collected. By stra- word comes from the French bricoleur, who 
making evaluation more visible and open, ations from traditional research practice. tegically calculating threats to utility, as well traveled the countryside usingodds and 
thereby making participants or clients less Each idea is subject to misuse and abuse if as threats to validity and authenticity, it is materials at hand, to perform fix-it work. The 
resistant or suspicious. applied without regard for ways in which 

ssible to make practical decisions about power to employ the Bricolage 
These approaches can reframe inquiry the quality of data collected can be affected. I 

from a duality (interviewer-interviewee) to have not discussed such threats and ~ossible data collection procedures (Patton als nested in the environment and available. 
a dialogue in all are co-inquirers. errors in depth because I believe it is impos- The Bricolage begins by disentanglingpercep- 
Miller and Crabtree (2000) advocate such a sible to idenhfy in the abstract and in ad- e creative, adaptive inquirer using di- tion from information and cognition. The trick 
collaborative approach even in the usually vance all the trade-offs involved in balanc- verse techniques may be thought of as a "bri- is to see what is there, not just our brains 
closed and hierarchical world of medical ing concerns for accuracy, utility, feasibility, 

coleur." The term comes from Levi-Strauss speckled onto the environment. Seeing whatis 
and clinical research: and propriety. For example, having program (1966), who defined a bricoleur as a "jack of there releases information, rather like how, af- 
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te, college - ducted in a small room off a tunnel 

ally and politically sensitive approaches for 
gaining access to and interviewing grand- o came from upper- trauma, much of it at the hands of family 

A traveler to a new land came.acros 

form, he set about to correct nature's error. developing countries. Judith Arcana.(l98 ally draining that Browne came away ex- 
hausted, sometimes needing to debrief on 

He trimmed the long, colorful feathers, cut 1983) drew on her own experiences as 
back the beak, and dyed the bird black. mother to become expert at interviewing 1 
"There now," he said, with pride +I a job mothers for two books about the expe 

personal responses. h o s t  two years several occasions, we had lengthy phone 
tby before we found we had any facilityin conversations immediately following inter- 

dard guinea hen." 
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views while she was still within the prison 
walls. This kind of extreme interviewing 
takes unusual skill, dedication, and 
seIf-knowledge, coupled with a keen inter- 
est in the dynamics of human interaction. 
Although Browne returned home drained 
after each full week of conducting these 
daylong interviews, her en'thusiasm for the 
task and her appreciation of respondents' 
strength and lucidity never dimmed. As this 
is being written, Browne is writing a book 
about early exposure to violence as a part of 
women's pathway to prison, based on the 
life stories of the women she interviewed. 

The works of Gilgun and Browne iUus- 
trate the intensity, commitment, long hours, 
and hard work involved with certain 
in-depth and life history approaches to in- 
terviewing. Robert Atkinson (1998) estab- 
lished the Center for the Study of Lives at the 
University of SouthernMaine in 1988 to cap- 
turelife stories and further develop methods 
for the "life story interview." Other method- 
ological contributions along these lines in- 
clude Cole and ~ n o ~ l e s ' s  (2000) Doing Re- 
flexive Life Histo y Research, Denzin's (1989a) 
17ztevpretiveBionphy, and The Art and Science 
of Portraihlre by Sara Lawrence-Lighffoot 
and Jessica Hoffman Davis (1997): 

Portraiture is a method of qualitative research 
thatblurs theboundaries of aesthetics and em- 
piricism in an effort to capture the complexity, 
dynamics, and subtlety of human experience 
and organizational life. Portraitists seek to re- 
cord and interpret the perspectives and ex- 
perience of the people they are studying, doc- 
umenting their voices and their visions-their 
authority, knowledge, and wisdom. The 
drawing of the portrait is placed in social and 
cultural context and shaped through dialogue 
between the portraitist and the subject, each 
one negotiating the discourse and shaping the 
evolving image. The relationship between the 
two is rich with meaning and resonance and 

becomes the arena for navigating q u j r  incl~des methods or more of thoughtfully reflecting on an ex- 

ical, aesthetic, and ethical dimens particular discipliries such as perience, a program, or one's life can be 
(Kopala and Suzuki 1999), as change inducing: 10,15, or 20 hours of life 

Lightfoot and Davis 199 
specializations such as health history interviewing can be transformative 

ogy (Murray and Chamberlain --or not. Therein lies the rub. Neither you 
1999), humanistic psychology (Moustakas nor the interviewee can know, in advance, 
1990b, 1994, 1995, 1997), and methods of and sometimes even after the fact, what im- 
"transpersonal inquiry" that emphasize us- pact an interviewing experience will have 
ing intuition, empathy, and self-awareness or has had. 
(Braud and Anderson 1998). Specialized ap- The purpose of a research interview is 
proaches to qualitative inquiry have been first and foremost to gather data, not change 
developed in organizational research (Van people. Earlier, in the section on neutrality, I 
Maanen 1998; Lee 1998; Symon and Cassell asserted that an interviewer is not a judge. 

k (Padgett 1998), family Neither is a research interviewer a therapist. 
sman and Gilgun 1996), health Staying focused on the purpose of the inter- 

ch (Grbich 1998; Morse and Field view is critical to gathering high-quality 
(Morse 1991), aging research data. Still, there will be many temptations 

ar 1993), and cultural to stray from that purpose. It is common for 
gan 1998; Alasuutari 1995), interviewees to ask for advice, approval, or 

its meanings; that is, both are participants in just to cite the range of examples. confirmation. Yielding to these tempta- 
the meaning-makingprocess. Their work re- Applications and methods of qualitative tions, the interviewer may become the 
minds us that one's theoretical orientation inquiry, especially interviewing techniques interviewee-ans~ering more questions 
(Chapter 3) can have concrete methodologi- for specially targeted populations and spe- than are asked. 
cal implications in how one thinks about and cialized disciplinary approaches, continue On the other hand, the interviewer, in es- 
engages in data collection. to evolve as interest in qualitative methods tablishing rapport, is not a cold slab of gran- 

A different kind of challenge concerns grows exponentially (a metaphoric rather it-unresponsive to the human issues, in- 

how to manage the tremendous amount of than statistical estimation). As applications duding great suffering and pain, that may 
data that can be, and usually ate, collected and techniques have proliferated, so have unfold during an interview. Ina major farm- 
during in-depth interviewing. Grant Mc- concerns about the ethical challenges of ing systems needs assessment project to de- 
Cracken (1988) has contributed ways of qualitative inquiry, our next topic. velop agricultural extension programs for 
bringing focus to "the long interview": distressed farm families during the farm cri- 

sis of the mid-1980s. I was part of a team of 

[The long interview] is a sharply focused, 
rapid, highly intensive interview process that 
seeks to diminish the indeterminacy and re- 
dundancy that attends more unstructured re- 
search processes. The long interview calls for 
special kinds of preparation and structure, in- 
cluding the use of an open-ended question- 
naire, so that the investigator can maximize 
the value of the time spent with the respon- 
dent.. . .In other words, the long interview is 
designed to give the investigator a highly effi- 
cient, productive, "stream-line" instrument of 
inquiry. (p. 7) 

El. Ethical Challenges in 
Qualitative Interviewing 

Interviews are interventions. They affect 
A good interview lays open 

ts, feelings, knowledge, and experi- 
nce, not only to the interviewer but also to 
e interviewee. The process of being taken 
rough a directed, reflective process affects 
e persons being interviewed and leaves 
em knowing things about themselves that 
ey didn't know--or least were not fully 

aware of-before the interview. Two hours 

10 interviewers (working in pairs) who in- 
terviewed 50 farm families. Many of these 
families werein great pain. They were losing 
their farms. Their dddren had left for the 
city. Their marriages were under stress. The 
two-hour interviews traced their family his- 
tory, their farm situation, their community 
relationships, and their hopes for the future. 
Sometimes questions would lead to hus- 
band-wife conflict. The interviews would 
open old wounds, lead to second-guessing 
decisions made long ago, or bring forth 
painful memories of dreams never fulfilled. 
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can put the intemiewees 
wer needs to have an 

formation with all 
tor brought in to help 
. As someone who has 

during the interview, we , you are in a unique posi- 

we would leave them ref at the program does and 

the end of the intenriew. 
While interviews may b 

opening old wounds, they 
ing. In doing follow-up und that interviewers needed to 

and we're interviewing about 25 people, 

Who is the information for? How will itbe 

questions about why I'm asking 
at will be asked in the interview? , please feel free to ask Or if there's 

g YOU don't want to answer, just say 
so. The purpose of the interview IS to get your 

risks and/or benefits are involved Insights into how the program operates and 
person being interwewed? how it affects people. 

Any quesbons before we b e p ?  
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used in ways that are accurate and understandable? 
* What language will make sense to participants in board (IRB) guidelines and/or requirements, 

protection of  human subjects in research? 
imelines, for IRE approval, if applicable? 

e access to the data? For what purposes? 
e clear about this in the contract.) 

Don't make promises lightly, for example, pro right of  review before 

report. If you moke promises, keep them. 

3. Risk ossessment. In what ways, if any, will conducting the interview put people at risk? 
Psychological stress? 

I Legal liabilities? 
In evaluation studies, continued program participation (if  certain things become know 

I Ostracism by peers, program staff, or others for talking? 
Political repercussions? 

How will you describe these potential risks to interviewees? 
How will you handle them if they arise? 

7. lnterviewerrnentolhealth. How will you and other interviewers likely be affected by 
conducting the interviews? 

What might be heard, seen, or learned that may merit debriefing and processing? 
Who can you talk to about what you experience without breaching confidentiality? 
How will you take care of  yourself? 

8. Advice. Who will be the researcher's confidant and counselor on matters of  ethics during 
a study? (Not all issues can be anticipated in advance. Knowing who you will go to in the 
event of difficulties can save precious time in a crisis and bring much-needed comfort.) 

4. Confidentiality. What are reasonable promises of confidentiality that can be fully 
honored? Know the difference between confidentiality and anonymity. (Confidentiality 
means you know but won't tell. Anonymity means you don't know, as in a survey returned 
anonymously.) 
* What things can you not  promise confidentiality about, for example, illegal activities, 

evidence o f  child abuse or neglect? 
Will names, locations, and other details be changed? Or do participants have the option 
of  being identified? (See discussion of this in the text.) 
Where will data be stored? 

9. Doto collection boundaries. How hard will you push for data? 
* What lengths will you go to in trying to gain access to data you want? Whatwon't you do? 

How hard will you push interviewees to respond t o  questions about which they show 
some discomfort? 

10. Ethical versus legol. what ethical framework and philosophy informs your work and 
ensures respect and sensitivity for those you study, beyond whatever may be required 
by law? 

' What disciplinary or professional code of  ethical conduct will guide you? 

I How long will data be maintained? I 

some genuine ethical quandaries have 
arisen in recent years a round  the ethics o f  re- 
search in general and qualitative inquiry in 
partialar. 

HOW MUCH OF AN LVTERVIE W 
MUST BE APPROVED IN ADVANCE? 

In the chapter o n  observation a n d  f ield- 
work, I discussed t he  problems posed by ap- 

p rova l  protocols a imed a t  protect ing human context. A compromise i s  t o  
subjects g iven the emergent and flexible de- e questions one can anticipate 
signs o f  naturalist ic inquiry. Inst i tut ional  re- r possible topics wh i l e  treating 
v i e w  boards (IRBs) f o r  the  protect ion o f  hu- the conversational component as probes, 
man subjects of ten prefer t o  approve actual ch are n o t  typical ly  specified inadvance. 
in te rv iew questions, w h i c h  can b e  done in a full naturalist ic inquiry design, in- 
w h e n  us ing  the standardized in te rv iew for- r v i e w  questions can and shou ld  change as 
m a t  discussed in this.chapter, but works  less e interv iewer understands the  s i tuat ion 
w e l l  w h e n  us ing  an in te r v i ew  guide, and and discovers n e w  pathways fo r  
doesn't w o r k  a t  a l l  f o r  conversational in g. The tension between speclfy- 
v i ew ing  where the  questions emerge a t  s in advance f o r  approval  and 

a l l ow ing  questions t o  emerge in context in 

the  f i e l d  l e d  E l l io t  Eisner (1991) t o  ask, "Can 
q ~ ~ a l i t a t i v e  studies b e  in fo rmed.  . . [since] w e  
have  such a hard t ime  predict ing w h a t  w e  
need  t o  get  consent about?" (p. 215). An al- 
ternat ive t o  specdying precise questions f o r  
approva l  in advance i s  t o  speufy  areas o f  in- 
quiry that  will b e  avoided, that  is, t o  antici- 
pa te  ways  in which respondents might b e  
put a t  r i s k  a n d  a f f i rm  that  the interv iewer 
will a v o i d  such areas. 



z~irement to behnve subjects committee to 

form in which the entire congregation de- 
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cided whether to let itself be identified inhis 
dissertation. Individual church members 
also had the option of using their real names 
or choosing pseudonyms. Another student 
studying alternative health practitioners of- 
fered them the option of confidentiality and 

ry interest? Modest payments in surveys the payment comes from a public agency, 
as our County Attorney has pointed out 

dequate sample size. Does the same apply in the past. Consequently, when we 
wing and focus groups? "pay" for participation, we use incen- 

interviewer is usually getting paid. tives other than cash, e.g., vouchers or 
gift certificates donated by local com- 
mercial vendors such as a discount store. 
These seem to be as effective. 

If you are detaining a person with a 
In Western capitalist societies, face-to-face interview, and it isn't a 

sation are arising more and friendly conversation, rather it is a busi- 
se people in ecOnOmical'~ ness exercise, it is only appropriate to 

disadvantaged are reacting to offer to pay the prospective respondent 
being overstudied and undervalued and be- for their time and effort. This should 
cause private sector marketing firms rou- not preclude, and it would certainly 
k e l ~  'Ompensate focus group parti'pantS, help, to explain the importance of their 
so this practice has spread to the public and 
nonprofit sectors. At the time of this writing, 
a lively discussion of these iss~~es tookplace 
on EvalTalk, the American Evaluation Ass& Job" Reed, Owner TecMRKT Works in 

ciation Internet listsew. Here are a few post- AflingtOnr has had extensive expe- 
rience on this issue and offered the following 

understand the risks and b observations on EvalTallc. 

I believe in paying people, particularly" 
SO. Protection of human subjects in areas of human services. I am thinking We havepaid andnotpaidincentives for focus 
k i s t s  on informed consent. That of parenting and teen programs where it groups for low-income folks as well as profes- 
now automatically mean codden can be very difficult to get participation sionals and corporate CEOs. The bottom line 
these examples illustrate. in intemiews. If their input is valuable, I is that in most cases the incentive doesn't 

believe you should put your money make a lot of difference in terms of particlpa- 

Reciprocity: Should 
where your mouth is. However, I would tion rates, especially if you have well-trained 
always make it very clear to the respon- interviewers and well-designed data collec- 

Interviewees Be 
dent that, although they are being paid tion procedures. 

Compensated? If SO, How? for their time, they are NOT being paid One of my concerns is that we are moving 
for their responses and should be as can- in a direction inwhichitis assumed (withvery 

The iss~zes of whether and how to corn- did and forthright as possible. little substantive foundation) that people will 
pensate intenriewees involve questions of only respond if given incentives. Our studies 
both ethics and data quality. Will payment, 

One inner city project offered parentpar- 
tell us that one of the most frequently cited rea- 

even of small amounts, affect people's re- ticipants in a focus, group vouchers to 
buy books for their kids, which for some sons why people participate is for the "com- 

sponses, increasing acquiescence Or, alterna- munity good." Sometimes, I think the 
tively, enhancing the incentive to respond low-income parents proved to be their incentives are really more for the peace of 
thoughtfully and honestly? Is it somehow first experience owning books rather 

than always borrowing them. mind of the project and evaluation managers 
better to appeal to people on the basis of the than for increasing participation in programs 
contribution they canmake to knowledge or, Cash payment for participation in inter- or research. I am concerned that the research 
in the case of evaluation, improving the pro- views is considered income and is there- community may go in the direction of substi- 
gram, instead of appealing to their pecuni- fore taxable. This can create problems if tuting incentives for good methods and obtain 



ose who want to 

cus group is Uely to b 
not clear what a $100 y security issues with respect to in- 

case. We have come to s canylng cash or checks, or the 

are doing something th m of negohabng checks. 
not a g w t  incentives. In some m- an ethical challenge conce 

manner, then they will r example, small well-chosenincen- to push for sensitive info 

- .  
tended to other c o m m ~ t i e s .  ~f you aredoing whole issue of incentives and not simply as- 

that is to be of "due and sume that they are either needed and/or effec- Be Careful. It's Dangerous Out There. 
%, 

you do it in a professional and respectf'ul way, 
people will respond. 

Whenwe have paid people (low-income or 
professionals), we haven't seen any evidence 
that people feel that they are being paid to say 
what we want to hear. Again, we think this is 
an issue of balancing the issues, good question 
design, being credible with the respondents, 
and giving credible assurances that respon- 
dents' responses are confidential. 

With respect to low-income populations, 
incentives make really good sense if you are 

tive. (Reed ZOOO)3 

our teaching arid publications we tend to sell students a smooth, 
Alternatives to cash can instill a deeper almost idealized, model of the research process as neat, tidy, and 

sense of reciprocity. In doing family history atic. . . . Perhaps we should be more open and honest about the 
ains and perils of conducting research in order to prepare and 

-Maurice Punch (1986:13-14) 

ues, the there." The same warning applies to qualita- 
story. In one project in ruralareas, we each daily briefing of police tive researchers doing fieldwork and 
a tape duplicator in the truck and ma saying, "Let's be careful out interviewing: "Be careful. It's dangerous out 
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there." ltls important to protect those who City. Throughin-depthinte head." New worlds are opened up to the in- At this point the man decided that the 
honor us with their stories by participating student Mario Brajuha ga terviewer on these journeys. king's responses were rather shallow and un- 

in our studies. Itis also important to protect formation from people who ~ 0 r k e d  I'm personally convinced that to, be a interesting, and he went on his way, -bed 

yourself. at the restaurant, information abo good interviewer you must like doing it. and cynical. Soon afterward, an owl flew into 

I was onceinterviewing a yomg man at a lives and their views about others This means being interested in what people the tree next to fie King of the ~ ~ n k ~ ~ ~ .  
coffee shop for a recidivism study when an- with the restaurant. H have to say. You must yourself believe that "What was that man doing here?" fie owl 

other man showed up, an exchange took promise of confidentiality. Inth the thoughts and experiences of the people asked. 

place, and I realized I had been used as a fieldwork, the restaurant was being interviewed are worth knowing. In "Oh, he was only another silly human," 
cover for a drug purchase. In doing straight- the police suspected ars short, you must have the utmost respect for said the King of fie Monkeys. (we asked a 

forward outcomes evaluation studies, I have fieldwork, they subpoenaed his these Persons who are willing to share with bunch of simple and meaningless questions, 
discovered illegal and unethical activities notes. He decided to h You SOme of their time to help you under- so I gave him simple and meaningless an- 
that 1 would have preferred not to have confidentiality and ended UP go stand their world. There is a Sufi story that swers." 

stumbled across. When our team did the rather than m g  over his notes. describes what happens when the inter- 

needs assessment of distressed farm families which dragged on viewer loses this basic sensitivity to and re- Not d interviews are interesting and not 
in rural Minnesota, we took the precaution graduate studies and spect for the person being interviewed. all interviews go well. Certainly, there are 
of alerting the sheriffs' offices in the co~mties researchers lack the protection that cle uncooperative respondents, people who are 

where we wouldbe interviewing in case any and lawyers have when subpoenas are paranoid, respondents who seem overly 
An Interview With the 

problems arose. One sheriff called back and volved, promises of confiden sensitive and easily embarrassed, aggres- 

said that a had been detected in the standing. (For details, see King of the Monlteys sive and hostile interviewees, timid people, 
county that involved a couple in a pickup Brajuha and Hallowell 1986.1 and the endlessly verbose who go on at great 
truck solidkg home improvement work It helps to think about potential risks and A man Once sPentYears leaning fie language length about very little. When an interview 

then with the down pay- dangers prior to gathering data, but Brajuha monkeys so that he could personally inter- is going badly, it is easy to call forth one of 
merit. since we were interviewing in couple could not have anticipated the arson. Antici- view the King the Having corn- these stereotypes to explain how the inter- 

teams and drivingpickup trucks, the sheriff, pation, planning, and ethical reflection in pleted his studies, he set out on his inter- viewee is ruining the interview. such blam- 

after assuring himself of the legitimacy of advance only take you so far. As Maurice viewing adventure. In the course of searching ing of fievictim (the interviewee), however, 
our work, offered to provide us with a letter Punch (1986) has observed, sounding very for the he takedwith a number of mon- does little to improve the quality of the data. 

of introduction, an offer we gratefully ac- much like he is talking from experience: -derEngs.Hefo-d that themonkeyshe Nor does it improve interviewing skills. 

cepted. "HOW to cope with a loaded revolver 'Poke with were generally, to his mind, nei- Iprefer to believe that there is a way to un- 

I supervised a dissertation that involved dropped in your lap is something You have therveVinteres~gnorve~clevex He began lock the internal perspective of every inter- 

interviews with young male prostitutes. We to resolve on the spot, however much you to doubt whether he could learn very much viewee. wy ,-hallenge and responsibility as 
sure to clear that study with the local may have <anticipated it in prior training" from the King of the Monkeys after all. an interviewer involve finding the appropri- 

police and public prosecutors and to get the (p. 13). Finally, he located the king and arranged ate and effective interviewing style and 
agreement that promises of confiden- Be careful. It's dangerous out there. for an mtenrlew. Because of his doubts, how- question format for a particular respondent. 

tiality would be respected given the poten- ever, he decided t~ begin with a few basic It is my as the interviewer to 
tial contribution of the findings to reducing Ei Personal Reflections questions before moving on to the deeper, establish an interview climate that facilitates 
both prostitution and the spread of AIDS. on Interviewing meaning-of-hfe questions that had become his open responses. wen an interview goes 

obsession. This, by the way, was a clear case where it badly, as it sometimes does even after all 

would have been inappropriate to pay the Though there are dangers, there are also re- "What 1s a tree?" he asked. these years, I look first at my own shortcom- 

interviewees. Instead of cash, the reciprocity wards. "It Is what It is,'' replied the King of the ings and miscalculations, not the shortcom- 
incentive the student offered was the results I find interviewing ~ e o p l e  invigorating "We swing though trees to move ings of the interviewee. That's how, over fie 

of apersonality instrument he administered. and stimulating-the opportunity for a through the jungle." years, I've gotten better and come to value 
One of the more famous cases of what short ~er iod of time to enter another per- "And whatlsthe~u~oseof thebanana?" reflexivity, not just as an intellectual concept 

seemed like straightforward fieldwork that son's world. If participant observation "Purpose? Why, to eat." but as a personal and professional comrnit- 

became dangerous involved dissertation re- means "walk a mile in my shoes," h-depfll "HOW do animals find pleasure?" rnent to learning and engaging people with 

search on the culture of a bistro in New York interviewing means "walk a r~ i le  in my "By doing thmgs they enjoy." respect. 
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teacher thinks is 

Used with permissi 

the sense of the discussion, the intenriewer would then move on to talk about 
some topics in another category. If, on the other hand, the teacher's salient irn- 

5 419 
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Some topics (e.g., Physical/Gestural Cl~aracteristics) may only be discussed 
cnce, assuming the child does not change. Other topics (e.g., Activities 
Reading Competence) will undoubtedly be touched on at every 
update fie child's documentary record. Again, it is the judgment of tea adth and depth of activities 

interviewer that will d e t e r h e  the most relevant topics of discusslo t are unusual activities for the child to engage in? I 

any given interview. t are things child has never engaged/attempted in 

1. Teacher's Salient Observations About Child's Functioning 
does child organize self for work? 

Basically cover impressions gained through teacher's own ob does child cany through on work? 

the children during the normal course of knstruction. does child seek feedback about work? when? from whom? 
does child ask for help with work? when? from whom? 

Where appropriate include - does child use help that is offered? how? 

--comments about continuities/changes/fluctuati - evidence that child "knows what he or she knowsn 

-0mments about child's work samples evidence that child can gauge own capabilities 
how does child demonstrate capabilities? 

Organization of the Day (first interview onl:~) 
-any changes in organization (subsequent interviews) 

11. General Behavior Topics 

A. Physical/Gestural Characteristics 
- typical posture, bearing 
- pace of movement 
- forcefulness/impact of physical presence 
- gestural characteristics 
-eye contact 
-voice qualities (e.g., loud, soft, fluent, halting) 
-voice tone/inflection 

B. Affective Expression 
-characteristic disposition and how expressed 
-how is anger expressed, controlled? 
-how is affection expressed? 
- general level of energy 

C. Relationships 
-how does child relate to (fit in with) the whole class? 
-what social situations does child seek in work/play? 
- do other children seek out child? 
- relationship to adults . 

- does approach/interaction vary in different settings? at different 
times? 

F. Summary of Progress in School-Related Work (other than reading) 
- differential/even progress 
- unusual accomplishments, activities 
- unusual difficulties, blockings - 
(The remaining parts of the guide are omitted because of length.) 

SOURCE: My thanks to Ann Bussls and Ted Chittenden of the Educahonal Testing Service (ETS) for 
permission to include this guide. See Bussls, Chittenden, and Amarel(1973). 
NOTE: This example of the guide approach to interviewing makes itclear that a great deal of prepa- 
ration, effort, and concentration are required of the intemiewer in using the guide. The interviewer 
mustbe thoroughly familiar with the details of the outline so that the interview flows smoothly. Af- 
ter any oneinterview session, themtervlewer wouldcompare the data actually obtained in the inter- 
view to the data desired as speufied m the guide in order tobegin planning for the next interview. 
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that they associate mainly 

This interview is be 

erview. The interview will 

6. One of the thk~gs we're interested in understanding better as a result 
1. First, we'd be intere of these courses is feelings able-bodied people have about being with 

course. How did yo disabled folks. What kinds of experiences with disabled people have 
you had in the past? 
a. What do you personally feel you get out of working with disabled 

b. In what ways do you fmd yourself being different from your usual 
self when you're with disabled people? 

a. What particular things were you concerned about? 
b. What is happening in your life right now that stimulated your 

decision to take the course? 
particular feelings do you have about being part of an outdoor 

3. Now that you've made the decision to go on the course, how do you course with disabled people? 
feel about it? 
a. How would you describe your feelings rlght now? 
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What is it about the course that makes it have the effects it has? What 

7. ~ b ~ ~ t  half of the participants on the course are disabled people and happens on the course that makes a difference? 
about half are people without disabilities. How would you expect a. What do you see as the important parts of the course, that make an 
your relationship with the disabled people to be different from your Outward Bound course what it is? 
relationship with course participants who are not disabled? 

8. We'd like to know some 
situations. Some people thisrcourse will affect you when you return to y o u  
whether or not some ris 

Between these two, ho 

you'd like to share w 
the course right now. 

Postcourse Interview 

We're conducting this interview 
sots Outward Bound. a. How did your disability affect the type of activities you engaged 
experienced so thatw in on the course? (Clarification:) What things didn't you do 
ing your consent for material from this interview to be used in a written evalua- because of your disability? 
tion of the course. This interview is being tape-recorded. b. How was your participation in the group affected by your 

1. To what extent was the course what you expected it to be? , 
a. How was it different from what you expected? 
b. To what extent did the things you were concerned about befor,e the 

course come true? We asked you before the course your feelings about being with 
b-1. Which things came true? disabled people. As a result of the experiences of the last nine days, 

b-2. Which didn't come true? how have your feelings about disabled people changed? 
a. How have your feelings about yourself in relation to disabled 

2. How did the course affect you personally? persons changed? 
a. What changes in yourself do you see or feel as a result of the b. What did you personally get out of being/working with disabled 

course? people on this course? 
b. What would you say you got out of the experience? c. What role did you play with the disabled people? 

d. How was this role different from the role you usually play with 
3. During the last nine days you've been with the same group of people disabled people? 

constantly. What kind of feelings do you have about having been a part 
of the same group for that time? 7. Before the course we asked you how you typically faced a variety of 
a. What feelings do you have about the group? new situations. During the last nine days you have faced a variety of 
b. What role do you feel you played in the group? new situations. How would you describe yourself in terms of how you 
c. How was your experience with this group different from your approached these new experiences? 

experiences with other groups? a. How was this different from the way you usually approach things? 

d. How did the group affect you? b. How do you think this experience wiU affect how you approach 

e. How did you affect the group? new situations in the future? 

f.  In what ways did you relate differently to the able-bodied and 

disabled people in your g ro~~p?  
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eel as a result of 
your participation in the course? 

b. What would you say you got out of 

3. For nine days you were with the sam 
experience with the Outward Bound 
with groups since then? ven't discussed? (If yes:) How? Would you ela 

For Disnbled 

(Check previous responses before interview. If person's attitude 
appears to have changed, ask if they perceive a change in attitude.) 

4. We asked you before the course to tell us what it's like to be disabled. 
What are your feelings now about what it's like to be disabled? 
a. How does your disability affect the types of activities you engage 

in? (Clarification:) What are some of the things you don't do 
because you're disabled? 

b. How does your disability affect the kinds of people you associate 
with? (Clarification:) Some people find that their disability means 
they associate mainly with other disabled persons. Other people 
with disabilities find that their disability in no way limits their 
contacts with people. What has been your experience? 

c. As a result of your participation in Outward Bound, how do 
believe you've changed the way you handle your disability? 

a. What things that you experienced during that week carried over to 
your life since the course? 

b. What plans have you made, if any, to change anything or do 
anything differently as a result of the course? 

8. Suppose you were being asked by a government agency whether or not 
they should support a course like this. What would you say? 
a. Who shouldn't take a course like this? 

9. Okay, you've been very helpful. Any other thoughts or feelings you 
might share with us to help us understand your reactions to the course 
and how it affected you? 
a. Anytlhg at all you'd like to add? 



Analysis, Interpretation, 
and Reporting 

Halcolm will tell you this: 

"Because you carz iznnze sometlzing does not mealz you understand it. 
Because you t~nderstaizd it does not mean it can be named." 

And this: 

" W ~ n t  yolc do izot see you cnnizot describe. 
What yoic calzizot describe you cniznot interpret. 
Bzct because yo21 can describe something does not menn you can interpret it." 

And yet this: 

"The riddle ahotif the sozcnd of oize hand clapping arosefroin watclziizg thefirst 
decision nznker rending thefirst eualz~atioiz report." 

And finally this: 

"Where the sun shines, there too is shadow. 
Be illumined by the light of knowledge no less than by its shadow." 



The complete nalzalysis isn't. 
Analysis finally makes clear what would have been most important to study, 

if only we had known beforehand. 
Evaluationreports finally make clear to decision makers what they had really 

wanted to know, but couldn't articulate at the time. 
Analysis brings moments of terror that nothing sensible will emerge and 

times of exhilai-ation from the certainty of having discovered ultimate truth. In 
between are long periods of hard work, deep thinking, and weight-lifting vol- 
uines of material. 

-From Halcolm's Iron Lazus of Evaluation Resenmlz 
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The Challenge 
(1988) emphasizes the st 
qualitative writing in his 

Qualitative analysis transforms data ink0 
@dings. No formula exists for that transfor- 
mation. Guidance, yes. But no recipe. Direc- 
tion can and will be offered,but the final des- 
tination remains unique for each inquirer, 
known only when-and if-arrived at. 

Medieval alchemy aimed to transmute 
basemetals into gold. Modem alchemy +s _ 
to transform raw data into knowledge, the -- -- 
coin of the-information age. Rarity in- 
cIeases value. Fine qualitative analysis re- naming their form 

mains rare and difficult-and therefore The Art and Scienc 

valuable. (2000) explores "anthropological poetics." 

Metaphors abound. Analysis begins dur- Janesick (2000) evokes dance in "The Chore- -'--.-, 
-- \  . ' 

ing a larval stage that, if fully developed, 'gaphy of Qualitative Design," -_ 
m=moIphoses from caterpaar-like begin- which suggests for warming we -%/ ---- 
nings into the splendor of the mature butter- may need "stretching exercises" (Janesick 

fly. Or this: The inquirer acts as catalyst on 1998). Hunt and Benford ('9g7) call to mind 

raw data, generating an interaction that &leater as exam- 
synthesizes new substance born alive from ine quafita&ve inquiry Ridlardson (2000b) 
the col,vasion. or this: reminds us that qualitative analysis and 

emerge like an artistic mural created from writing us just in making 
collage-like pieces that make sense in new Sense of the world but also in making sense 

ways when seen and understood as part of a of OUT relationship to the world and there- sions and v e r ~ i n g  their sturdiness" (Miles cially helpful, as in the Miles and Hubeman 

fore in discovering things about ourselves d Huberman 1984: 16). There are no for- (1994) sourcebook. But guidelines, proce- 
greater whole. 

consider the and themes run- even as we discover things about some phe- ulas for determining significance. No dural suggestions, and exemplars are not 

ning through these.metaphors. Transfonna- nomenon of interest. In this complex and ways exist of perfectly replicating the re- rules. Applying guidelines requires judg- 
- 

tion, ~ ~ ~ ~ ~ ~ t ~ t i ~ ~ .  conversion. synthesis. multi- faceted analytical integration of dis- searcher's analytical thought processes. No ment and creativity. Because each qualita- 

whole from parts. Sense-rnaking. such mcj- ciplined science, creative artistry, wid per- straightforward tests can be applied for reli- tive study is unique, the analytical approach 

tifs run through analysis like sonal reflexivity, we mold interviews, obser- ability and validity. In short, no absolute used will be unique. Because qualitative in- 

golden threads in a royal garment. They dec- vations, documents, and field notes into rules exist except perhaps this: Do your very quiry depends, at every stage, on the skills, 

orate the garment and enhance its quality, findiizgs. best with your full intellect to fairly repre- training, insights, and capabiIities of the in- 

but they may also distract attention from the The challenge of qualitative analysis lies sent the data and communicate what the quirer, qualitative analysis ultimately de- 

basic cloth that gives the garment its in making sense of massive amounts of data. data reveal given the purpose of the study. pends on the analytical intellect and style of 

strength and shap-the skill, howledge, This involves reducing the volume of raw Appendix 9.1, "A Documenter's Perspec- the analyst. The human factor is the great 

experience, creativity, diligence, and work information, sifting trivia from significance, tive," at the end of thenext chapter takes you strength and the fundamental weakness of 

of the garment maker. No abstract processes idenwing signzficant patterns, and con- inside the experience of one novice analyst qualitative inquiry and analysis-a scien- 

of analysis, no matter how eloquently strutting a framework for communicating as she tries to make sense of the voluminous tific two-edged sword. 

named and finely described, can substitute the essence of what the data reveal. The data she had gathered from observations The first chapter presented several exam- 

for the skill, knowledge, experience, creativ- problem is that "we have few agreed-on can- and interviews. ples of qualitative findings: 

ity, diligence, and work of the of the qualita- ons for qualitative data analysis, in the sense Guidelines for analyzing qualitative data 

tive analyst. Thus, Stake (1995) writes of the of shared ground rules for drawing conclu- an be found in abundance, and studying . Patterns in women's ways of knowing 
xamples of qualitative analysis can be espe- (Belenky et al. 1986) 
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of formative reporting, then, is dictated by 
user needs rather than scholarly norms. 

Action research reporting also varies a 
great deal. Inmuch action research, the pro- 
cess is the product, so no report will be pro- 
duced for outside consumption. On the 
other hand, some action research efforts are 
undertaken to test organizational or com- 
munity development theory and therefore 
require fairly scholarly reports and publica- 
tions. Action research undertaken by a 
group of people to solve a specific problem 
may involve the group sharing the analysis 
process to generate a mutually understood 
and acceptable solution with no permanent, 
written record of the analysis. 

Students writing dissertatioizs will typi- 
cally be expected to follow very formal and 
explicit analytical procedures to produce a 
scholarly monograph with careful attention 
to methodological rigor. Graduate students 
will be expected to report in detail on all as- 
pects of methodology, usually in a separate 
chapter, including thorough discussion of 
analytical procedures, problems, and limita- 
tions. 

The point here is that the rigor, duration, 
and procedures of analysis will vary de- 
pending on the study's purpose and audi- 
ence. Likewise, the reporting format will 
vary. First and foremost, then, analysis de- 
pends on clarity about purpose (as do all 
other aspects of the study). 

When Does Analysis Begin? 

Research texts typically make a hard- 
and-fast distinction between data collection 
and analysis. For data collection based on 
surveys, standardized tests, and experimen- 
tal designs, the lines between data collection 
and analysis are clear. But the fluid and 
emergent nature of naturalistic inquiry 
makes the distinction between data gather- 
ing and analysis far less absolute. In the 

data collection thatwould test the authentic- ducted several follow-up and clarlfylng in- 
for analysis will occur. Patterns take sha terviews with m y h o  key informants. Each 
Possible themes spring to mind. Hypothe s to acknowledge the confirmatory time that I thought, at last, fieldwork was 
emerge that inform subsequent fieldwo over and I could just concentrate on writing, 
While earlier stages of fieldwork tend to I came to a point where I simply could not 

continue without more data collection. Such 
can be the integrative, iterative, and syner- 

stand the varieties of transitions fellows gistic processes of data collection and analy- 
were experiencing-an in-the-field form of sis in qualitative inquizy. 
emergent, purposeful sampling driven by A final caveat, however: Perfectionism 
field-based analysis. Such overlapping of breeds imperfections. Often additional field- 
data collection and analysis improves both work isn't possible, so gaps and unresolved 

emerge while still in the field the quality of data collected and the quality ambiguities are noted as part of the final 
beginning of analysis; they are of the analysis so long as the fieldworker report. Dissertation and publication dead- 
cord of field notes. So takes care not to allow these initial interpre- lines may also obviate additional confirma- 

tations to overly confine analyticalpossibili- tory fieldwork. And no amount of addi- 
ties. Indeed, instead of focusing additional tional fieldwork can, or should, be used to 
data collection entirely on confirming pre- force the vagaries of the real world into 
liminary field hypotheses, the inquiry hard-and-fast conclusions or categories. 
should become particularly sensitive to Such perfectionist and forced analysis ulti- 
looking for alternative explanations and mately undermines the authenticity of in- 
patterns that would invalidate initial in- ductive, qualitative analysis. Finding pat- 

terns is one result of analysis. Finding 
vagaries, uncertainties, and ambiguities is 

pact of the fellowships on recipients mally ended and it is time to begin the final another. 
sition from those in more stable situ analysis, the investigator has two primary 
least comparatively. sources to draw from in organizing the anal- 

ysis: (1) the questions that were generated 
!3 Thick Description 

during the conceptual and design phases of Thick, rich description provides the founda- 
part of fieldwork and the beginning of quali- the study, prior to fieldwork, and (2) analytic tion for qualitative analysis and reporting. 
tative analysis. I've heard graduate students insights and interpretations that emerged Good description takes the reader into the 
instructed to repress all analytical thoughts during data collection. setting being described. In his classic Street 
while in the field and concentrate on data Even then, once analysis and writing are Corner Sociehj, William Foote Whyte (1943) 
collection. Such advice ignores the emergent under way, fieldwork may not be over. On took us to the "slum" neighborhood where 
nature of qualitative designs and the power occasion, gaps or ambiguities found during he did his fieldwork and introduced us to 
of fieldbased analytical insights. Certainly, analysis cry out for more data collection, so, the characters there, as did Elliot Liebow in 
this can be overdone. Too much focus on where possible, interviewees may be recon- Tally's Corner (1967), a description of the 
analysis while fieldwork is still going on can tacted to clarlfy or deepen responses, or new lives of unemployed Black men in Washing- 
interfere with the openness of naturalistic observations are made to enrich descrip- ton, D.C., during the 1960s. In Constance 
inquiry, which is its strength. Rushing to tions. While writing the Grand Can- Cuny's (1995) oral history of schoolintegra- 
premature concl~~sions should be avoided. yon-based book that describes modern male tion in Drew, Mississippi, in the 1960s, she 
But repressing analytical insights may mean coming-of-age issues (Patton 1999a), I re- tells the story of African American mother 
losing them forever, for there's no guarantee turned to the Grand Canyon four times to Mae Bertha Carter and her seven children as 
they'll return. And repressing in-the-field deepen my understanding of Canyon geol- they faced day-to-day and night-to-night 
insights removes the opportunity to deepen ogy and add descriptive depth, and I con- threats and terror from resistant, angry 
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If-contained descriptive 

for organizing and managing 
ous data collected during field- 

ns (doing case studies of 
In an evaluation of multi- 
reported on cases in 
oss-cultural conclusions. 

basic descriptive questions 
lowing: What are the stated 

An analysis can be organized to illuminate key issues, often the equivalent 
of the primary evaluabon queshons, for example, variations m how mary activities of the program? How do the focus is on a criminal justice program participants changed as a result of the program. In a study of leadership 

people get into the program? What is the serving juveniles, the analysis might begin training, we organized the quahtative report around such key issues as 
conflict management, negotiation skills, enhandng creativity, and effective 
communications-all important training issues. 

uestions Responses to interviews can be organized question by queshon, espeoally 
tion descriptions take those who need to use what did they like, what did they where a standardized in te~ewing  format was used. For example, zf an 
the evaluation findings info the experience how did they think they had change evaluabon includes questions about perceived strengths and perceived 
and outcomes of the program. SO forth. weaknesses, responses to these questions would be grouped together. 

A basic tenet of research admonishes Likewise in analyzing interviews, the an- Sensitizing Where sensibzing concepts such as "leadership" versus "followership" have 
carem separation of description from inter- alyst has the option of beginning with case concepts played an important preordiiate role in guiding fieldwork, the data can be 
pretation. Interpretation involves explain- analysis or cross-case analysis. Beginning organized and described through those sensitizing concepts. 
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with case analysis means writing a case by topics from the guide, but the relevant 
study for each person interviewed or each data won't be found in the same place @ 

unit studied (e.g., each aitical event, each each interview. An interview guide, i f  it has 

group, or eachprogramlocation). Beginning been carefully conceived, actually consti- 

with cross-case analysis means grouping to- tutes a descriptive anaGtical framework for 
gether answers from different people to analysis. 
common questions, or anilyzing different A qualitative study will often include 
perspectives on central issues. If a standard- both kinds of analysis-individual cases 
ized open-ended interview has been used, it and cross-case analyses-but one has to be- 
is fairly easy to do cross-case or cross-inter- gin somewhere. Trying to do both individ- 
view analysis for each question in the inter- ual case studies and cross-case analysis at 
view. With an interview guide approach, an- the same time will likely lead to confusion. 

swers from different people can be grouped 

9 Organizing the Data 

3 t wasn't curiosity that killed the cat. 
It was trying to make sense of all the data curiosity generated. 

-Halcolm 

The data generated by qualitative meth- 
ods are voluminous. I have found no way of 
preparing students for the sheer mass of in- 
formation they will find themselves con- 
fronted with when data collection has 
ended. Sitting down to make sense out of 
pages of interviews and whole files of field 
notes can be overwhelming. Organizing and 
analyzing a mountain of narrative can seem 
like an impossible task. 

How big a mountain? Consider a study of 
community and scientist perceptions of IlIV 
vaccine trials in the United States done by 
the Centers for Disease Control. In a large, 
complex, multisite effort called Project 
L i S :  Linking Communities and Scientists, 
the study's 313 interviews generated more 
than 10,000 pages of transcribed text from 
238 participants on a range of topics 
(MacQueen and Milstein 1999). Now that's 
an extreme case, but, on average, a one-hour 

interview will yield 10 to 15 single-spaced 
pages of tact; 10 two-hour interviews will 
yield roughly 200 to 300 pages of transcripts. 

Getting organized for analysis begins 
with an inventory of what you have. Are the 
field notes complete? Are there any parts 
that you put off to write later and never got 
to but need to be finished, even at this late 
date, before beginning analysis? Are there 
any glaring holes in the data that can still be 
filled by collecting additional data before the 
analysis begins? Are all the data properly la- 
beled with a notation system that will make 
retrieval manageable (dates, places, inter- 
viewee identdying information, etc.)? Are 
interview transcriptions complete? Get a 
sense of the data; check out the quality of the 
information you have collected. Get a sense 
of the whole. 

The problem of incomplete data is illus- 
trated by the experience of a student who 

had conducted 30 in-depth pre- and post- 
interviews with participants in a speqial pro- 
gram. The transcription process took several 
weeks. She made copies of three transcripts 
and brought them to our seminar for assis- 
tance in doing the analysis. As I read the in- 
terviews, I got a terrible sinking feeling in 
my stomach. While other students were go- 
ing over the transcriptions, I pulled her 
aside and asked her what instructions she 
had given the typist. It was clear from read- 
ing justa few pages that she did not have ver- 
batim transcriptions-the essential raw data 
for qualitative analysis. The language in 
each interview was the same. The sentence 

were the same. The answers were 
cally correct. People in natural 

I conversations simply do not talk that way. 
The grammar in natural conversations co- 
mes out atrocious when transcribed. Sen- 
tences hang incomplete, interrupted by new 
thoughts before the first sentence was com- 
pleted. Without the knowledge of this stu- 
dent, and certainly without her permission, 
the typist had decided to summarize the 
participants' responses because "so much of 
what they saidwas just rambling on and on 
about nothing." All of the interviews had to 
be transcribed again before analysis could 
begin. 

Earlier I discussed the transition between 
fieldwork and analysis. Transcribing offers 
another point of transition between data col- 
lection and analysis as part of data manage- 
ment and preparation. Doing all or some of 
your own mterview transcriptions (mstead 

1 of having them done by a transcriber), for 
example, provides an opportunity to get im- 

ersed in the data, an experience that usu- 
ally generates emergent insights. Typing 

d organizing handwritten field notes offer 
other oppo-ty to immerse yourself in 
e data in the transition between fieldwork 

and full analysis, a chance to get a feel for the 
cumulative data as a whole. Doing y o ~ u  own 
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transcriptions, or at least checking them by 
listening to the tapes as you read them, can 
be quite different from just working off tran- 
scripts done by someone else. 

Protecting Data I -  I 

Thomas Carlyle,lent the only copy of his 
handwritten manuscript on8the history of 
the French Revolution, his master work, to 
philosopher J. S. Mill, who lent it to a Mrs. 
Taylor. Mrs. Taylor's illiterate housekeeper 
thought it was waste paper and burned it. 
Carlyle behaved with nobility and stoicism, 
and immediately set about rewriting the 
book. It was published in 1837 to critical ac- 
claim and consolidated Carlyle's reputation 
as one of the foremost men of letters of his 
day. We'll never know how the acclaimed 
version compared with the original or what 
else Carlyle might have written in the year 
lost after the fireplace calamity. 

So, it is prudent to make back-up copies of 
all your data, p u t h g  one master copy away 
someplace secure for safekeeping. Indeed, if 
data collection has gone on over any longpe- 
riod, it is wise to make copies of the data as 
they are collected, being'certain to put one 
copy in a safe place where it will not be dis- 
turbed and cannot be lost or burned. The 
data you've collected are unique and pre- 
cious. The exact observations you've made, 
the exactwords people have spoken in inter- 
views-these can never be recaptured in 
precisely the same way, even if new 0 b s e ~ a -  
tions are undertaken and new interviews are 
conducted. Moreover, you've likely make 
promises about protecting confidentiality, 
so you have an obligation to take care of the 
data. Field notes and interviews should be 
heated as the valuable material they are. 
Protect them. 

Beyond Thomas Carlyle's cautionary 
tale, my advice in this regard comes from 
two more recent disasters. I was at the Uni- 



mul- 8 Data-linking mechanisms an 
(connecting different data 
segments during analysis) 

master copy. The master copy or computer 
file remains a key resource for locating mate- ing, cutting 

rials and maintaining the context for the raw notes, coverm data be 8 Important display variation 
data. 

Tracking details (recording 

9 Computer-Assisted 
done for review) 

Qualitative Data 
Management and Analysis Qualitative discussion 

culating gammas. (Durkm 1997.93) 

Computers and software are tools that assist 
analysis. Software doesn't really analyze The analysis of qualitative data involves 

qualitative data. Qualitative software pro- creativity, intellectual discipline, analytical analysis software: text rebievers, code-and- for examples of such groups). 
grams facilitate data storage, coding, re- rigor, and a great deal of hard work. Com- retrieve packages, and theory-budders. He ences vary, these discussions 
trieval, comparing, and linking-but hu- puter programs can facilitate the work of advises that packages vary substantially with consensus that any of the major pro- 
man beings do the analysis. Software has analysis, but they can't provide the creativ- 

eased sigruficantly the old drudgery of ity and intelligence that make each qualita- 
manually locating a particular coded para- tive analysis unique. Moreover, since new 

graph. Analysis programs speed up the pro- software is being constantly developed and 

cesses of locating coded themes, grouping upgraded, this book can do no more than 

data together in categories, and comparing provide some general guidance about how 

passages in transcripts or incidents from to undertake computer-assisted analysis. choosing a package. He has identified sev- to solve existing limitations. 
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AnSWR (Analysis Software for Word-Based Records): 
(freeware from CDCa) www.cdc.gov/hiv/software/answr.htm 

www.atlasti.de/ 

www.scolari.com 

ww~.cdc.~ov/h~v/software/ 

Ethnograph www.qualisresearch.com 

HyperRESEARCH www.researchware.com 

I QCA www.nwu.edu/lP~/~ublications/qca. 
(Qualitative Comparative Analysis) 

QSR NVivo 

QSR NUD4ST www.qsr-software.com 
(Nan-numerical Unstructured Data With Indexing, Searching, and ~heorizing) 

Textsmart www.spss.com 

winMAX www.scolari.com 

Computer-assisted qualitative data analysis software (CAQDAS) continues to develop rapidly. see 
www.scolari.com for the latest versions, prices, and links to home pages of software companies. Most 
major software marketers have their own Web sites for support and will provide demo disks that allow a 
user to learn and compare functions. A number of organizations worldwide have developed training 
workshops to teach use of CAQDAS. These are often posted on qualitative listsews (see Chapter 1, 
Exhibit 1.5, for a resource list). Software comparisons are also frequently discussed on the Qualitative 
lnternet listsews. Exhibit 8.3 in this chapter lists lnternet listserv resources for analysis, including soft- 

I ware support discussion lists. 

a. Centers for Disease Control, U.S. government: I f  these URLs have changed, go to the CDC home page 
(www.cdc.gov). From there, a simple text search should turn up the software. 

Data management i s  a black box in virtual ly extent to wh ich  the database elements can b e  

a l l  qualitative software, h idden fromview a n d  separated f rom the software p rogram w i t h  

difficult t o  access. Programs differ in the spe- their linkages intact (the export capability). 

cific elements in the underlying database (the (MacQueen and  Mjlsfein 1999:30) 

des~gn), the w a y  these elements are config- 

u red  (the architecture), the mechanics of h o w  O n e  special chal lenge i n v o l v e s  b e t t e r  in- 

the user works w i t h  the database on-screen terfaces b e t w e e n  p rograms.  To h e l p  s o l v e  

(the graphical user interface, or  GUI), and the th i s  problem, MacQueen  a n d  M i l s t e i n  (1999) 
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lnternet Resources and E-mail Discussion Groups 
(listseks) on Qualitative Analysis 

1. Qual-software@jiscmail.ac.uk: A l ist on qualitative analysis computer programs; t o  
subscribe, send this message t o  jiscmail@jiscmail.ac.uk: jo in  qual-software ourname. 

2. ATLAS-TI@atlasti:de: Topics on the text analysis, text  management, and theory-building 

program ATLASlti; t o  subscribe, send a one-line message t o  listserv@atlasti.DE: SUB 
ATLAS-TI youfirstname yourlastname your institution. 

3. QSR-Forum@qsr.com.au (Qualitative Solutions and Research], for the qualitative analysis 

programs NUD*lST and Nvivo. To subscribe, send a message t o  mailing-list-requestaqsr. 
com.au w i th  the words SUBSCRIBE QSR-FORUM i n  the main body o f  the  text. If you have 
any problems, send e-mail t o  list-master@qsr.com.au. 

4. VISCOM@listse~.temple.edu: Visual Communications Discussion List; t o  subscribe, send 
this message to  listserv@listserv.temple.edu: subscribe viscom ourname. 

5. OnlineRsch@onelist.com: Discussion o f  analysis, methodology, and ethics i n  online 

research, including sociology, anthropology, and other related disciplines. 

1 6. Online articles about CAQDAS: http://caqdas.soc.surrey.ac.uk/news.htm. 

NOTE: Thanks to Judith Preissle, Aderhold Distinguished Professor, Social Foundations of Education, University 
of Georgia, for list subscription details.These sites and subscription details may change, and this list is not ex- 
haustive.This list is meant to be suggestive of the qualitative analysis resources available through the lnternet. 
See Chapter 1, Exhibit 1.5, and Chapter3, Exhibit3.7, foradditional qualitative resources through the lnternet. 

h a v e  p r o p o s e d  "a systems a p p r o a c h  to qual -  

i t a t i v e  d a t a  m a n a g e m e n t  and analysis" t h a t  

focuses o n  t h e  d a t a  e lements t h a t  a re  com-  

m o n l y  f o u n d  in a w i d e  r a n g e  of qua l i t a t i ve  

approaches in h o p e s  of encourag ing  t h e  de-  

v e l o p m e n t  o f  c o m m o n  p ro toco ls  f o r  i m p o r t -  

ing and e x p o r t i n g  d a t a  b e t w e e n  so f tware  

p rograms.  They n o t e  t h a t  "with a c o m m o n  

foundat ion,  qua l i t a t i ve  researchers c o u l d  

w o r k  with m u l t i p l e  p r o g r a m s  without pen-  

alty" (p. 30). T h e i r  p r o p o s a l  centers on a da-  

tabase w h o s e  e lements co r respond  t o  t h e  

fundamenta l  t y p e s  o f  i n f o r m a t i o n  associ- 

a t e d  w i t h  qua l i t a t i ve  research a n d  t h e  pro- 
cesses driving t h e  genera t ion  of tha t  i n fo r -  

m a t i o n .  These f o u r  f u n d a m e n t a l  t ypes  o f  

i n f o r m a t i o n  that con t r ibu te  t o  t h e  construc-  

t i o n  o f  a finding or "answer" in qua l i t a t i ve  

analys is  are 

(1) characteristics o f  the sources where infor- 

mat ion i s  sought, (2) pr imary in format ion or  
objects collected f r o m  the sources, (3) second- 
ary informa tion o r  objects created to a i d  in the 

interpretation o f  p r imary  objects, a n d  (4) char- 
acteristics o f  the coders w h o  construct the sec- 

ondary objects. (MacQueen and Mi ls te in  

1999:31) 

T h e i r  approach  h a s  b e e n  encapsulated as 
t h e  f o u n d a t i o n  f o r  a p u b l i c  d o m a i n  s o f t w a r e  

p r o g r a m  ca l led  A n S W R :  A n a l y s i s  So f tware  

f o r  Word-Based Records, sponsored  by t h e  

Centers f o r  Disease C o n t r o l  (CDC) (see Ex- 
hibit 8.2). F r o m  a database m a n a g e m e n t  p e r -  
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meaning. Prompted by 
the primary objects, analysis involves organizing the 

specific cases for in-depth study and 

to read the data I collected over and 
over. The more I interacted with the uation, a single program 

y. However, within that 
of showing the multidim out" atme. Inever evenbothered to e (N = l), one may do 
coding patterns. ral participants. In such 

e I found it much easier to cod 

community or village or trib 

text containing semantically 
(segmenting), the creation of gram, or anything that can be defined as a sites, the analysis may consist of three layers 

"specific, unique, bounded system" (Stake of case studies: individual participant case 

tween the code and the ch 

tween the memo and the chunk m the data fd when data seemed to Fit more it 5.5). Sometimes, however, new Exhibit 8.4 shows this layered case study ap- 
base (segmenting), and incorporation of the theme and facilitated merging of 
code into a diagram describing conceptual impressions as themes solidified. 
links among related codes (Inetadata). This vital for us concrete people. 
complex process is the primary focus of most pled schools as the unit of analysis, expect- smaller ones; that is, you can always com- 
qualitative approaches. (MacQueen and So al tho~~gl~ s o h a r e  analysis has be- ing to do case studies of three schools, and bine studies of individuals into studies of a 
Milstein 1999:35-36) come common and many swear by it-it can then, reviewing the fieldwork, decide that program, but if you only have program- 
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Case Study: Layers of  Possible Analysis 

Case Study 
Single Nat~onal Program I 

\ Case Studies of Individual / 
Participants at the Local Level 

level data, you can't disaggregate it to con- Collect data about individuals, for exam- 

struct individual cases. ple, rather than about houscholds. If you are 

interested in issues of production and con- 

Remember this rule: No matter what you are sumption (things that make sense at the 

studying, always collect data on Lhe lowest household level), you can always package 

level unit of analysis possible. . . . your data about individuals into data about 

households during analysis. . . . You can al- 
ways aggregate data collected on individuals, 
but you can never disaggregate data collected 
on groups. (Bernard 1995:37) 

Though a scholarly or evaluation project 
may consist of several cases and include 
cross-case comparisons, the analyst's first 
and foremost responsibility consists of do' 
ing justice to each individual case. All else 
depends on that. 

Ultimately, we may be interested in a general 
phenomenon or a population of cases more 
than in the individual case. And we cannot un- 
derstand this case without knowing about 
other cases. But whilc we are studying it, our 
meager resources are concentrated on trying 
to understand its complexities. For the while, 
we probably will not study comparison cases. 
We may simultaneously carry on more than 
one case study, but each case study is a concen- 
trated inquiry into a single case. (Stake 
2000:436) 

Case data consist of all the information 
one has about each case: interview data, ob- 
servations, the documentary data (e.g., pro- 
gram records or files, newspaper clippings), 
impressions and statements of others about 
the case, and contextual information-in ef- 
fect, all the information one has accumu- 
lated about each particular case goes into 
that case study. These diverse sources make 
up the raw data for case analysis and can 
amount to a large accumulation of material. 
For individual people, case data can include 
interviews with the person and those who 
know her or him, clinical records, back- 
ground and statistical information about the 
person, a life history profile, things the per- 
son has produced (diaries, photos, writings, 
paintings, etc.), and personality or other test 
results (yes, quantitative data can be part of 
a qualitative case study). At the program 
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level, case data can include program docu- 
ments, statistical profiles, program reports 
and proposals, interviews with program ' 

participants and staff, observations of the 
program, and program histories. 

From Data to Case Study 

Once the raw case data have been accu- 
mulated, the researcher may write a case re- 
cord. The case record pulls together and or- 
ganizes the voluminous case data into a 
comprehensive, primary resource package. 
The case record includes all the maior infor- 
mation that will be used in doing the final 
case analysis and writing the case study. In- 
formation is edited, redundancies are sorted 
out, parts are fitted together, and the case re- 
cord is organized for ready access chrono- 
logically and/or topically. The case record 
must be complete but manageable; it should 
include all the information needed for sub- 
sequent analysis, but it is organized at a level 
beyond that of the raw case data. 

A case record should make no concessions to 
the reader in terms of interest or communica- 
tion. It is a condensation of the case data aspir- 
ing to the condition that no interpreter 
requires to appeal behind it to the raw data to 
sustain an interpretation. Of course, this crite- 
rion cannot be hlly met: some case records 
will be better than others. The case record of a 
school attempts a portrayal through the orga- 
nizationof data alone, and aportrayal without 
theoretical aspirations. (Stenhouse 1977:19) 

The case record is used to conshuct a case 
study appropriate for sharing with an in- 
tended audience, for example, scholars, 
policymakers, program decision makers, or 
practitioners. The tone, length, form, struc- 
ture, and format of the final case presenta- 
tion depend on audience and study pur- 
pose. The final case study is what will be 
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sented thematically (sometimes both). The case study offers a holis- 
tic portrayal, presented with any context necessary for understand- 

mmunicated in a publication or report. lowingthe reader to understand the case as a 
full report may include several case unique, holistic entity. At a later point in 
ies that are then compared and con- analysis, it is possible to compare and con- 
ed, but the basic unit of analysis of such trast cases, but initially each case must be 
mparative study remains the distinct represented and understood as an idiosyn- 
s and the credibility of the overall find- cratic manifestation of the phenomenon of 
will depend on the quality of the indi- interest. A case study should be sufficiently 
al case studies. Exhibit 8.5 shows this detailed and comprehensive to illuminate 

sequence of moving from raw case data to the focus of inquiry without becoming bor- 
the written case study. The second ing and laden with trivia. A skillfully crafted 
step--converting the raw data to a case re- case reads like a fine weaving. And that, of 
cord before writing the actual case study course, is the trick How to do the weaving? 
-is optional. A case record is constructed How to tell the story? How to decide what 
only when a great deal of unedited raw data stays in the final case presentation and what 
from interviews, observations, and docu- gets deleted along the way? Elmore Leonard 
men& must be edited and organized before (2001:7), the author of Glitz and other popu- 
writing the final case study In many studies, lar detective thrillers, was once asked how 
the analystwill workdirectly and selectively he managed to keep the action in his books 
from raw data to write the final case study. moving so quickly He said, "I leave out the 

The case study should take the reader into parts that people skip." Not bad advice for 
the case situation and experience-a per- writing an engaging case study 
son's Life, a group's life, or a program's life. In doing biographical or life history case 
Each case study in a report stands alone, al- studies, Denzin (1989b) has found particular 
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. and behaviors over time. The case data for 
each student in the evaluation study in- 

Programs, organizations, and communities cluded 
have parallel types of epiphanies, though 
they're usually called critical incidents, cri- (a) observations of selected students at 
ses, transitions, or organizational lessons employer sites three times during the 
learned. For a classic example of an organi- vear, , . 

a1 development case study in the busi- 
@) intemiews three times per year with school tradition, see the analysis of the 

the students' employer-instructors at lsiand sewage treatment plant in 
the time of obsemation, incy, Massachusetts, the comalex stow of 

deeply committed to excellence, fo- (d) in-depth student interviews four 
d on the organizational mission, and times a year, 
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(f) a review of student projects and 
other documents, and 

(g) 23 records from the files of each stu- 
dent (including employer evalua- - 
tions of students, student products, 
test scores, and staff progress evdua- 
tions of students). 

A set of guide questions was prepared for 
analyzing and reviewing each source 
(Fehrenbacher, Owens, and Haehnn 1976: 
7-8). Information from all of these sources 
was integrated to produce a highly readable 
narrative that could be used by decision 
makers and funders to better understand 
what it was like to be in the program 
(Owens, Haehnn, and Fehrenbacher 1987). 
The evaluation staff of the Northwest Re- 
gional Educational Laboratory took great 
pains to carefully validate the information in 
the case studies. Different sources of infor- 
mation were used to cross-validate findings, 
patterns, and conclusions. Two evaluators 
reviewed the material in each case study to 
independently make judgments and inter- 
pretations about the content and meaning of 
thematerial in the case. In addition, an exter- 
nal evaluator reviewed the raw data to check 
for biases or unwarranted conclusions. Stu- 
dents were asked to read their own case 
studies and comment on the accuracy of fact 
and interpretation in the study. Finally, to 
guarantee the readability of the case studies, 
a newspaper journalist was employed to 
help organize and edit the final versions. 
Such a rigorous case study approach in- 
creases the confidence of readers that the 
cases are accurate and comprehensive. Both 
in its content and the process by whichitwas 
constructed, the Northwest Lab case study 
presented at the end of this chapter (Appen- 

dix 8.2) exemplifies how an individual case 
study can be prepared and presented. 

The same rigorous process would apply 
to case study data at the group or program 
level. For excellent examples of case studies 
in education, see Brizuela et al. (2000), Stake, 
Bresler, and Mabry (1991), Perrone (1985), 
and k, ~aillak, and White (1979); for 
family research see Sussman and Gilgun 
(1996); for international development see 
Salmen (1987) and Searle (1985); in govem- 
rnent accountability see Kloman (1979); and 
for a detailed example of conducting and 
presenting an evaluation case study, see 
H6bert (1986). 

How one compares and contrasts cases' 
will depend on the purpose of the study and 
how cases were sampled. As discussed in 
Chapter 5, critical cases, extreme cases, typi- 
cal cases, and heterogeneous cases serve dif- 
ferent purposes. Other excellent resources 
for qualitative case analysis include Stake 
(1995), Merriam (1997), Yin (1994), Harnel 
(1993), and the U.S. General Accounting Of- 
fice (1987). To pursue case studies as stories 
that build on and display the elements of 
good storytelling, see Glesne (1999). 

Once case studies have been written, the 
' 

analytic strategies described in the remain- 
der of this chapter can be used to further an- 
alyze, compare, and interpret the cases to 
generate cross-case themes, patterns and 
findings. 

Gi Patteim, Theme, 
and Content Analysis 

The ability to use thematic analysis appears , 

to involve a number of underlying abilities, or 
competencies. One competency can be called 
pattern recognition. It is the ability to see pat- 
terns ir~ seemingly random information. 
(Boyatzis 1998:7) 

No precise or agreed-on terms describe Inductive and Deductive 
varieties and processes of qualitative analy- Qualitative Analyses 
sis. Content analysis, for example, some- 
times refers to searching text for, recurring ~~~~~i~ ~~~~~i~ known for his emphasis on in- 
words Or themes. a a dzlrtion, the ~rse of direct obserontion to confirm 
politician might be see what ideas nrzd the Iiizking together of obserued~cts to 
phrases Or predominate, Or form theories or exfilnnntions of how natural plze- 
speeches two politicians might be 1zor7zenon work. Bacon cbrrectly never told us 
pared to see many times and in what how to get ideas or how to accomplish the 
contexts they used a phrase such as "global linkage of empirical facts. Those activities re- 
economy" or "family values." Content anal- main essentially hum~nistic-you think hard. 

' 

ysis usually refers to analyzing text (inter- ( ~ ~ ~ ~ ~ d  2000:12) 
view transcripts, diaries, or documents) 
rather than observation-based field notes. B~~~~ (1561-1626) is recognized as one of 
More generally, however, content analysis the founders of scientific thinking, but he 
is used to refer to any qualitative data re- also has been awarded "the dubious honor 
duction and sense-making effort that takes ofbeing the first o femp~cismr~  ( B ~ ~ -  
a volume of qualitative material and at- 2000:12). still pondering the universe 
tempts to identify core consistencies and at age 65, he got an idea one day while driv- 
meanings. Case studies, for example, can be ing his carriage in the snow in a farming area 
content analyzed. north of London. It occurred to him that cold 

The core meanings found through con- might delay the biological process of putre- 
tent are often Patterns Or faction, so he stopped, purchased a hen from 
themes. Alternatively, the Process of search- a farmer, killed it on the spot, and stuffed it 

for Patterns or themes may be distin- with snow. His idea worked. The snow did 
@ushedl respectively as Pattern Or delay the rotting process, but he caught 
heme alalysis. I'm bronchitis and died a month later. As I noted 
he difference between a Pattern and a in Chapter 6, fieldwork can be risky. En- 
theme. There's no hard-and-fast distinction. gaging in analysis, on the other hand, is sel- 
The term pnttern usually refers to a descrip- dom we threatening, though you do risk be- 
tive finding, for example, "Almost all partic- ing disputed and sometimes by i~an ts  reported feeling fear when they those who arrive at contrary conclusions. 
rappelled down the cliff#" while a theme Indtlctiue at.znlysis involves discovering pat- 
takes a more categorical or topical form: Fenr. terns, themes, and categories in data. 
P'-ltting these tmrns together, a on a Findings emerge out of the data, through the 
wilderness education study might state: analyst's interactions with the data, in con- 

trast to deductive nnnlysis where the data are 
The conta~t  analysis revealed a pattern of par- analyzed according to an existing frame- 
ticipants reporting being afraid when rap- work. Qualitative analysis is typically in- 
pelliig down cliEfs and running river rapids; ductive in the early stages, especially when 
many also initially experienced the group pro- developing a codebook for content analysis 
cess of sharing personal feelings as evoking or figuring out possible categories, patterns, 
some fear. &osepatternsmake "Dealingwith and themes. This is often called "open cod- 
fear" a major flzeiize of the wilderness educa- ing" (Strauss and Corbin 1998:223) to em- 
tion program experience. phasize the importance of being open to the 
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ts themselves is also called in stand the thoughts of a people, the whole 
-. analysis of experience must be based on - 

their concepts, not ours" (p. 314). - 
In an intervention program, certain terms. 

may emerge or be created by participants to 
capture some essence of the program. In the . 
wilderness education program I evaluated, 
the idea of "detoxification" became a power- 
ful way for participants to share meaning 
about what being in the wilderness together 

government has banned it as barbaric, meant (Patton 1999a:49-52). In the Carib- 
many traditional women still practiceit. bean Extension Project evaluation, the term 

liming had special meaning to the partici- 
Some women in Dani villages have only four pants. Not really translatable, it essentially 
stubs and a thumb on each hand. In tribute to means passing time, hanging out, doing 
her dead mother and brothers, Soroba, 38, has nothing, shooting the breeze--but doing so 
had the tops of six of hw fingers amputated. agreeably, without g d t ,  stress, or a sense 
"The first time was the worst," she said. "The that one ought to be doing something more 
pain was so bad, I thought I would die. But it's productive with one's time. Liming has posi- 
worth it to honor my family." (Sims 2001:6) tive, desirable connotations because of its 

social, group meaning-people just enjoy- 
Analyzing such an indigenous practice be- ing being together with nothing that has to 
gins by understanding it from the perspec- be accomplished. Given that uniquely Ca- 

ation, we ries. Each of the tive of its practitioners, within the indige- ribbean term, what does it mean when par- 
nous context, in the words of the local peo- ticipants describe what happened in a train- 
ple, in their language, within their world- ing session or instructional field trip as 

primarily "liming"? How much liming 
could acceptably be built into training for 

According to this view, cultural behavior participant satisfaction and still get some- 
should always be studied and categorized in thing done? How much programmatic lim- 
terms of the inside view-the actors' dehni- ing was acceptable? These became key for- 
tion-of human events. That is, the units of mative evaluation issues. 

Corbin 1998:22). conceptualization in anthropological theories In evaluating a leadership training pro- 
Analytic induction, in contrast to people in the setting studied. What are the should be "discovered" by analyzing the cog- gram, we gathered extensive data on what 

grounded theory, begins with an analyst's indigenous categories that the people inter- nitive processes of the people studied rather participants and staff meant by the term 
deduced propositions or theory-derived hy- viewed have created to make sense of their than "imposed" from cross-cultural (hence, leadership. Pretraining and posttraining exer- 
potheses and "is a procedure for venfymg world? What are practices they engage in ethnocentric) classifications of behavior. cises involved participants in writing a para- 
theories and propositions based on qualita- that can be understood only within their (Pelto and Pelto 1978;54) graph on leadership; the writing was part of 
tive data" (Taylor and Bogdan 1984127). worldview? Anthropologists call this enzic the program curriculum, not designed for 
Sometimes, as with analytic induction, qual- analysis and distinguish it frometic analysis, apologists, working cross-cultur- evaluation, but the results provided useful 
itative analysis is first deductive or quasi- which refers to labels imposed by the re- long emphasized the importance qualitative evaluation data. There were 
deductive and then inductive as when, for searcher. (For more on this distinction and small group discussions on leadership. The 

example, the analyst begins by examining its origins, see Chapter 6, which discusses training included lectures and group discus- 

the data in terms of theory-derived sensitiz- ernic and etic perspectives in fieldwork.) sions on leadership, which we observed. We 

ing concepts or applying a theoretical frame- "Idenhfymg the categories and terms used participated in and took notes on informal 
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discussions about leadership. Because the He used the idea of victimization to tie to- 

very idea of "leadership" was central to the gether the following quotes from police 

program, it was essential to capture varia- officers: 

tions in what participants meant when they 
talked about leadership. The results showed As a police oacer and as an individual I think 

' 
that ongoing confusion about what leader- Ihave lost the ability to feel and to empathize 

ship meant was one of the problematic is- with people. I had alittle girl thatwasnmover 

sues in the program. Leadership was an by abusandhermotherwas there and shehad 

indigenous concept in that staff and partici- her little bookbag. It was really sad at the time 

pants throughout the training experience but I remember feeling absolutely nothing. It 

used it extensively, but it was also a selzsitiz- was like a mannequin on the street instead of 

ing concept because we knew going into the somelittle girl. Ireally wanted to be able to cry 

fieldwork that it would be an important no- about it and I really wanted to have some feel- 

tion to study ings about it, but I couldn't. It's a little fright- 

ening for me to be so callous and I have been - 

Sensitizing Concepts unable to relax. 

In contrast to purely indigenous con- I am paying a price by always being on edge 

cepts, sensitizing concepts refer to catego- and by being alone. I have become isolated 

ries that the analyst brings to the data. Expe- from old friends. We are different. I feel sepa- 

rienced observers often use semitizing rate from people, different, out of step. It be- 

concepts to orient fieldwork, an approach comes easier to just be with other police 

discussed in Chapter 6. These s e m i w i g  officers because they have the same basic un- 

concepts have their origins in social science derstanding of my environment, we speak the 

theory, the research literature, or evaluation same Ialguage. The terminology is crude. 

issues identified at the beginning of a study. When I started I didn't want to get into any 

Sensitizing concepts @ve the analyst "a gen- words lilte "scumbags" and "scrotes," but it so 

era1 sense of reference" and ~rovide "direc- aptly describes these people. 

tions along which to look" (Blumer 1969: 
148). Using sensitizing concepts involves ex- I have become isolated from who I was be- 

arnining how the concept is manifest and cause I have seen many things I wish I had not 

given meaning in a particular setting or seen. It's frustrating to see things that other 

among a particular group of people. people don't see, won't see, can't see. I wish 

Conroy (1987) used the sensitizing con- sometimes, I didn't see the things. I need to be 

cept "victimization" to study police officers. assertive, but don't like it. I have to put on my 

Innocent citizens are frequently aought of police mask to do that. But now it is getting 

as the victims of police brutality or indiffer- harder and harder to take that mask off. I take 

ence. Comoy turned the idea of victim my workhome withme. I don'twantmy work 

around and looked at what it would mean to to invade my ~ersonal life but I'm finding I 

study police officers as victims of the experi- need to be alone more and more. Ineed time to 

ences of law enforcement. He found the sen- recharge my batteries. I don't like to be alone, 

sitizing concept of victimization helpful in but must. (Conroy 1987:52) 

understanding the isolation, lack of inter- 
personal affect, cynicism, repressed anger, Two additional points are worth making 

and sadness observed among police officers. about these quotations. First, by presenting 

data on which the, analysis is the world into parts along a continuum. They 
e readers are able to make their own differ from taxonomies, wluch completely 

tion of whether the concept "vic- classify a phenomenon through mutually ex- 
" helps in making sense of the clusive and exhaustive categories, like the 

. By presenting respondents in their biological system for c1ass-g species. 
words and reporting the actual data Typologies, in contrast, are built on ideal- 
was the basis of his interpretation, types or illustrative endpoints rather than a 

invites readers to make their own complete and discrete set of categories. Well- 
and interpretation. The analyst's known and widely used sociological typolo- 

ts should not dominate the analysis, gies include Redfield's folk-urban continuum 
uld facilitate the reader's un- (genzeinschaftgesellschaft) and Von Wiese's 

erstanding of the world under study. and Becker's sacred-secular continuum (for 
Second, these three quotations illustrate details, see Vidich and Lyman 2000:52). So- 

er of qualitative data. The point of ciologists classically distinguish ascribed 
is not simply to find a concept or la- from achieved characteristics. Psychologists 

o neatly tie together the data. What is distinguish degrees of mental illness (neuro- 
rtantis understanding the people stud- ses to psychoses). Political scientists classlfy 

Concepts are never a substitute for di- governmental systems along a democratic- 
experience with the descriptive data. authodtadan continuum Economists dis% 
t people actually say and the descrip- guish laissez-faire from centrally planned 

of events observed remain the es- economic systems. Systems analysts distin- 
ce of qualitative inquiry. The analytical guish open from closed systems. In all of 

s is meant to organize and elucidate these cases, however, the distinctions in- 
the story of the data. Indeed, the volves matters of degree and interpretation 

led analyst is able to get out of the way of rather than absolute distinctions. All of 
e data to let the data tell their own story. these examples have emerged from social 

analyst uses concepts to help make science theory and represent theory-based 
e of and present the data, but not to the typologies constructed by analysts. We'll ex- 
t of straining or forcing the analysis. The amine that approach in greater depth in a 

eader can usually tell when the analyst is moment. First, however, let's look at identi- 
more interested in proving the applicability fying indigenous typologies as a form of 
and validity of a concept than in letting the oualitative analvqiq 
data reveal the perspectives of the people in- 
terviewed and the intricacies of the world 
studied. 

Having suggested how singular concepts 
can bring focus to inductive analysis, the 
next level of analysis, constructing typolo- 
gies, moves us into a somewhat more com- 
plex analytical strategy. 

- 

Illuminating indigenous typologies re- 
quires an analysis of the continua and dis- 
tinctions used by people in a setting to break 
up the complexity of reality into distinguish- 
able parts. Thelanguage of a group of people 
reveals what is important to them in that 
they name something to separate and distin- 
guish it from other things with other names. 
Once these labels have been identified from 

Indigenous Typologies an analysis of what people have said during 
fieldwork, the next step is to identdy the at- 

Typologies areclassificationsystemsmade tributes or characteristics that distinguish 
up of categories that divide some aspect of one thing from another. In describing this 
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kind of analysis, Charles Pr&e (1962) used 
the example of a hamburger. Hamburgers 
can vary a great deal in how they are cooked 
(rare to well-done) or what is added to them 
(~ickles, mustard, ketchup, lettuce), and 
they are still called hamburgers. However, 
when a piece of cheese is added to the meat, 
it becomes a cheeseburger. The task for the 
analyst is to discoverwhat it is that separates 
"hamburger" from "cheeseburger," that is, 
to discern and report "how people construe 
their world of experience from the way they 
talk about it" (Frake 196274). 

An analysis example of this kind comes 
from a formative evaluation aimed at reduc- 
ing the dropout rate among high school stu- 
dents. In observations and interviews at the 
targeted high school, it became important to 
understand the ways in which teachers cate- 
g d e d  students. With regard to problems 
of truancy, absenteeism, tardiness, and skip- 
ping class, the teachers had come to label 
students as either "chronics" or "border- 
lines." One teacher described the duonics as 
"the ones who are out of school all the time 
and everything you do to getthemin doesn't 
work." Another teacher said, "You can al- 
ways pick them out, the chronics. They're 
usually the same kids." The borderlines, on 
the other hand, "skip a few classes, waiting 
for a response, and when it comes they 
shape up. They'renot so different from your 
typical junior high student, but when they 
see the chronics getting away with it, they 
get more brazen in their actions." Another 
teacher said, "Borderlines are gone a lot but 
not constantly like the chronics." 

Not all teachers used precisely the same 
criteria to distinguish chronics from border- 
lines, but all teachers used these labels in 
talking about students. To understand the 
program activities directed at reducing high 
school dropouts and the differential impact 
of the program on students, it became im- 
portant to observe differences in how bor- 

derlines and chronics were treated. Many 
-teachers, for example, refused even to at- 
tempt to deal with chronics. They consid- 
ered it a waste of their time. Students, it 
tuned out, knew what labels were applied 
to them and how to manipulate these labels 
to get more or less attention from teachers. 
Students who wanted to be left alone called 
themselves "chronics" and reinForced their 
"chronic" image with teachers. Students 
who wanted to graduate, even if only barely 
and with minimal school attendance, culti- 
vated an image as "borderline." 

Another example of an indigenous 
typology emerged in the wilderness educa- 
tion program Ievaluated. During the second 
year of the project, one subgroup's members 
started calling themselves the "turtles." 
They contrasted themselves to the "truck- 
ers." On the surface, these labels were aimed 
at distinguishing different styles of hiking 
and backpacking, one slow and one fast. Be- 
neath the surface, however, the terms came 
to represent different approaches to 
derness and different styles of exper 
relation to the wilderness and the progra 

Groups, cultures, organizations, and fam- 
ilies develop their own language systems to 
emphasize distinctions they consider im- 
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portant. Every program gives rise to a spe- looking for patterns, categories, and themes 
cia1 vocabulary that staff and participants for which the analyst can construct a 
use to differentiate types of activities, kinds typology to further elucidate findings. Such 
of participants, styles of participation, and constructions must be ,done with consider- 
variously valued outcomes. These indige- able care to avoid creating things that are not 
nous typologies provide clues to analysts really in the data..The advice of biological 
that the phenomena to which the labels refer theorist John Maynard Smith (2000) is infor- 
are important to the people in the setting and mative in this regard: Seek models of the 
that to fully understand the setting it is nec- world that make sense and whose conse- 
essary to understand those terms and their uences can be worked out, for "to replace a 
implications. you do not understand by a model of 

Id you do not understaad is no ad- 
Analyst-Constructed Typologies 

Construcfing ideal-types or alternative 
' Once indigenous concepts, typologies, paradigms is one simple form of presenting 

and themes have been surfaced, the analyst qualitative comparisons. Exhibit 1.3 in 

parison of coming-of-age paradigms that 
contrasts tribal initiation themes with con- 
temporary coming-of-age themes (Patton 
1999a). A series of patterns is distilled into 
contrasting themes that create alternative 
ideal-types. The notion of "ideal-types" 
makes it explicit that the analyst has con- 
structed and interpreted something that su- 
persedes purely descriptive analysis. 

In creating analyst-constructed typolo- 
gies throughinductive analysis, you take on 
the task of identifying and making explicit 
patterns that appear to exist but remain un- 
perceived by the people studied. The danger 
is that analyst-constructed typologies im- 
pose a world of meaning on the participants 
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thatbetter reflects the observer's world than 
the world under study. One way of testing Qualitative Analysis o f  Ancestry a t  the U.S. Census 
analyst-constructed typologies is to present 
them to people whose world is being ana- To count different kinds o f  people-the job "I went into places where there were 
lyzed to find out if the constructions make 
sense to them. unt  them in.The long form o f  the 2000 cen- taurants, and places where older people gath- 

The best and most  stringent test o f  observer . The 
constructions is their recognizability to  the visi 
participants themselves. When participants some 
themselves say, "yes, that i s  there, I'd simply and 
never noticed it before," the observer can b e  
reasonably confident that h e  has tapped into 
extant patterns o f  participation. (Lofland 
1971:34) they are Amish or Mennonite do get counted the Chaldean matter.. . . 

because those are considered cultural catego- "I found that  many o f  the people, espe- 

Exhibit 8.6, using the problem of clakslfy- cially the younger people, viewed it as an eth- 

ing people's ancestry, shows what can hap- Ethnic minorities that  cross national nic group, not  a religion," says Ms. McKenney. 

pen when indigenous and official construc- boundaries, such as French and Spanish She and Mr. Reed (Census Bureau ancestryre- 

tions conflict, a matter of some consequence ested, and fie exhibit provides the many 
Basques, and groups affected by geopolitical search expert) concurred that  enough differ- 

to those affected. things from which to choose. 
change, such as Czechs and Slovaks or groups ences existed that  the Chaldeans could po- 

A good example of an analyst-generated within the former Yugoslavia, are counted in  tentially qualify as a separate ancestrygroup. 

typology comes from an evaluation of the . The K1.P.-Very bzterested Persoiz: This distinct categories. The Census Bureau, fol- In a conference call between interested 

National of ~~~~~~l History, visitor comes into the hall with some lowing advice from the U.S. State Depart- parties, a compromise was struck. Assyrians 

Smithsonian Institution, done by R ~ ~ ~ *  L. prior interest in the content area. This ment, differentiates Taiwanese Americans and Chaldeans would remain under a single 

Wolf and Barbara L. T@Q (1978). This has personmay not have from Chinese Americans, a matter o f  political ancestry code, but  the name would no longer 

become a classic in the studies the hall, but once there, the hall sewes to be Assyrian, it would be AssyrianlChaldeanl 

field. They conduded a nahalistic inqujr remind the V.I.P.'s that they were, in f Can Assyrians and Chaldeans be lumped Syriac-Syriac being the name o f  the Aramaic 
of viewers1 to the M ~ c e  Age Mam- interested in something that hall together? When the Census Bureau an- dialect that  Assyrians and Chaldeans speak. 

m& and Emergence of Man" exhibit. From nounced that  it would combine the t w o  in the "There was a meeting o f  the minds between 

their observations, they identified four dif- much much same ancestry code, an Assyrian group sued all the representatives, and basically it was a 

ferent kinds of visitors to the exhibit. ~h~~~ much more critically- that is, he or she over the issue, but  lost the lawsuit. Assyrian unified decision to say that we're going to go 

descriptions are progressive in that each from point point! exam- Americans trace their roots t o  a biblical-era under the same name," says the Chaldean 

new category identifies a more seri- ines aspects of the hall with a greater de- empirecovering much o f  what is now Iraq and Federation's Mr. Yono. (Kulish 2001:l) 

ous about the exhibit hall. gree of scrutiny and care. (Wolf and believe that  Chaldeans are a separate reli- 
Tymitz 1978: 10-11) gious subgroup. A fieldworker for the Census 

The Commuter: This is the person who Bureau did fieldwork on the issue. 

merely uses the hall as a vehicle to get xs typology of types of visitors became 
from the entry point to the exit point.. . . important in the evaluation because it 

a The Nomad: This is a casual visitor, a permitted analysis of different kinds of mu- 
person who is wandering through the sewn experiences. Moreover, the evaluators ferentially valued depending on the type of "Museum Encounters of the First, Second, 

hall, apparently open to becoming inter- recommended that when conducting inter- person being interviewed-commuter, no- and Third Kind," a take-off on the popular 

ested in something. The Nomad is not re- views to get museum visitors' reactions to mad, cafeteria type, or VIP. science fiction movie Close Eizcol~nters of the 

ally sure why he or she is in the hall and exhibits, the interview results should be dif- A different typology was developed to Third Kind, which referred to direct human 
distinguish how visitors learn in a museum: contact with visitors from outer space. 
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or years in a place, 

that complexity constitutes the challenge o 
c-ontent analysis. Developing some man 

elpful to use colored high- 

If sensing a pattern or "occurrence" can be 
called seeing, then the encoding of it can be 

less. 

is occurring, and then you classify or describe 
it. . . . [Tlhe seeing ns provides us with a link be- 
tween a new or emergent pattern and any and 

Coding Data, Finding Patterns, Labeling Themes, interviews and making comments all patterns thatwe have observed and consid- 

and Developing Category Systems argins or even attaching pieces of ered previously. It also provides a link to any 
and all patterns that others have observed and 
considered previously through reading. (Boy- 

--George Sand, Noi~velles Lettres d'un Voyngeur, 1869 
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r coding, and written, he had gone back to the drawing 
es added during board and was working on a more usable 
t fit well in the coding framework to capture and code the 

stories of program participants in a stan- 
twiceby two dardized framework, an approach to b& 

Code: Ob PP (observations o f  participants' inter dividual code, called "journey mapping." 
was entered into Classdymg and coding qualitative data 

q~~alitative analysis database so that we produce aframeworkfor organizingand de- 

Code: Prc (examples o f  program processes) es (data) on any scribing what has been collected during 

Code: Plouts (effects o f  program on participan e classification fieldwork. (For published examples of cod- 
Code: S-G (subgroup formations) me, with brief descriptions of the con- ing schemes, see Bernard 1998:325-28, 
Code: GPrc (group process) of those passages. The analyst could 387-89, 491-92, 624; Bernard 2000:447-50; 
Code: C! (conflicts) the full passages and Boyatzis 1998; Strauss and Corbin 1998; 
Code: C-PP [conflicts among participants) which passages Miles and Huberman 1994.) This descriptive 

were extracted to keep quotations in context. phase of analysis builds a foundation for the 
In addition, the computer analysis permit- interpretative phase when meanings are ex- 
ted easy cross-classification and cross-com- tracted from the data, comparisons are 
parison of passages for more complex analy- made, creative frameworks for interpreta- 

he full labels in parentheses are the ses across interviews. tion are constructed, conclusions are drawn, 
Some such elaborate coding system is sigruficance is determined, and, in some 

routine for very rigorous analysis of a large cases, theory is generated. 
amount of data. Complex coding systems 
with multiple coders categorizing every 

Where more than one person is working provide easy access to the data by any of the paragraph in every interview constitute a la- and Divergence 
on the analysis, it is helpful to have each per- student or faculty researchers. Had only one bor-intensive form of coding, one that in Coding and Classifying 

son (or small teams for large projects) de- investigator been intending to use the data, would not be used for small-scale formative 
velop the coding scheme independently, such an elaborate classification scheme evaluation or action research projects. How- developing codes and categories, a 
then compare and discuss similarities and would not have beennecessary. However, to ever, where data are going to be used by sev- qualitative analyst must first deal with the 
differences. Important insights can emerge provide access to several students for differ- era1 people, or where data are going to be challenge of convergence (Guba 1978)-figur- 
from the different ways in which two people ent purposes, every paragraph in every in- used over a long period of time, including ing out what things fit together. Begin by 
look at the same set of data, a form of analyti- terview was coded using a systematic and additions to the data set over time, s ~ c h  a looking for recliwing regularities in the data. 

cal triangulation. comprehensive coding scheme made up of comprehensive and computerized system These regularities reveal patterns that can be 
Often an elaborate classification system 15 general categories with subcategories. can be well worth the time and effort re- sorted into categories. Categories should 

emerges during coding, particularly in large Portions of the codebook used to code the then be judged by two criteria: internnl homo- 
projects where a formal scheme must be de- utilization of evaluation data appear in Ap- Kibel (1999) developed a very sophisti- geneity and external hetwogmeity. m e  first 

veloped that can be used by several trained pendix 8.1 at the end of this chapter as an ex- cated and comprehensive system for coding criterion concerns the extent to which the 

coders. In the study of evaluation use that ample of one kind of qualitative analysis stories of successful outcomes attainment data that belong in a certain category hold 

is the basis for Utilization-Foclised Evaluation codebook. This codebook was developed that he called "results mapping." His system together or "dovetail" in a meaningful way. 

(Patton 1997a), graduate students in the from four sources: (a) the standardized permitted converting individualized stories The second criterion concerns the extent to 

evaluation program at the University of open-ended questions used in interviewing, into standardized categories that permitted which differences among categories are bold 

Minnesota conducted lengthy interviews (b) review of the utilization literature for aggregation, comparison, and even quantifi- and clear. "The existence of a large number 

with 60 project officers, evaluators, and fed- ideas to be examined and hypotheses to be cation. However, it required intensive train- of unassignable or overlapping data items is 

era1 decision makers. We developed a com- reviewed, (c) our initial inventory review of ing to use and proved too cumbersome and good evidence of some basic fault in the cat- 

prehensive classification system that would the interviews in which two of US read all the demanding for most human services and egory system" (Guba 1978:53). The analyst 
educational programs. As this was being then works back and forth between the data 
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uator should consider the responses and re- 
actions of those who read and review the ' 

inclusive new sources results. Where all three-analyst, those 
t do exist. regularities studied, and reviewereagree, one has con- 

incomplete. tive or formative evaluation, or problem something is not signhcant when in fact it is, 
solving in action research)? or, conversely, the analyst may attribute sig- 

nificance to something that is meaningless. 

data and that the data have been prop- ~rocedure exists for performing it" (Guba 
erly "fitted into" it. 1978:53). 
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When Halcolm heard of the argument 
among his young followers, he called them 
together and asked each one to report on the 
sigruhcance of what they had observed. 
They offered a variety of interpretations. 
When they had finished he said, "The real 
purpose of the exchange was to enable me to 
show you that you are not yet sufficiently 
masters of obsenration to know when you 
have witnessed a meaningless interaction." 

5 Logical Analysis 

While working inductively, the analyst is 
looking for emergent patterns in the data. 
These patterns, as noted in preceding sec- 
tions, can be represented as dimensions, 
categories, classification schemes, themes, 
and categories. Once some dimensions have 
been constructed, using either participant- 
generated constructions or analyst-gener- 
ated constructions, it is sometimes useful to 
cross-classify different dimensions to gen- 
erate new insights about how the data can 
be organized and to look for patterns that 
may not have been immediately obvious in 
the initial, inductive analysis. Creating 
cross-classification matrices is an exercise in 
logic. 

The logical process involves creating po- 
tential categories by crossing one dimension 
or typology with another, and then working 
back and forth between the data and one's 
logical constructions, filling in the resulting 
matrix. This logical system will create a new 
typology, all parts of which may or may not 
actually be represented in the data. Thus, the 
analyst moves back and forth between the 
logical construction and the actual data in a 
search for meaningful patterns. 

In the high school dropout program de- 
scribed earlier, the focus of the program was 
reducing absenteeism, skipping of classes, 
and tardiness. An external team of consul- 

tant/change agents worked with tea 
the school to help them deve 
to the dropout problem. Obs 
program and interviews wi 
gave rise to two dimensions. 
mension distinguished fenclzers' 
what kind of programmntic interne 
fective with dropouts, that is, w 
primarily favored maintenan 
or warehousing of kids to 
schools running), r 
(helping kids with the 
ishment (no longer lethng 
with the infractions they had 
ting in the past). Tenchers' b 
dropouts cotdd be conceptu 
continuum from takin 
for doing something about the 
one end, to shifting respons 
at the opposite end. Exhibit 
happens when these 
crossed. Six cells are created, each of which 
represents a different kind of teacher role in 
response to the program. 

The evaluator analyst working with these 
data had been struggling in the inductive 
analysis to find the patterns that would ex- 
press the different kinds of teacher roles 
manifested in the program. He had tried 
several constructions, but none of them 
quite seemed to work. The labels he came up 
with were not true to the data. When he de- 
scribed to me the other dimensions he had 
generated, I suggested that he cross them, as 
shown in Exhibit 8.8. When he did, he said 
that "the whole thing immediately fell into 
place." Working back and forth between the 
matrix and the data, he generated a full de- 
scriptive analysis of diverse and conflicting 
teacher roles. 

The description of teacher roles served 
several purposes. First, it gave teachers a 
mirror image of their own behaviors and at- 
titudes. It could thus be used to help teach- 

+? (caretaking) 
2 Just keep them moving Ignore the situation 
I h the system and hope someone else 
+4 

3 
o does something 

ers make more explicit their own under- 
standing of roles. Second, it could be used by 
the external team of consultants to more 
carefully gear their programmatic efforts to- 
ward different kinds of teachers who were 
acting out the different roles. The matrix 
makes it clear that an omnibus strategy for 
helping teachers establish a program that 
would reduce dropouts would not work in 
this school; teachers manifesting different 
roles would-need to be approached and 
worked with in different ways. Third, the 

description of teacher roles provided in- 
sights into the nature of the dropout 
problem. Having identified the various 
roles, the evaluator analyst had a responsi- 
bility to report on the distribution of roles in 
this school and the observed consequences 
of that distribution. 

One must be careful about this kind of 
logical analysis. It is easy for a matrix to be- 
gin to manipulate the data as the analyst is 
tempted to force data into categories created 
by the cross-classification to fill out the ma- 
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trix and make it work. 

inductive and deductive two dimensions for 
cal underpinnings: 

Naturalists inspect and 
specimens in ways which and explanation. Each such in 

nitive mapping. For a detailed discussion of 
concept mapping as a way of visually dis- 
playing data to facilitate analytic clarity and 
depicting relationships in a network or sys- 

which wdl make tha - tem, see Trochim (1989). For an example of 
cognitive mapping as a way of displaying 
qualitative results showing the "structure 

potheses. They are initi and content of decision schemas" among se- 
interest in the routine nior managers, see Clarke and Mackaness 

Nick Smith (1980) used a matrix to dr 
ing orderly patterns of interaction and mean- 
ing. . . . They do not use a full-fledged 
deductive hypothetical scheme in thinking 
and developing propositions. Nor are they 
fully inductive, letting the so-called "facts" 
speak for themselves. Facts do not speak for 
themselves. They must be interpreted. Previ- 
ously developed deductive models seldom 
conform with empirical data that are gath- 
ered. The method of abduction combines the 
deductive and inductive models of proposi- 
tion development and theory construction. It 
canbe defined as nvorkingfiom conseqlrence back 
to catlse or antecedent. The observer records the 

important distinctions among different 
kinds of evaluation use by asking if "tech- 
niques of effective evaluation utilization dif- 
fer with regard to audience or entity stud- 
ied." Ilis matrix aossed a programs/ 
policies dimension (what can be studied?) 
with a program managers/policymakers 
distinction (who is to be aided?) to show dif- 
ferent kinds of utilization in each case. Ex- 
hibit 8.9 shows a matrix for mapping stake- 
holders' stakes in a program or policy. This 
matrix can be used to ~ d e  data collection 

program processes with program outcomes 
as a qualitative analysis framework. 

To study how schools used planning and 
evaluation processes, Campbell (1983) de- 
veloped a 500-cell matrix (Exhibit 8.10) that 
begins (but just begins) to reach the outer 
limits of what one can do in three-dimen- 
sional space. Campbell used this matrix to 
guide data collection and analysis in study- 
ing how the mandated, statewide educa- 
tional pla&ng, evaluation, and reporting - 

as well as analysis. Later this chapter pres- in Minnesota was used. She exam- 

ents a process/outcomes matrix for crossing evels of use (high school, . . . cornmu- 

S A Process/Outcomes Matrix 

The linkage between processes and out- 
comes constitutes such a fundamental issue 
in many program evaluations that it pro- 
vides a particularly good focus for illustrat- 
ing qualitative matrix analysis. As dis- 
cussed in Chapter 4, qualitative methods 
can be particularly appropriate for evalua- 
tion where program processes, impacts, or 
both are largely unspecified or difficult to 
measure. This can be the case because the 
outcomes are meant to be individualized; 
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Exhibit 8.11 (p. 474) shows how such a 
matrix can be constructed. Major program 
processes or identified implementation 
components are listed along the left side. 
Types or levels of outcomes are listed across 
the top. The category systems for program 
processes and outcomes are developed from 
the data in the same way that other typolo- 
gies are constructed (see previous sections). 
The cross-classification of any process with 
any outcome produces a cell in the matrix; 
for example, the first cell in Exhibit 8.11 is 
created by the intersection of process 1 with 
outcome a. The information that goes in cell 
l a  (or any other cell in the matrix) describes 

between program implementation dimen- 
sions and program impacts. 

An example will help make the notion of 
the process/outcomes matrix more con- 
crete. Suppose we have been evaluating a ju- 
venile justice program that places delin- 
quent youth in foster homes. We have 
visited several foster homes, observed what 
the home environments are like, and inter- 
viewed the juyeniles, the foster home par- 
ents, and the probation officers. A regirlnrly 
rectirriizg process t h e m  concerns the impor- 
tance of "letting kids learn to make their 
own decisions." A regirlnrly rectirring out- 
covzes theme involves "keeping the kids 

straight" (reduced recidivism). By crossing 
the program process ("kids making their 
own decisions") with the program outcome 
("keeping kids straight"), we create a data 
analysis question: What actual decisions do 
'uveniles make that are supposed to lead to 

uced recidivism? We then carefully re- 
our field notes and interview quota- 
looking-for data that help us under- 
how people in the program have 

answered this question based on their actual 
behaviors and practices. By describing what 

decisions juveniles actually make in the pro- 
gram, the decision makers to whom our 
findings are reported can make their own 
judgments about the strength or weakness 
of the linkage between this program process 
and the desired outcome. Moreover, once 
the process/outcomes descriptive analysis 
of linkages has been completed, the evalua- 
tor is at liberty to offer interpretations and 
judgments about the nature and quality of 
this process/outcomes connection. 
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Appreciating the wilderness 
SOURCE: Campbell (19831. 

Immersion in the environment 

An Analysis Example: Recognizing 
Processes, Outcomes, and Linkages 
in Qualitative Data 

Because of the centrality of the sensitizing 
concepts "program process" and "program 
outcome" in evaluation research, it may be 
helpful to provide a more detailed descrip- 

tion of how these concepts can be used in 
qualitative analysis. How does one recog- 
nize a program process? Learning to iden* 
and label program processes is a critical 
evaluation skill. This sensitizing notion of 
"process" is a way of talking about the com- 
mon action that cuts across program activi- 
ties, observed interactions, and program 
content. The example I shall use involves 

Developing awareness of the 
environment 

Becoming conscious of the wilderness 

Any of these phrases, each of which consists 
of some verb form (experiencing, learning, 

- developing, and so on) and some noun form 
(wilderness, environment), captures some 

nuance of the process. .The qualitative F a -  
lyst works back and forthbetween the data 
(field notes and interviews) and his or her - 

conception of what it is that needs to be ex- 
pressed to find the most fitting lariguage to 
describe the process. What language do peo- 
ple in the program use to describe what 
those activities and experiences have in 
common? What language comes closest to 
capturing the-essence of this particular pro- 
cess? What level of generality or specificity 
will be most useful in separating out this 
particular set of things from other things? 
How do programparticipants and staff react . 
to the different terms that could be used to 
describe the process? ' I  - 

It's not unusual during analysis to go 
through several different phrases before fi- 
nally settling on exact language that will go 
into a final report. In the Southwest Field 
Training Project, we began with the concept 
label "Experiencing the wilderness." How- 
ever, after several revisions, we finally de- 
scribed the process as "developing sensitiv- 
ity to the environment" because this broader 
label permitted us to include discus 
and activities that were aimed at he 
participants understand how they were 
fected by and acted in their normal institu- 
tional environments. "Experiencing the wil- 
derness" became a specific subprocess that 
was part of the more global process of "de- 
veloping sensitivity to the environment." 
Program participants and staff played a ma- 
jor role in determining the final phrasing 
and description of this process. 

Below are other processes identified as 
important in the implementation of the pro- 
gram: 

Encountering and managing stress 

Sharing in group settings 

Examining professional activities, 
. needs, and commitments 
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m Assuming responsibility for 
articulating personal needs . 

Exchanging professional ideas and 
resources 

m Formally monitoring experiences, 
processes, changes, and impacts 

As you struggle with finding the right 
language to communicate themes, patterns, 
and processes, keep in mind that there is no 
absolutely "right" way of stating what 
emerges from the analysis. There are only 
more and less useful ways of expressing 
what the data reveal. 

Identifying and conceptualizing program 
outcomes and impacts can involve induc- 
tion, deduction, and/or logical analysis. In- 
ductively, the evaluator analyst looks for 
changes in participants, expressions of 
change, program ideology about outcomes 
and impacts, and ways that people in the 
program make distinctions between "those 
who are getting it" and "those who aren't 
getting it" (where it is the desired outcome). 
In highly individualized programs, the 
statements about &Age that emerge from 
program participants and staff may be 
global. Such outcomes as "personal growth," 
increased "awareness," and "insight into 
self" are difficult to operationalize and stan- 
dardize. That is precisely the reason qualita- 
tive methods are particularly appropriate 
for capturing and evaluating such out- 
comes. The task for the evaluator analyst, 
then, is to describe what actually happens to 
people in the program and what they say - - 
about what happens to them. Appendix 8.3 
at the end of this chapter presentsportions of 
the report describing the effects on partici- 
pants of their experiences in the wilderness 
education program. The data come from in- 
depth, open-ended interviews. This report 
excerpt shows how descriptive data (direct 

quotations) are used to support and e 
inductive thematic analysis. 

Deductively, the evaluator an 
draw from outcomes identified 
programs or from goal statements 
program proposals, brochures, and 
ning documents that were used 
data collection. 

Logicnlly (or abductively), cons 

tional possibilities. That 
both program processe 
comes have been sor 

to participant outcomes 
rived scheme was used 

First, a classification scheme that described 
different types of outcomes was concepbal- 
ized: 

(a) changes in skills, 

(b) changes in attitudes, 

(c) changes in feelings, 

(d) changes in behaviors, an 

(e) changes in knowledge. 

These general themes provided the reader of 
the report with examples of and insights into 
the kinds of changes that were occurring and 
how those changes that were perceived by 
participants to be related to specific program 
processes. I emphasize that the process/out- 
comes matrix is merely an organizing tool; 
the data from participants themselves and 
from field obsemations provide the actual 
linkages between processes and outcomes. 

What was the relationship between the 
' 

program process of "developing sensitivity 
to the environment" and these individual- 
level outcomes? Space permits only a few 
examples from the data. 

Skills: "Are you kidding? I learned how to the effects of the fires on the vegetation, where 
survive without the comforts of civilization. I the river comes born and where it goes." 
learned how to read the terrain ahead and 
pace myself. I learned how to carry a heavy A different way of thinking about orga- 
load. I learned how to stay dry when it's rain- nizing data around outcomes was to think of 
ing. I learned how to tie a knot so that it different levels of impact: effects at the indi- 
doesn't come apart when pressure is applied., vidual level, effects onthe group, and effects 
You think those are metaphors for skills~need on the institutions from which participants 
in my work? You're damn right they are." came into the program. The staff hoped to 

have impacts at all of these levels. Thus, it 
Attitudes: "I think it's important to pay at- also was possible to organize the data by 
tention to the space you're in. I don't want to looking at what themes emerged when pro- 
just keep going through my life oblivious to gram processes were crossed with levels of 
what's around me and how it affects me and impact. How did "developing sensitivity to 
how I affect it." the environment" affect individuals? How 

~ ~ ~ l i ~ ~ ~ :  m~~~~ out here, especially on solo, did the process of "developing sensitivity to 

has givenme confidence. I know Icanhandle a the affect the group? What 

lot of things I I could handle." was the effect of "developing sensitivity to 
the environment" on the institutions to 

Bellaviors: "I use my senses in a different way after their wil- 
out here. In the city you get so you don't pay demess experiences? The process/outcomes 
much attention to the noise and the sounds. matrix thus becomes a way of asking ques- 
But listening out here I've also begun to listen tions of the data, an additional source of fo- 
more back there. I touch more things too, just a s  looking for themes and pattern in 
to experience the different textures." hundreds of pages of field notes and inter- 

transcriptions. 
Knowledge: "I know about how this place 
was formed, its history, the rock formations, 

!% Interpreting Findings 

S imply observing and interviewing do not ensure that the research is 
qualitative; the qualitative researcher must also interpret the beliefs and 

behaviors of participants. 

-Valerie J. Janesick (2000:387) 

Interpreting for Meaning this mean? What does this tell me about the 
nature of the phenomenon of interest? In 

Qualitative interpretation begins with asking these questions, the analyst works 
elucidating meanings. The analyst examines back and forth between the data or story (the 
a story, a case study, a set of interviews, or a evidence) and his or her own perspective 
collection of field notes and asks, What does and understandings to make sense of the ev- 



478 ANALYSIS, INTERPRETATION, AND REPORTING Qunlttahue Analysis aild I~zterpretatzon 1% 479 

arisons, Causes, 
quences, and Relationships 

COMPARING APPLES AND ORANGES 

A researcher who has lived in a commu- 
and descriptive typologies have been devel- nity for an extensive period of m e  will 
oped and supported, the tasks of organiza- hkely have insights into why things happen 
tion and description are largely complete as they do there. A qualitative analyst who 
and it is appropriate, if desired, to move on has spent hours interviewing people wd 
to making comparisons and considering likely come away from the analysis ulth 
causes, consequences, and relationships. possible explanations for how the phenome- 

Narrabve analysis (see Chapter 3) has fo- parisons aimed at enhancing underst 
cused specifically on how to interpret sto- rather than explauwg "why." Stake 
ries, life history narratives, historical mem- has emphasized that "explanations are 
oirs, and creative nonfichon to reveal tended to promote understanding and un- 

cdtural and social patterns through the lens derstanding is sometimes expressed in 

of mdlvidual experiences. This "biographi- terms of explanation-but the two aims are 
cal turn m social science" (Chamberlayne, epistemologically quite meren t .  . . , a dif- 
Bornat, m d  Wengraf 2000) or "narrative ference important to us, the difference be- to deny those interested in the tures about significance, and offer hypothe- 

turnJr in qualitative inquiry (Bochner 2001) tween case studies seekulg to iden* cause 
honors people's stories as data that can and effect relahonships and those seelung 
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asked for such information-and in my ex- 
perience they virtually always welcome 
these kinds of analyses-there is no reason 
not to share insights with them to help them 
think about their own causal presupposi- 
tions and hypotheses and to explore what 
the data do and do not support in the way of 
interconnections and potentid causal rela- 
tionships. 

Lofland's (1971) musings are helpfd in 
clarifying the role of causal speculation in 
qualitative analysis. He argued that the 
strong suit of the qualitative researcher is the 
ability "to provide an orderly description of 
rich, descriptive detail" (p. 59); the consider- 
ation of causes and consequences using 
qualitative data should be a "tentative, qual- 
ified, and subsidiary task" (p. 62). 

It is perfectly appropriate that one be curious 
about causes, so long as one recognizes that 
whatever account or explanations he develops 
is conjecture. In more legitimacy-conferring 
terms, such conjectures are called hypotheses 
or theories. It is proper to devote a portion of 
one's report to conjectured causes of varia- 
tions so long as one clearly labels his conjec- 
tures, hypotheses or theories as being that. 
(Lofland 1971:62) 

Interpretation, by definition, involves go- 
ing beyond the descriptive data. Interpreta- 
tion means attaching sigdcance to what 
was found, making sense of findings, offer- 
ing explanations, drawing conclusions, ex- 
trapolating lessons, making inferences, con- 
sidering meanings, and otherwise imposing 
order on an unruly but surely patterned 
world. The rigors of interpretatio~~ and 
bringing data to bear on explanations in- 
clude dealing with rival explanations, ac- 
counting for disconfirming cases, and ac- 
counting for data irregularities as part of 
testing the viability of an interpretation. All 
of this is expected-and appropriate-as 
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scriptions of what has occurred and our in- among and label the different meanings of 
terpretations of thosedescriptions, between the situation expressed by the characters ob- 
the complexity of reality and our simplifica- served in the story, then write a statement of 
tions of those complexities, between the the form: These things and these things 
circularities and interdependencies of hu- came together to c r e a t e .  Don't try to 
man activity and our need for linear, ordered decide that one approach is right and the 
statements of cause-effect. other is wrong; simply try to experience and 

Gregory Bateson traced at least part of the understand the two approaches. Here's the 
source of our struggle to the ways we have case data, otherwise known as a story. 
been taught to think about things. We are 
told that a nolln is the "name of a person, Walking one ev&g along a deserted road, 
place, or thing." We are told that a verb is an Muua Nasmdin saw a troop of horsemen 
"action word." These kinds of definitions, coming towards him, His imagination 
Bateson argues, were thebeginning of teach- to work; he imagined himself and 

us that "the way to define is sold as a slave, or robbed by the oncoming 
by what it supposedly is in itself-not by its horsemen, or conscfipted into the 
relations to other things." Fearing for his safety, Nasmdin bolted, 

climbed a wall into a graveyard, and lay down 
Today all that should be changed. Children an open tomb. 

things and those interested in the findings could be told a noun 1s a word having a certain Puzzled at this strange behavior the men 
can take it irom there. relationship to a predicate. A verb has a cer- -honest travelers-pursued Nasmdin to see 

A particular limitation as one moves into tain relahonship to a noun, its subject, and so if they could help him. ~h~~ found him 
the arena of interpretations about causes, on. Relationship could now be used as a basis stretched out in the grave, tense and quiver- 
consequences, and relationships concerns for definition, and any child could then see ing. 
our capacity to escape simplistic linear mod- that there is something wrong with the sen- "What are you doinginthat grave? We saw 
eling. We fall back on the linear aSSUmpti0ns tence, " 'Go' is a verb." . . .We could have been away see that you are in a state of 
of much quantitative analysis and begin to told something about the pattern wluch con- great anxiety and fear. can we help you?rr 
specify isolated independent and depend- nects: that all communication necessitates Seeing the men up dose Nasmdin realized 
ent variables that are mechanically linked context, and that without context there is no that they were honest travelers who were gen- 
together out of context. In contrast, the chd- meaning. (Bateson 1978:13) uinely interested in his welfare. He didn't 
lenge of qualitative inquiry involves POT- want to offend them or embarrass himself by 
baying a holistic pictiire of what the phenom- thout belaboring this point about the telling them how he had mispercelved them, 
enon, setting, or program is like and ence between linear causal analysis (X so Nasmdin simply sat up in the grave and 
struggling to understand the fundamental s y) and a holistic perspective that de- said, "You ask what I'm doing in this grave. If 
nature of a partic~dar set of activities and es the interdependence and interrelat- you must know, I can tell you only ~ s :  I am 
people ill a specfic context. "Particularization edness of complex phenomena, I would sim- here because of you, and you are here because 
is an important aim, coming to know the ply offer the reader a Sufi story. I suggest of me." (adapted from Shah 197216) 
particularity of the case" (Stake 1995:39). trying to analyze the data represented by the 
Simple statements of linear relationships story in two ways. First, try to isolate specific 
may be more distorting than ibninating. variables that are important in the story, de- 
The ongoing challenge, paradox, and di- ciding which are the independent and !Ei Theory-Based 
lemma of qualitative analysis engage us in which the dependent variables, and then Analysis Approaches 
constantly moving back and forth between write a statement of the form: These things 
the phenomenon of interest and OW absbac- used this thing. Then read the story again. Thus far, this chapter has been looking at ge- 
tions of that phenomenon, between the de- or the second analysis, try to distinguish neric approaches to qualitative analysis. 
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The next sections examine how certain theo- 
retical and philosophical perspectives affect 
analysis. Every perspective presented in 
Chapter 3 on theoretical orientations -has 
implications fo; anahsis in that the funda- 
mental premises articulated in a theoretical 
framework or philosophy are meant to in- 
form how one makes sense of the world. 
Likewise, the various applications in Chap- 
ter 4 affect analysis in that they shape the 
questions that guide the inquiry and there- 

P 
grasp and elucidate the meaning, structure, 
and essence of the lived experience of a phe- 
nomenon for a person or group of people. 
Before I present the steps of one particular 
approach to phenomenological analysis, it 
is important to note that phenomenology 
has taken on a number of meanings, has a 
number of forms, and encompasses varying 
traditions including transcendental phe- 
nomenology, existential phenomenology, 
and herrneneutic phenomenology (Schwandt 
2001). Moustakas (199413) further distin- 
guishes empirical phenomenological from 
transcendental phenomenology. Gubrium 
and Holstein (2000:488) add the label "social 
phenomenology." Van Manen (1990) prefers 
"hermeneutical phenomenological reflec- 
tion." Somemann (1954:344) introduced the 
term "phenomenography" to label phe- 
nomenological investigation aimed at "a 
descriptive recording of immediate subjec- 
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' 
such as stirrings of pleasure, shapings of judg- 

ment, or incipient wishes. 
Knowledge of intentionality requires that 

we be present to ourselves and things in the 
world, that we recognize that self and world 
are inseparable components of meaning. . . . 

Consider the experience of joy'on witness- 
ing a beautiful landscape. The landscape is the 
matter. The landscape is also the object of the 
intentional act, for example, its perception in 
consciousness. The matter enables the land- 
scape to become manifest as an object rather 
than merely exist in consciousness. 

The interpreti~e form is the percept&n that 
enables the landscape to appear; thus the 
landscape is self-given; m)t perception creates 
it and enables it to exist in my consciousness. 
The objectihing quality is the actuality of the 
landscape's existence, as such, while the 
non-objectihing qlmlity is a joyful feeling 
evoked in me by the landscape. 

Every intentionality is composed of a 
nomen and noesis. The nomea is not the real ob- 
ject but the phenomenon, not the tree but the 
appearance of the tree. The object that appears 
in perceptionvaries in terms of when it is per- 
ceived, from what angle, with what back- 
ground of experience, with what orientation 
of wishing, willing, or judging, always from 
the vantage point of the perceiving individual. 
. . . The tree is out there present in time and 
space while the perception of the tree is in con- 
sciousness.. . . 

Every intentional experience is also no- 
etic. . . . 

In considering the nomea-noesis corre- 
late.. . , the "perceived as such" is the nomea; 
the "perfed self-evidence" is the noesis. Their 
relationship constitutes the intentionality of 
consaousness. For every nomea, there is a 
noesis; for every noesis, there is a nomea. On 
the noematic side is the uncovering and expli- 
cation, the unfolding and becoming distinct, 
the clearing of what is actually presented in 

perspective of epocl~e, the of epoche epitomizes the data-based, eviden- 
r looks inside to become aware of tial, and empirical (vs. empiricist) research 
bias, to eliminate personal in- orientation of phenomenology. 

Following epoche, the second step is 
phenomenological reduction. III this analyt- 

eptions. Rigor is reinforced by a "phe- ical process, the researcher "brackets out" 
enological attitude shift" accomplished the world and presuppositions to identdy 

the data in pure form, uncontaminated by 
extraneous intrusions. 

shift. This shift is Bracketing is Husserl's (1913) term. In brack- 
us in consciousn menO1O@calattitude.This eting, the researcher holds the phenomenon 

ts a different way looking up for serious inspection. It is taken out of the 
the investigated be- worldwhereitoc-s, Itis taken apart and dis- 

ond the natural attitude or the more prosaic sected. Its elements and essential structures 
are ~mcovered, defined, and analyzed. It is 

experience gains a deeper meaning. Tlus takes we are experiencing (Noesis); and treatedas a text or adocument; that is, as an in- 
place gaining access to the stance of the phenomenon that is being stud- 
ments of the phenomenon and leads to a de- ied. is not interpreted in terms of the 

relates of intentionality into me 
scription of the unique qualities and compo- sbdard meanings given to it by the existing 

and essences of experience. (Mous nents that make this phenomenon what it is. In literature. nose preconcep~ons, were 

1994:28-32) attaining this shift the ~ ~ ~ ~ ~ ~ ~ ~ ~ ~ g i ~ ~ ~  isolated in the deconstruction phase, are sus- 
e~oche  is a primary and necessary pended and put aside during bracketing. In 

phenomenological procedure. bracketing, the subject matter is confronted, as 
If those are the challenges, what are E~oche is a Process that the resecircher en- much aspossible, onits own terms. Bracketing 

steps for meeting them? The first step ages in to remove, or at least become aware involves the following steps: 
phenomenological analysis is called epoc f, prejudices, viewpoints or assumptions re- 

arding the phenomenon under investigation. 1. Locate within the personal experience, or 

Epoche is a Greek word meaning to r self-story, key phrases and statements 
gate the phenomenon from a fresh and open 

from judgment, to abstain from or stay that speak directly to the phenomenon in 
viewpoint without prejudgment or imposing question. 
meaning too soon. This suspension of judg- 
ment is critical in phenomenological investi- 

edge judgmentally; we presuppose that what 2. Interpret the meanings of these phrases, 
gation and requires the setting aside of the re- 

we perceive in nature is actually there and re- as an informed reader. 
searcher's personal viewpoint in order to see 

mains there as we perceive it. In contrast, 
the experience for itself. (Katz 1987:36-37) 

Epoche requires a new way of looking at 3. Obtain the subject's interpretations of 

things, a way that requires that we learn to see these phrases, if possible. 

what stands before ow eyes, what we can dis- According to Ihde (1979), epoche requires 

tinguish and describe. . . . that looking precede judgment and that 4. Inspect these meanings for what they re- 

In the Epoche, the everyday understand- judgment of what is "real" or "most real" be veal about the essential, recurring fea- 

ings, judgments, and knowings are set aside, suspended until all the evidence (or at least tures of the phenomenon being studied. 

and the phenomena are revisited, visually, na- sufficient evidence) is in (p. 36). As such, 

ively, in a wide-open sense, from the vantage epoche is ak ongoing analytical process 5. Offer a tentative statement, or definition, 

point of a pure or transcendental ego. rather than a single fixed event. The process of the pl~enomenon in terms of the essen- 
- .  

consciousness. On the noetic side is an explica- (Moustakas 199433) 
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native variation, the researcher devel 
hanced or expanded versions of the 
ant themes. ciate, smell, touch, taste, feel, know 

Its for oneself. (Cra~g 1978:52) 

moves to the textural portrayal of t consequences an event 
theme--a description of an experience at emerges is a depiction of concepts are related thraugh 

experience, questioning, me 

tirns). The textural portrayal is an 
tion of the experience that provides 

a "structural description" that conta ing patterns and relationships. This phase 
"bones" of the experience for the ately withdraws, permitting meaning and points the way for new perspectives and 

"must permit the glimmerings and awaken- 

experience whnt they experience" ings to form, allow the birth of understand- and the experiencing pa,rticipants is cap- 

kas 1994:142). In the structural syn ing to take place in its own readiness and 

sights and experiences of the analyst are pri- journal Qunl i ta t i~e  Inquiry, has called 
mary, including drawing on "tacit" knowl- grounded theory "the mostinfluentialpara- 

up the group. meanings. dge that is deeply internal (Polanyi 1967). digm for qualitative research in the social 

The final step requires "an integration of In the phase of illz~miization, expanding These brief outlines of phenomenolog- sciences today" (1997a:18). As I noted in 

the composite textual and composite struc- awareness and deepening meaning bring 

tural descriptions, providing a synthesis of new clarity of knowing. Critical textures and 

the meanings and essences of the experi- structures are revealed so that the experi- tended. The purpose of this kind of tional academic social science and education 
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e do not need to rely on 
because details are not 

there are times when this isnot so easy and we 
have to stand back and ask, "What is this?" In 
asking this question, we begin, even if uncon- 
sciously, to draw on properties from what we 
do know to make comparisons. (Strauss and 
Corbin 1998:80-81) 

In addition to comfort with striving for 
objectivity, grounded theory emphasizes 
systematic rigor and thoroughness from ini- 
tial design, through data collection and anal- 
ysis, culminating in theory generation. 

departments, especially as a basis for doc- in the attention paid to objectivity i n  

toral dissertations, i n  part, I believe, because grounded theory. By systematic, I still mean systematic every 
of its overt emphasis on the importance of step of the way; every stage done systemati- 
and specific procedures for generating the- Fortunately, over the years, researchers have caUy so the reader knows exactly the process 
ory. In addition, I suspect its popularity learned that a state of complete objectivity is by which the published theory was generated. 
(Glaser 2000) may owe much to the fact that impossible and that in every piece of re- The bounty of adhering to the whole 
it unabashedly admonishes the researcher to search--quantita tive or qualitative-there is grounded theory method from data collection 
strive for "objectivity." The postmodern at- an element of subjectivity. What is important through the stages to writing, using the con- 
tack on objectivity has found its way into is to recognize that subjectivity is an issue and stant comparative method, shows how well 
qualitative inquiry through constructivism, researchers should take appropriate measures grounded theory fits, works and is relevant. 
hermeneutic interpretivism, and the empha- to minimize its intrusion into their analyses. Grounded theory produces a core category 
sis on subjective experience in phenomenol- . . . Over the years, we have wrestled with the and continually resolves a main concern, and 
ogy. n o s e  social scientists and academics problem of objectivity and have developed through sorting the core category organizes 
who find some value in  the methods of qual- some techniques to increase our awareness the integration of the theory.. . .Grounded the- 
itative inquiry, namely, in-depth interview- and help us control intrusion of bias in to anal- ory is a package, a lock-step method that starts 
ing and obsemation, but who eschew the ysis while retaining sensitivity to what is be- the researcher from a "know nothing" to later 
philosophical underp*xgs of construe- ing said m the data. (Strauss and Corbin become a theorist with a publication and with 
tivism and interpretivism can find comfort 1998:43) a theory that accounts for most of the action in 

a substanhve area. The researcher becomes an 
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expert in the substantive area. . . . And if an 
incident comes his way that is new he can 
humbly through constant comparisons mod- 
ify his theory to integrate a new property of a 
category. . . . 

Grounded theory methodology leaves 
nothing to chance by giving you rules 'for ev- 
ery stage on what to do and what to donext. If 
the reader skips any of these steps and rules, 
the theory will not be as worthy as it could be. 
The typical falling out of the package is to 
yield to the thrill of developing a few new, cap- 
turing categories and then yielding to use 
them in unending conceptual description and 
incident tripping rather than analysis by con- 
stant comparisons. (Glaser 2001:12) 

In their book on techniques and proce- 
dures for developing grounded theory, 
Strauss and Corbin (1998:13) emphasize that 
analysis is the interplay between researchers 
and data, so what grounded theory offers as 
a framework is a set of "coding procedures" 
to "help provide some standardization and 
rigor" to the analytical process. Grounded 
theory is meant to "build theory rather than 
test theory." It strives to "provide research- 
ers with analytical tools for handling masses 
of raw data." It seeks to help qualitative ana- 
lysts "consider alternative meanings of phe- 
nomena." It emphasizes being "systematic 
and creative simultaneously." Finally, it elu- 
cidates "the concepts that are the building 
blocks of theory." Grounded theory operates 
from a cowespo~zdence perspective in  that it 
aims to generate explanatory propositions 
that correspond to real-world phenomena. 
The characteristics of a grounded theorist, 
they posit, are these: 

1. The ability to step back and critically an- 
alyze situations 

2. The ability to recognize the tendency to- 
ward bias 
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In the course of condr~cting a grounded 
and camp 

theory analysis, one moves from lower- 
level concepts to higher-level theorizing: 

Data go to concepts, and concepts get tran- 
scended to a core variable, which is the under- 
lying pattern. Formal theory is on the fourth 
level, but the theory can be boundless as the 

grounded theorist shou 
research keeps comparing and trying to figure 
out what is going on and what the latent pat- 

and modlfy them even a 

Relationnl stntenlents: "We call these initial terns are. (Glaser 2000:4) 
hunches about how concepts relate 'hypothe- 
ses' because they lmk two or more concepts, 
explainmg the what, why, where, and how of 
phenomena" (p. 135). 

Strauss and Corbin (1998) have defined 

planations. This is the greatbenefit of trusting 
a theory that fits, works, and is relevant as it IS 

Theory b ~ t s  are a bit of theory from a substan- continually modihed. . . . But a responsible 

analysis presented in the previous section. cany and creahvely--engages the analyst in hve theory that a person vvlll use bnefly in a grounded theorist always should fmish his or 

Here's a sampling of important terminology. "raising questions and discovering proper- sentence or so. . her bit with a statement to the effect that "Of 
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course, these situations are very complex or 
' multivariate, and without more data, I cannot 

tell what is really going on." (Glaser 2000:7-8) embedded in c 
while making possible systema ystematic manner. This red 

As noted throughout this chapterin com- 
menting on how to learn qualitative analy- example, 15 

sis, it is crucial to study examples. Bunch draws on fuzzy set theory and 
(2001) has published a grounded theory s d t  "diversig 

study about people living with HIV/AIDS. systematics$ code 

Glaser (1993) and Strauss and Corbin (1997) case variations and 
have collected together in edited volumes a common 
range of grounded theory exemplars that in- simila 
dude several studies of health (life after volve 

heart attacks, emphysema, chronic renal 
failme, chronically ill men, tuberculosis, 
Alzheimer's disease), organizational head- 
hunting, abusive relationships, women ma 
alone in public places, selfhood in women, ent combinations of con 
prison h e ,  and characteristics of contem- a specific outcome. To 

porary Japanese society. The journal Groulzded nu 
Theory Review began publication in 2000. do Over time, those using analytic induction 

(See Exhibit 3.7 in Chapter 3 for the 
ve eliminated the emphasis on discover- 

grounded theory Web site.) 

and develop adequate and equivalent cul- engaging in qualitative inquiry and cornpar- 
Qualitative Comparative tural units for cross-cultural comparison" ,tive case analysis that indudes examining 
Analysis possibility that no single causal condition 

may be either necessary or sufficient to ex- 
(De Munck 2000:279). Analytic induction, preconceived hypotheses, that is, without 

plain the outcome of interest. Different com- 
another comparative which we the pretense of the mental blank slate advo- 

Another approach that focuses on mak- binations of causal conditions might pro- 
- to On defining corn- cated in purer forms of phenomenological 

ing comparisons to generate explanations is parable units of analysis. 
duce the observed result, though singular inqujr and grounded theory. 

"qualitative comparative analysis" (QCA) causes can also be considered, examined, 
presented by Charles Ragin (1987, 2000). and tested. Despite reducing large amo~utts Analytic Induction In analytic induction, researchers develop hy- 
Ragin has taken on the problem of making of data to broad patterns represented in ma- potheses, sometimes rough and general ap- 
systematic case comparisons across a num- trices or some other form of shorthand, Analytic induction also involves cross- proxirnations, prior to entry into the field or, in 
ber of cases. He uses Boolean algebra to facil- Ragin (1987) stresses repeatedly that these case analysis in an effort to seek explana- cases where data already are collected, prior to 
itate comparisons of large case units such as representations must ultimately be evalu- tions. Ragin's QCA formalized and moder- data analysis. These hypotheses can be based 
nation-states and historical periods, or ated by the extent to which they enhance un- ated the logic of analytic induction (Ryan on hunches, assumptions, careful examina- 
macro-social phenomena such as social derstanding of specific cases. A cause-conse- and Bernard 2000:787), but it was first articu- tion of research and theory, or combinations. 
movements. His comparative method in- quence comparative matrix, then, can be lated as a method of "'exhaustive exarnina- Hypotheses are revised to fit emerging inter- 
volves representing each case as a combina- thought of as a map providing guidance tion of cases in order to prove universal, pretations of the data over the course of data 
tion of causal and outcome conditions. through the terrain of multiple cases. causal generalizations" (Peter Manning collection and analysis. Researchers actively 
These combinations can be compared with quoted in Vidich and Lyman 2000:57). Nor- seek to disconfirm emerging hypotheses 
each other and then logically simplified man Denzin; in his sociological methods through negative case analysis, that is, analy- 
through a bottom-up process of paired com- QCAseeks to recover the complexity of partic- classic The Research Act (1978b), identified sis of cases that hold promise for discon- 
parison. Ragin's aim in developing this con- ular situations by recognizing the conjunc- analytic induction based on comparisons of firming emerging hypotheses and that add 
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and re- tions suggest, attention to voice applies not 
only to intentionality about the voice of the 
analyst but also to intentionality and con- 
sciousness about whose voices and -what 

Throughout messages are represented in the stories and - 
eed through- interviews we report. Qualitative data "can 

be used to relay dominant voices or can be 
appropriated to 'give voice' to otherwise si- 
lenced groups and individuals" (Coffey, and 

- Atkinson 1996:78). Eminent qualitative soci- 
ologist Howard Becker (1967) posed this 
classically as the question of 'Whose side are 
we on?" societies, cultures, organizations, 
programs, &d families are stratified. Power, 
resources, and status are distributed differ- 

- entially. How- we sample in the field, and 

test hypotheses derive then sample again during analysis in decid- 

on care and justice and ing who and what to quote, involves deci- 
ow do I perceive those I have sions about whose voices will be heard. 
what voice do I share my per- Finally, as we report findings, we need to 

anticipate how what we report will be heard 
and understood. We need strategies for 

ing such qualitative inquiry thinking about the nature of the reporter-au- 
dience interaction, for example, under- 
standing how "six basic tendencies of hu- 
manbehavior come into play in generating a 

9 Special Analytical owledge (RossmanandRallis positive response: reciprocation, consis- 
Issues and Framewor tency, social validation, liking, authority and 

love and care. The types of love the 
scarcity" (Cialdini 2001:76). Some writers es- 

Reflexivity and Voice about those studied. How do chew this responsibility, claiming that they 
ranged from sexual and romantic 
concern for the welfare of the chi1 

write only for themselves. But researchers 

In Chapter 2, when presen and evaluators have larger social responsi- 
were unanticipated findings. I did n 

bilities to present their findings for peer re- 

cluded as one of the 12 primary view and, in the cases of applied research, 

of "voice, perspective, and reflexi evaluation and action research, to present 
their findings in ways that are understand- 

able and 
Triangulated reflexive inquiry provides a 

sexualized caring. From previous me? How do I perceive them? framework for sorting through these issues 

did assume that incest perpetrators would se perceptions affect what I re- during analysis and rep''r' writing-and 

experience profound sexual gratification 
then including in the report how these re- 

through incest. Ironically, their professed love 
flections informed your findings. For exam- 

of whatever type was contradicted by many balance-understanding areness, even a certain degree of ples of qualitative writings centered on iUu- 

other aspects of their accounts, such as contin- world ntrthenticnlly in all i sis, has become a requirement of minating issues of reflexivity and voice, see 
e inqujr. As these reflexive ques- Hertz (1997). 
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Collaborative and 
Participatory Analyses ' 

Collaborative cipatory ap- 
proaches to qualitative inquiry include 
working with nomesearchers and noneval- 
uators not only in collecting data but also in 
analyzing data. This requires special facilita- 
tion skills to help those involved adopt ana- 
lytical thinking. Some of the challenges in- 
clude the following: 

Deciding how much involvement 
nonresearchers will have, for example, 
whether they will simply react and re- 
spond to the researcher's analysis or 
whether they will be involved in the gen- 
erative phase of analysis. Determining 
this can be a shared decision. "In partici- 
patory research, participants make deci- 
sions rather than function as passive 
subjects" (Reinharz 1992:185). 

Creating an environment in which those 
collaborating feel that their perspective 
is genuinely valued and respected. 

Demystifying research. 

Combining training in how to do analy- 
sis with the actual work of analysis. 

Managing the difficult mechanics of the 
process, especially where several people 
are involved. 

Developing processes for dealing with 
conflicts in interpretations (e.g., agree- 
ing to report multiple interpretations). 

Maintaining confidentiality with multi- 
ple analysts. 

A good example of these challenges con- 
cerns how to help lay analysts deal with 
counterintuitive findings and counter- 
factuals, that is, data that don't fit primary 
patterns, negative cases, and data that op- 

pose primary preconceptions or such a nomesearcher analysis process, exter- Construing the meaning of the whole meant 

tions. M. W. Morris (2000) fo nal stakeholders placed less value on the re- making sense of the parts, and grasping the 

learning, especially the capaci sd ts  than did those who participatedin the meaning of the parts depended on having - 
counterfactuals, was reduced process (Program Evaluation Division 2001; some sense of the whole.. . . [Tlhehermeneutic 

pants feared judgment by othe MueIler 1996; Mueller and Fitzpatrick 1998). circIe indicates a necessary condition of inter- 

those in positions of authori pretation, but the circularity of the process is 

In analyzing hundreds only temporary--eventually the interpreter The ~ermeneutic 
terviews with parents wh s can come to something approximating a com- 

Circle and Interpretation plete and correct understanding of the mean- 

grams throughout the state o ing of a text in which whole and parts are 

facilitated a process Hermes was messenger to the Greek gods.. . . "Iated in perfect harmony Said 

~ i - ~ l f  the god of travel, commerce, inven- differently, the interpreter can, in time, get out- 

tion, cunning, md he ac side of or escape the hermeneutic circle in dis- 

quired very early h his life a reputation for covering the "true" meaning of the text. 

staff analyzed interviews with parents fro being a precocious trickster. (On the day he (Schwandt 2001:112) 

their own programs. The analysis includ was born he stole Apollo's cattle, invented the The method involves playing the strange 

coding interviews with a framework dev lyre, and made a fire.) His duties as messenger and tmf~rnfiar parts of an action, text, or ut- 

oped at the beginning of the study as well as included conducting the souls of the dead to terance against the integrity the action, 
inductive, generative coding in which the Hades, warning Aeneas to go to ltaly, where narrative, or utterance as whole until the 

staff could crreate their own categories. Fol- he founded the Roman race, and commanding of the strange Passages and the 

lowing the coding, new and larger groups the nymph Calypso to send Odysseus away me-g of the whole are worked out or ac- 

engaged in interpreting the results and on a raft, despite her love for him. With good counted for. for exam~lel to under- 

extracting central conclusions. Everyone reasonhis name is celebrated in the term "her- stand the meaning of the first few lines of a 

worked together in a large center for three meneutics," which refers to the business of in- poem, I must have a grasp of the overall mean- 

days. I moved among the groups helping re- terpreting. . . . Since we don't have a godly h g  of the Poem, and vice versa.) In this pro- 

solve problems. Not only did we get the data messenger available to us, we have to inter- ceSS of applying the hermeneutic method, the 

coded, but the process, as is intended in CO~- pret things for ourselves. (packer ~ d d i -  interpreter's seE-mderstanding and socio- 

laborative and participatory research pro- son 1989:l) historical location neither affects nor is af- 

cesses, proved to be an enormously stirnu- fected by the effort to interpret themeaning of 

lating and provocative learning experience Hermeneutics focuses on interpreting the text or utterance. In fact, in applying the 

for the staff participants. The process forced something of interest, @aditionally a text or method, the interpreter abides by a set of pro- 

them to engage deeply withparents'percep- work of art, but in the larger context of cedural rules that help ensure that the inter- 

tions and feedback, as well as to engage each tative inquiry, it has also come to include in- preter's historical situation does not distort 

other's reactions, biases, and interpreta- t e~ re t ing  interviews and observed actions. the bid to uncover the actual meaning embed- 

tions. In that regard, the process also facili- The emphasis throughout concerns the na- ded in the text, act, or utterance, thereby help- 

tated communication among diverse staff ture of interpretation, and various ~ h i l ~ s o -  ing to ensure the objectivity of the interpreta- 

members from across the state, another in- phers have approached the matter differ- tion. (Schwandt2001:114) 

tended outcome of the collaborative analy- ently, some arguing that there is no method 

sis process. Finally, the process saved thou- of interpretation per se because everything The circularity and universality of herme- 
sands of dollars in research and evaluation involves interpretation (Schwandt 2000, neutics (every interpretation is layered in 
costs, while making a staff and program de- 2001). For our purposes here, the h_errneneutic and dependent on other interpretations, like 

velopment contribution. The results were circle, as an analytical process aimed at en- a series of dolls that fit one inside the other, 

intended primarily for internal program im- hancing understanding, offers a particular and then another and another) pose the 
provement use. As would be expected in emphasis in qualitative analysis, namely, re- problem for the qualitative analyst of where 

la&gparts to wholes, and wholes to parts. to begin. How and where do you break into 
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corrigi- whole- 

well as the problems of secu 
audiences and the like. The 
tionis that dramaturgical m 

sought to lirmt the pr 
seems endemic to most s 

there is accommodahon as well as assimila- nonprofit agencies, philanthropic organi- construct some un- reminder that researchers arein 

tion If we are persevermg and open, our at- zationsr and private instihtions produce ovlde others mad- of "reality construchon." (Hunt 

tention be drawn to the projective massive amounts of files and reports. 

character of our understanding and-in the Miller that 
backward arc, the movements of return-we TO appreciate how an 
galn an increased appreciation of what the 
fore-structure mvolves, and where ~t rnlght 
bestbe changed. . (p. 34). 

Hermeneutic mquiry is not oriented to- witlun which they are constructed 
ward a grand design. Any h a 1  construchon done just that by analyzing her study of a 

that would be a resting point for scientific m- university housing office *ough the 
quuy represents an illusion that must be re- tain, contest and change our senses of social lenses of ethnomethodology (how physi- 

sisted. If all knowledge were to be at last reality. They are soually constructed reah- cal realities such as buddings become in- 
Dialogue and direction 

collected m some g~ganhc encyclopedia tlus ties that warrant study m then own nght. stitutional realities), semiotics (how writ- 

would mark not the triumph of science so (P. 77) Developing dramatis personae ten policies become institutional realihes 
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with real consequences), deconstruction (of You can only find nothing if you sbeth Schorr (1988) did for poverty % ducted and presented to The McKnight 
university salaries in relation to hierarchy immerse yourself in nothing. grams in her review and synthesis Within Foundation showing that these programs 
and power), and dramaturgical analysis YOU can only : Brealcilzg the Cycle of Disadvmztnge. had successfully attained and exceeded in- 
(how "backstage" events deep within the in- nowhere. U.S. Agency for International Devel- tended outcomes. But why were they suc- 
stitution become manifest for targeted audi- Go to real places. ent has supported lessons learned syn- cessful? That was the intriguing and corn- 
ences). She compares the strengths and Talk to real people. on such subjects as irriga- plex question on which the synthesis study 
weaknesses of each approach, a useful re- g 1983),' rural electrification focused. 
minder that all frameworks have both Observereal 

erman and Davenport 1983), food for The synthesis design included fieldwork 
strengths and weaknesses. (Rogers and Wallerstein 1985), educa- (interviews with key players and site visits 

velopment efforts (Warren 1984), pri- to each project) as well as extensive review 
is there. ctor development (Brerner et al. of their independent evaluations. I identi- 

Finding Nothing You will find the world. contraceptive social marketing pin- fied common success factors that were man- 
jk 1986), agriculture and rural devel- ifest in all three projects. Those were ill- 

Students beginning dissertations often (Johnston et al. 1987), agricultural urninating, but not surprising. The real 

ask me, their anxiety palpable and under- @ Synthesizing olicy analysis and planning (Tilney and contribution of the synthesis was in how the 
standable, "What if I don't find out any- Qualitative Studies ordan 1988), and agroforestry (Chew success factors fit together, a n  unanticipated 
thing?" Bob Stake of responsive evaluation 89). In synthesizing separate evaluations pattern that deepened the implications for 

case study fame said at his retirement: S idenhfy lessons learned, evaluators build understanding effective philanthropy. 
stantiate knowledge has become one f knowledge for future program de- The 12 success factors common to all 

paraphrasing Milton: niey also serve who "portant of the nt, more effective program imple- three programs were as follows: 
leave the null hypothesis tenable. . . . entation, and enlightened policy making. 

~t is a sophisticated researcher who beams The sample for synthesis studies usually . High-quality people 

with pride having, with thoroughness and dil- consists of case studies with a common fo- . Substantial financial resources 
igence, found nothing there. (Stake 1998:364, CUS, for example, elementary education, 

with anod to Ivfichael Scrivenfor inspiration) reportedf a new Oppo health care for the elderly, and so forth. . Creative partnerships 

-and a new challenge-has emerge However. one can also learn lessons about . Leverage 

True enough. But in another sense, it's not 
possible to find nothing there, at least not in 
qualitative inqujr. The case study is there. It 
may not have led to new insights or con- 
firmed one's predictions,but the description 
of that case at that time and that place is 
there. That is much more than nothing. The 
interview responses and observations are 
there. They, too, may not have led to head- 
line-grabbing insights or confirmed some- 
one's eminent theory, but the thoughts and 
reflections from those people at that time 
and that place are there, recorded and re- 
ported. That is much more than nothing. 

Halcolm will tell you this: 

Youcan only findnothing if youstare at a 
vacuum. 

- 
thesizing qtialitative studies. In one sense each 
qualitative study is a case. Synthesis of dif- 
ferent qualitative studies on the same sub- 
ject is a form of cross-case analysis. Such a 
synthesis is much more than a literature re- 
view. Noblit and Hare (1988) describe syn- 
thesizing qualitative studies as "meta-eth- 
nography" in which the challenge is to 
"retain the uniqueness and holism of ac- 
counts even as we synthesize them in the 
translations" (p. 7). 

For scholarly inquiry, the qualitative syn- 
thesis is a way to build theory through in- 
duction and interpretation. For evaluators, a , 

qualitative synthesis can identify and ex- 
trapolate lessoizs learized. Evaluators can 
synthesize lessons from a number of case 
studies to generate generic factors that con- 
trib~tte to program effectiveness as, for ex- 

- 
effective human intervention processes . Vision 
more generically by synthesizing case stud- 
ies on quite different subjects. I synthesized ' * clear orient 

three quite different qualitative evaluations- ' Self-sustaining institutions 
conducted for The McKnight Foundation: a '  . Long time frames 
major family housing effort, a downtown 
development endeavor, and a graduate fel- ' 
lowship program for minorities. Before urn- 
dertaking the synthesis, I knew nothing 
about these programs, nor did I approach 
them with any particular preconceptions. I 
was not looking for any specific similarities 
and none were suggested to me by either 
McKnight or program staff. The results were 
intended to provide insights into The 
McKnight Foundation's operating philoso- 
phy and strategies as exenlplified in practice by 
real operating propins .  Independent evalua- 
tions of each program had already been con- 

. Cutting edge foresight . Risk taking . Leadership 

While each of these factors provided in- 
sight into an important element of effective 
philanthropic programming, the unantici- 
pated pattern was how these factors fit to- 
gether to form a constellation of excellence. I 
found that I couldn't prioritize these factors 
because they worked together in such a way 
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@ Reporting Findings 

t one time, one blade effective as a sixteen-foot golden 
statue of Buddha. At , a sixteen-foot golden statute of 

Buddha is as effective as a ed qualitative methods journals such as 
Qualitntive Inquiry, Field Methods, Symbolic ~ h i ~ k  description sets up and makes pas- -Wu-Men 
Interaction, Jotlrnnl ofcontempornry Ethnogra- s.ble interpretation. qt contains the neces- 

It can happen that an overall structure that or- phy, and Grounded Theo y Review. Below I'll ingredients for thi& interpretationr, 
ganizes a great deal of material happens also discuss evaluation and action research re- (~-k  1989b:83). ~ ~ n ~ h i ~ k i n ~ ~ ~ ~ ~ ~ ~ t i ~ ~ , ,  
to leave out some of one's most favorite mate- Denzin means, in part, connecting individ- 
rial andsmall pieces of analysis. . . .Unless one ual cases to larger public issues and to the 
decides to wrlte a relahvely disconnected re- Balance Between Description programs that serve as the linkage between 

and Interpretation individual troubles and public concerns. 
"The perspectives and experiences of those 

final step in data reduction and size is a real One of the major decisions that has to be persons who are served by applied pro- 

constraint, when writing in forms ical material that one has on hand. . . . made about what to omit in the process of grams must be grasped, interpreted, and un- 

other than research monographs and The underlying philosophical point, per- data reduction for reporting involves how derstood if  solid, effective, applied pro- 
book-length studies, such as journal articles haps, 1s that everything IS related to every- 
and newsletter summaries. Each step in thing else in a flowing, even organic fashion, 

step is completing a report so that others can have any kind of understanding, we 

know what you've learned and how you require that some sort of order be impose 

thing that was done or said. Focus comes the reader to understand the basis for an in- 

sophical view that one can hopefully bring from having determined what's substan- terpretation, and sufficient interpretation to 
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allow the reader to appreciate the descrip- 
tion. 

Details of verification and validationpro- 
cesses (topics of the next chapter) are typi- 
cally placed in a separate methods section of 
a report, but parenthetical remarks through- 
out the text about findings that have been 
validated can help readers value what they 
are reading. For example, if I describe some 
program process and then speculate on the 
relationship between that process and client 
outcomes, I may mention that (1) staff and 
clients agreed with this analysis when they - 
read it, (2) I experienced this linkage person- 
ally in my own partiupant-observation ex- 
perience in the program, and (3) this connec- 
tion was independently arrived at by two 
analysts looking at the data separately. 

The analyst should help readers under- 
stand different degrees of significance of 
various findings, if these exist. Because qual- 
itative analysis lacks the parsimonious sta- 
tistical sigruficance tests of statistics, the 

qualitative analyst must make judgments 
that provide dues for the reader a s  to the - 
writer's belief about variations in the aedi- 
bility of different findings: When are pat- 
terns "clear"? When are they "strongly sup- , 
ported by the data"? When are the patterns 
"merely suggestive"? Readers will ulti- 
mately make their own decisions and judg- 
ments about these matters based on tliet 
evidence you've provided, but your analy- 
sis-based opinions and speculations deserve 
to be reported and are usually of interest to 
readers given that you've struggled with the 
data and know the data better than anyone 
else. 

Appendix 8.3 at the end of this chapte 
presents portions of a report describing the 
effects on participants of their experiences in 
the wilderness education program. The data 
come from in-depth, open-ended inter- 
views. This excerpt illustrates the centrality 
of quotations in supporting and explaining 
thematic findings. 

Communicating With Metaphors and Analogies 

a 11 perception of truth is the detection of an analogy. 

/ \  -Henry David Thoreau (1817-1862) , 

The museum study reported earlier in the 
discussion of analyst-generated typologies 
differentiated different kinds of visitors by 
using metaphors: the "commuter," the "no- 
mad," the "cafeteria type," and the "V.I.P." 
and an analogy between visitors to Earth 
from outer space and visitors to a museum. 
In the dropout study, we relied on meta- 
phors to depict the different roles we ob- 
served teachers playing in interacting with 
truants: the "cop," the "old-fashioned school 
master," and the "ostrich." Language not 
only supports communication but also 

serves as a form of representation, shaping 
how we perceive the world (Chatte rjee 2001; 
Patton 2000; Smith 1981). 

Metaphors and analogies can be power- 
ful ways of connecting with readers of quali- 
tative studies, but some analogies offend 
certain audiences. Thus, metaphors and 
analogies must be selected with some sensi- 
tivity to how those being described would 
feel and how intended audiences will re- 
spond. At a meeting of the Midwest Socio- 
logical Society, distinguished sociologist 
Morris Janowitz was asked to participate in 
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a panel on the question ",What is the cutting 
edge of sociology?" Janowitz, having writ- 
ten extensively on the sociology of thesnili- 
tary, took offense at the "cutting edge" mefa- 
phor. He explained: , 

Paul Russell, the hukanist, has prepared a 

powerful and brilliant sociological study of 
the literary works of the great Wars of the 20th 
century which he entitled The G~ent  Wnr and 
Modem Metno y. It is a work which all sociolo- 

ment-the violence has already been done! ' 
How about brooms to sweep away the attic-y 
cobwebs of ourmale/female stereotypes? The 
tests and assessment techniques we fre- - * 

quently use are full of them. How about 
knives, forks, and spoons to sample the feast 
of human diversity in all its richness and color. 
Where are the techniques that assess the deli- 
cious-ness of response variety, independence 
of thought, originality, uniqueness? (And lest 
you think those are female metaphors, let me 

gists should read. His conclusion is that World do away with that myth-at our house every- 
War I and World War 11, Korea and Vietnam body sweeps and everybody eats!) Our 
have militarized our language. I agree and workgroup talked about another metaphor 
therefore do not like the question "Where is -the cafeteria line versus the smorgasbord 
the cutting edge of sociology?" "Cutting banquet of styles of teachiig/learning/as- 
Edge'% a military term. I am put off by the sessing. Many new metaphors are needed as 
very term cutting edge. Cutting edge, like the we seek clarity in our search for better ways of 
parallel term breakthrough, are slogans which evaluating. To deal withdiversityis to look for 
intellectuals have inherited from the manag- new metaphors. (Hurty 1976) 
ers of violence. Evenif they apply to thephysi- 
cal sciences, I do not believe that they apply to Metaphors can be powerful and clever 
the social sciences, especially sociology, which ways of communicating findings. A great 
grows by gradual accretion. (Janowitz deal of meaning can be conveyed in a single 
1979:591) phrase with a powerful metaphor. More- 

over, developing and using metaphors can 
"Strategic planning" has military origins be b, both for the analyst and for the 

and connotations as does "rapid reconnais- reader. It is important, however, to make 
sance," a phrase used to describe certain sure that the metaphor serves the data and 
short-term, intensive fieldwork efforts (see not vice versa. The creative analyst who 
Chapter 4). Some stakeholder groups will finds a powerful metaphor may be tempted 
object to such associations. Of particular irn- to manipulate the data to fit the metaphor. 
portance, in this regard, is avoiding meta- Moreover, because metaphors carry implicit 
phors with possible racist and sexist conno- connotations, it is important to make sure 
tations, for instance, "It's black and white." that the data fit the most prominent of those 
At the Educational Evaluation and Public connotations so that what is communicated 
Policy Conference sponsored by the Far is what the analyst wants to communicate. 
West Laboratory for Educational Research Finally, one must avoid reifylng metaphors 
and Development, the women's caucus ex- and acting as if the world were really the 
pressed concern about the analogies used in way the metaphor suggests it is. 
evaluation and went on to suggest some al- 
ternatives. The metaphor is chiefly a tool for revealing - 

special properties of an object or event. Fre- 
To deal with diversity is to look for new meta- quently, theorists forget this and make their 
phors. We need no new weapons of assess- , metaphors a real entity in the empirical world. 
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es in an- leagues pa 

side the window. 
picked up his coa 

ead to a conclusion or and said gently "G 

ild toward a dramatic able to finish that se 

course of conducting the more detailed and 
complete analysis of the data, the evaluator 
finds that statements made or feedback 

scales: 
9 Special Issues in Evaluation Reporting and an Examp 

given during a preliminary session were in- - - 

accurate, evaluation users should be in- (E) Extraversion-Introversion _ (I) 

A dialectic among several mindsets is essential to good evaluation. 

d B -Robert Stake (1998:370) 

Feedback and Analysis is still under way or as soon as data collec- 
tion is over. Providing preliminary feedback 

Evaluation poses special challenges provides an opportunity to reaffirm with in- 
when, as is typical, intended users (espe- tended users the final focus of the analysis 

cially program staff and administrators) and nurture their interest in findings. Aca- 

want preliminary feedback while fieldwork demic social scientists have a tendency to 

formed about the discrepancy at once. 

uative Feedback Using 
genous Typologies 

I I d e n m g  indigenous typologies as part 
of a program evaluation can facilitate in- 

-.. creased understanding when providing 
feedback. A good example comes from feed- 

(S) Sensing-Intuition (N) 
(T) Thinking-Feeling (F) 
0) Judgment-Perception (PI 

In the feedback session, we began by ask- 
ing the six staff members to characterize the 
overall retreat culture using the Myers- 
Briggs framework. Staff members shared 
their separate ratings, on which there was 
not consensus, and then we shared our per- 
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ns. We spent the whole morning dis- dowed with $15 &on ($10 million from 
g the data for and implications of each The McKnight Foundation and $5 million 
s amanifestationof theprogram's cul- from the state of Florida). The program had - 

ture. We ended the session by discussing conducted its own evaluations, which ervo tions Perceived lmpacts 
where the staff wanted the program tobe on showed they were successfully attaining in- 
each dimension. Staff members were able tended out comes^ The question posed to me The retreat setting, away from the 1. There is deep bonding among group members; 

to hear what we said, without becoming by The McKnight Foundation dec world, is introverted. there is a sense o f  the group as separate from 

defensive, because we used their frame- ers was, What factors explain the the "real" world, though participants are 
work, a framework they shad defined as of success achieved by this progr expected t o  engage the "real" world after 

nonjudgmental, facilitative, and develop- served the program's annual confere the retreat. 

mental. all 92 doctoral fellows; made site visits; re The retreat is more conceptual and 2. Participants are conceptually stimulated and 
We formatted our presentation to staff us- viewed progam records and docume abstract in  content than fact and exposed t o  a variety o f  ideas. Some express 

ing a distinction between "observations" interviewed a purposeful sample of par skill oriented. It is primarily intuitive uncertainty about what to do wi th the ideas 

and "perceived impacts" that program par- pants, key howledgeables, and the Pro (as opposed to step-by-step and (lack of practical applications). 
ticipants were taught as part of the leader- gram's exectltive director; and asked 

ship training. Observation: "You inter-- participants to write respon Retreat culture is heavily affective, 3a. Highly emotional connections are made 
rupted me in midsentence." Perceived questions. The analysis of all feelings oriented, not  thinking among participants. 
im~act: "1 felt cut-off and didn't duced to 10 major success 

after that." This simple distinction, aimed at 
enhancing interpersonal communications, 
served as a comfortable, familiar format for 
program staff to receive formative evalua- 
tion feedback. Our report, then, followed 
this format. Three of 20 observations from 
the report are reproduced in Exhibit 8.12. 

The critical point here is that we pre- 
sented the findings using their categories 
and their frameworks. This greatly facili- 
tated the feedback and enhanced the subse- 
quent formative, developmental discus- 
sions. Capturing and using indigenous 
typologies can be a powerful analytical ap- 
proach for making sense of and reporting 
qualitative data. 

For evaluators, the inductive search for 
patterns is guided by the evaluation ques- 
tions identified at the beginning of the study 
and a focus on how the findings are in- 

later became part of the synthesis reporte 
earlier, p. 501): 

1. Strong leadership through a bold ini 
tive from The McKnight Found 
that mobilized educational leade 
Florida. 

2. A sizable amount of nzoney ($15 milli 
able to attract attention and gener 
support. 

3. Effective use of leverage at every level of 
program operation. (McKnight insisted 
on major matching funds and use of lo- 
cal in-kind resources from participating 
universities.) 

4. A l o n g - t ~ r m  perspecfive on and comrnjt- 
ment to a sustainable program with cu- 
mulative impact over tirne-in perpetu- 
ity. (The program was finally converted 

b. Participants are sensitized t o  how they 
feel about what they are experiencing, 
explicitly encouraged t o  share feelings. 

c. Participants are affirmed as important; 
they feel special, cared about, and valued; 
it is a safe environment for learning. 

d. Participants are not stretched intellectually; 
logical distinctions are not  made, key 
concepts remain ambiguous. Affirming 
participants is clearly more important than 
challenging them; harmony is valued over 
clarity. 

7. Taking the time and effort to carefully 10. Clearaccot~ntabilityandevalz~ntion so that 
p lan  in a process that generated brond- problems could be corrected and accorn- 
based community and  pol i t ical suppoif plishrnents could be recognized. 
throughout the staie. 

- - 

tended to be used by intended users (Patton to an endowment.) 8. The careful structuring of local board con- 
1997a). This utilization focus keeps findings 

5. A carefully melded pt~blic-private part- 
These patterns are straightfornard and 

from becoming too abstract, esoteric, or the- that responsibmv and Owner- understandable. The themes above anrwer a 
~zerslzip. 

oretical. For example, I was asked by The ship in among key focused evaluation cluestion. The repon pre- influentids. 
McKnight Foundation to review The 6: .  A program based on a vision made real sented data supporting each success factor 
McKnight Programs in Higher Education in through a carefully designed model that 9. Takingadvantageof therighttimingand and explaining in greater detail what each 
Florida, a minor& fellowship program en- was true to the vision: climate for this kind of program. .one meant and how it operated. But the list 
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-Robert Stake (1998:370) 
represents the 10 major patterns in the data. TO Write a Report or 
There is no presentation of an elegant theor)' Not to Write a Report? 
or carefully conceptualized typology. These The fad that qualitative reports tend to be standing (a preference I share, by the way), 

10 factors were the qualitative evaluation relatively lengthy can be a major problem ' my pragmatic, l i~ing- in- the-~eal-~~~ld side 
findings. They answered the intended users' I find in my own work that when busy decision makers do not have the leads me to conclude that evaluators must 

primary evaluation question. Such an analy- frequently have less impact than the time (or, lnore likely, will not take the time) to develop the ability to produce an executive 

sis is an example of practical, utilization- face-to-face interactions I have with ad a lengthy report. Stake's preference for summary of one or two pages that presents 

focused evaluation. evaluation users to provide them g on telling the whole story notwith- .the essential findings, conclusions, and rea- 
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Unfocused Reportin?: Focused Reporting: 
Parts cohere in addressing priority concern 
of primary intended users 

sons for confidence in the summary. The ex- 
ecutive summary is a dissemination docu- 
ment, a political instrument, and cannot 
be-nor is it meant to be-a full and fair rep- 
resentation of the study. An executive sum- 
mary or abstract should be written in plain 
language, be highly focused, and state the 
core findings and conclusions. Keep in 
mind, when writing the executive summary 
or research abstract, that more people are 
likely to read the summary than any other 
document you produce. 

Carpe Diem Briefings 

As the hymnbook is to the sound of mu- 
sic, the executive summary is to the oral 

briefing. Legendary are the stories of having 
spent a year of one's life gathering data, 
pouring over it, and writing a rigorous and 
conscientious evaluation report, then en- 
countering some "decision" maker (Iuse th 
term here lightly) who says, "Well, now 
know that you put a lot of work into this. I' 
anxious to hear all about what you' 
learned. I've got about 10 minutes before my 
next appointment." 

Should you turn heel and show him yo 
back side? Not if you want your findings 
make a difference. Use that 10 minutes w 
Be prepared to make it count. Cnlye dian. 

!Q The Creativity of Qualitative Inquiry 

C reativity will dominate our time after the concepts of work and fun 
have been blurred by technology. 

I have commented throughout this book cal mind. The critical thinker studies details 
that the human element in qualitative in- and looks beyond appearances to find out 
quiry is both its strength A d  weakness-its what is really happening. Evaluators are 
strength in allowing human insight and ex- trained to be rigorous and unyielding in crit- 
perience to blossom into new understand- ically thinking about and analyzh~g pro- 
ings and ways of seeing the world, its poten- grams. Indeed, evaluation is built on the 
tial weakness in being so heavily dependent foundation of critical analysis. 
on the inquirer's skills, training, intellect, Critical thinkers, however, tend not to be 
discipline, and creativity. Because the re- very creative. The creative mind generates 
searcher is the i n s m e n t  of in- new possibilities; the critical mind analyzes 
q u q ,  the quality of the result depends those possibilities looking for inadequacies 

heavily on the qualities of fiat human being. and imperfections. In surnmarizingresearch 

~~~h~~~ does this ring more me fian in on critical and creative thinking, Barry An- 

analysis. Being an empathic interviewer or derson (1980) warned that the centrality of 

astute observer does not necessarily. mde doubt in critical thinking can lead to a nar- 

, one aninsightful analyst-or a creative one. TOW, skeptical focus that hampers the cre- 

Creativity seems to be one of tliose special ative ability to up with 

human qualities that plays an especidy im- linkages Or new insights. 

portant part in qualitative analysis, interpre- 
tation, and reporting. Therefore, I close this The critical attitude and the creative attitude 

chapter with some'observations on creativ- Seem to be poles apart. . . . On the one hand, 

ity in qualitative inquiry. there are those who are always telling you 

I opened this chapter by on why ideas won't work but who never seem 

qualitative inquiry as both science and art, able to come up with alternatives of their own; 

especially qualitative analysis. The scientific and, on the other hand, there are those who are 

part demands systematic and disciplined in- constantly coming up with ideas but seem un- 

tellectual work, rigorous attention to details able to good from the bad. 

within a holistic context, and a critical per- There are people in whom both attitudes 
spective in questioning emergent patterns are developed to a high degree . . . , but even 

even while bringing evidence to bear in sup- these people say they assume only one of these 

port of them. The artistic part invites explo- attitudes at a time. When new ideas are 

ration, metaphorical flourishes, risk taking, needed, they put on their creative caps, and 

insightful creative con- when ideas need to be evaluated, they put on 

nection-making. while both science and art their critical caps. (Anderson 1980:66) 

involve critical analysis and creative expres- 
sion, science emphasizes critical faculties Qualitative inquiry draws on both critical 
more, especidy in analysis, while art en- and creative thinking-both the science and 
courages creativity. m e  critical thinker as- art of analysis. But the technical, procedural, 
sumes a stance of doubt and skepticism; and scientific side of analysis is easier to 
things have to be proven; faulty logic, slip- present and teach. Creativity, while easy to 
pery linkages, tautological theories, and un- prescribe, is harder to teach, and perhaps 



t momentum. 
.I close this chapter with 

function of the situation, 
pendent onhow much tim 

bringing closure to analysis (or a bo 
ter) and getting on with other things. 

ways of thinking and behaving. 
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Excerpts From a Codebook for Use by Multiple Coders- 

Characteristics'of Program Eval 
0101 nature or kind of 
0102 program relation 
0103 funding (source, 
0104 purpose of program 
0105 history of program (duration, changes, termination, etc.) 
0106 program effectiveness 

Evaluator's Role in Specific Study 
0201 evaluator's role in initiation and planning stage 
0203 evaluator's role in data collection stage 
0204 evaluator's role in final report and dissemination 
0205 relationship of evaluator to program (intemal/extemal) 
0206 evaluator's organization (type, size, staff, etc.) 
0207 opinions/feelings about role in specific study 
0208 evaluator's background 
0209 comments on evaluator, evaluator process 

Decision Maker's Role in Specific Study 
0301 decision maker's role in initiation and planning stage 
0302 decision maker's role in data-collection stage 
0303 decision maker's role in final report and dissemination 
0304 relationship of decision maker to program 
0305 relationship of decision maker to other people or units in goverrunent 
0306 comments on decision maker and decision-making process 

(opinions, feelings, facts, knowledge, etc.) 
Stakeholder Interactions 

0501 stakeholder characteristics 
0502 interactions during or about initiation of study 
0503 interactions during or about design of study 
0504 interactions during or about data collection 
0505 interactions during or about final report/findings 
0506 interactions during or about dissemination 

Planning and Initiation Process of This Study (how and who started) 
0601 initiator 
0602 interested groups or individuals 
0603 circumstances surrounding initiation 

Purpose of Study (why) 
0701 description of purpose 

- 
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0702 changes in 

1201 description of impacts on program 
1202 description of nonprogram irnphcts 
1203 impact of specific recommendations 

Factors and Effects on Utilization 
1301 lateness 

1306 central/peripheral objectives 
1307 point in life of program 
1308 presence/absence of other studies 
1309 political factors 
1310 interaction with evaluators 
1311 resources 
1312 most important factor 

I 
NOTE: This codebook *as for use by multiple coders of interviews with decision makers and 
eviluators about their utilization of evaluation resemch. 
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but I wasn't doing wellin my oder clqtsses," Mike explained. 
t He first heard about Experience-Based Career Education (EBCE) when 

was a sophomore. "I really only Aent to the assembly to get out of one of 
classes 1 didn't like," Mike confedsed. 

But after listening to the EBCE explanation, Mike was quickly sold on the 
idea. He not only liked the notiod of learning on the job, but also thought the 
program might allow him to wodk at his own speed. The notion of no grades 
k d n o  teachers also appealed to b. 

Mike took some descriptive +terials home to his parents and they joined 
him for an evening session at the EBCE learning center to find out more about 
the program. Now, after two yeark in the program, Mike is a senior and his par- 
ents want his younger brother to get into the program. 

Early EBCE testing sessions last year verified the inconsistency of Mike's ex- 
periences in school. Whilehis reaging and language scores were well below the 
average scored by a randomly belected group of juniors at his school, he. 
showed above average abilities id study skills and demonstrated superior abil- 
ity in math. 

On a less tangible level, EBCE staff members early last school year described 
Mike as being hyperactive, subdissive, lacking in self-confidence and uncon- 
cerned abou<h&health and phdsical appearance when he started the EBCE 
program. He was also judged 40 have severe writing deficiencies. Conse- 
quently, Mike's EBCE learning Aanager devised a learning plan that would 
build his communication skills din both writing and interpersonal relations) 
while encouraging him to exploa several career possibilities. Mike's job expe- 
riences and projects were design4d to capitalize onhis existing interests and to 
broaden them. I 

First-year EBCE experiences. A typical day for Mike started at 8:00 a.m., just 
as in other high school, buf the hours in between varied considerably. 
When he first arrived at the EBCE learning center, Mike said he usually spent 
some time "fooling around w i q  the computer before he worked on projects 
underway at the center. 1 

On his original application, ~ i k e  indicated his career preference would be 
computer operator. This led to ad opportunity in the EBCE program to further 
explore that area and to learnmo?e about the job. During April and May, Mike's 
second learning level experience look place in the computer department of City 

skills. Mike read about breeds of horses 
d a 4-H group with hopes of training his 

study of the Alaskan brown bear. Mike als 
of volunteers to help at the zoo on a regular 
e bears," Mike reflected. "They were real1 

showed much improvement. The learning manager commented to Mike, "You 
are getting your projects done faster, and I think you are taking more time than 
you did at first to do a better job." 

Mike got off to a slow start in the area of Life Skills development. Like some 
of his peers, he went through a period described by one of the learningmanag- 
ers as "freedom shock" when removed from the more rigid structure normally 
experienced in a typical school setting. Mike tended to avoid his responsibility 
to the more "acade&cW side of his learning program. At first, Mike seldom fol- 
lowed up on commitments and often did not let the staff know what he was do- 
ing. By the end of the year, he had improved remarkably in both of these behav- 

Through the weekly writing required in maintaining his journal, Mike dem- 
onstrated a sigruficant improvement in written communications, both in terms 
of presenting ideas and feellngs and in the mechanics of writing. Mike also 
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noted an interesting change in his behavior. "I used to watch a lot of TV and 
never did any reading." At the beginning of the following year, Mike said: "I 
read twobooks last year and have completed eight more this summer. Now Igo 
to the book instead of the television" Mike's favorite reading materials are sci- 
ence fiction. 

Mike also observed a difference in his attitude about homework. "After go- 
ing to school for six hours I wouldn't sit down and do homework. But in the 
EBCE program1 wasn't sitting in a classroom, so 1 didn't mind going home with 
some more work on my journal or projects." 

Mike's personal development was also undergoing change. Much of this 
change was attributed to one of his employer instructors, an elementary school 
teacher, who told him how important it is in the work world to wash and wear 
clean clothes. Both she and the project staff gave Mike muchpositive reinforce- 
ment when his dress improved. That same employer also told Mike that she 
was really interested in what he had to say and therefore wanted him to speak 
slower so he could be understood. 

Mike's school attendance improved while in the EBCE program. During the 
year, Mike missed only six days. This was better than the average absence for 
others in the program, which was found to be 12.3 days missed during the year, 
and much improved over his high school attendance. 

Like a number of other EBCE students in his class, Mike went out on explora- 
tion level experiences but completed relatively few other program require- 
ments during the first three months of the school year. By April, however, he 
was simultaneously working on eight different projects and pursuing a leam- 
ing experience at City Bank. By the time Mike completed his junior year he had 
finished nine of the required thirteen competencies, explored nine business 
sites, completed two learning levels and carried through on eleven projects. 
Two other projects were dropped during the year and one is uncompleted but 
could be finished in the coming year. 

On a more specific level, Mike's competencies included transacting business 
on a credit basis, maintaining a checking account, designing a comprehensive 
insurance program, filing taxes, budgeting, developing physical fitness, leam- 
ing to cope with emergency situations, studying public agencies and operating 
an automobile. 

Mike did not achieve the same level of success on all of his job sites. How- 
ever, his performance consistently improved throughout the year. Mike criti- 
cized the exploration packages when he started them in the first months of the 
program and, although he couldn't pinpoint how, said they could be better. His 
own reliance on the questions provided in the package was noted by the EBCE 
staff with a comment that he rarely followed up on any cues provided by the 
person he interviewed. The packets reflected Mike's disinterest in the explora- 
tion portion of EBCE work. They showed little effort and a certain sameness of 
remarks about his impressions at the various sites. 
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teraction with his peers and the 
ated that he appeared depend- 

ersationalist. In response to 
tiated project objectives and 

unication skills and help 
e end of the year Mike 
skills. "I can now speak 

up in groups," he said. 

e option of completing 
a senior, Mike had a 
, "It turned out even 
experience in EBCE 



Qz~nlttntive Analysis alzd Interpretation @. 523 

past he felt the teachers there had a "barrier be- 
"The EBCE staff "treat you on a more individual 
e time to talk to you." In EBCE you can "work at 

d out of school. He stated, "I would have paid to 
s really that good of a program. :. . In-fact, I've 

Mike first told his parents about the program 

ginning the EBCE program his parents have found Mike to be more 
precision needed in the rep 

When asked about hi o areas where his parents felt that EBCE did not help him and 
job, I'd work at it and EBCE program highly in all areas. 
didn't like the job I'd 
could." Although he 
periences in EBCE h 
now treated more 

differential, Mike scored significantly below the EBCE mean at 
t on the community resources, adults, learning and work scales. 

portant to his future. 

cale. The openness to change score also showed a sigruficant decline 

on "understands another person's message and feelings." At posttest 
e was still below the EBCE mean on this latter behavior as well as on 
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-'!demonstrates williigness to apply 
interests." 

Self-Directed Search (SDS) showe 
ber of interests and competencies d 

point stronger than the R and the CER classification inc1udes.d 
workers. Thus, Mike's SDS codes appeared very representative 

posttesthg as well. 
Other data suggesting his lack of.concern and involvement 

Mike showed a definite change in some of,his p 

When interviewed after graduation, Mike was working six evenings a 
at a restaurant where he worked part-time for the last year. He hopes to 

ge for the evaluators was to present participant responses in a cogent 
n that integrates the great variety of experiences and impacts recorded 
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: A Sense of Self 

Personal Change 

"How has your participation in 

e three w e e k  in the u)ilderness, participants encountered a num- 
f opportunities to test themselves. Can I carry a full pack day after day, up- 

hill and downhill? Can I make it  u b  that mountain? Do I have anything to con- 
tribute to the group? As particip@s encountered and managed stress, they 
learned things about themselves. The result was often an increase in personal 
confidence and a greater sense of Self. 

I 

- .  

the Learninghouse Project affected you per- 

, 
It's really hard to say that LH did or/e thing or another. I think increased self-confi- 
dence has helped me do some thinis that I was thinking about doing. And I think 
that came, self-confidence came abbut largely because of the field experiences. I, 
right after we got back, I had my ar?lual merit evaluation meeting with my boss, 
and at that I requested that I get a, have a change in title or a different title, and an- 

I other title really is what it amounts to, and that Ibe given the chance for some other 
responsibilities that are outside the Lrea that I work in. I want to get some individ- 
ual counseling experience, and up 40 this point I have been kind of hesitant to ask 
for that, but I feellike I have a better sense of what I need to do for myself and that1 
have a right to ask for it at least. (Cliff, post-Kofas) 

sonally? What has been the impact of the project on you as  a person?" 
Questions about personal cha&e generated more reactions from partici- 

I pants than subsequent questions about professional and institutional change. 
There is a n  intensity to these respdnses about individual change that makes it 
clear just how sigruficant these experiences were in  stimulating personal 
growth and development. P a r t i c i p ~ t s  attempted throughoutthe interviews to 
indicate that they felt differently apout themselves as persons because of their 
Learninghouse experiences. While such personal changes are often difficult to 
articulate, the interviews reflect a briety of personal impacts. 

I 

I p e s s  something that has been important to me in the last couple of trips and will 
be important in the next one is just \he outdoor peace of it. Doing things that per- 
haps I'd not been willing to attempit before for whatever reason. And finding I'm 
better at it than expected. Before I4as  afraid. (Charlene, post-Kofas) 

I 

to do with that, especially this second trip in the Kofas. (Greg, post-Kofas) 

uld say themost important thingthat happened tome was being ab 
r people quite honestly about, I think really about their problems 
e. That's very interesting in that I think th 

illie and Charlene both. As a result of that it gave me a lot more confidence and 
ositive feelings. Do you follow that? Where r 
d I talked to somebody and they solved it for me, it was mo 
ople to feel good about themselvps that made me feel more 
out myself. (Rod, post-Gila) 

Another element of confidence concerns 
one's own ideas-a kind of intellectual confidence. 

I think if I take the whole project into consideration, I think that I've gained a lot of 
confidence myself in some of the ideas that I have tried to use, both personally and 
let's say professionally. Especially inmy teaching aspects, especially teaching at a 
woman's college where I think one of our roles is not only to teach women subject 
matter, but also to teach them to be more assertive. I think that's a greater compo- 
nent of our mission thannormally would have it at most colleges. I think that a lot 
of the ideas that I had about personal growth and about my own interactions with 

The interviews indicate that inc eased confidence came not only from e were maybe reinforced by the LH experience, so that I felt more confident 
1 them, and as a result they have come out more in my dealings with people. I 

cal accomplishments but  also-and especially-from interpersonal acc 
would say specifically in respect to a sort of a more humanistic approach to things. 

plishments. 
(Rod, post-Kofas) 

After the Kofas I achieved several &gs that I've been working on for two years. 
Increased confidence for participants was often an outcome of learning that 

Basically, the central struggle of the last tw'o years of my life has been to no longer 
they could do something new and difficult. At other times, however, increased 
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confidence emerged as a result of finding new ways to handle old and di 
I 

may not be realistic on my part, but at least I didn't expect at all-the personal im- 
situations, for example, learning how to recognize and manage stress. 

pact. (Charlene, post-Gila) 

A change I've noticed most recently and most strongly is the ability to reco 
sbess. And also the ability to recognize that I can do a task witl~out need 

For others the year's was among the most 

make it stressful, which is something I didn't know I did. So what I find I win 
important learning because the project em- 

doing, for example, is when I've had a number of things happen during braced personal as 

and I begin to feel myself keying up I find myself very willing to say both to clos 
friends and to people I don't know very well, I can't deal with this th 
bringingme. Can we talk about it tomorrow? This is anissue that reallyne 
of time and alot of attention. I don't want to deal withit today, cmwetdk 
etc. So I'mfindingmyselfreally able to do that. AndI'mabsolutely delighte 
it. 

(Whereas before you just piled it on?) 
Exactly. I'dpile it and pile it until I wouldn't understand why I was going 

cles. (Charlene, post-Kofas) 

Persona l  Change-Overview 1 
The personal outcomes cited by Learninghouse participants are all difficult 

to measure. What w e  have in the interviews are personal perceptions about 
personal change. The evidence, in total, indicates that participants felt differ- 
ently and, in many cases, behaved differently as a result of their project par- 
ticipation. Different participants were affected in different ways and to vary- 
ing extents. One participant reported y no personal effects from the 
experiences. 

And as far as the effect it had on me pe was the original question, 
okay, to be honestwith you, to a large de little effect, and that's not a 
dig on the program, because at some point in people's lives I think things start to 
have smaller effect, but they stillhave effect. So I think that for me, what it did have 
an effect on was tolerance. Because there were a lot of things that occurred on the 
trip that I didn't agree with. And still don't agree, but I don't find myself to be vi- 
ciously in disagreement any longer, just plainly in disagreement. So it was kind of 
like before, I didn't want to listen to the disagreement, or I wanted to listen to it but 
resolve it. Now, you know, there's a third option, that I can listen to it, continue to 
disagree with it, and not mind continuing to listen to it. (Cory, post-San Juan) 

I 
I've been involved in institutions and in pro'ects as an educator, let's say, for 20 1 years. I started out teachinginhighschool, going to theNSF institutions duringthe 
summertime and I've gone to a lot of ~ h a u t a j ~ u a  things and a lot of conferences, - 

you know, of various natures. And I really think that this project has by far the 
greatest.. .has had by far the greatestirnpact bnme. And1 thinkthat thereasonis 
that in all the projects that I've had in the they've been a l l  very specifically 

i" oriented toward one subject or toward one.. . more of a, I guess, more of a science, 
more of a subject matter orientation to them. h e r e a s  this having aprocess orien- 
tation has a longer effect. Imean a lot of the th&sIlearninthese instances is out of 
date by now and you keep up with the literature, for example, and all that and 

i maybe that stimulates you to keep up.  . .but m reality as far as a growth thing on 
I my part, I think on the part of other participants, I think that this has beenphenom- 

end. And I just think that this is the kind of thing that we should be looking to- 
wards h d i n g  on any level, federal, or any &el. (Rod, post-San Juan) 

I 
We come now to a transition point in  ids report. Having reported partici- 

pants' perceptions about personal change, !we want to report the professional 
I outcomes of the Learninghouse Project. The problem is that in the context of 

a holistic experience like the Southwest ~ i d l d  Training Project, the personal- 
I 

professional distinction becomes arbitrary. A major theme running throughout 
discussions during the conferences was the importance of reducing the per- 
sonal-professional schism, the desirability of living an integrated life and being 
an integrated self. This theme is reflected i!~ the interviews, as many partici- 
pants had difficulty responding separately do questions about personal versus 
professional change. 

PersonaUProfessional Change  

Analytically, there is a t  least a connotativk difference between personal and 
The more common reaction, however, was surprise at just how much per- professional change. Fol evaluation purpose/s, we tried to distinguish one from 

sonal change occurred. the dther as follows: personal changes concern the thoughts, feelings, behav- 
I iors, intentions, and knowledge people have about themselves; professional 

My expected outcome was increase the number of contacts in the Southwest, and changes concern the skills, competences, ide?s, techniques, and processes peo- 
every one of my expected outcomes were professional. That, you know, much ple use in their work. There is, however, a middle ground. How does one cate- 
more talk about potential innovations inpducation and directions to go, and you gorize changes in thoughts, feelings, and intLntions about competences, skills, 
know, field-based education, what that's about, and I didn't expect at all, which and processes? There are changes in the perion that affect that person's work. 

This section is a tribute to the complexity of human beings in defylng the neat 
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ection illustrate how that conn 
participants. As w e  turn now 

to accomplish in higher education rather (Omitted are sections on changed 
tial education, use of journals, group 

t for me to do rather than just handling the 

e more creative, and just, and that's kind of tied 
eory of experiential education. And the way we ap- Final Reflections 

for instance I'm talking with my wife the other 
Personal change. ..professional change. . 

says oh, you can get a grant for that. You know. 
e, and I feel like, it's, I've been able to apply, or tive that would show up in completely unexpected ways. 

certain freedom, I For one thing, I just finished the purchase of my house. Flrst of all, that's a new ex- 
perience for me. I'venever done it before. I'venever owned a home andnever even 
wanted to. It seemed odd to me that my desire to "settle down" or make this type of 

honest. (Charlene, post-Glla) 

happening in my home situation, my personal life, my professional life . . . the 



532 ANALYSIS, INTERPRETATION, AND REPORTING 

whole thing. And it has allowed me to focus on some priority types of things for 
me. And deal with some issues that I've been kind of dragging on for years and 

' years and not really wanting to face up with them or deal with them. And I have 
been able to move on and move through those kinds of things in the last.6 or 9 
months or so to a much greater extent than ever before. (Tom, post-San Juan) 

Other participants came away from the wilderness experiences with a more 
concrete orientation that they could apply to work, play, and life. 

The thing that I realized as I was trying to make some connections between the 
river and raft trip, was that in some ways I can see the parallels of my life being 
kind of like our raft trip was, and the rapids, or the thrill ride, and they're a lot of 
h, but it's nice to get out of them for a while and dry off. It's nice sometimes to be 
able to just drift along and not worry about things. But a lot of it also is just hard 
work A lot of times I wish I could get out of it and go a different way, and that's 
been kind of a nice thing for me to think about and kind of a viewpoint to have 
whenever I see things in a lull or in a real high speed pace, that I can say, "Okay, I'm 
going to be in this for a while, but I'mgoing to come out of it and go into something 
else." And so that's kind of a metaphor that I use as somewhat of a philosophy or 
point of view that's helpful as I go from day to day. (Cliff, post-San Juan) 

A common theme that emerged as participants reflected on their year's in- 
volvement with Learninghouse was a new awareness of options, alternatives, 
and possibilities. 

1 

I would say that if I have one overall comment, h e  effect of the first weekoverall, is 
to renew my sense of the broader possibilities in my job and in my life. Opens 
things to me. I realize that I have a choice to be here and be myself. And since I have 
a choice, there are responsibilities. Which is a good feeling. (Henry, post-Gila) 

I guess to me what sticks out overall is that the experience was an opportunity for 
me to step out of the rest of my life and focus onit and evaluate it, bothmy personal 
life and my work, professional life aspect. (Michael, post-San Juan) 

As participants stood back and examined themselves and their work they 
seemed to discover a clarity that had previously been missing. Perspective, 
awareness, clarity . . . stuff of which personal/professional/institutional 
change is made. 

teractions. It really gave me a lot of focus on what 1 war do,. I w r  would. 
muddled around a long time with some issues $at I was able to, I think, gainsom 
clarity on pretty quickly by talking to people hho  were sharing their experience 
and were working towards the same goals,self!directed learning, and experiential 
education. (Greg, post-San Juan) 

I I think what happened'is that for me it served as a catalyst for some personal 
changes, you know, the personal, institutional, (hey3re all wound up, bound up to- I 
gether. I think I was really wrestling with jobs1 and career and so on. For me the 
whole project was a catalyst, a kind of perrnisiion to look at things that I hadn't 
looked atbefore. one of therealizations, one of h e  insights that1 hadinthe process 
was, kind of neat on my part, to become concrete, specific in my actions in my life, I - 

no matterwhether that waswriting that1 was dbing, or if itwas inmy job, or what- I 
ever it was. But to really pay attention to that. I think that's one of the things that 
happened to me. (Peter, post-San Juan) 

pants resisted the request to make sumrnaryi statements about the effects and 
outcomes of their participation in the because they didn't want to I 
force premature clos~re. I 

I 
(Can you summarize the overall sigruhcance of participation in the project?) 

I do want to make a summary, and I don't a&n.  . . . It feels like the words aren't 
I easy and for me being very much a words person, that's unusual. It's not necessar- 
l ily that the impact hasn't been in the cognitive areas. There have been some. But 

what thefive been, where the impact has been bbsolutely overwhelming is in h e  
1 affective areas. Appreciation of other people, dppredation of this kind of educa- 

tion. ~ h o u ~ h ~  workinit, I hnven'ldo~ze it before! A realvaluing of people, the profes- 
sion, of my colleagues in a sense that I never bed before. . . . 

The impact feels like it's been dramatic, and I'm not sure that I can say exactly 
how. I'm my whole. . . it all can be summarized perhaps by saying I'm muchmore 
in control. In a good kind of sense. In accepting k k and being willing to take it; ac- 

I cepthg challenge and being willing to push myself on that; accepting and under- 
standing inore aboutworking at the edge of my! capabilities.. . what that means to 
me. RecOgnizingvery cOmfortablY what 1 can d i  and feeling good about that 
dence, and recognizing tha t wha t I haven't yet done, and feeling okay about trying 1 
it. The whole perception.of confidence has &Aged. (Charlene, post-San Juan) 

I 
I 

I think I had a real opportunity to explore some issues of my own worth with a 
group of people who were willing to allow me to explore those. And it may have 
come later, but it happened then. On the Leaminghouse, through the Leaming- 
house . . . and I think it speeded up the process of growing for me in that way, ac- 
cepting my own worth, my own ideas about education, about what I was doing, 
and in terms of being a teacher it really aided my discussions of people and my in- 

The Leaminghouse program was many $gs-the wilderness, a model of 
experiential education, stress, professional development-but most of all, the 
project was the people who participated. IA response after response partici- 
pants talked about the importance of the pedple to everything that happened. 
Because of the dominance of that motif throdghout the interviews, we want to 
end this report with that highly personal edphasis. 
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1 I Riddles of ~uahtdtive I Inquuy 

G a y  D. Shank 

I 

I 
ately, I have been thinking about rid- 
dles. Riddles are one of those things 
that we used for millennia to build 

inquiry around and then conveniently mis- / 
laid or trivialized. Riddles were once pow- 
erful and heady things. Now we have rid- 

/ dles that are nothing but child's word play. / 
Word play was certainly important in rid- 
dles, but they were anything but simply 

1 child's fare. 
1 We have discarded the riddle in favor of 
I 
I the puzzle. scientists and other empirical / 
.-- inquirers "puzzle" over the meaning of 

1 their data and seek to solve the "puzzles1' of 

I 
I 

life and creation. This is all well and good, 
but why can't we reclaim the riddle as well? 
Each of the following four riddles seeks to 
highlight and illuminate some overlooked 
or covert or murky aspect of a qualitative 
research skill.' Since most riddles are in 
verse, I decided to preserve the form-for 
these riddles I used Petrarchian sonnet 
structure. (Note: As a reminder of the irn- 
perfect patterns found in the real world, the 
last line of Riddle Four violates the sonnet 
rules; instead of abbaabba cdecde it is 
abbaabba cdecdc.) 



Riddle Number One 

the score. 
When all things strange are 

to put my hand upon 
ith a mighty yank to r 

Where is my ear, when eyes run fa 
ahead? 

What do my fingertips alone reve 
What is the pulse and pace of this Where geeks and pimps roll ou 

land? tattered wares 

And teenage mothers linger on 
Framed once more in hollow 

Like some dried tangerine strippe consternation. .. 

An hourglass sucked dry of all its 

Who am I? 

Two moves away from last year's . ' 

Riddle Number Two 

Your hands rest lightly on your How could there be no peace in Para 
Where children and their parents all because 

You cannot always find the words 
need. 

Life races past our thoughts, both trapp Down here inside the Nineteenth hole 

Where school kids lie in puddles of their- 

Whose shifting shapes cause us to halt 
pause. 

We find ourselves belonging to a breed 



Enhancing the Quality and 
Credibility of Qualitative Analysis 

A young man traveling through a Aew country heard that a ,great ~ u l l a ,  a Sufi 
guru with unequaled insight into the/ mysteries of the world, was also traveling 
in that region. The young man was ddterrnined to become his disciple. He found 
his way to the wise man and said, "I bish to place my education in your hands 
that I might learn to interpret what 11see as I travel through the world." 

After six months of traveling from village to village with the great teacher, the 
young man was cdnfused and disheaitened. He decided to reveal his frustration 
to the Mulla. ~ 

"For six months I have observed d e  services you provide to the people along 
our route. In one village you tell the ~ u n g r y  that they must work harder in their 
fields. In another village you tell the dungry to give up their preoccupation with 
food. In yet another village you tell ihe people to pray for a richer harvest. In 
each village the problem is the same, but always your message is different. I can 
find no pattern of Truth in your teachings." 

The Mulla looked piercingly at thh young man. 
"Trufh? When you came here you hid not tell me you wanted to learn Truth. 

Truth is like the Buddha. When met oh the road it should be killed. If there were 
I 
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The traditional scientific research criteria are tative inquiry. In this chapter, we are primar- - 

embedded in and derived from what I dis- ily concerned with how others respond to . 

cussed in Chapter 3 in the Truth andReality- our work. With what perspectives and by 
Oriented Correspondence Theory section what criteria wiU our work be judged by 
that included postpositivist and realist ap- those who encounter and engage it? . - 
proaches to qualitative iriquiry. The social Some of the confusion that people have in 
constrzlction and consh.z~ctivist criteria high- assessing qualitative research stems from 
light elements of the detailed discussion of thinking itrepresents aunifomperspective, 
those perspectives in the section by that especially in contrast to quantitative re- 
name in Chapter 3. The artistic and evocative search. This makes it hard for themto make 
criteria are derived from the Autoethnog- sense of the competing approaclies within 
raphy and Evocative Forms of Inquiry sec- qualitative inquiry. By understanding the 

kg Alternative Criteria for Judging Quality tion in Chapter 3, especially the criteria sug- criteria that others bring to bear on our 
gested by Richardson (2000b) for "creative work, we can anticipate their reactions and 
a n a l ~ c  practice ethnography." The fourth help them position our intentions and crite- 
set of criteria, critical change criteria, flow ria in relation to their own expectations and 

-David Silverman (2000:825) from critical theory, feminist inquiry, activist criteria. In terms of the reflexive triangu- 
research, and participatory research pro- lated inquiry model presented in Chauter 2 

It all depends on criteria. Judging qual- 
ity requires criteria. Credibility flows from 
those judgments. Quality and credibility 
are connected in that judgments of quality 
constitute the foundation for perceptions 
of credibility. 

Diverse approaches to qualitative inquiry 
-phenomenology, ethnomethodology, eth- 
nography, hermeneutics, symbolic interac- 
tion, heuristics, critical theory, realism, 
grounded theory, and feminist inquiry, to 
name but a few-remind us that issues of 
quality and credibility intersect with audi- 
ence and intended inquiry purposes. Re- 
search directed to an audience of indepen- 
dent feminist scholars, for example, may be 
judged by somewhat different criteria from 
research addressed to an audience of gov- 
ernment economic policy makers. Forma- 
tive research or action inquiry for program 
improvement involves different purposes 
and therefore different criteria of quality 
compared with summative evaluation 
aimed at making fundamental continuation 
decisions about a program or policy. Thus, it 
is important to acknowledge at the outset 

that particular philosophical underpinnings 
or theoretical orientations and special pur- 
doses for qualitative inquiry will generate 
different criteria for judging quality and 
&edibility. 

In broad terms, I have identified five con- 
yasting sets of criteria for judging the qual- 
ity of qualitative inquiry from different per- 
spectives and within different philosophical 
frameworks. Some of the criteria within 
these frameworks overlap, but even then 
subtle differences in nuances of meaning can 
be distinguished. The five contrasting, and 
40 some extent competing, sets of criteria 
flow from the following: 

I 
Traditional scientific research criteria 

7 Social construction and constructivist 
I criteria 

: Artistic and evocative criteria 

w Critical change criteria 

h Evaluation standards and principles 

I Exhibit 9.1 lists the criteria that flow from 
each of these perspectives or frameworks. 

cesses aimed at empowerment; these were 
discussed in Chapter 3 as Orientational 
Qualitative Inquiry (done from a particular 
values-based perspective) and in Chapter 4 
as participatory and collaborative strategies. 
The final set of criteria, evnlzrnfion standards 
and principles, are from The Standards for Pro- 
gram Evaluation (Joint Committee 1994) and 
"Guiding Principles for Evaluators" (AEA 
Task Force 1995); they provide the founda- 
tion for the extended discussion of qualita- 
tive evaluation applications in Chapter 4. 

To some extent, all of the theoretical, 
philosophical, and applied orientations re- 
viewed in Chapters 3 and 4 provide some- 
what distinct criteria, or at least priorities 
and emphases, for what constitutes a quality 
contribution within those particular per- 
spectives and concerns. I've chosen these 
five broader sets of criteria to correspond 
roughly with major stages in the develop- 
ment of qualitative research (Denzin and 
Lincoln 2000b), to capture the primary de- 
bates that differentiate qualitative ap- 
proaches and, more specifically, to highlight - - 
what seem to differentiate reactions to quali- 

as ~xhibit  2.2, we're dealing here with k e  in- 
tersection between the inquirer's perspec- 
tive and those receiving the study (the audi- 
ences). 

Different perspectives about such things 
as truth and the nature of reality constitute 
paradigms or worldviews based on 
altematve epistemologies and ontologies. 
People viewing qualitative findings through 
different paradigmatic lenses will react dif- 
ferently just as we, as researchers and evalu- 
ators, vary in how we think about what we 
do when we study the world. These differ- 
ences are nicely illustrated by the classic 
story of three baseball umpires who, having 
retired after a game to a local establishment 
for the dispensing of reality-distorting but 
truth- enhancing libations, are discussing 
how they call balls and strikes. 

"I call them as I see them," says the first. 

"I call them as they are," says the second. 

"They ain't nothing until I call them," says 
the third. 



544 ANALYSIS, INTERPRETAnON, AND REPORTING 

I 

I 

I 
I 

1 Eilhnilciizg Qlmlity nitd CredibilihJ @ 545 

Traditional Scientific Research Criteria 
Objectivity of the inquirer (attempts to minimize bias) 
Validity of the data 
Systematic rigor of fieldwork procedures Voice d~stinct, expressive 
Triangulation (consistency of findings across methods and data so Feels "true" or "authentic" or "real" 
Reliability of codings a n d  pattern analyses 
Correspondence of findings to reality Critical Change Criteria 
Generalizability (external validity) 
Strength of evidence supporting causal hypotheses 
Contributions to theory 

Social Construction and Constructivist Criteria a n d  benefit from power 
Subjectivity acknowledged (discusses and takes into account biases) 

I 

Engages those with less power respectf~ll~and collaboratively 
Trustworthiness Builds the capacity of those involved to take action 

Triangulation (capturing and respecting multiple perspectives) 

Consequential validity 
Particularity (doing justice to the integrity of unique cases) 
Enhanced and deepened understanding (Verstehen) 
Contributions to dialogue 

Artistic and Evocative Criteria 
Opens the world to us in  some way Accuracy (balance) 

Systematic inquiry 
Evaluator competence 

Flows from self; embedded in  lived experience 

As an exercise in distinguishing paradigms, 
try matching the three umpires' perspec- 
tives to the frameworks in Exhibit 9.1. (Hint: 
All four of the other perspectives can be 
found within evaluation, so treating the tun- 
pires as evaluators reduces your matching 
options to the remaining four.) The short sec- 
tions that follow elaborate the five altema- 
tive sets of criteria for judging the quality of 
qualitative work. 

Traditional Scientific 
Research Criteria 

One way to increase the credibility and le- 
gitimacy of qualitative inquiry among those 
who place priority on traditional scientific 
research criteria is to emphasize those crite- 
ria that have priority within that tradition. 
Science has traditionally emphasized objec- 

(taking into account diversity of interests' and values) I 
I 

I 

I 

tivity, so qualitative inqujr  within this tra-1 
dition emphasizes procedures for minimiz- i ing investigator bias. Those working within I 

this tradition will emphasize rigorous  and^ 
tsysteinatic data collection procedures, for/ 
example, cross-checking and cross-validat- 
ing sources during fieldwork. In analysis it 
means, whenever possible, using multiple 
coders and calculating intercoder consis- 
tency to establish the validity and reliability 

of pattern and theme analysis. Qualitative 
researchers working in this tradition are 
comfortable using the language of "vari- 
ables" and "hypothesis testing" and striving 
for causal explanations and generalizability, 
especiaily in combination with quantitative 
data. Qualitative approaches that manifest 
some or all of these characteristics include 
grounded theory (Glaser 2000: ZOO), qual- 
itative comparative analysis (Ragin 1987, 
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2000), realists such as Miles and Huberman 
(19941, and some aspects of analyhc induc- 
tion (see Chapter 8). Their con~mon aim is to 
use qualitative methods to describe and ex- 
plain phenomena as accurately and com- 
pletely as possible so that their descriptions 
and explanations correspond as closely as 
possible to the way the world is and actually 

operates- ckwe-ent agencies supporting 
qualitative research (e.g., the U.S. General 
Accounting Office, the National Science 
Foundation, and the National Institutes of 
Health) usually operate within this tmdi- 
tional scientific framework. picious of causal explanations and empirical 

generalizations applied to complex human 
interactions and cultural systems. They offer Social Construction and 
perspective and encourage dialogue among 

Constructivist Criteria perspectives rather than aiming at singular 

Social construction, constructivist, and 
"interpretivist" perspectives have gener- 
ated new language and concepts to distin- 
guish quality in qualitative research (e.g., 
Glesne 1999:5-6). Lincoln and Guba (1986) 
proposed that constructivist inquiry de- 
manded different criteria from those inher- 
ited from traditional social science. They 
suggested "credibility as an analog to inter- 

truth and linear prediction. Social con- 
structivists' case studies, findings, and re- 

. 

ports are explicitly informed by attention to 
praxis and reflexivity, that is, understandin 
how one's own experiences and backgroun 
affect what one understands and how one 
acts in the world, including acts of inquiry. 
~ u b a  and Lincoln (1989,1990), Lincoln and 
Guba (1986), Smith (1991), Denzin (1997a, 

2001), Neimeyer (19931, and Potter (1996) Artistic and Evocative Criteria 
have articulated and work within the tradi- 
tion of social constructionism and con- In the last chapter, I discussed qualitative 
structivism. (See Chapter 3 for a much analysis as both science and art. Researchers 
lengthier discussion of constructionism and and audiences operating from the perspec- 
constructivism.) tive of traditional scientific research criteria 
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theory provides both philosophy and me+- Evaluation Association (AEA Task Force 
empha_size the scientific nature of qualita- expressive voice, ex ods for approaching research and evalua- 1995) added the following principles: sys- 
tive inqujr. Researchers and audiences that tive may become as tion as fundamental and explicit m d e s t a -  tematic inquiry, evaluator competence, in- 
view the world through the lens of social depictions of others tions of political ~raxis  (connecting theory tegrity/honesty, respect for people (fair- 
construction emphasize qualitative inquiry interest. Qualitative and action) and as change-oriented forms of ness), and responsibility to the general 
as both science and art, and mix the two mo- this emergent engagement. 1 public welfare (taking hito account diversity 

' tifs. That brings us to thisihird alternative, of Bochner and Likewise, ferniflist inqziiry often includes of interests and values). The complete and 
which emphasizes the artistic and evocative Richardson (20 an explicit agenda of bringing about social specific standards and principles are avail- 

of qualitative inquiry, or what is Bochner (1996, change (e.g., Benmayor 1991). Liberation re- able through the AEA Web site (see Exhibit 
sometimes called "the narrative turn" in so- (1999a1, and Denzin (2000b). search and einpowernlent evalzintion derive, i!~ 4.9 in Chapter 4). 
cial science (Bochner 2001). Keep in mind part# 'om Paul0 Freire's philosophy of In the 1970s, as evaluation was just 
that these are matters of emphasis drawn Critical Change Criteria praxis and liberation education articulated emerging as a field of professional practice, 
here to highlight contrasts, andnot mutually inhis classics Pedagogyoff1le Oppressed (1970) many evaluators took the position of tradi- 
exclusive or pure types. Artistic criteria fo- Those engaged in qualitative inqujr as a and Education for Critical ~o~zscious~zes~ tional researchers that their responsibility 
cus on aesthetics, creativity, interpretive vi- form of critical analysis aimed at social and (19731, still sources of influence and debate was merely to design studies, collect data, 
tality, and expressive voice. Case studies be- ~olitical change eschew any pretense of (e.g., Glass 2001). Barone (2000:247) aspires and findings; what decision makers 
come literary works. Poetry or performance open-mhdedness or objectivity; they take to "emancipatory educational storyshd- did with those findings was not their prob- 
art may be used to enhance the audience's an activist stance. For example, consequen- kg." Qualitative studies informed by criti- lem. stance removedfrom the evaluator 
direct experience of the essence that emerges tial validity as a criterion for judging a re- d change criteria range from largely intel- any responsibility for fostering use and 
from analysis. Artistically oriented qualita- search design or instrument makes the so- lectual and research-oriented approaches placed all the q,lameu for nonuse or 
tive analysts seek to engage those receiving cial consequences of its use a value basis for that aim to expose injustices to more activist underutilization on decision makers. wore- 
the work, to connect with them, move them, assessing its credibility and utility. Thus, forms inquiry that engage in over, before the field of evaluation identified 
provoke and stimulate. Creative nonfiction standardized achievement tests are criti- bringing about change. This category and adopted its own standards, criteria for 
and fictional forms of representation blur cized because of the discriminatory conse- can include collaborative and pnrticipnto y up- judgingevaluations could scarcely be differ- 
the boundaries between what is "real" and quences for minority groups of educational ~"nclzes to fieldwork that are conducted in entiated from criteria for judging research in 
what has been created to represent the es- decisions made with "culturally biased" wayS that build the capacity of those in- the traditional social and behavioral sci- 
sence of a reality, at least as it is perceived, tests. Consequentialvalidity asks for assess- valved to better understand their own situal ences, namely, technical quality and meth- 
without a literal presentation of that per- ments of who benefits and who is harmed by +ions, raise consciousness, and support ful o ~ o ~ o g ~ c a ~ ~ g o r ~  utility was largely ignored. 
ceived reality. The results may be called cre- an inqujr, measurement, or method action aimed at political change- Methods decisions dominated the evalua- 
ative syntheses, ideal-typical case construc- (Messick 1989; Shepard 1993; Brandon, a range of critical change apt tion design process. Validity, reliability, 
tions, scientific poetics, or any number of Lindberg, and Wang 1993). As an example of proaches to 'Iualitativeinquiry can be found measurability, and generalizability were fie 

that suggest the artistic emphasis. the critical change orientation, critical theo Y in On feminist methods (Reinharz dimensions that received the greatest atten- 
(See Exhibit 3.3 in Chapter 3, Varieties of approaches fieldwork and analysis with an 1992; Hading 1991; Fonow and Cook 1991; tion in judging evaluation propos- 
Autoehogaphy: A Partial Lexicology.) explicit agenda of elucidating power, eco- G1uck andPatai 19911, critical theory (Fonte als and reports. Indeed, evaluators con- 
m s t i c  expressions of qualitative analysis nomic, and social inequalities. The "critical" 2001; Lather 1986; Comstock 1982), and critir c e r n e ~  aboutincreasinga usefulness 
strive to provide an experience with the nature of critical theory flows from a com- 

ethnography (Thomas 1993; Simo often called for ever more methodologically 
findings where "truth" or "reality" is under- rnitment to go beyond just studying society Dippo 1986). rigorous evaluations to increase the validity 
stood to have a feeling dimension that is every for the sake of increased understanding. 

of findings, thereby supposedly compelling 
bit as important as the cognitive dimension. Critical theorists set out to use research to 

Evaluation Standards decision makers to take findings seriously. 
The performance art of The Vagina Mono- critique society, raise consciousness, and 

and Principles By the late 1970s, however, program staff 
lopes (Ensler 2001), based on interviews change the balance of power in favor of 

and funders were becoming openly skepti- 
with women but presented as theater, offers those less powerful. Influenced by Marxism, 

The evaluation profession has ad cal about spending scarce funds on evalua- 
a prominent example. The audience feels as informed by the presumption of the central- 

standards that call for evaluations to b tions they couldn't understand and/or 
much as knows the truth of the presentation ity of class conflict in understanding com- 

ful, practical, ethical, and accurate found irrelevant. Evaluators were being 
because of the essence it reveals. In the artis- munit~and societal strudures, and updated 

Committee 1994). In 1995, the American asked to be "accountable" just as program 
tic tradition, ~e analyst's interpretive and in the radical struggles of the 1960s, critical 
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staff were supposed to be accountable. The 
questions emerged with uncomfortable di- 
rectness: Who will evaluate th-e evaluators? 
How will evaluation be evaluated? It was in 
this context that professional evaluators be- 
gan discussing standards. 

The most comprehmive effort at devel- 
oping standards was hammered out over 
five years by a 17-member committee ap- 
pointed by 12 professional organizations 
with input from hundreds of practicing 
evaluation professionals. Just prior to publi- 
cation, Dan Stfiebeam (1980), chair of the 
committee, summarized the results as fol- 
lows: 

The standards that will be published essen- 
tially call for evaluations that have four fea- 
tures. These are utility, feasibility, propriety and 
nccumcy. And I think it is interesting that the 
Joint Committee decided on that particular or- 
der. Their rationale is that an-evaluation 
should not be done at all if there is no prospect 
for its being useful to some audience. Second, 
it should not be done if it is not feasible to con- 
duct it in political terms, or practicality tern, 
or cost effectiveness terms. Third, they do not 
think it should be done if we cannot demoh- 
strate that it will be conducted fairly and ethi- 
cally. Finally, if we can demonstrate that an 
evaluation will have utility, will be feasible 
and will be proper in its conduct, then they 
said we could turn to the difficult matters of 
the technical adequacy of the evaluation. 
(P. 90) 

In 1994, revised standards were pub- 
lished following an extensive review span- 
ning several years (Joint Committee 1994). 
While some changes were made in the 30 in- 
dividual standards, the overarching frame- 
work of four primary criteria remained un- 
changed: utility, feasibility, propriety, and 
accuracy. Taking the standards seriously has 
meant looking at the world quite differently. 

tors applying any of the four. sets of &teria 
already reviewed. The traditional scientific 
research criteria are the basis for.evaluation 
research as represented~by Rossi, Freeman, 
andLipsey (1999) and Huey-Tsyh Cheri and 
Peter H. Rossi (1987). Constructivist criteria 
applied to evaluation.provide the fohda- 
tion for Fourth Generation Evnlz~ntion (Guba 
hdkincoln 1989) and serisitivityto 

ticular evaluation study has tended 

undergird empowerment evaluati 
terman 2000a), diversity-inclusive 

values-based advocating for democrac science criteria. and postmodem 

(House and Howe 2000). Spanning this tructivist criteria, narrative researchers 

versity and variety of practice is a gener lich, Tuval-Mashiach, and Zilber (1998) 

understanding that those who use ev t ,"a middle course," but that .middle 
tions apply both "truth tests" (Are the e reveals the very tensions they are try- 

ings accurate and valid?) and "utility to supersede as they work with one leg in 

(Are the findings relevant and us - 
(Weiss and Bucuvalas 1980). This involv 
attending to and balancing legitimate co do not advocate total relativism that heats 
cerns about both technical quality and fl narratives as texts of fiction. On the other 
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The remainder 
rate some of the 

tive inquiry and analysis. Which criteria you 
choose to emphasize in your work will de- 
pend on the purpose of your inquiry;theval- 
ues and perspectives of the audiences for 
your work, and your own philosophical 
and methodological orientation. Operating 
within any particular hamework and using 
any specific set of criteria will invite criti- 
cism from those who judge your work from 
a different framework and with different cri- 
teria. (For examples of the vehemence of 
such criticisms between those using tradi- 
tional social science criteria and those using 
artistic narrative criteria, see Bochner 2001 
or English 2000.) Understanding that criti- 
cisms (or praise) flow from criteria can help 
you anticipate how to position your inquiry 
and make explicit what criteria to apply to 
your own work as well as what criteria to of- 
fer others given the purpose and orientation 
of your work. 

But it's not always easy to<ell whether 
someone is operating from a reahst, con- 
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structionist, artistic, activist, or evaluative 
framework. Indeed, the criteria can shift 
quickly Consider this example. My 
six-year-old son, Brandon, was explaining 
to me a geography science projed he had 
done for school. He had created an ecologi- 
cal display out of egg cartons, ribbons, cot- 
ton, bottle caps, and styrofoam beads. 
"These are three mountains and these are 
four valleys," he said, pointing to the egg 
cup arrangement. "And is that a cloud?" I 
asked, pointing to the big hunk of cotton. He 
looked at me, disgusted, as though I'd said 
just about the dumbest thing he'd ever 
heard. "That's a piece of cotton, Dad." 

5 Credibility 

The credibility of qualitative inquiry de- 
pends on three distinct but related inquiry 
elements: 

rigorolis niefhods for doing fieldwork that 
yield high-quality data that are system- 
atically analyzed with attention to issues 
of credibility; 

the credibility ofthe resenrcizer, which is de- 
pendent on training, experience, track 
record, status, and presentation of self; 

. and 

5 philosophicnl beliefin the vnlzle of qualifntihe counter such a'suspicion before it takes root. 
i l zq~~i iy ,  that is, a fundamental apprecia- One strategy involves discussing one's prei 
tion of naturalistic inquiry, qualitative dispositions, making biases'explicit, to the 
mehods, inductive analysis, purposefiill extent possible, ankl engaging in mental 
sampling, and holistic thinking. cleansing processes ,(e.g., ipoche in phe- 

, nomenological analysis; see Chapter 8). Or 
I one may simply achowledge one's orienta- 

9 Rigor: Strategies 1 tion as a feminist researcher or critical theo- 
for Enhancing the rist and move on from there. I 

Quality of Analysis However one approaches the'issue, being 
i able toreport that you engaged in a system- ' and focused On rigor0us tech- atic search for alternative themes, divergent 

niques for increasing the quality of data col- and rival explanations enhances 
lected during fieldwork (observing, inter- credibility. be done both indue- 

and document gathering)* tively and logic&y. hductively it involves 
Chapter 8 reviewed systematic analysjs looking for other ways of organizing the 
strategies. However, at the heart of much data that might lead to different findings. 
controversy about qualitative findings d e  it means thinking about logi- 

doubts about the nature of the analysis. Sta- cal possibilities and then seeing if those pas- 
tistical analysis follows formulas and rules, sibilities can be supported by the data. When 
while, at the core, qualitative analysis de- considering rival organizing schemes and 
pends On the insights and capa- explanations, your rnind-set 
bilities of the analyst. Qualitative analysis shouldn't be focused on to dis- 
depends from the beginning On astute pa:- prove the alternatives; rather, you look for 
tern recognitionl a process epitomized in datn that supporf nlfernntive explanations. Fail- 
health research by the scientist working on ure to find strong supporting evidence for 
One problem who notices a Pat- ways of presenting the data or 
tern related to a quite different problem contrary explanations helps inaease confi- 
-and thus discovers Viagra. As Pasteus dence in the original, principal explanation 
posited, OChance favors the prepared you generated, Comparing alternative pat- 
mind." Here, then, are some techniques that terns not typically lead to clear-cut 
prepare the mind for insight while also en- there is support,, versus ,,no there is not sup- 
hancing the credibility of the resulting an - 

port,, kinds of conclusions~ You,re searching 
ysis. for the besf fit. This requires assessing the 

weight of evidence and looking for those 
Integrity in  Analysis: Generating patterns and conclusions that fit the prepon- 
and Assessing Rival Conclusions derance of data. Keep track of and report al- 

ternative classificationsystems, themes, and 
One barrier to credible qualitative find- explanations that you considered and 

ings stems from the suspicion that the ma- "tested" during data analysis. This demon- 
lyst has shaped findings according to pre- strates intellectual integrity and lends con- 
dispositions and biases. Whether this may siderable credibility to the final set of find- 
have happened unconsciously, inadver- ings offered, especially if explanations are 
tently, or intentionally (with malice afore- proffered. As Yin (1999a) has observed, anal- 
thought) is not the issue. The issue is how to ysis of rival explanations in case studies con- 
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These two had sections of a report to read. When well writ- 
ten, this section of a report reads something 
like a detective study in which the analyst 
(detective) looks for clues that lead in differ- 
ent directions and tries to sort out which di- 

outside world," "learning-o 
sets," and a "readiness" facto 

[researchers] can hope to overcome the intrinsic bias that comes from 
single-methods, sulgle-observer, and single-theory studies. 

-Norman K. Denzin (1989c:307) 

setting, issue, or program. You may re- gest geometric shapethe triangle. The 

Negative cases also provide instructiv om that discussion that the term ti-ian- logic of triangulation is based on the premise 

Negative Cases opportunities for new learning in formative ntion is taken from land surveying. that no single method ever adequately 

you can take bearings in two directions and data collection and analysis provide more 
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grist for the research mill. Combinations of 
interviewing, observation, and document 
analysis are expected in much fieldwork. 
Studies that use only one method are more 
vulnerable to errors linked to that particular 
method (e.g., loaded i n t e ~ e w  questions, 
biased or untrue responses) than studies 
that use multiple methods in which different 
types of data provide cross-data consistency 
checks. 

It is in data analysis that the strategy of 
triangulation really pays off, not only in pro- 
viding diverse ways of looking at the same 
phenomenon but in adding to credibility by 
strengthening confidence in whatever con- 
clusions are drawn. Four kinds of triangula- 
tion can contribute to verification and vali- 
dation of qualitative analysis: 

1. Methods triangulntion: Checking out the 
consistency of findings generated by 
different data collection methods 

2. Trinnplntion of sources: Checking out the 
consistency of different data sources 
within the same method 

3. A7zalyst h-in~lgulntion: Usingmultiple an- 
alysts to review findings 

4. Theory/perspective trinrlgt~lntion: Using 
multiple perspectives or theories to in- 
terpret the data 

By triangulating with multiple data sources, 
observers, methods, and/or theories, re- 
searchers can make substantial strides in 
overcoming the skepticism that greets sin- 
gular methods, lone analysts, and sin- 
gle-perspective interpretations. 

However, a common misconception 
about triangulation involves thinking that 
the purpose is to demonstrate that different 
data sources or inquiry approaches yield es- 

sentially the same result. The point is to test 
for such consistency. Different kinds of data 
may yield somewhat different results be- 
cause different types of inqujr are sensitive 
to different real-world nuances. Thus, un- 
derstanding inconsistencies in findings 
across different kinds of data can be 
illuminative and important Finding such 
inconsistencies ought not be viewed as 
weakening the credibility of results, but 
rather as offering opportunities for deeper 
insight into the relationship between in- 
quiry approach and the phenomenon under 
study. I'll comment briefly on each of these 
types of triangklation. 

METHODS TRIANGULATION: 
RECONCILNG QUALITATIVE AND 
QUANTITATIVE DATA 

Methods triangulation often involves 
comparing and integrating data collected 
through some kind of qualitative methods 
with data collected through some kind of 
quantitative methods. Such efforts flow 
from a pragmatic approach to mixed meth- 
ods analysis that assumes potential cornpati- 
Zlilihj and seeks to discover the degree and 
nature of such compatibility (Tashakkori 
and Teddlie 1998:lZ). This is seldom 
straightforward because certain kinds of 
questions lend themselves to clualitative 
methods (e.g., developing hypotheses or 
theory in the early stages of an inqujr, un- 
derstanding particular cases in depth and 
detail, getting at meanings in context, cap- 
turing changes in a dynamic environment), 
while other kinds of questions lend them- 
selves to quantitative approaches (e.g., gen- 
eralizing from a sample to a population, 
testing hypotheses, making systematic com- 
parisons on standardized criteria). Thus, it is 
common that quantitative methods and 
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tative methods are used in a comple- responsibilities for different kinds of data. 
tary fashion to answer *different ques- The Trend study involved an analysis of - 

that do not easily come together to pro- three social.experiments'designed to test the 
a 'singie, well-integrated pi+e of the concept of using direct cash housing allow- 

ance payments to help low-income families 
en the varying. strengths and weak- obtain decent housing on the open market. 

- 

qualitative versus quantitative ap- The analysis of qualitative data from a par- 
, the researcher using different ticipant observation study produced results 
to investigate the same phen&ne- that were at variance with those generated - 

non should not expect that the findings gen- by analysis of quantitative data. The credi- 
erated by those different methods will auto- bility of the qualitative data became a central 
matically come together to produce some issue in the analysis. 
nicely integrated whole. Indeed, the evi- 
dence is that one ought to expect initial con- The difficulty lay in conflicting explanations 
flicts in findings from qualitative and quan- or accounts, each based largely upon a differ- 
titative data and expect those findings to be ent kind of data. The problems we faced in- 

received with varying degrees of credibility. volved not only the nature of observational 
It is important, then, to consider carefully versus statistical inferences, but two sets of 
what each kind of analysis yields and give preferences and biases within the entire re- 
different interpretations the chance to arise search team. . . . 
and be considered on their merits before fa- Though qualitative/quantitative tension is 
voring one result over the other based on not the only problem which may arise in re- 
methodological biases. search, I suggest that it is a likely one. Few re- 

Shapiro (1973) has described in detail her searchers are equally comfortable with both 
struggle to resolve basic differences between types of data, and the procedures for using the 
qualitative data and quantitative data in her two together are notwell developed. The ten- 
study of Follow Through classrooms; she dency is to relegate one type of analysis or the 
eventually concluded that some of the con- other to a secondary role, according to the na- 
flicts between the two kinds of data were a ture of the research and the predilections of the 
result of measuring different things, al- investigators.. . . Commonly, however, obser- 
though the ways in which different things vationaldataareusedfor"generatinghypoth- 

were measured were not immediately ap- eses," or "describing process." Quantitative 
parent until she worked to sort out the con- data are used to "analyze outcomes," or "ver- 
flicting findings. She began with greater ify hypotheses." I feel that this division of la- 
trust in the data derived from quantitative bor is rigid and limiting. (Trend 1978:352) 

methods and ended by believing that the 
most useful information came from the The 1980 meeting of the Society of Ap- 
qualitative data. ' plied Anthropology in Denver included a 

An article by M. G. Trend (1978) of ABT symposium on the problems encountered 
Associates has become required reading for by anthropologists participating in teams in 
anyone becoming involved in a team project which both quantitative and qualitative 
that will involve collecting and analyzing data were being collected. The problems 
both qualitative and quantitative data and they shared were stark evidence that quali- 
where different members of the team have tative methods were typically perceived as 
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when used in 

trial" (pp. 352-53). comparabve analysis. The question is, What 

I community after studying the results o f  a pre- ing the people directly affected, listening t o  
liminarysurvey wi th  the people who were par- their perspectives, and including those per- I 

I ticipating in  this program. spectives in  their analysis. 
Professor Liebman commented t o  a New I 

I York Times reporter: "I thought they were go- I I 

does each analysis contribute to our under- . comparing observations with inter- 
standing? Areas of convergence increase views; 
confidence in findings. Areas of divergence . what people say in publi 
open windows to better understanding the with what they say in private; 
multifaceted, complex nature of a phenome- 
non. Deciding whether results have con- ' checking for the wh 

verged remains a debcate exercise subject to people the thing Ov 

both disciplined and creative interpretation. time; 

Focusing on the degree of convergence rather . comparing the perspectives of people 
than forcing a dichotomous choice-that the from different points of view, for exam- 
different kinds of data do 01 not converge ple, in an evaluation, triangulating staff 

views, client views, funder views, and 
views expressed by people outside the 
program; and 

TRIANGULATION OF 
QUALITATIVE DATA SOURCES 

5 checking interviews against program 
documents and other written evidence 
that can corroborate what interview re- 

The second type of triangulation involves spondents report. 
triangulating data sources. This means com- 
paring and-cross-checking the consistency 
of information derived at different times Quite diEferent kinds of data can be 
and by different means within qualitative brought together in a case study to illumi- 
~nethods. It means nate various aspects of a phenomenon. 
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Smith and Kleine (1986) triangulated histor- 
ical analyses, life history interviews, and 
ethnographic participant observations to il- 
luminate the roles of powerful actors in eval- 
uating an innovative educational project. 

As we found with methods triangulation, 
triangulation of data sources within qualita- 
tive methods may not lead to a single, totally 
consistent picture. The point is to study and 
understand when and why these differences 
appear. The fact that observational data pro- 
duce different results than interview data 

based evaluation (assessing the stated out- 
comes of the program) and a sec 
undertook a "goal-free" evaluation 
the evaluators assess clients' needs 
gram outcomes without focusing on stat 
goals (see Chapter 4). Comparing the resul 
of the goals-based team with those of 

Massachusetts Institute of Technology re- AUDIENCE REVIEW AS 
searcher Eric Von Hipple reported that 77% CREDIBILITY TRIANGULATION 
of the innovations in equipment used to 
make semiconductor and printed circuit 

Reflexive triangulation (Exhibit 2.2 in 
Chapter 2) adds the audience's reactions to 

boards and 67% of the breakthroughs re- 
the triangulation mix. Evaluation consti- 

ported in four major types of scientific $- 
tutes a particular challenge in establishing 

struments came from customers (Gladwell 
1997:47). In phenomenological terms, the 

credibility because the ultimate test of the 
credibility of an evaluation report is the re- 

real-world lived experience of customers is  
driving technological innovation among sponse of primary intended users and read- 

those able to hear it. ers of that report. Their reactions revolve 
around fnce vnlidity. On the face of it, is the re- 

Collaborative and participatory inquiry 
portbelievable? Are the data reasonable? Do 

builds in participants' review of findings as 
the results comect to how people under- 

a matter of course. However, investigative 
stand the world? In seriously soliciting us- 

inquiry (Douglas 1976) aims at exposing 
ers' reactions, the evaluator's perspective is 

what goes on beyond the public eye and is 
joined to the perspective of the people who 

often antagonistic to those in power, so their 
must use the findings. House (1977) sug- 

responses would not typically be used tore- 
gests that the more "naturalistic" the evalua- 

vise conclusions but might be used to at least 
tion, the more it relies on its audiences to 

offer them an opportunity to provide con- 
reach their own conclusions, draw their own 

text and an alternative interpretation. Some 
generalizations, and make their own inter- 

researchers worry that sharing findings 
pretations: 

with participants for their reactions will un- 

goal-free team provides a form of anal 
triangulation for determining program 
fectiveness. 

REVIEW BY INQUIRY 
does not mean that either or both kinds of 
data are "invalid," although that may be the 
case. More likely, it means that different 
kinds of data have captured different things 
and so the analyst attempts to understand 

PARTICIPANTS 

Having those who were studied revie 
the findings offers another appro 
lytical triangulation. Researchers 
ators can learn a great deal abo the reasons for the differences. Either consis- 

tency in overall patterns of data from differ- 
ent sources or reasonable explanations for 
differences in data from divergent sources 

racy, completeness, fairness, and percei 
validity of their data analysis by having 
people described in that analysis reac 
what is described and concluded. To the can contribute significantly to the overall 

credibility of findings. 

TXIA NG ULATION WITH 
MULTIPLE ANALYSTS 

A third kind of triangulation is investiga- 

tent that participants in the study are unable 
to relate to and confirm the description and 
analysis in a qualitative report, questions are 
raised about the credibility of the findings. 
Alkin, Daillak, and White (1979), in study- 
ing how evaluations were used, presented 

derrnine the independence of their analysis. 
Others view it as an important form of triafi- Unless an evaluation provides an explanation 

gulation. In anInternet listserv discussionof for a particular audience, and enhances the 

this issue, one researcher reported this expe- understanding of that audience by the content 

rience: and form of the argument it presents, it is not 
an adequate evaluation for that audience, 
even though the facts on which it is based are each case study to the people in the setting 

described and asked them for both verbal 
and written reactions. They then included 

tor or analyst triangulation, that is, using 
multiple as opposed to singular observers or 
analysts. Triangulating observers or using 

I gave both transcripts and a late draft of find- verifiable by other procedures. One indicator 
ings to participants in my study. I wondered of the explanatory power of evaluation data is 

those written reactions in the report. several interviewers helps reduce the poten- 
tial bias that comes from a single person do- 
ing all the data collection and proyides 

what they would object to. I had not promised the degree to which the audience is per- 
to alter my conclusions based on their feed- suaded. Hence, an evaluation may be "true" in 

Obtaining the reactions of respondents to 
your working drafts is time-consuming, but 

back, but I had assured them that my aim was the conventional sense but not persuasive to a 
means of more directly assessing the consis- 
tency of the data obtained. Triangulating ob- 
servers provides a check on bias in data col- 

being sure not to'do them harm. My findings particular audience forwhomit does notserve 
included some significant criticisms of their as an explanation. In thefilllest sense, then, an respondents may (1) venfy that you have re- 

flected their perspectives; (2) inform you of 
sections that, if published, could be problem- 
atic for either personal or political reasons; 

efforts that I feared/expected they might ob- eunluation is depnzdent both on the person who 
lection. A related strategy is trinngulnting ject to. Instead, their review brought forth some mnkes the evnllmtive statei~zent and oil the persoil 
analysts-that is, having two or more per- 
sons independently analyze the same quali- 
tative data and compare their findings. 

new information about initiatives that had not who receives it. (p. 42, emphasis added) 
and (3) help you to develop new ideas and in- 
terpretations. (Glesne 1999:152) 

previously been mentioned. And their pri- 

mary objection was to my not giving the credit Understanding the interaction and mutu- - 

In evaIuation, an interesting form of team for their successes to a wider group in the corn- ality between the evaluator and the people 
How important can participant feedback triangulation has been used. Michael 

Scriven (1972b) used two separate teams, 
one that conducted a traditional goals- 

munity. What I learned was not to make as- who use the evaluation, as well as relation- 
sumptions about participants' thinking. ships with participants in the program, is be, not only to confirm findings but tci make 

sure the right questions are being asked? 
, 
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ORY TRIANGULATION ation) that a study's find- 
an artifact of a single 

cessful and unsuccessful cases in an inter- 
vention yield quite different results than 

t the same data. Chapter 3 presented a studying a typical case or a mix of cases. Peo- 
er of general theoretical frameworks ple unfamiliar with purposeful samples 

d Data in Context may think of smaJ samples as "biased," a 
perception that undermines credibility in 

tive qualitative presentation by traditi ber of cases for examination. When inter- clearly delineating the purpose and limita- 
social science standards, or vice versa. preting findings, then, it becomes important tions of the sample studied-and therefore 
within a particular framework, expert to reconsider how design constraints may being careful about extrapolating (muchless 
views can increase credibility for those ation can be examined from a Marxian have affected the data available for analysis. generalizing) the findings to other situa- 
are unsure how to distinguish high-qu 
work. That, of course, is the role of the 
toral committee for graduate students an 

review or audit itself lacks credibility. The MulIa Nasrudin was once called upon to 
challenge of getting the right expert, one 
who can apply an appropriately critical eye, stakeholders to disagree about pro- events or cases) that are sampled for ob- was supposed to be a wise and holy man, 
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Nasrudin was accused of being almost illit- 
. erate. One day the ruler of his country de- 

cided to put this to the test. 
"Write something for me, Nasrudin," 

said he. 
"I would willingly do so, but I have taken 

an oath never to write so much as a single let- 
ter again," replied Nasrudin. 

"Well, write something in the way in 
which you used to write before you decided 
not to write, so that I can see what it was 
like." 

"I cannot do that, because every time you 
write something, your writing changes 
slightly through practice. If I wrote now, it 
would be something written for now." 

"Then bring me an example of his writ- 
ing, anyone who has one," ordered the ruler. 

Someone brought a terrible scrawl that 
the M d a  had once written to him. 

"Is this your writing?" asked the mon- 
arch. 

"No," said Nasrudin. "Not only does 
writing change with time, but reasons for 
writing change. You are now showing a 
piece of writing done by me to demonstrate 
to someone how he should not write" (Shah 
1973:92). 

High-Quality Lessons Learned 

The notions of iden-g and articulat- 
ing "lessons learned" and "best practices" 
have become popular purposes of cross-case 
analyses in multisite organizational studies 
and cluster evaluations that aim to build 
knowledge comparatively. Rather than be- 
ing stated in the form of traditional scientific 
empirical generalizations, lessons learned 
and best practices more often take the form 
of principles of practice that must be adapted 
to particular settings in which the principle 
is to be applied. For example, a lesson 
learned from research on evaluation use is 
that evaluation use will likely be enhanced 

by designing an evaluation t 
focused questions of specific 
tended users (Patton 1997a). Ho 
looked at examples of lessons le 
included as conclusions in a varie 
ter evaluation reports, Ricardo 
mer director of evaluation at 
Kellogg Founclation, and-I be 
the deteriorating meaningfulness of the 
phrases "lessons learned" and "best prac- 
tices." As these phrases became widely 
used, they began to be applied to any kind of 
insight, evidentially based or not. We began 
thinking about what would constitute a 
"high-quality lessons learned" and decided 
that one's confidence in the transferability or 
extrapolated relevance of a supposed lesson 
learned woulcl increase to the extent that it 
was supported by multiple sources and 
types of learnings. Exhibit 9.3 presents a List 
of kinds of evidence that could be accumu- 
lated to support a proposed lesson learned, 1 
making it more worthy of application and 
adaptation to new settings if it has inde- 
pendent triangulated support from a variety 
of perspectives. Questions for generating 
lessons learned are also listed. Thus, for ex- 
ample, the lesson that designing an evalua- 
tion to answer the focused questions of spe- 
cific primary intended users enhances 
evaluation use is supported by research on 
use, theories about diffusion of innovation 
and change, practitioner wisdom, cross-case 
analyses of use, the profession's articulation 
of standards, and expert testimony. For ex- 
ample, House's reflections about general- 
izability in The Logic of Evall~ative Argzcnze~zt 
(1977) constitute an example of expert testi- 
mony in support of the lesson learned about 
evaluation us.e: 

In evaluation, the social and psychological 
contexts become particularly relevant and the 
knowledge less certain. Under those condi- 
tions argumentation aimed at gaining the ad- 

High-quality lessons learned: Knowledge that can be applied to future action and derived 
from screening according to specific criteria: I 

Evaluation findings-patterns across programs 
Basic and applied research 
Practice wisdom and experience of practitioners 
Experiences reported by program participants/clients/intended b 
Expert opinion 

0 cross-di;ciplinan/ connections and patterns 
Assessment of the importance of the lesson learned 
Strength of the connection to outcomes attainment 

The idea is that the greater the number of supporting sources for a "lesson learned," the more 
rigorous the supporting evidence, and the greater the triangulation of supporting sources, the 
more confidence one has in the significance a n d  meaningfulness of a lesson learned. Lessons 
learned with only one type of supporting evidence would be considered a "lessons learned hypoth- 
esis." Nested within and cross-referenced to lessons learned should be the actual casesfrom which 
practice wisdom a n d  evaluation findings have been drawn. A critical principle here is to maintain 
the contextual frame for lessons learned, that is, to keep lessons learned grounded in their context. 
For ongoing learning, the trick is to follow future supposed applications of lessons learned to test 
their wisdom a n d  relevance over time in  action in new settings. 

1. What is meant by a "lesson"? 
2. What is meant by "learned"? 
3. By whom was the lesson lear 

sson (i.e., under what conditions 
does it apply)? 

enough to guide practice in some 
concrete way? 

9. What evidence will they want to s 

herence and increasing the understanding of sal audience of all rational men with the neces- 
particular audiences is morc appropriate. Per- sity of his conclusions. 
suasion claims validity only for particular au- Persuasion is directly related to action. 
diences and the intensity with which Even though evaluation information is less 
particular audiences accept the evaluation certain than scientific information addressed 
findings is a measure of this effectiveness. The to a universal audience, persuasion is effective 
evaluator does not aim at convincing a univer- in promoting action because it focuses on a 
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particular audience and muskrs information 
with which this audience is concerned. (p. 6)  ' 

High-quality lessons learned, then, reprez 
sent principles extrapolated from multiple 
sources and independently triangulated to 
increase transferability as cumulative 
knowledge working hypotheses that can be 
adapted and applied to new situations, a 
form of prag&atic utilitarian generaliza- 
bility, if you will. The pragmatic bias in this 
approach reflects the wisdom (dare one say 
lesson learned) of Samuel Johnson: "As gold 
which he cannot spend will make no man 

e reviewed strate- 
gies for enhancing the quality and credibil- 
ity of qualitative analysis, sear&g for ri- 
val explanations, explainingnegative cases, 
triangulation, and keeping data in context. 
Technical rigor in analysis is a major factor 
in the credibility of qualitative findings. 
This section now takes up the issue of how 
the credibility of the inquirer affects the way 
findings are received. 

Because the researcher is the instrument 
in qualitative inquiry, a qualitative report 
should include some information about the 
researcher. What experience, training, and 
perspective does the researcher bring to the 
field? Who funded the study and under 
what arrangements with the researcher? 
How did the researcher gain access to the 
study site? What prior knowledge did the re- 
searcher bring to the research topic and 
study site? What personal connections does 
the researcher have to the people, program, 
or topic studied? For example, suppose the 
observer of an Alcoholics Anonymous pro- 

1. reactions of those in 
it affected one's stamina in the 
you sick part of the time? The fi 

It is axiomatic that observers must record 
what they perceive to be their own reactive ef- 
fects. They may treat this reactivity as bad and 
attempt to avoid it (which is impossible), or 
they may accept the fact that they will have a 
reactive effect and attempt to use it to advan- 

ting under study and what sensitivities the tage. . . . The reactive effect will be measured 

inquirer brings to the issues under study. 
In preparing to i n t e ~ e w  farm families in lack of sufficient tr 

Minnesota, I began building up my toler- about, and also in daily observations. (Denzin 

ance for strong coffee a month before the 1978b:ZOO) 

fieldwork. Being ordinarily a non-coffee 
drinker, I knew my body would be jolted by Anxieties that surround an evaluation 
10 to 12cups of coffee a day doing interviews 
in farm kitchens. In the Caribbean, when in- e methodologists advocate long-term evaluator can affect how a program operates 
terviewing farmers, I had to increase my tol- ervations that permit an initial period as well as its outcomes. The evaluator's 
erance for rum because some interviews 
took place in rum shops. These are matters 
of personal preparation-both mental and 
physical-that affect perceptions about the 
quality of the study. Preparation and train- 
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and anxiety that performances are below 
par. Some forms of program evaluation, es- 
pecially "empowerment evaluation" and 
"intervention-oriented evaluation" (Patton 
1997a: Chapter 5) turn this traditional threat 
to validity into an asset by designing data 
collection to enhance achievement of the de- 
siredprogram outcomes. For example, at the 
simplest level, the observation that "what 
gets measured gets done" suggests the 
power of data collection to affect outcomes 
attainment. A leadership program, for ex- 
ample, that includes in-depth interviewing 
and participant journal writing as ongoing 
forms of evaluation data collection may find 
that participating in the interviewing and 
writing reflectively have effects on partici- 
pants and program outcomes. Likewise, a 
community-based AIDS awareness inter- 
vention can be enhanced by having commu- 
nity participants actively engaged in identi- 
fylng and doing case studies of critical 
community incidents. In short, a variety of 
reactive responses are possible, some that 
support program processes, some that inter- 
fere, and many that have implications for in- 
terpreting findings. Thus, the evaluator has 
a responsibility to think about the problem, 
make a decision about how to handle it in 
the field, attempt to monitor evaluator/ob- 
server effects, and reflect on how reactivities 
may have affected findings. 

Evaluator effects are often considerably 
overrated, particularly by evaluators. There 
is more than a slight touch of self-irnpor- 
tance in some concerns about reactivity. 
Lillian Weber, director of the Workshop Cen- 
ter for Open Education, City College School 
of Education, New York, once set me 
straight on this issue, and I pass her wisdom 
on to my colleagues. In doing observations 
of open classrooms, I was concerned that my 
presence, particularly the way kids flocked 
around me as soon as I entered the class- 
room, was distorting the situation to the 

point where it was impossible to do good 
servations. Lillian laughed and suggested 
me that what I was experiencing was 
way those classrooms actually were. 
went on to note that this was co 
among visitors to schools; they were alw 
concerned that the teacher, knowing visito 
were coming, whipped the kids into 
for those visitors. She suggested that 
the best of circ~unstances a teacher mi 
kids to move out of habitual patterns into 
some model mode of behavior for as much 
as 10 or 15 minutes, but that, habitual pat- 
terns being what they were, kids would 
rapidly revert to normal behaviors and 
whatever artificiality might have been 
duced by the presence of the visitor 
likely become apparent. 

Evaluators and researchers should strive 
to neither overestimate nor underestimate 
their effects but to take seriously their re- 
sponsibility to describe and study what 
those effects are. 

A second concern about evaluator effects 
arises from the possibility that the evaluator 
changes during the course of the evaluation. 
In Chapter 7 on interviewing I offered sev- 
eral examples including how, in a study of 
child sexual abuse, those involved were 
deeply affected by what they heard. One of 
the ways this sometimes happens in anthro- 
pological research is when participant ob- 
servers "go native" and become absorbed 
into the local culture. The epitome of this in a 
shorter-term observation is the story of the 
observers who became converted to Chris- 
tianity while observing a Billy Graham cru- 
sade (Lang and Lang 1960). Evaluators 
sometimes become personally involved 
with program participants or staff and there- 
fore lose their sensitivity to the full range of 
events occurring in the setting. 

Johnson (1975) and Glazer (1972) have re- 
flected on how they and others have been 
changed by doing field research. The con- 

sensus of advice on how to deal with the 
problem of changes in the observers as a re- 
sult of involvement in research is similar to 
advice about how to deal with the reactive 
effects createdby the presence of observers. 

It is central to the metliod of participant obser- 
vation that changes will occur in the observer; 
the important point, of course, is to record 
these changes. Field notes, introspection, and 
conversations with informants and colleagues 
provide the major means of measuring this di- 
mension, . . . for to be insensitive to shifts in 
one's own attitudes opens the way for pla ' 

naive interpretations on the complex se 
events under analysis. (Denzin 1978lx2 

The third concern about inquirer effects 
has to do with the extent to which the predis- 
positions or biases of the evaluator may af- 
fect data analysis and interpretations. This 
issue carries mixed messages because, on 
the one hand, rigorous data collection and 
analytical procedures, like triangulation, are 
aimed at substantiating the validity of the 
data and minimizing inquirer biases; on 
the other hand, the interpretative and 
constructivist perspectives remind us that 
data from and about humans inevitably rep- 
resent some degree of perspcctive rather 
than absolute truth. Getting close enough to 
the situation observed to experience it first- 
hand means that researchers can learn from 
their experiences, thereby generating per- 
sonal insights, butthat closeness makes their 
objectivity suspect. "For social scientists to 
refuse to treat their own behavior as data 
from which one can learn is really tragic" 
(Scriven 1972a:99). In effect, all of the proce- 
dures for validating and verifying analysis 
that have been presented in this chapter are 
aimed at reducing distortions introduced by 
inquirer predisposition. Still, people who 
use different criteria in determining eviden- 
tial credibility will come at this issue from 
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difference stances and end up with different 
conclusions. 

Consider the interviewing stance of em- 
patlzic neutrality introduced in Chapter 2 and 
elaborated in Chapter 7. An empathically 
neutral inquirer will be perceived as caring 
about and interested in the people being 
studied, but neutral about the content of 
what they reveal. House (1977) balances the 
caring, interested stance against independ- 

- 

ence and impartiality for evaluators, a 
stance that also applies to those working ac- 

ds of traditional sci- 
ence. 

seen as caring, as inter- 
ested, as responsive to the relevant arguments. - 
He must be impartial rather than simply ob- 
jective. The impartiality of the evaluator must 
beseen as that of an actorin events, one who is 
responsive to the appropriate arguments but 
in whom the contending forces are balanced 
rather than non-existent. The evaluator must 
be seen as nothavingpreviously decided infa- 
vor of one position or the other. (House 
1977:45-46) 

But neutrality and impartiality are not - 
easy stances to achieve. ~ e n z i n  (1989b) cites 
a number of scholars who have concluded, 
as he does, that every researcher brings pre- 
conceptions and interpretations to the prob- - 

lem being studied, regardless of methods 
used. 

All researchers take sides, or are partisans for 
one point of view or another. Value-free inter- 
pretive research is impossible. This is the case 
because every researcher brings preconcep- 
tions and interpretations to the problem being 
studied. The term henneneuticnl circle or sittm- 
tion refers to this basic fact of research. All 
scholars are caught in the circle of interpreta- 
tion. They can never be free of the henne- 
neutical situation. This means that scholars 
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must state beforehand their prior interpfeta- which the evaluator's findings can be 
tions of the phenomenon being investigated. trusted; that is, trustworthiness can be un- 
Unless these me-gs and values are clari- dersiood as one dimension of perceived 
fied, their ,effects on subsequent interprets- methodological rigor (Lincoln and Guba 
tions remain clouded and often misunder- 1986; Glesne 1999). For better or worse, the 
stood. (Denzin 1989b:23) trustworthiness of the data is tied directly to 

- the trustworthiness of the person who4col- 

Earlier (Exhibit 9,l) I presented five sets of 
lects and analyzes the data-and his or her 
demonstrated competence. Competence is 

criteria for judging the quality of qualitative demonstrated by using the verification and 
inqujr. Those varying frameworks offer - validation procedures necessary to establish 
different perspectives on how inquirers the quality of analysis and thereby building 
should deal with concerns about bias. Neu- a "track record of quality work. 
trality and impartiality are expected when 

nition quoted above. In contrast, construc- 
tivist analysts are expected to deal with 
these issues through conscious and commit- or, professional integrity, and 

ted reflexivity--entering the hermenez~ticnl al competence. There are no 

circle of interpretation and therein reflecting as or clear-cut rules about 

on and analyzing how their perspective in- o a credible, high-quality analysis. 

teracts with the perspectives they encounter. task is to do one's best to make sense of 

Artistic inquirers ,often deal with issues of s. A qualitative analyst returns to the 

how they personally relate to their work by er and over again to see if the con- 

invoking aesthetic criteria: Judge the work , categories, explanationi, and inter- 

on its artistic merits. When critical chan hons make sense, if they really reflect 

criteria are applied in judging reactivity, nature of the phenomena. Creativity, in- 
llectual rigor, perseverance, insight- 

tent the inquiry fqrthered the cause or en- 
hanced the well-being of those involved and 
studied; neutrality is eschewed in favor of 
explicitly using the inquiry process to facili- 
tate change, or at least illuminate the condi- 
tions needed for change. 

The politics of evaluation mean that indi- 
vidual evaluators must make their own 

se are the intangibles that go beyond the 
tine application of scientific procedures. 
Nobel prize-winning physicist Percy 

an put it: "There is no scientific 
as such, but the vital feature of a sci- 

s procedure has been merely to do his 
tmost with his mind, no holds barred" 

(quoted in Mills 1961:58). 

peace with how they are going to descr 
what they do. The meaning and co @ ~h~ Paradigms 
tions of words such as objectivity, szlbjectivi Debate and Credibility 
neutrality, and inzpnrtiality will have to 
worked out with particular stakehol We come now to the third leg of the credibil- 
specific evaluation settings. Essenti ity triangle, the first two having been (1) rig- 
these are all concerns about the extent orom methods for doing fieldwork that yield 
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-quality data that are systematically an- 
d with attention to issues of credibility 

the credibility of t l ~  researcher, which 
ndent on training, experience, track - - 

record, status, and presentation of self. We 
take up now the issue of plzilosophical beliefin 
the value of qtmlitative inquiry, that is, a fun- 
damental appreciation of naturalistic in- 
quiry, qualitative methods, inductive analy- 
sis, purposeful sampling, and holistic 
thinking. 

The use of qualitative methods can be 
quite controversial. The controversy stems 
from the long-standing debate in science 

how best to study and understand the 
d. AS discussed in earlier chapters, the 

debate sometimes takes the form of qualita- 
tive versus quantitative methods, or science 
versus phenomenology, or positivism ver- 
sus constructivism, or realism versus 

interpretivism. How the 
depends on the perspectives that peo 
bring to it and the language available 
them to talk about it. The debate is rooted m 
philosophical differences about the nature 
of reality and epistemological differences 
about what constitutes knowledge and how 
it is created. This has come to be called "the 
paradigms debate," a paradigm in this case 
being a particular worldview where philos- 
ophy and methods intersect to determine 
what kinds of evidence one finds acceptable. 
The literature on the paradigms debate is ex- 
tensive (cf. Denzin and Lincoln 2000b; 
Tashakkori and Teddlie 1998; Patton 1997a: 
Chapter 12; Shadish 1995a, 1995b, 1995c; 
Guba 1991; Fetterman 1988a, 198813; Lincoln 
and Cuba 1985,1986,2000; Cronbach 1975; 
Guba and Lincoln 1981; Reichardt and Cook 
1979; Rist 1977; Campbell 1974, 1999a, 
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1999b). The point here is to alert thosenew to odologists (hereafter known as "quals") 

the debate that it has been and can be in- found themselves together on a train travel- 
tense, divisive, emotional, and rancorous. ing to the same professional meeting. The 
Both scientists and nonscientists often quals, all of whomhad tickets, observed that 
hold strong opinions about what consti- the quants had only one ticket for their 
tutes credible evidence. These opinions are whole group. 
paradigm derived and paradigm dependent "How can you all Gavel on ond ticket?. 
because a paradigm constitutes a worldview asked a qual. 
built on implicit assumptions, accepted defi- "We have OLW methods," replied a quant. 

nitions, comfortable habits,values defended Later, when the conductor came to punch 

as truths, and beliefs projected as reality. As tickets, all the quants slipped quickly behind 
such, paradigms are deeply embedded in the door of the toilet. When the conductor 

the socialization of adherents and practitio- knocked on the door, the head quant slipped 
ners telling them what is important, legiti- their one ticket under the door, thoroughly 
mate, and reasonable. Paradigms are also fooling the conductor. 

normative, telling the practitioner what to On their return from the conference, the 

do without the necessity of long existential two groups again found themselves on the 

or epistemological consideration. But it is same train. The qualitative researchers, hav- 

this aspect of paradigms that constitutes ingleamed from the quants, had schemed to 

both their strength and their weakness- share a single ticket. They were chagrined, 

their strength in that it makes action possi- therefore, to learn that, this time, the statisti- 

ble, their weakness in that the very reason cians had boarded with no tickets. 

for action is hidden in the unquestioned as- "We know how you traveled together 

sumptions of the paradigm. with one ticket," revealed a qual, "but how 

Given the often controversial natu~e of canyoupossibly getawaywithno tickets?" 

qualitative findings and the necessity. on oc- "We havenew methods," replied a quant. 

casion, to be able to explain and even defend Later, when the conductor approached, 

the value and appropriateness of qualitative all the quals crowded into the toilet. The 

approaches, the sections that follow will head statistician followed them and 

briefly discuss the most common concerns. knocked authoritatively on the toilet door. 

I'll then tell you how to make the case that The quals slipped their one and only ticket 

the debnte is over, or as my teenage daughter under the door. The head quant took the 

says, "That's so 10 minutes ago." ticket and joined the other quants in a differ- 

First, however, to set the context ac- ent toilet. The quds were subsequently dis- 

knowledge that the debate continues for covered without tickets, publicly hurnili- 

many, let me share a story to illustrate the an- ated, and tossed off the train at its next stop. 

tagonisms that sometimes undergird (and 
undermine) the debate. A former student Beyond the Numbers Game 
sent me the following story, which she had 
received as an e-mail chain letter, a matter of Philosopher of science Thomas H. Kuhn 
interest only because it suggests widespread (1970), having studied extensively the value 
distribution. systems of scientists, observed that "the 

Once upon a time, not so very long ago, a most deeply held values concern predic- 
group of statisticians (hereafter known as tions" and "quantitative predictions are 
"quants") and a party of qualitative meth- preferable to qualitative ones" (pp. 184-85). 
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I 

PLAYING THE NUHBERS GAME: 

TURNING THOUGHTS INTO SCALES 8 
0 N 

w 

The methodological status hierarchy in sci- valid, and meaningless (for examples, see 
ence ranks "hard data" above "soft data" Hausman 2000; Huff and Geis 1993). Indeed, 
where "hardness" refers to the precision of Gephart (1988) has designated "ethnosta- 
statistics. Qualitative data, then, carry the tistics" as a form of ethnographic study of 
stigma of "being soft." This carries over into groups that routinely produce statistics, fo- 
the public arena, especially in the media and cusing on the technical and operational as- 
among policyrnakers, creating what has sumptions involved in the production of sta- 
been called "the tyranny of numbers" tistics and deconstruding statistics as a 
(Eberstadt, Eberstadt, and Moynihan 1995). rhetorical device in research and the public 

How can one deal with a lingering bias arena. 
against qualitative methods? The point, however, is not to be anti- 

The starting point is understanding and numbers. The point is to be pro-rneaninfil- 
being able to communicate the particular ness. Thus, by knowing the strengths and 
strengths of qualitative methods (Chapters 1 weaknesses of both quantitative and quali- 
and 2) and the kinds of evaluation and other tative data, you can help those with whom 
applications for which qualitative data are you dialogue focus on really important 
especially appropriate (Chapter 4). It is also questions rather than, as sometimes hap- 
helpful to understand the special seductive- pens, focusingprimarily on how to generate 
ness of numbers in modem society. Num- numbers. The really important questions 
bers convey a sense of precision and accu- are, What's worth knowing? What data will 
racy even if the measurements that yielded be most illuminative? Most useful? How can 
the numbers are relatively unreliable, in- the design be appropriately matched to the 
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quantitative approaches. Qualitative meth- 
ods are dzfferent. Furthermore, "weno longer where the majorify of scientists (or 
need to regard qualitative research as provi- er people) were factually wrong while . It is adversarial rather than one-p sional, because qualitative studies have al- e dissenting obsenrer described things as 
ready assembled a usable, cumulative body ey actually were (Kuhn 1970). 
of knowledge" (Silverman 1997:l). Given Qualitative rigor has to do with the qual- 
that context, let's examine some ways of ity of the observations made by an evaluator. 
reframing old quantitative-qualitative de- Scri~en emphasizes the importance of being 
bate issues. factual about observations rather than b ~ i n g  

distant from the phenomenon being stud- 
Beyond Objectivity and ied. Distance does not guarantee objectiv- 
Subjectivity: New Concepts, ity; it merely guarantees distance. Never- each side presented with as much vigor and 
New Language theless, in the end, Scriven (1998) still finds commitment as possible. 

the ideal of objectivity worth striving for as a 

Science places great value on objectivity. counter to bias, and he continues to find the . It is that the subjea,s reaction to 
Often the primary reason decision makers language of objectivity serviceable. the reporter and interactions between them 
commission an evaluation is to get objective In contrast, Lincoln and Guba (1986), as heavily determines what the reporter per- 
data from an independent and objective noted earlier, have suggested replacing the ceives. Hence one test of fairness is the 

traditional mandate to be objective with an length to which the reporter will go to test 
emphasis on h~lshuorthiness and atltlzentici& his own biases and rule them out. 
by being balanced, fair, and conscientious in 
taking account of multiple perspectives, It is a relative criterion that is measured by 
multiple interests, and multiple realities. bnlnnce rather than by isomorphism to en- 
They have suggested that researchers and during truth. 
evaluators can learn something about these 

utes from the stance of investigative Clearly, evaluators have a great deal to learn 
from this development. (Guba 1981:76-77) 
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Earlier in this chapter, I discussed the futile search for 
of the inquirer and noted that in the next section. 

trustworthiness of the inquirer is one dimen- still searching for language an 
sion of rigor. The issue, then, is not really to transcend the old and outd 

about objectivity in the abstract, but about of objective versus subjectiv 
researcher credibility and trustworthiness, about new terminology ha 
about fairness and balance. How, then, does given the five different sets 
one deal with concerns about objectivity? judging qualitative inquiry I i 

It is helpful to know that scholarly philos- beginning of this chapter, it see 
ophers of science now typically doubt the that a consensus is on the horizo 
possibility of anyone or any method being be liberating because it op 
totally "objective." But subjectivity, even if bility of getting beyond the 
acknowledged as inevitable (Peshkin 1988), stractions of objectivity and 
carries negative connotations at such a deep moving instead to care 
level and for so many people that the very tive methodological 1 
tern  can be an impediment to mutual un- scribes your onminquiryprocesse 
derstanding. For this and other reasons, as a cedures. That is, don't label those 

way of elaborating with any insight the na- as "objective," "s 
ture of the research process, the notion of "neutral," "authe 
subjectivity may have become as useless as scribe them and what you bring to them and 

the notion of objectivity. how you've reflected on them, and then let 
the reader be persuaded, or not, by the intel- 

The death of the notion that objective truth is lectual and methodological rigor, meaning- Reflections on Truth and Utility as Criteria of Quality 
attainable in projects of social inquiry has been fulness, value, and utility of the result. In the 
generally recognized and widely accepted by meantime, be very careful how you use par-  ad^ I d~ not make up things. That is lies. Lies are not true. ~ u t  the truth 
scholars who spend time thinking about such ticular terms in specific contexts, a point could be made up if you know how. And that's the truth. 
matters. . . . 1 will take this recognition as a made nicely by the following cautionary 
starting point in calling attention to a second tale. -Lily Tomlin 
corpse in our midst, an entity to which many During a tour of America, former British I 

refer as if it were still alive. Instead of explor- Prime Minister Winston Churchill attended I 
I One paradip-related belief that affects sounding, arrogant, and philosophical dis- 

ing the meaning of subjectivity in qualitative a buffet luncheon at which chicken was 1 how people react to qualitative data in- course on the question "what is truth?" in 
educational research, I want to advance the served. As he returned to the buffet for a sec- 1 

i 
valves how they think about the idea of the expectation that the public officials pres- 

notion that following the failure of the objecti- ond helping he asked, "May I have some I "Truth." "Do you, as a qualitative re- ent would be alienated and dismiss my testi- 
vists to maintain the viability of their episte- more breast?" I 

i searcher, swear to tell the truth, the whole mony. So I did not reply, "That depends on 
mology, the concept of subjectivity has been His hostess, looking embarrassed, ex- truth and nothing but the truth?" I was once what truth means." I said simply: "Certainly 
likewise drained of its usefulness and there- plained that "in this country we ask for asked this very question by a hostile school I promise to respond honestly." Notice the 
fore no longer has any meaning. Subjectivity, I white meat or dark meat." iAeSearcher at a public meeting who sought to shift from truth to honesty. 
feel obliged to report, is also dead. (Barone Churchill, taking the white meat he was mnbarrass me in front of a school board in a Lancelot Andrews, a 17th-cenw priest, 
2000:161) offered, apologized and returned to his ta- debate about standardized tests. I knew obsemed that Pontius Pilate is recorded to 

ble. from previous discussion that he had read, have asked Jesus at his trial, "what is 
Barone (2000:169-70) goes on to argue in The next morning the hostess received a in a previous edition of this book, this very Truth?" Pilate asked his question, ~~d~~~~ 

favor of the "criterion of critical persuasive- beautiful orchid from Churchill with the fol- sedonexpressing doubt about the ~1fdity of observed, "and then some other matter took 
ness" based on "neoprapatisim," essen- lowing card: "I would be most obliged if YOU truth as a criterion of quality and 1 suspected him in the head, and so he rose and went his 
tially elevating a search for utility above the would wear this on your white meat." that he hoped to lure me into an academic- way before he had his answer." while the 
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one perspective must be true. 
8), pondering these questions, has 

The pragmatic evaluator might rep1 

eir relevance to and use 

tmthfuIness (p. 17) 

in the postmodem age, makes the case for 
In studying evaluation use (Patton pragmatic utility as follows: 

do we decide whch deserves our attenbon 
information that they could and did and respect? The pragmatists offer the =rite- 

th other information (political, rion of Usefulness for th~s purpose.. . . Anldea, 
other research, colleague opin- like a tool, has no intrinsic value and IS "trueu 

we were to first detemne the level of cer- contributed to their own needs. 
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context-bound, historically situated transac- 
tions between itself and a text, it helps us to 
judge which textual experiences are to be val- 
ued. . . . The gates are opened for textual en- 
counters, in any inquiry genre or tradition, 
that serve to fulfill an important human pur- 
pose. (pp. 169-70) 

Focusing on the connection between 
truth tests and utility tests shifts attention 
back to credibility and quality, not as abso- 
lute generalizable judgments but as contex- 
tually dependent on the needs and interests 
of those receiving our analysis. This obliges 
researchers and evaluators to consider care- 
fully how they present their work to others, 
with attention to the purpose to be fulfilled. 
That presentation should include reflections 
on how your perspective affected the ques- 
tions you pursued in fieldwork, careful doc- 
umentation of all procedures used so that 
others can review your methods for bias, 
and being open in describing the limitations 
of the perspective presented. Appendix 9.1 
contains an in-depth description of how one 
qualitative inquirer, engaged in program 
"documentation," dealt with these issues in 
a long-term participant observer relation- 
ship. This excerpt, titled "A Documenter's 
Perspective," is based on the documenter's 
research journal and field notes. It moves the 
discussion from abstract philosophizing to 
day-to-day, in-the-trenches fieldwork en- 
counters aimed at sorting out what is true 
(small t )  and useful. 

As one additional source of reflection on 
these issues, perhaps the f o l l o h g  Sufi 
story will provide some guidance about the 
difference between truth and perspective. 
Sagely, in this encounter, Nasrudin gathers 
data to support his proposition about thena- 
ture of truth. Here's the story. 

M d a  Nasrudin was on trial for his life. 
He was accused of no less a crime than 

treason by the king's ministers, wise men 
charged with advising on matters of great 
import. Nasrudin was charged with going 
from village to +age inciting the people by 
saying, "The king's wise men do not speak 
truth. They do not even know what truth is. . 
They are confused." Nasrudin was brought 
before the king and the court. "How do you 
plead, gullty or not gullty?" 

"I am both guilty and not guilty," replied 
Nasrudin. 

"What, then, is your defense?" 
Nasrudin turned and pointed to the nine 

wise men who were assembled in the court. 
"Have each sage write an 
lowing question: What is 

The king commanded 
they were asked. The answers were handed 
to the king, who read to the court what each 
sage had written. 

The first wrote: "Water is to remove 
thirst." 

The second: "It is the essence of life." 
The third: "Rain." 
The fourth: "A clear, liquid substance." 
The fifth: "A compound of hydrogen and 

oxygen." 
The sixth: "Water was given to us by God 

to use in cleansing and pur-g ourselves 
before prayer." 

The sevenh "It is many different 
things-rivers, wells, ice, lakes, so it de- 
pends." 

The eighth: "A mamelous mystery that 
defies definition." 

The ninth: "The poor man's wine." 
Nasrudin turned to the court and the 

king, "I am @ty of saying that the wise 
men are confused. I am not, however, guilty 
of treason because, as you see, the wise men 
are confused. How can they know if I have 
committed treason if they cannot even de- 
cide what water is? If the sages cannot agree 
on the truth about water, something they 

consume e The king 
free. 

From apolations and Transferability 

he trouble with generaliza that they don't apply to particulars. 

a S. Lincoln and Egon G. Guba (1985:llO) 

The pragmatic criterion of utility leads to 
the question of what one can do with quali- 
tative findings. Certainly, tlie resdts illumi- 
nate a particular situation or small number 
of cases. Butwhat of utility beyond the lirn- 
ited case or cases studied? Can q~~alitative 
findings be generalized? 

Chapter 5 discussed the logic andvalue of 
purposeful sampling with small, but care- 
fully selected, information-rich cases. Cer- 
tain kinds of small samples, for example, a 
critical case, are selected and studied pre- 
cisely because they have broader relevance. 
Other sampling strategies, for example, ex- 
treme cases (exemplars of excellence or fail- 
ure), are selected for their potential to yield 
insights about principles that might be ap- 
plied elsewhere. However, purposeful Sam- 
pling is not widely understood. Thus, quali- 
tative inquirers may encounter a predis- 
position toward large, random samples and 
disbelief in (or ignorance about) the value of 
small, purposeful samples. It is important in 
responding to such concerns that one fully 
understands the relative strengths and 
weaknesses of different sampling strategies. 
Nor are qualitative and quantitative sam- 
ples incompatible. Chapter 5 discusses sev- 
eral mutually reinforcing combinations. 

Shadish (1995a) argued that the core prin- 
ciples of generalization apply to both experi- 
ments and ethnographies (or qualitative 
methods generally). Both experiments and 

case studies share the problem of being 
highly localized. Findipgs from a study, 
experimental or naturalistic in design, can 
be generalized according to five princi- 
ples: 

1. The Principle of Proximal Similarity. We 
generalize most confidently to appli- 
cations where treatments, settings, 
populations, outcomes, and times are 
most similar to *ose in the original re- 
search. . . . 

2. The Principle of Heterogeneity of Iwele- 
vancies. We generalize most confi- 
dently when a research finding contin- 
ues to hold over variations in persons, 
settings, treatments, outcome mea- 
sures, and times that are presumed to 
be conceptually irrelevant. The strat- 
egy here is idenhfymg irrelevancies, 
and where possible including a di- 
verse array of them in the research so 
as to demonstrate generalization over 
them.. . . 

3. The Principle of Discriminant Validity. 
We generalize most confidently when 
we can show that it is the target con- 
struct, and not something else, that is 
necessary to produce a research find- 
ing. . . . 

4. The Principle of Empirical Interpolation 
and Extrpolation. We generalize most 
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Readers assirnila 
value and chan 

(Shadish 1995a: 42426) 

The evaluator should do wha 
lish the generalizabllity of his 

hoped for in science (generalizations a 
time and space) runs into considera 

ings come from encounter, and are modified tion. But in the spirit of natura 
and reinforced by repeated encounter. should regard each possible 

In life itself, this occurs seldom to the indi- 
vidual alone but in the presence of others. In a 

social process, together they bend, spin, con- encounter after that. For 
generalizations. He has concluded that so- 

solidate, and enrich their understandings. We 

terms of what others reveal as their experi- 

know particulars fleehngly, of cotuse, is to 
know newt to nothmg. What becomes useful 
understanding is a full and thorough knowl- 
edge of the particular, recognizing it also in tual accounts, case study researchers assist cept an assertion that is context free? [Yet] it 

new and foreign contexts. That knowledge is a readers in the construction of knowledge. is uirttinlly impossible to imngilzeany human be- 

form of generalization too, not scienhfic m- (Stake 2000442) (p. 122). Iznuior tlznt is not heavily mediated by the context 
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in which it occurs" (p. 62). They proposed be particularly useful when based on infor- gradually emerged evaluations focused largely on quantitative 
substituting the concepts "transferability" mation-rich samples and designs, that is, enge is to appro- measurement of clear, specific goals and ob- 
and "fittingness" for generalization when studies that produce relevant information ch methods to purposes, ques- jectives. With,the widespread social and ed- 
dealing with qualitative findings: carefully targeted to specific concerns about ssues and not to universally ad- ucational experimentation of the 1960s and 

both the present and the future. Users of single methodological approach early 1970s, evaluation designs were aimed 
The degree of transferability is a direct function evaluation at comparing the effectiveness of different 
of the similarity between the two contexts, evaluators programs and treatments through rigorous 
what we shall call "jl'ttingness." Fittingness is their finding controls and experiments. This was the pe- 
defined as degree of congruence between lessonslearne riod when the quantitative/experimental 
sending and receiving contexts. If context A future efforts. paradigm dominated. By the middle 1970s, 
and context I3 are "sufficiently" congruent, tative evalu e won the quali- the paradigms debate had become a major 
then worhg hypotheses from the sending stakeholder ative-quantitative debate." focus of evaluation discussions and writ- 
originating context may be applicable in the mind. Won in what sense? ings. By the late 1970s, the alternative quali- - 
receiving context. (Lincoln and Guba tative/naturalistic paradigm had been fully 
1985:124) e validity of experimental methods articulated (Guba 1978; Patton 1978; Stake 

3 The Credibility Issue quantitative measurement, appropri- 1975, 1978). During this period, concern 

Cronbach and Associates (1980) have of- 
in Retrospect: Increased about finding ways to increase use became - 

fered a middle ground in the methodologi- Legitimacy for Qualitative predominant in evaluation, and evaluators 

cal paradigms debate over generalizability. Methods I have found in- began discussing standards. A period of 

They found little value in experimental de- ~~~~~d the ~ ~ ~ l i ~ ~ t i ~ ~ -  cceptance of qualita- pragmatism and dialogue followed, during 

signs that are so focused on carefully con- ~ ~ ~ ~ t i t ~ t i ~ ~  ~ ~ b ~ t ~  tive methods in particular and multiple which calls for and experiences with multi- 

trolling cause and effect (internal validity) methods in general. Especially in evalua- plemethods and a synthesis of paradigms 

that the are largely be- This chapter has reviewed ways of en- tion, a consensus has emerged that research- became more ccxr~mon. The advice of 

yond that hmcing the quality and credibility of quali- 
ers and evaluators need to know and use a Cronbach and Associates (1980), in their im- 

situation (external validity). On the other tative analysis by dealing with three distinct variety of methods to be responsive to the Portant book on reform of program evalua- 

hand, they were equally concerned about but related inquiry nuances of particular empirical questions tion, was widely taken to heart: "The evalua- 

entirely idiosyncratic case studies that yield and the idiosyncrasies of specific stake- tor will be wise not to declare allegiance to 

little of use beyond the case study . rigorous lnetlzods for doing fieldwork that 
holder needs. either a quantitative-scientific-summative 

were that 'pecific yield high-quality data that are system- The cre&bility and respectability of quai- methodology or a qualitative-naturalistic- 

em~iricalfindingswould be meaningfulun- atically analyzed with attention to issues itative methods vary across disciplines, uni- descriptive methodology" (p. 7). 

der new conditions. They suggested instead of credibility; versity departments, professions, time peri- Signs of detente and pragmatism now 

that designs balance depth and breadth, re- ads, and countries. ~n the field I know best, abound. Methodological tolerance, flexibil- 

alism and control so as to permit reasonable . the credibility of the resenrrlzer, which is de- program evaluation, the increased leeti- ity, eclecticism, and concern for appropriate- 

"extrapolation" (pp. 231-35). pendent on training, experience, track macy of qualitative methods is a function of ness rather than orthodoxy now character- 

Unlike the usual meaning of the termgen- record, status, and presentation of self; more examples of useful, highquality eval- ize the practice, literature, and discussions 

ernlization, an extrapolntion clearly connotes and uations employing qualitative methods and of evaluation. Several developments seem to 

that one has gone beyond the narrow con- . plzilosophicnl belief in the value of qunlitative an increased co-hent to providing use- me to explain the withering of the method- 

fines of the data to think about other applica- inqtlily, that is, a fundamental apprecia- ful and understandable information based ological paradigms debate. 

tions of the findings. Extrapolations are tion of naturalistic inquiry, qualitative on stakel~olders'concerns. Other factors that 
modest speculations on the likely applica- methods, inductive analysis, purposeful contribute to increased credibility include 1. The articulation of professional stan- 
bility of findings to other situations under sampling, and holistic thinking. more and lugher-quality training in qualita- dards has emphasized methodological ap- 
similar, but not identical, conditions. Extrap- tive methods and the publication of a sub- propriateness rather than paradigm ortho- 
olations are logical, thoughtful, case de- The debale between qualitative and stantial clualitative literature. doxy (Joint Committee 1994). Within the 
rived, and problem oriented rather than sta- quantitative methodologists has often been The history of the paradigms debate par- standards as context, the focus on conduct- 
tistical and probabilistic. Extrapolations can strident. In recent years, the debate has soft- allels the history of evaluation. The earliest ing evaluations that are useful, practical, 
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better understanding of the situations for 
which various methods are most appropri- 
ate as well as grounded experience in how 
to combine methods. 

Evaluation Association president rofessional practice in an environ- kinds of 3. A broader conceptualization of eva 
aditional scientific claims, 

ation, and of evaluator training, has Chelimsky the GAO pub- 
of methods manuals includ- 

other aspects of evaluation, such as use, an 

Methods decisions are now framed in a 
public sector, and in and out of universi- claims made is only partly related to the 

broader context of use that, I believe, has re- as it describes what constitutes a . This diversity, and opportunities to ex- methods used in the process. 

Validity is a property of knowledge, not meth- 

Strength is not judged by adherence to a par- sm, and tolerance in the field. A good ex- ods. No matter whether knowledge comes 
context-free terms. 

ticular paradigm. It is detennined by use and from an ethnography or an experiment, we 

4. Advances in methodological sophisti- technical adequacy, whatever the method, may stiU ask the same kind of questions about 
the ways in which that knowledge is valid. To 

eichardt and Rallis 1994). The tone of the use an overly simplistic example, if someone 
claims to have nailed together two boards, we 
do not ask if their hammer is valid, but rather 

"peaceful coexistence," "12ach tradition can whether the two boards are now nailed to- 

has converted the field into a rich mosaic learn from the other," "compromise solu- gether, and whether the claimant was, in fact, 
tion," "important shared characteristics," responsible for that result. In fact, this particu- 

sus qualitative in primary orientation. Strong studies pose questions clearly, address and "a call for a new partnership." lar claim may be valid whether the nail was set 
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in place by a hammer, an airgun, or the butt of 
a screwdriver. A hammer does not guarantee 
successhl nailing, successful nailing does not 
require a hammer, and the validity of the claim 
is in principle separate from which tool was 
used. The same is true of methods in the social 
behavioral sciences. (Shadish 1995a:421) 

This brings us back to a pragmatic focus 
on the utility of findings as a point of entry 
for determining what's at stake in the claims 
made in a study and therefore what criteria 
to use in assessing those claims. As I noted in 
opening this chapter, judgments about cred- 
ibility and quality depend on criteria. And 
though this chapter has been devoted to 
ways of enhancing quality and credibility, 
all such efforts ultimately depend on the 
willingness of the inquirer to weigh the evi- 

dence carefully and be open to the possi- 
bility that what has been learned most 
from a particular inquiry is how to do it 
better next time. Canadian-born bacteriol- 
ogist Oswald Avery, discoverer of DNA as 
the basic genetic material of the cell, 
worked for years in a small laboratory at 
the hospital of the Rockefeller Institute in 
New York City. Many of his initial hypoth- 
eses and research conclusions turned out, 
upon further investigation, to be wrong. 
His colleagues marveled that he never 
turned argumentative when findings 
countered his predictions and he never be- 
came discouraged. He was committed to 
learning and was often heard telling his 
students: 'Whenever you fall, pick up 
something." 

APPENDIX 9.1 

ctive 

Introduction. This appendix provides a reflective case study, by Beth Alberty, of 
the struggle experienced by one internal, formative program evaluator of an in- 
novative school art program as she tried to figure out how to provide useful in- 
formation to program staff from the voluminous qualitative data she collected. 
Beth begins by describing what she means by "documentation" and then shares 
her experiences as a novice in analyzing the data, a process of moving from a 
mass of documentary material to a M e d ,  holistic document. 

Documentation 

Documentation, as the word is commonly used, may refer to "slice of life" 
recordings in various media20r to the marshaling of evidence in support of a 
position or point of view. We are familiar with "documentary" films; we re- 
quire lawyers or journalists to "document" their cases. Both meanings con- 
tribute to my view of what documentation is, but they are far from describing 
it fully. Documentation, to my mind, is the interpretive reconstitution of a fo- 
cal event, setting, project, or other phenomenon, based on observation and on 
descriptive records set in the context of guiding purposes and co-tments. 

I have always been a staff member of the situations I have documented, 
rather than a consultant or an employee of an evaluation organization. At 
first this was by accident, but now it is by conviction: My experience urges 
that the most meaningful evaluation of a program's goals and commitments 
is one that is planned and carried out by the staff and that such an evaluation 
contributes to the program as well as to external needs for information. As a 
staff member, I participate in staff meetings and contribute to decisions. My 
relationships with other staff members are close and reciprocal. Sometimes I 
provide services or perform functions that directly fulfill the purposes of the 
program-for example, working with children or adults, answering visitors' 
questions, writing proposals and reports. Most of my time, however, is spent 
planning, collecting, reporting, and analyzing documentation. 

First Perceptions 

With this context in mind, let me turn to the beginning plunge. Observing 
is the heart of documenting and it was into observing that I plunged, coming 
up delighted at the apparent ease and swiftness with which I could fish in- 
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to notice things aboutthem 
work influences another's, 

teachers-as they are recorded or in a special meeting with his or her col- do I do with themnow?" is a cry I 
leagues-may begin, for example, to see patterns of similar interest in the re- and others who have been collec 
quests he or she is getting and thus become aware of new possibilities for rela- 
tionships within the school. gathered. Then I returned to rethink what my purposes were, and sought out 

my original resources on documentation. Rereading qualitative references, 
me eager to collect more and more, and I also found the shee talking with the staff of the school and with my staEf colleagues, I began to 
could collect satisfying. As I collected more records, however, imagine a shape I could give to my records that would make a coherent repre- 

sentation of the program to an outside audience. 
could be observed and recorded, so many perspectives, such a complicated his- 
tory! My feelings of wanting more changed to afeeling of needing to get every- 
thing. It wasn't enough for me to know how the program worked now-I felt I 
needed to know how it got started and how the present workings had evolved. 

At the same time1 began to rethink how I could make what I had collected 
more useful to the staff. Conceiving an audience was very important at this 
stage. I will be returning to this moment of transition from initial collecting to 
rethinking later, to analyze the entry into interpretation that it entails. Descrip- 

It wasn't enough to know how the central part of the program worked-I felt I tively, however, what occurred was that I began to see my observations and re- 
had to know about all its spinoff activities and from all points of view. I was cords as a body with its own configurations, interrelationships, and possibili- 
quickly drawn into a fear of losing something sigruficant, something I might ties, rather than simply as excerpts of the larger program that related only to the 
need later on. Likewise, in my early observations of class sessions, I sought to program. Obviously, the observations and records continued to have meaning 
write down everyhng I saw. I have had this experience of wanting to get ev- ir primary relationship to the setting in which they were made, but 
erything in every setting in which I have documented, and I think it is not gan to have meaning through their secondary relationships to each 
unique. 

I was fortunate enough to be able to indulge these feelings and to learn from ese secondary relationships also emerge from observation as a process of 
where they led me. It did become clear to me after a while that my early ambi- reflecting. Here, however, the focus of observation is the setting as it appears in 
tions for documenting everything far exceeded my time and, indeed, the needs and through the observations and records that have accumulated, with all their 
of the program. Nevertheless, there was a sense to them. Collecting so much tation of multiple perspectives and longitudinal dimensions. These 
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observations in and through zecords-"thickened observations"-- to one another and to less familiar aspects. AU that ma- 
course confirmed and addedto by conii~~uing direct observation of the s tions and records;would be a lifeless and undoubtedly 

Beginning to see the records as abody and the setting through thicke 
, . , ' *  

servation is aprocess of integrating data. The process occurs grad perspective in which the data gathered are inte- 
quires a broad base of observation.abaut many aspects of the p guration is obviously a process of inteeretation. I 
some period of time. It then requires concentrated and systematic e ,however, without an artitdated framevilork for inter- 
connections within the data and weave them into patterns, to notice resentation of the body of records, like the theoreti- 
what is reported, and find the relationship of changes to wha bring to their data. Of course, there was a frame- 
stant. This process is supported by juxtaposing the observations cess, of learning and development, were 
various ways, as well as by continual retumto reobserve the orifpa ,but these were not explicit in i€s goals as a program to 
non. There is, in my opinion, no way to speed LIP the process of doc service. The plan of the docurnehtation gad called for 
Reflectiveness takes time. ults, but there was no specified format for presentation of results. 

In retrospect I can idenhfy my own approach to an integration o , my entry into interpretation became a struggle with myself over 
the time when I began to give my opinions on long-range decision as supposed to be doing. It was a long internal debate about my re- 
pretations of daily events with the ease of any other staff membe bilities and commitments. 
ment of transition, I shared specific observations from the records and talke began documenting this particular school's art program, for exam- 
them over as a way of gathering yetmore perspectives on what was happening. experience and personal commitments. It 
I was aware, however, that my opinions or interpretations were still personal. ant to provide art activities for children and 
They did not yet represent the material I was collecting. to try and connect these to other areas of their learning. I knew that art was not 

Thus, it may be that integration of the documentary material becomes a something that could be "learned" or even experienced on a once-a-week basis, 
parent when the documenter begins to evince a broad perspective about w so I thought it was important to help teachers find various ways of integrating 
is being documented, a perspective that makes what has been gathered av art and other activities into their classrooms. I had already made a personal esti- 
able to others without precluding their ownperceptions. This perspective is no mate that what I was documenting was worthwhile and honest. I had found 
a fixed-point view of a finished picture, both the view and the picture con- points of congruence between my priorities and the program. I could see how 
structed somehow by the docurnenter in private and then unveiled with a the various structures of the program specified ways of approaching the goals 
flourish. It is also not a personal opinion; nor does it arise from placing a pred that seemed possible and that also enabled the elaboration of the goals. 
terrnined interpretive structure or standard on the observations. The perspe This initial commitment was diffuse; I felt a kind of general enthusiasm and 
tive results from the documenter's own currentbest integration of the many as- interest for the efforts I observed and a desire to explore and be helpful to the 
pects of the phenomenon, of the teachers' or staff's aims, ideas, and current teachers. In retrospect, however, the commitment was sufficiently energizing 
struggles, and of their historical development as these have been conveyed in to sustain me through the early phases of collecting observations and records, 
the actions that have been observed and the records that have been collected. when I was not sure what these would lead to. Rather than restricting me, the 

As documenter, my perspective of a program or a classroom is like my per- commitment freed me to look openly at everything (as reflected in the early en- 
spective of a landscape. The longer I am in it, the sharper defined become its thusiasm for collecting everything). Obviously, it is possible to begin docu- 
features, its hills and valleys, forests and fields, and the folds of distance; the menting from many other positions of relative interest and investment, but I 
more colorful and yet deeply shaded and nuanced in tone it appears; the more suspect that even if there is no particular involvement in program content on 
my memory of how it looks in other weather, ~mder other skies, and in other the part of the documenter, there must be at least some idea of being helpful to 
seasons, and my knowledge of its living parts, its minute detail, and its history its staff. (Remember, this was a fonnative evaluation.) Otherwise, for example, 
deepen my viewing and valuing of it at any moment. This landscape has con- the process of gathering data may be circumscribed. 
stancy in its basic configurations, but is also always changing as circumstances At the point of beginning to "do something" with the observations and re- 
move it and as my perceptions gather. The perspective the documenter offers to cords, I was forced to specify the original commitment, to rethinkmy purposes 
others must evoke the constancy, coherence, and integrity of the landscape, and and goals. Rereading the observations and records as a preliminary step in re- 
its possibilities for changing its appearance. Without such a perspective, an or- working to address different audiences, I found myself at first reading with an 
ganization or integration that is both personal and informed by all that has been idea of "balancing" success and failure, an idea that constricted and trivialized 

I gathered by myself and by others in the setting-others could not share what I the work1 had observed and recorded. Thankfully, itwas immediately evident 
have seen-could not locate familiar landmarks and reflect on them as they ex- from the data itself that such balance was not possible. If, during ten days of ob- 
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ely and as docurnenter. The relationship 

- .  

billboards and a garbage d sin's dreams of classical Italy, for 
example) rather than debit Here again, the implication was 

failing to carry out rought. These assessments are evaluation in its ~riginal~sense of 
The formulation ess could not withstand the value-from," an interactive process of valuing, of giving weight and 

context of renewed engagement and deepened participation, assess- 

mentary material was rev 

point for further examination. Assessment can also occur through the observa- 
tion of and search for underlying themes of continuity between present and 
past intent and practice, and the point of change or transformation in continu- 
ity. Whereas discrepancy will usually be a more immediate trigger to evalua- 
tion, occasions for the consideration of continuity may tend to be longer- 

ment in the enterprise shared by text and performer, the enterprise of music. Participant access to the landscape through the documenter's perspective 
The same relationship could exist, it seemed to me, between a body of observa- cannot be achieved through ponderous written descriptions and reports on 



596 ANALYSIS, JNIERPRETATION, AND REPORTING Enhncing Qllnlity and Credzbilify 597 

some of deeper browns and purples, what we identify is a tree against the'sky. 
Similarly, in a classroom we do not think twice when we see, for example, a 
child scratching his head, yet the same phenomenon might be more strictly de- 

_ scribed as a particular combination of forms and movements. Our daily func- 
.tioning depends on this kind of apparently obvious and mundane interpreta- 
tion of the world. These interpretations are not simply personal opinion- 
though they certainly 'may beunique-nor are they made up. They are instead 

- organizations of our perceptions as "tree" or "child scratching" and they corre- 
spond at many points with the phenomena so described. . 

It is these organizations of perception that convey to someone else what we 
have seen and that make objects available for discussion and reflection. Such 
organizations need not exclude our awareness that the tree is also amcluster of 
colors or that the child scratching his head is also a small human form raisingits 
hand in a particular way. Indeed, we know that there could be many other ways 
to describe the same phenomena, including some that would be completely nu- 

.merical-but not necessarily more accurate, more truthful, or more useful! Af- 
ter all, we organize our perceptions in the context of immediate purposes and 
relationships. The organizations must correspond to the context as well as to 
the phenomenon. 

Facts do not organize themselves into concepts and theories just by being 
looked at; indeed, except within the framework of concepts and theories, there 
are no scientific facts but only chaos. There is an inescapable a priori element in 
all scientific work. Questions must be asked before answers can be given. The 
questions are all expressions of our interest in the world; they are at bottomval- 
uations. Valuations are thus necessarily involved already at the stage when we 
observe facts and carry on theoretical analysis and not only at the stage when 
we draw political inferences from facts and valuations (Myrdal1969:g). 

My experience suggests that the situation in documenting is essentially the 
same as what I have been describing with the tree and the child scratching and 
what Myrdal describes as the process of scientific research. Documentation is 
based on observation, which is always an individual response both to the phe- 
nomena observed and to the broad purposes of observation. In documentation 
observation occurs both at the primary level of seeing and recording phenom- 
ena and at secondary levels of reobserving the phenomena through a volume of 
records and directly, at later moments. Since documentation has as its purpose 
to offer these observations for reflections and evaluation in such a way as to 
keep alive and open the potential of the setting, it is essential that observations 
at both primary and secondary levels be interpreted by those who have made 
them. The usefulness of the observations to others depends on the docu- 
menter's rendering them as finely as he or she is able, with as many points of 
correspondence to both the phenomena and the context of interpretation as 
possible. Such a rendering will be an interpretation that preserves the phenom- 
ena and so does not exclude but rather invites other perspective. 

Of course, there is a role for the experienced observer from outside who can 
see phenomena freshly; who can suggest ways of obtaining new kinds of infor- 

- ' 

- 

. - j- 

what has been observed but must be concentrated in interaction. Sometimes 
this may require the development of special or regular structuresa series of , 
short-term meetings on a particular issue or problem; an occasional event that 
sums up and looks ahead; a regular meeting for another kind of planning. But . 
many times the need is addressed in very slight forms, such as a comment in 
passing about something a child or adult user is doing, or about the appearance 
of a display, or the recounting of another staff member's observation, I do not 

, mean that injecting documentation into the self-assessment process is a jug- 
. gling act or some feat of manipulation; merely that the documenter must be 

aware that his or her role is to keep things open and that, wlde the observations 
and records are a resource for doing this, a sense of the whole they create is also 
essential. The landscape is, of course, changed by the new observations offered 
by fellow viewers. 

The external audience places different require ocumenter who 
seeks to represent to it the documentary perspective. By external audience I re- 
fer to funding agencies, supervisors, school boards, institutional hierarchies, 
and researchers. Proposals, accounts, and reports to these audiences are gener- 
ally required. They can be burdensome because they may not be organically re- 
lated to the process of internal self-reflection and because the external audience 
has its own standards, purposes, and questions; it is unfamiliar with the setting 
and with the documenter, and it needs the time offered by written accounts to 
return and review the material. The external audience will need more history 
and formal description of the broad aspects than the internal audience, with 
commentary that indicates the sigruficance of recent developments. This need 
can be met in the overall organization, arrangement, and introduction of docu- 
ments, which also convey the detail and vividness of daily activity. 

To limit the report to conventional format and expectations would probably , 

misrepresent the quality of thought, of relating, of self-assessment that goes 
into developing the work. If there is intent to use the occasion of a report for re- 
flection-for example, by including staff in the development of the report-the 
reporting process can become meaningful internally while ~LIKKII~ the legiti- 
mate external demands for accounting. Naturally, such a comment engages the 
external audience inits own evaluative reflections by evokingthe phenomenon 
rather than reducing it. 

In closing, I return to what I see as the necessary engaged participation of the 
documenter in the setting being documented, not only for data-gathering but 
for interpretation. Whatever authenticity and power my perspective as 
documenter has had has come, I believe, from my commitment to the develop- 
ment of the setting1 was documenting and from the opportunities init for me to 
pursue my own understanding, to assess and reassess my role, and to come to 
terms with issues as they arose. 

We come to new settings with prior knowledge, experience, and ways of un- 
derstanding, and our new perceptions and understandings build on these. We 
do not simply look at things as if we had never seen anything like them before. 
When we look at a cluster of light and dark greens with interstices of blue and 
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interview, 374375 See also Criteria; Paradigms 
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protecting human subjects, 246-247; 269-273,346, See also Sensitizing concepts; Terminology 
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See also Appropriateness criterion; Criteria 

Matrix analysis, 468472 
varieties of, 471 

Maximum variation rule, 109 
Meanings, 147,150,15&159,193,310,363,467-468, 
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Open-ended questions, 5,20-21,56,342-348,353-358, 
367 

i n t e ~ e w  length, 227 
response examples, 16,18-19 

Openness, 44,53,109,115,170,171,173,175,203,252, 
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sensitizing concepts, 280,474477 
stories and, 195-196,451 

Organizational narratives, 118,195-196 
Organizational paradigms, 119-120,181 
Orientational qualitativeinquiry 129-131,133,543, 
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Michael Quinn Patton lives in Minnesota 
where, according to the state's poet laure- 
ate, Garrison Keillor, "all the women are 
strong, all the men are good-looking, and 
all the children are above average." It was 
this interesting lack of statistical variation 
in Minnesota that led him to qualitative in- 
q u j r  despite the strong quantitative orien- 
tation of his doctoral studies in sociology at 
the University of Wisconsin. He serves on 
the graduate faculty of The Union Institute, 
a nontraditional, interdisciplinary, nonresi- 
dential, and individually designed doctoral 
program. He was on the faculty of the Uni- 
versity of Minnesota for 18 years, including 
5 as Director of the ~ L e s o t a  cent& 
for Social Research, where he was awarded 
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the Morse-Amoco Awarcl for innovative 
teaching, Readers of this Tbook will not be 
surprised to learn that he has also won the 
university of Minnesota storytelling com- 
petition. - 
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Halcolm made his debut in the first edition 
of this book (1980) as a qualitative inquiry 
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muse and Sufi-Zen teaching master who of- mortal character Lazarus Long, the oldest 
fered stories that probed the deeper philo- living member of the human race, who trav- 
sophical underpinnings of how we come to els through time and space offering wisdom 
know what we know--or think we know. to mere mortals. Part muse and part alter 
Halcolm's musings, like his name (pro- ego, part literary character and part schol- 
nounced slowly), lead us to ponder "how arly inquirer, Halcolm's occasional appear- 
come?" Halcolrn was inspired by a combina- ances in this research and evaluation text re- 
tion of the character Mulla Nasrudin from mind us to ponder what we think is real, 
Sufi stories (Shah, 1972, 1973) and science question what we think we know, and in- 
fiction writer Robert Heinlein's (1973) im- quire into how come we think we know it. 




